
Kapiolani Community College
2013 Annual Report of Instructional Program Data

Liberal Arts
The last comprehensive review for this program was on 2013, and can be viewed at:
http://ofie.kapiolani.hawaii.edu/wp-content/uploads/2013/01/cprlibarts2013.pdf

Program Description

Kapi‘olani Community College Liberal Arts students can graduate with an Associate in Arts (AA) degree, complete an academic
concentration. complete subject certificates, transfer into a college or university, and continue as lifelong learners.  The Ka'ie'ie dual
enrollment program provides a new pathway to a four-year degree by providing dual admission and dual enrollment at the University of
Hawai'i at Manoa to a select group of Kapi'olani CC students.

Liberal Arts students graduate with an Associate in Arts degree. The graduation requirements for an AA degree are 60 credits of 100 to
200 level courses and an overall grade point ratio of 2.0.

Liberal Arts students transfer to four-year colleges and universities to complete a bachelor's degree. Students taking courses for the AA
degree meet the general education requirements at the University of Hawai`i at Manoa, Hilo, and West O'ahu.  The AA degree may also
meet the general education requirements at colleges and universities outside the UH system as well.
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Part I. Quantitative Indicators

Overall Program Health: Cautionary
Majors Included: EDPA,INTP,LBRT     Program CIP: 24.0101

Demand Indicators Program Year Demand Health
Call10-11 11-12 12-13

1 Number of Majors 3,881 3,873 3,798

Unhealthy

1a     Number of Majors Native Hawaiian 679 707 682
1b     Fall Full-Time 47% 43% 47%
1c     Fall Part-Time 53% 57% 53%
1d     Fall Part-Time who are Full-Time in System 4% 4% 5%
1e     Spring Full-Time 43% 44% 45%
1f     Spring Part-Time 57% 56% 55%
1g     Spring Part-Time who are Full-Time in System 4% 5% 5%
2 *Percent Change Majors from Prior Year -2.8% -0.1% -1.9%
3 SSH Program Majors in Program Classes 55,140 55,182 55,189
4 SSH Non-Majors in Program Classes 33,946 30,319 29,809
5 SSH in All Program Classes 89,086 85,501 84,998
6 FTE Enrollment in Program Classes 2,970 2,850 2,833
7 Total Number of Classes Taught 1,276 1,288 1,269

Efficiency Indicators Program Year Efficiency Health
Call10-11 11-12 12-13

8 Average Class Size 23.8 22.7 22.9

Healthy

9 *Fill Rate 89.7% 87.6% 87.6%
10 FTE BOR Appointed Faculty 107.1 95.2 86.3
11 *Majors to FTE BOR Appointed Faculty 36.2 40.6 44
12 Majors to Analytic FTE Faculty 28.3 28.0 27.8
12a Analytic FTE Faculty 137.1 138.3 136.7
13 Overall Program Budget Allocation $7,095,925 $8,766,293 $9,635,462
13a General Funded Budget Allocation $7,095,925 $6,476,375 $7,715,503
13b Special/Federal Budget Allocation $0 $0 $0
13c Tuition and Fees $0 $2,289,918 $1,919,959
14 Cost per SSH $80 $103 $113
15 Number of Low-Enrolled (<10) Classes 25 68 45

*Data element used in health call calculation Last Updated: January 27, 2014
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Effectiveness Indicators Program Year Effectiveness
Health Call10-11 11-12 12-13

16 Successful Completion (Equivalent C or Higher) 68% 69% 69%

Healthy

17 Withdrawals (Grade = W) 2,946 2,746 2,617
18 *Persistence (Fall to Spring) 70.3% 69.7% 68.3%
18a Persistence Fall to Fall   45.8%

19 Unduplicated Degrees/Certificates Awarded Prior
Fiscal Year 383 458 548

19a Associate Degrees Awarded 383 457 545
19b Academic Subject Certificates Awarded 5 1 3
19c Goal 261 269 277

19d *Difference Between Unduplicated Awarded and
Goal 46.7% 69.8% 96.7%

20 Transfers to UH 4-yr 298 385 383
20a Transfers with degree from program 87 141 115
20b Transfers without degree from program 211 244 268
20c Increase by 3% Annual Transfers to UH 4-yr Goal 236 244 251
20d *Difference Between Transfers and Goal 26.9% 57.7% 52.5%

Distance Education: 
Completely On-line Classes

Program Year
 10-11 11-12 12-13

21 Number of Distance Education Classes Taught 247 254 246

 

22 Enrollments Distance Education Classes 6,363 6,263 6,059
23 Fill Rate 88% 87% 86%
24 Successful Completion (Equivalent C or Higher) 63% 64% 62%
25 Withdrawals (Grade = W) 831 720 685

26 Persistence (Fall to Spring Not Limited to Distance
Education) 60% 57% 55%

Performance Funding Program Year  10-11 11-12 12-13
27 Number of Degrees and Certificates   545

 
28 Number of Degrees and Certificates Native Hawaiian   63
29 Number of Degrees and Certificates STEM   Not STEM
30 Number of Pell Recipients   1,279
31 Number of Transfers to UH 4-yr   383

*Data element used in health call calculation Last Updated: January 27, 2014

Glossary | Health Call Scoring Rubric
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Part II. Analysis of the Program

The AA program of study at KapCC continues to be financially efficient and educationally successful.  Though it has received an overall rating
of "cautionary,” both Efficiency and Effectiveness were rated as “healthy.”  Overall demand for the AA degree decreased by a statistically
insignificant number (just 8 students out of a total majors population of nearly 4,000.)  Measures of overall SSH taken by program majors are
largely unchanged from the previous year. This is the second year in a row with a decrease in SSH by non-majors.  This decline merits further
study and analysis. 

Several years ago, the college introduced a new AS in Natural Sciences degree which has shifted enrollment from the traditional AA Liberal
Arts into the more transfer focused ASNS.  It is noteworthy that the one year increase in 2011-12 in ASNS enrollment (+79) was virtually
mirrored by the decrease in AA Liberal Arts majors (-75.)  Ironically, the decrease in AA majors is, therefore, quite possibly a success –
students are now choosing between two transfer pathways (science and non-science.)  This is reflected in superior transfer statistics and a
three-year upward trend for transfers with and without a completed AA.

KapCC enrolls a very large number of non home-based students in Liberal Arts courses.  The needs of these students are difficult to predict
and this is seen in fluctuating fill rates.  The AA program has a strong overall fill rate of 86%.  Stronger attention to Enrollment Management
has resulted in an excellent one-year decrease of 23 "low-enrolled classes" -- from 68 in 2011-12 to 45 in 2012-13.

The number of transfer students continues to be quite high and the number of degrees awarded has increased by 42% since 2010 (383
awarded in 2010-11, 457 in 2011-12, 545 in 2012-13.)  This is recognition of the important and effective work being done by the staff and
faculty in Arts & Sciences, the College's full participation in the Reverse Transfer initiative, and particularly, the efforts of the Counselors in the
Maida Kamber Center (transfer and graduation counseling) which has been newly-integrated into the Arts & Sciences unit. 
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Part III. Action Plan

In 2012-13, KapCC launched the AA w/Concentration degree to better meet the needs of intended transfers to UH Manoa.  Recognizing the
important role that other system campuses play in educating KapCC gradates, in 2013-14, new partnerships with UH system colleagues,
principally UH Hilo, will need to be exanded upon.  Ka'ie'ie 2.0 will be fully implemented in partnership with the Maida Kamber Center for
Career Exploration, Graduation and Transfer.  Support will continue to be provided to UHM Ka'ie'ie staff based at KapCC.  Such actions will
further enhance successes identified in ARPD metrics for transfer, graduation, and persistence. 

Additionally, the AA Liberal Arts unit commits to enhancing the community's awareness of its important successes in persistence,
graduation, and transfer.  The metrics from this program indicate that KCC's Liberal Arts program is among the state's strongest.  We must
better position ourselves to become a top of mind choice for students beginning at a UHCC with the intent of earning a Bachelor's degree.
The Liberal Arts program will actively participate in the development of overall marketing plans for the college to realize this action plan. 
These efforts will stabilize enrollment and work to reverse the decline in program majors identified in ARPD data. 

The above goals are actions to be taken in the coming year and will move the unit closer to accomplishing the program/unit goals identified
for all academic programs in Arts & Sciences in the three-year Comprehensive Program Review. 
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Part IV. Resource Implications

Funds and resources will be needed to support the following ARPD data-driven needs:

The number of program majors has begun to taper off, but the proportion of Liberal Arts majors enrolled at KapCC has actually increased. 
Funds will be needed to continue to support the disciplines enrolling large numbers of intended transfer students.  This means, particularly,
support for disciplines which are part of the AA w/Concentration intiative and which provide education in support of clear transfer pathways
(eg., Natural Sciences and Hawaiian Studies.)

Funds to support a broader awareness of the institution's strong transfer mission are needed.  This will work to offset weakening non-majors
General Education enrollment and will protect Arts & Sciences from enrollment decreases caused by the weakening in demand for other non-
A&S programs.   

A dramatic drop of over 20 FT faculty over the past two years threatens to undermine the strength of the College's core Liberal Arts and
transfer program disciplines.  In the Arts & Sciences, faculty who have retired or resigned have been replaced at a very unfortunate 2-to-1
ratio.  There is need to quickly build a new generation of leadership before large numbers of senior faculty retirements begin. Faculty lines will
need to be returned to A&S.

The number of transfer students and Associate's degree completers continue to rise.  Non-personnel resources (supplies, equipment,
supplemental allocations, etc.) to continue to support KapCC's historically-strong transfer, AALA/ASNS/AAHS programs, and classroom
innovation in support of student engagement, learning, and success will be needed. 

The recent integration of the Maida Kamber Center for Career Exploration, Graduation & Transfer into Arts & Sciences may merit an
additional infusion of resources -- human and physical -- as the full meaning and implications of ARPD data on these Counselors are
revealed.
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Program Student Learning Outcomes

For the 2012-2013 program year, some or all of the following P-SLOs were reviewed by the program:

Assessed
this

year?
Program Student Learning Outcomes

1 Yes
Critical Thinking: Make effective decisions with intellectual integrity to solve problems and/or achieve goals utilizing the skills of
critical thinking, creative thinking, information literacy, and quantitative/symbolic reasoning.

2 Yes
Written Communication: Ethically, compose, convey, and interpret varied perspectives with respect to an intended audience using
visual, oral, written, social, and other forms of communication.

3 Yes
Self & Community: Evaluate one’s own ethics and traditions in relation to those of other peoples and embrace the diversity of
human experience while actively engaging in local, regional, and other global communities.

4 Yes
Aesthetic Engagement: Through various modes of inquiry, demonstrate how aesthetics engage the human experience, revealing
the interconnectedness of knowledge and life.

5 No
Integrative Learning: Explore and synthesize knowledge, attitudes, and skills from a variety of cultural and academic perspectives
to enhance our local and global communities.

A) Expected Level Achievement

See below

B) Courses Assessed

ANTH 152
ART 101
BIOL 101, 124, 265L
BOT 101, 105
CHEM 161
CHNS 290
ENG 200, 270, 271, 272G, 272M, 272Q
FAMR 230
IS 197C
JPNS 290
LING 102
MATH 100, 206, 231
PHIL 102, 250
POLS 110
PSY 100, 212, 260
REL 150
SSCI 260
ZOOL 141, 142

C) Assessment Strategy/Instrument

Writing Across the Curriculum and Service Learning assessments include student artifacts drawn from 100 and 200 level courses, whereas
the Cornerstone project focuses on assessing only 200-level courses where students are nearing graduation. Thus, the information garnered
from WAC and SL yields broad indicators of performance on general education learning outcomes, while Cornerstone findings are based on
assessments of our graduating students and are, therefore, expected to show higher levels of performance.
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Strategies for sampling student artifacts have varied over the years and by program. For AY12-13, WAC and Service Learning both used
some version of random sampling of student papers. WAC obtained 35 papers from faculty who volunteered them, and then selected 10 at
random for assessment. Service learning conducted two assessments, one for fall and one for spring. A total of 60 papers were randomly
selected from 600 student reflection papers turned in to the Service Learning office. Cornerstone focused on Aesthetic Engagement in AY
12-13. It was the first time an attempt was made to systematically assess this learning outcome, so student artifacts that seemed especially
likely to yield useful data for this assessment were chosen: posters from BIOL 265L and papers from LING 102.

In recent years, Service Learning has randomly selected about 10% of all student artifacts submitted.  WAC and Cornerstone have typically
used student work selected specifically to demonstrate low, medium, and high levels of learning in order to refine rubric calibration, improve
inter-rater reliability, and develop assessment protocols that can be applied annually.

D) Results of Program Assessment

In accordance with and support of KapCC’s vision and strategic plan, the Liberal Arts PLOs have been assessed to provide evidence of
student learning and guidelines for improving our program.  Three programs have taken primary responsibility for assessing the PLOs. Two
of them, Writing across the Curriculum (WAC) and Service Learning, assess student learning over a broad range of student experience.
Students who contribute artifacts for assessment for WAC are likely to have completed at least one semester of college. Students who
contribute artifacts for assessment for Service Learning may not have completed any credits at the college level. The third program,
Cornerstone, was designed specifically to assess student learning in students who are close to completing the AA degree requirements.

Over the past three years, faculty and administrators at KapCC have systematically gathered evidence with regard to all five PLOs. Two of
these, written Communication and Critical Thinking, have been evaluated by faculty who teach writing intensive courses in participation with
WAC. The Self & Community learning outcome has been regularly assessed annually by the Service Learning program. Four PLOs, written
Communication, Critical Thinking, Integrative Learning, and Aesthetic Engagement, have been assessed by the Cornerstone faculty.
Cornerstone courses have capstone assignments that are designed to elicit demonstration of learning from students who have already
completed a writing intensive course and have sophomore standing.

Critical Thinking

In 2013, WAC faculty conducted a systematic assessment for critical thinking, specifically, for the first time in many years.  Prior to this, the
assessment was always combined with their assessment of written communication. The results indicate that students have difficulty across
the three different dimensions of critical thinking assessed. The weakest area was with regard to perspective-taking. The strongest was in
handling of evidence, where half of the artifacts met the benchmark.

Although the advanced students appear to have higher scores, these data cannot be directly compared.  As we gather data from both groups
in the future, we may begin to see consistent patterns. At this time, we can only conclude that critical thinking, in general, is a learning
outcome that needs our attention. It may be that we simply need better assessment strategies to demonstrate student learning, however,
anecdotal evidence from faculty and the similar results from such different projects together suggest that it is the learning that needs to be
addressed.

Written Communication

The WAC analyses, drawn from students in a variety of WI courses, reflect difficulties for students with regard to content, clarity, and use of
sources. In general, these results appear to show lower skill levels than the results of the Cornerstone analysis from 2012. The WAC faculty
have been actively pursuing a number of strategies to help students improve. One particularly promising project has been to work with library
staff to offer students training in evaluation of Internet sources. This area of written communication overlaps substantially with critical thinking
and, therefore, should help students with both PLOs.

The success reflected in the single report from Cornerstone for written communication is encouraging. It may be that students are struggling,
as shown in the WAC data, as they may well expect to be struggling at this point in their academic development, especially if, as suggested
by the Cornerstone data, they overcome their struggles to a large extent by the time they are ready to graduate. This possibility, however,
cannot even be a tentative conclusion until we have more data. We could obtain more direct data about this through separate WAC analyses
for students with more than 30 credits so that the data could be compared with and complement Cornerstone analyses for written
communication.

Self & Community

The Service Learning Program faculty members assess students from across the curriculum for learning outcomes that address the student’s
relationship to the community.  The rubric used was developed by service learning faculty and refined over the years. This is the only
assessment project that has used a large, random sample of student papers for several years. Although the assessment protocol has been
refined each year, the basic process is stable. Therefore, we may find that making year to year comparisons is helpful. At this time, the results
show that students tend to demonstrate awareness and skills that are below the expected level for graduating students but are consistent with
expectations for students in their first year of college. The results would be rather low, however, if we found that only half of the students’ whose
work has been assessed are in their first year and the rest are more advanced.

Aesthetic Engagement

Reports on the assessment of aesthetic engagement are not common, and it is not evident that any are appropriate for adoption on our
campus. Therefore, the Cornerstone faculty members decided to explore the potential for reliable and valid assessment of this PLO by
creating an innovative protocol. Artifacts from BIOL 265L (poster presentations of the semester project) and LING 102 (eStories using visuals
and narration in addition to text) were chosen for their potential for demonstration of aesthetic engagement.  Due to technical difficulties
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during presentation to the assessment faculty, the eStories assessments are incomplete and therefore are not included in this report.

Eight faculty members assessed twelve poster presentations in May, 2013. Faculty members rated the perceived aesthetic qualities of the
posters in a three-step process. First, an overall assessment of the posters was made, based on each faculty member’s own criteria using  a
1-100 scale. Next, each member rated each poster using three criteria,  clarity, engagement, and cohesiveness. Finally, each member made
a final rating for each poster.

The level of aesthetic engagement demonstrated in the posters, on average, met the benchmark. This assessment process is in the earliest
stages, however, and the scores generated are not necessarily reliable or valid. We anticipate that the assessment process will develop and
evolve a great deal in future years. The cohesiveness of assessors’ ratings, despite their level of confidence and/or experience with aesthetic
engagement, suggests meaningful assessment of our Aesthetic Engagement PLO is possible. Continued exploration of strategies for
assessing this abstract and multidisciplinary learning outcome may be fruitful, especially if more courses are recruited into Cornerstone.

Assessment of the five PLOs for the Liberal Arts degree program yields interesting, provocative data.  Both WAC and the Service Learning
Program have been conducting assessments long enough on the same PLO to establish stable protocols and inter-rater reliability. Only
Service Learning, however, has been assessing random samples for more than a year. WAC used a random sample for the first time in AY
2012-2013, and Cornerstone has not yet done so. Ongoing refinements in the Service Learning protocols have been very minor in the past
two years.  Using inferential statistics to determine if there is a pattern of change over the past two years and going forward may be
informative.

In addition, we have a vast collection of Course Learning Reports that document student learning of course content throughout the Liberal Arts
curriculum.  These data offer the potential for analysis of student learning in a wide variety of ways and may provide a wealth of information
about our Liberal Arts PLOs.

 

There are many future directions which our already robust assessment of Program SLOs could take.  Some general recommendations for
Liberal Arts assessment include:

Support assessment of critical thinking by WAC and Cornerstone
Ask Cornerstone, WAC and Service Learning to consider assessing creative thinking and other aspects of the Critical Thinking PLO;
Continue to develop assessment of aesthetic engagement, particularly via Cornerstone
Recruit more faculty to participate in Cornerstone
Consider using some of the same rubric dimensions as WAC for at least part of the Critical Thinking and Written Communication
assessments so that more direct comparisons may be made
Support assessment of critical and/or creative thinking in the near future
Pursue assessment of types of communication other than written
Develop a Liberal Arts initiative to improve the teaching and learning of critical thinking across the curriculum
Support WAC in further development and assessment of the library classes on evaluation of sources
Ask Cornerstone and WAC to consider using the same rubric dimensions for at least part of their Critical Thinking and Written
Communication assessments so that more direct comparisons may be made
Consult with Service Learning to determine whether their protocol can generate data comparable to Cornerstone for the Self &
Community PLO
Consult with WAC to determine whether their protocol can generate data comparable to Cornerstone for Written Communication
Work with individual departments and disciplines to develop strategies for analyzing the Course Learning Report data

 

E) Other Comments

Counseling SLOs for use across campus were developed in 2010.  Since that time, units have assessed these SLOs.  Completed templates
and summaries of the assessment cycle for counseling support of this program are available at the OFIE website at
http://ofie.kapiolani.hawaii.edu/program-review.

In an effort to better align terminology and respond to feedback gained in previous assessment cycles, on November 21 and 22, 2013, an
assessment retreat was held to revise these SLOs.  The revised Counseling SLOs will be assessed in the upcoming year.

F) Next Steps

Due to the remarkable size and scope of KCC's AA Liberal Arts degree, program SLOs for the AA degree are assessed over a three-year
cycle as follows:

2011-12: Critical Thinking, Integrative Learning, Self & Community
2012-13: Written Communication, Self & Community
2013-14: Aesthetic Engagement (Critical Thinking, Written Communication, and Self & Community also assessed)

A new three-year cycle of program assessment will begin in 2014-15. 
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