
1 

University of Hawai’i – West O’ahu DSpace Submission 

CITATION 

Komeiji, K., Long, K., Matsuda, S., & Paikai, A. (2021). 
Indigenous resource management systems as models for 
librarianship: I waiwai ka ‘āina. IFLA Journal. 
https://doi.org/10.1177/0340035221991561 

AS 
PUBLISHED https://doi.org/10.1177/0340035221991561 

PUBLISHER Sage Journals 

VERSION 
Modified from original published version to conform to ADA 
standards. 

CITABLE 
LINK 

http://hdl.handle.net/10790/5556 

TERMS OF 
USE 

Article is made available in accordance with the publisher's policy and 
may be subject to US copyright law. Please refer to the publisher's 
site for terms of use. 

ADDITIONAL 
NOTES 

 



2 

Indigenous resource 
management systems as 
models for librarianship: I 
waiwai ka ‘āina 
By Kawena Komeiji, Keahiahi Long, Shavonn Matsuda, and Annemarie Paikai 

Abstract 

This commentary suggests a (k)new model for the practice of Indigenous librarianship 

that positions a traditional natural resource management system as a metaphor for 

library practices. By detailing the experiences of Native Hawaiian librarians working 

with materials and collections representing Hawaiian knowledge, the article discusses 

specific Hawaiian natural resource management principles (kapu, kūlana, waiwai, and 

lele), and explores their possible applications in library contexts. The result is a 

description of Hawaiian librarianship grounded in Hawaiian values and practices with 

the goal of best serving Hawaiian communities. 

Welina 

Mai kēlā kihi ā kēia kihi, mai kēlā pae ā kēia pae, mai ka 

ho‘oku‘i ā ka hālāwai, mai luna ā lalo o ka piko o 

Wākea, welina me ke aloha e nā ho‘okele na‘auao. 

We start this article with a welina, or an opening expression of aloha ma ka ‘ōlelo 

Hawai‘i.1 Makanani notes: 

 

Hawaiian and Pacific Islander librarians would find few places to express their 

own indigeneity in ALA [the American Library Association], but the same 
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would be true in the Hawai‘i affiliate, the Hawai‘i Library Association, partly 

because Hawaiian librarians have yet to develop an indigenous identity. (Makanani, 2011: 

35; our emphasis) 

Ten years later, we, four Hawaiian librarians, respond to Makanani’s statement with a 

model for Hawaiian librarianship rooted in the traditions and values of kānaka ‘ōiwi o 

Hawai‘i.2 

For Hawaiians, ‘āina (“the land and that which feeds”) is the literal, physical, and 

spiritual foundation and catalyst of knowledge. We hold up our model for Hawaiian 

librarianship, then, with ‘āina as the piko (“center”) and discuss four components of 

natural resource management (i.e. kapu, waiwai, kūlana, and lele) to help us navigate 

towards a uniquely Hawaiian approach to librarianship. This discussion is grounded in 

our experiences working with Hawaiian cultural resources at four libraries within the 

University of Hawai‘i system: the University of Hawai‘i Maui College (UHMC) 

Library, the Laka me Lono Resource Center at the University of Hawai‘i at Mānoa 

(Laka me Lono), Leeward Community College Library, and the James and Abigail 

Kuaihelani Campbell Library at the University of Hawai‘i–West O‘ahu (UHWO). 

Hawaiian librarianship is the Hawai‘i experience of Indigenous librarianship. As Burns 

et al. relate, Indigenous librarianship 

emerged as a distinct field of practice and an arena for international scholarship 

in the late 20th century bolstered by a global recognition of the value and 

vulnerability of Indigenous knowledge systems, and of the right of Indigenous 

peoples to control them. (Burns et al., 2014: 2) 

The “IFLA statement on indigenous traditional knowledge” acknowledges that 

Indigenous traditional knowledge is “vulnerable,” “both because it is exploitable and 

has been exploited, and because of the loss of Elders and the significant decline in 

emphasis on transmission of this knowledge to younger generations in the face of 

pressures for modernisation” (IFLA, 2002). These issues of vulnerability, exploitation, 

and the interruption of the intergenerational exchange of Indigenous knowledge are 

heavily attributed to histories of colonization of Indigenous communities. As Rinio 

(2016: 182) points out: “With colonial westward expansion, native nations and the 
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United States found themselves in a conflict that resulted in the near genocide of 

native people and the destruction of native cultural traditions.” 

In considering the role of the library in addressing colonization’s resulting historical 

traumas, Rinio (2016) argues that a library structured around the epistemologies of 

colonizing peoples will only serve to reify the cultural destruction of its Indigenous 

patrons. The decolonization of our information-scapes is critical, then, to the healing 

and empowerment of Indigenous communities. As Duarte and Belarde-Lewis (2015: 

678) describe it: “At its most basic, decolonization work is about the divestment of 

foreign occupying powers from Indigenous homelands, modes of government, ways 

of caring for the people and living landscapes, and especially ways of thinking.” 

Duarte and Belarde-Lewis (2015) go on to suggest imagining as a decolonizing 

methodology, with the goal of seeing Indigenous epistemologies and experiences 

reflected in libraries and archives. Relatedly, Littletree et al. (2020: 411) approach the 

decolonization of informatic practices and professions with a focus on relationality, 

which they deem is “the heart of Indigenous ways of knowing.” As Littletree et al. 

(2020) assert, it is through our relationships—to land, places, languages, stories, 

families, nations—that we as Indigenous peoples make sense of the world and our 

purpose and responsibilities therein. In the same vein, Loyer (2018) posits relationality 

as well as reciprocal accountability as paths towards the decolonization of the library. 

Loyer (2018: 153) clarifies that “decolonization only occurs by recentering Indigenous 

ways of knowing, rather than layering them superficially on a Western conception of 

the world.” Ultimately, this work to decolonize our informationscapes requires us 

Indigenous peoples to negotiate the sustainable thriving expression of our whole 

collective selves. 

To better align library practices with Indigenous ways of knowing and being, a 

number of guidelines and protocols have been developed that specifically address 

improving professional practice which concerns the care of Indigenous materials. The 

Protocols for Native American Archival Materials (First Archivist Circle, 2007) outline best 

practices for building mutually respectful relationships with Native communities, 

respecting traditional and customary practices, creating welcoming and comfortable 

spaces for Native patrons, and conducting ethical research with and for Native 

communities. Similarly, the Aboriginal and Torres Strait Islander Protocols for 

libraries, archives, and information services (Aboriginal and Torres Strait Islander, 

2012) provide guidance for information practitioners to center Indigenous knowledge 
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systems in activities like collection management, collection development, access, 

description, repatriation, and digitization. These protocols, and others that similarly 

address Indigenous communities and collections, have proven to be important 

contributions to both our profession and the advancement of the interests of 

Indigenous peoples (Garwood-Houng and Blackburn, 2014). 

Universal application of the protocols—or any tools, for that matter—is impossible, 

though, as well as inappropriate. As Kostelecky et al. (2017) explain, there does not 

exist a single “correct” solution for reconciling the intersections of Indigenous 

communities and the library profession. Rather, each library is responsible to its own 

local contexts—what is appropriate for one library might be different from that of 

another. Rinio (2016: 185) confirms this, advocating that “libraries should be built to 

serve the needs of their local communities,” and that Indigenous communities should 

establish “their own best practices for their local material.” Hawaiian librarianship, 

then, must center and prioritize Hawaiian epistemologies, language, and protocols. 

However, little has been written about Hawaiian librarianship to date. In Burns et al.’s 

(2014) seminal work about Indigenous librarianship, the case studies include the USA, 

Canada, Australia, and Aotearoa New Zealand. Missing from this global survey on 

Indigenous librarianship are stories from Hawai‘i. 

Previous works detailing approaches to Hawaiian librarianship offer practical advice 

for the improvement of library services for Hawaiian communities. Makanani (2011) 

details his experience as a Hawaiian librarian, proactively creating cultural materials for 

his collections, sharing Hawaiian knowledge with others, engaging kūpuna (“elders”) 

to share their experiences, facilitating cultural exchanges, and promoting the Hawaiian 

language. Similarly, both Naluai (2014) and Valeho-Novikoff (2016) prescribe the 

incorporation of Hawaiian cultural values, traditions, and teachings—for example, 

aloha (“to have compassion and empathy”), kuleana (“to take responsibility”), akahai 

(“patience”), and ‘olu‘olu (“pleasant”)—to improve the professional practice of 

librarians. Additionally, Valeho-Novikoff (2016) highlights relationships as key to her 

work, and frames reference activities as connecting people to ‘uhane (“spirits”) and 

‘āina. Finally, Komeiji et al. (2019), discussing library support for the research 

practices of Hawaiian scholars in a university setting, emphasize the need for 

administrative buy-in for the systemic change of higher education institutions 

(inclusive of their libraries and archives) in illegally occupied sovereign nations. 
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What is missing from this literature is an approach that explicitly centers our most 

important relationship—that to ‘āina. For Hawaiians, our identity stems from this 

‘āina; we know we are Hawaiian because we come from Hawai‘i. Our genealogies and 

cosmologies teach us that we are physically and spiritually born of these islands. This 

intimate connection to our environment shapes how we understand and experience 

life. We therefore propose a (k)new model for Hawaiian librarianship, with our 

relationship to ‘āina as our center and focus. In this way, we divest ourselves from 

harmful colonial epistemologies, thus affording the opportunity to imagine the 

possibilities for Hawaiian librarianship to contribute to a thriving lāhui (“nation,” 

“people”).  

The timeliness and appropriateness of this work is underscored, first, by the increase 

in the number of Kanaka ‘Ōiwi scholars in the last decade (Oliveira and Wright, 

2015); second, by the increase in said scholars’ research and scholarship (Oliveira and 

Wright, 2015); and, third, by the growing trend within the community of scholars “to 

promote the use of Hawaiian language primary source materials” (Matsuda, 2015: 12). 

Analogizing our professional practice to the practice of relating to ‘āina in respectfully 

sustainable ways is appropriate for this discussion because it allows us to critically 

examine our professional practice through an Indigenous lens. Additionally, 

metaphors, as powerful tools for illustrating and communicating critical concepts, are 

foundational to Hawaiian methodologies, as evidenced by the title of the 

groundbreaking work from Oliveira and Wright (2015) about Indigenous Hawaiian 

research methodologies: Kanaka ‘Ōiwi Methodologies: Mo‘olelo and Metaphor. In Oliveira 

and Wright’s (2015) book, we see several metaphors—for example, wai (“water”) as 

resembling life-sustaining knowledge, and ‘a‘ali‘i (a Native shrub known for its 

persistent and enduring nature) as a parallel to leadership. While the use of metaphors 

is not unique to Hawaiian epistemologies, the specific ways that the metaphors in this 

work illustrate community experiences in the context of the academy are, indeed, 

unique, thereby adding to the rich body of knowledge on Indigenous methodologies 

(Oliveira and Wright, 2015). Our (k)new model for Hawaiian librarianship aligns with 

this previous work of Hawaiian scholars, centering our work on the metaphor of 

Hawaiian natural resource management and four specific concepts: kapu, kūlana, 

waiwai, and lele. 
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Kapu 

In Hawaiian land management systems, the responsibility to sustainably manage 

natural resources is primarily assigned to konohiki (“appointed land and resource 

managers”). As managers of ahupua‘a (“geographical and sociopolitical divisions of 

land”), konohiki are determined to have a level of kapu (“sacredness”), which allots 

them the mana (“power,” “authority”) to govern both natural and human resources in 

ways that preserve their own kapu as well as the innate kapu of their environment 

(Kame‘eleihiwa, 1992: 29). While the meaning of kapu can be complex in the context 

of resourcemanagement, Kanahele et al. (2016: 15) describe kapu as “the level of a 

person’s, place’s, or element’s sacredness. Sacredness is equal to one’s (not only 

kanaka) status and contribution to life and living, at micro and macro levels of the 

social-ecological schema.” Thus, to ensure a thriving ahupua‘a, the kuleana of a 

konohiki is to invoke regulations that maintain high levels of kapu based on their 

intimate understanding of their resources. In doing so, they determine how, when, 

and where resources are planted or harvested by maka‘āinana (“Native tenants of 

ahupua‘a”). 

Like konohiki, librarians must be familiar with the resources in their collections. By 

optimizing the accessibility of materials while concurrently preserving them for 

sustained use, the librarian’s kuleana mirrors that of the konohiki. Both roles require a 

deep understanding of their landscapes, an ability to regulate the use of resources, and 

a standing commitment to the long-term health and longevity of their environments.  

Konohiki create intimate relationships with their environments through practices of 

kilo (“to watch closely, observe, forecast”) and huli ka lima i lalo (“to turn your hands 

down to the earth in work”)—so, too, must librarians. Assessment of Hawaiian 

collections is a critical practice that librarians undergo regularly at UHMC, Laka me 

Lono, Leeward Community College, and UHWO. In this way, we, the librarians of 

these collections, determine the varying levels of kapu therein and improve the 

landscape of and for the collection and our communities. Often, we choose not to 

rely on student workers to conduct inventories and analyze usage data. Instead, we 

carry out each task within the assessment process. Inspecting for damaged or missing 

books, finding cataloging and shelving inconsistencies, analyzing usage data, and 

identifying potential gap areas that need further development are ways that we deepen 

our understanding of the collections’ nuances, optimizing stewardship. 
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Our intimate relationship with our collections also results in our being able to better 

connect users to the materials they need. Dominant library cataloging practices are 

insufficient in properly describing and representing Hawaiian knowledge resources, 

thereby impeding intellectual access to materials on any given topic. Such is the case 

with the Library of Congress Classification, the system that is currently used by all 10 

of the University of Hawai‘i campuses. Systems such as these “were created based 

upon American and European histories and perspectives and thus maintain their 

biases” (Matsuda, 2015: 9). The manifestation of this problem in Hawaiian collections 

is that the tools employed to describe materials can be harmful and woefully 

inadequate for the proper retrieval of the materials therein (Matsuda et al., 2017). In 

particular, this becomes a problem when attempting to retrieve material on topics that 

are in ‘ōlelo Hawai‘i. Examples include names of deities, places, and people, as well as 

Hawaiian concepts or values. Although the issue of inaccurate description is known, 

with work currently being done to create a solution, it will likely not be fully realized 

until years down the line. For librarians who manage these collections, having to 

depend on an in-depth understanding of the resources through assessment is an 

imperfect but necessary protocol. 

Striking a steady balance between preservation and access ensures an abundant 

ahupua‘a in perpetuity. Maka‘āinana know to follow the kapu that dictate appropriate 

seasons for fishing and where to fish for specific species, with the understanding that 

to overharvest could lead to a potential shortage for present and future communities. 

As was seen in the fishing village of Miloli‘i, the “ōpelu (“mackerel scad”) was under 

kapu during its spawning season, between February and July. Once the kapu period 

was lifted, conditions were optimal for ‘opelu fishermen to harvest. This break 

ensures the longevity of the species beyond the present fishing season (Manu and 

Kawaharada, 2006). A direct correlation can be made between these important 

bounds of access and the need for librarians to instate meaningful policies that 

account for the unique needs of the collection. 

When managing access to resources, there are unique considerations we make as 

librarians. Often, popular titles will go out of print, and therefore become rare and 

difficult, sometimes impossible, to replace. Places to buy used books about Hawai‘i 

are mostly limited to online marketplaces, where price gouging is a common 

occurrence. For example, Sites of Oʻahu, by Elspeth Sterling and Catherine Summers 

(1994), first published by Bishop Museum Press in 1978, is a critical resource for ‘ike 
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(“knowledge”) of various wahi pana (“sacred places”) on the island of O‘ahu. 

Although the book was reprinted in 2008, it is currently out of print again and has a 

400% mark-up on its original list price of $35, which many libraries are unable to 

afford. 

It then becomes imperative that librarians carefully manage the use of their resources 

by considering ways to lessen the risk of loss or damage while continuing to provide 

access, which is often implemented through “library use only” collections. Keeping 

one copy of popular and/or rare items in a browsable but non-circulating reference 

section is one way of ensuring that users can still freely access the item while 

preserving it for the next patron. A more extreme form of a non-circulating collection 

is closed stacks, in which users must request the library-use-only items from library 

staff. While a closed-stacks collection can be problematic and potentially used as a 

tool for gatekeeping, in most cases, its function is to preserve long-term access to 

materials of unique value, sustaining the kapu of resources for future generations. To 

allow for access while also mitigating the potential damage or loss that may come with 

lending these materials, the UHMC, Laka me Lono, Leeward Community College, 

and UHWO libraries all provide scanners so that patrons can make free digital copies 

of materials. 

Through the realization of kapu, konohiki are able to observe and implement 

improved conditions for the maka‘āinana and other resources within the ahupua‘a. 

Similarly, through assessment practices and the integration of meaningful policies, 

librarians recognize the kapu innately present in their collections, therefore informing 

how they and others can best engage with that kapu. 

Waiwai 

Wai, the life-giving element, is essential to a thriving ahupua‘a. Without a sufficient 

supply of, or access to, water, food cannot be grown, which inevitably leads to famine 

and the destruction of a community. To emphasize the importance of wai, Hawaiians 

use the term waiwai (a reduplication of the term wai) to mean “wealth,” representing 

the value placed on fresh water for growth, prosperity, and power. Konohiki are 

responsible for the stewardship of water, and for attaining waiwai for their ‘āina in a 

way that best benefits the health and well-being of all who reside in their respective 

ahupua‘a. This is exemplified in the intensity and technological advancement of ‘auwai 
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(“irrigation ditches”) for the cultivation of kalo (“taro”) as a food staple. ‘Auwai 

ensure that kalo receive enough water to grow into a stable food source, while 

simultaneously ensuring that water continues its path down to the sea, thus providing 

food security and wai for the whole community. 

Likewise, wai flows throughout our libraries and we, as librarians, strategize how to 

“irrigate” the wai to best benefit our patrons, many of whom access the library to 

improve their literacy, education, and socioeconomic circumstances. If residents of an 

ahupua‘a are not getting enough water, they can make their case to the konohiki, who 

can then adjust the ‘auwai and waterways to provide those residents with access to 

more water. Similarly, as users become more adept at accessing information via 

technology, it becomes critical that librarians follow this trend to ensure equity. In 

response, we are taking a more inclusive approach to the types and formats of the 

materials we collect, expanding beyond “traditional” library resources to include 

expressions of Hawaiian knowledge like oral histories and “artefacts,” as well as digital 

technologies. As a result of semesterly and annual user-need assessments, the UHMC, 

Laka me Lono, Leeward Community College, and UHWO libraries have expanded 

their collections, adding new technologies such as book scanners, GoPro cameras, 

laptops, and tablets to address the technology needs of students who otherwise might 

not have access to these technologies. Contemporary technologies such as these 

provide our users with the tools they need to access and benefit from our resources, 

thus adding to the waiwai of the collections. 

Additionally, in order to fully realize the waiwai of library resources, librarians must 

critically examine the languages and voices represented in their collections. We 

absolutely recognize that the voices represented in the library collections we have 

inherited are predominantly white, and that the majority of our materials are in 

colonizer languages. The voices of colonizers remain littered throughout libraries and, 

for too long, representation of kānaka in libraries has been limited to interpretations 

of our history and culture by these colonizers. Because of this trauma, it is important 

to be mindful of the resources that we recommend and promote, and to recognize 

that the mana that our collections hold can be passed to our communities in both 

positive and negative ways. 

In Hawai‘i, as with other colonized and occupied nations, where historical and 

intergenerational trauma and ongoing prejudice and injustices continue to plague 
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kānaka, access to library and archival collections provides a pathway to education and 

empowerment, adding to the waiwai of the nation. A principal example of this is the 

discovery of the Kū‘ē Petitions in the US National Archives by a Hawai‘i scholar and 

educator, Dr. Noenoe Silva. The Kū‘ē Petitions provide documented proof that our 

ancestors, and the large majority of people living in the Kingdom of Hawai‘i at the 

time of supposed annexation, deeply opposed annexation to the USA (Silva, 2004). 

The recovery of this written evidence gave our lāhui further confirmation and re-

energized our commitment and calls to end the US occupation of Hawai‘i. 

Librarians are pushing the preconceived boundaries of waiwai by critically examining 

their collections, observing what items are needed to increase the value of their 

collections, and advocating for ways that libraries can leverage their waiwai to 

empower a nation. There is a clear need and demand for kānaka voices (and for those 

voices to be properly acknowledged and attributed) within libraries—both in our 

collections and in personnel—that can contribute to the rich wealth of Hawaiian 

knowledge revitalization and production. 

Kūlana 

As alluded to in previous sections of this article, there are a number of different kū 

lana in Hawaiian land management systems, such as ali‘i nui (primary sociopolitical 

leaders), konohiki, and maka‘āinana. 

Each kūlana holds its own mana and, subsequently, its own kuleana. For example, an 

ali‘i nui, as the human embodiment of akua, holds a tremendous amount of mana, 

universally more so than a maka‘āinana (Kame‘eleihiwa, 1992). However, the ali‘i nui 

is not responsible for the day-to-day maintenance of the ‘āina; that kuleana is reserved 

for the maka‘āinana, who directly engages with the ‘āina—pulling weeds, planting 

seeds, cleaning streams, and so on. Additionally, however, maka‘āinana also have the 

kuleana to remove an ali‘i nui who fails to ensure a thriving ‘āina and lāhui through 

appropriate management (Kame‘eleihiwa, 1992). So, while maka‘āinana hold less mana 

than ali‘i nui, their roles are still critically important to the prosperity of ‘āina and 

lāhui. In this way, the reciprocal relationship between ali‘i nui and maka‘āinana is 

separate from other types of class and power relationships (e.g. between lord and serf) 

because each kūlana is principally invested in the prosperity of ‘āina and lāhui. 



12 

In a library, there can be several kūlana—for example, head librarian, subject librarian, 

administrative staff, patron, donor, or governing board. Just like in an ahupua‘a, each 

of these kū lana holds their own mana and, subsequently, kuleana. It is when these 

kūlana-directed kuleana are fulfilled that the library, as a collective unit, can function 

in a successful and prosperous manner. While success and prosperity may be difficult 

to quantify, their manifestations are easily recognizable—when considering an 

ahupua‘a, the literal and metaphorical fruits signal that the ahupua‘ a is thriving. For 

libraries, then, signs they are thriving include: dedicated and competent staff; materials 

that meet the information needs of the library’s target community; spaces dedicated 

and conducive to a wide range of capacity-building activities for the target 

community; and an engaged target community that is invited to participate in multiple 

levels of decision-making. 

The Leeward Community College Library is one such example of a thriving library, 

where each kūlana is able to fulfill its accompanying kuleana. In 2016, the library, in 

collaboration with the Hawaiian Studies academic unit, completed the transformation 

of one of its reading rooms into Kapunawai: The Hawai‘i-Pacific Room. This room is 

dedicated to Hawaiian and Pacific reference materials. The initial idea for the 

transformation came in the summer of 2015 from the library’s secretary, who sought 

to respond to the campus’s mission to support, specifically, Native Hawaiian students 

(Leeward Community College, 2012). Under the direction of the head librarian, the 

Hawai‘i-Pacific Resources subject librarian then led in the planning and eventual 

implementation of the room and its resources and services. Also, the Hawaiian 

Studies program coordinator facilitated the naming of the room by Hawaiian Studies 

faculty and co-organized the opening ceremony that dedicated the room to its new 

purpose. Attendees of this dedication ceremony included faculty, staff, administrators, 

and students from across Leeward Community College. 

Today, Kapunawai serves as a multifunctional hub of the Leeward Community 

College campus for the perpetuation of ‘ike Hawai‘i. This is accomplished through a 

variety of resources available in the room (e.g. a Hawai‘i-Pacific reference collection, 

displays and exhibits, and educational technologies). Additionally, in the 2018–2019 

academic school year, Kapunawai hosted events from more than a dozen different 

campus units and programs. The function and purpose for the room is primarily 

maintained by the Hawai‘i-Pacific Resources subject librarian, whose main campus 
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library reference hours take place exclusively in Kapunawai (as opposed to the general 

collection reference desk). 

That the vision for Kapunawai was brought to fruition is the result of the fulfillment 

of respective kuleana by each kūlana (secretary, head librarian, subject librarian, 

program coordinator, dean, chancellor, student). Like in an ahupua‘a, different kūlana 

in the library carry different capacities of mana, with each kūlana still critically 

important to, and principally invested in, the prosperity of the library and its 

community. 

Lele 

Working together towards a common goal, like in the case of Kapunawai, can be 

challenging when the community is geographically separated. In Hawaiian land 

systems, some ahupua‘a are divided into smaller strips of land called ‘ili ‘āina. There 

are different types of ‘ili ‘āina, including ‘ili lele. Mary Kawena Pukui and Samuel H 

Elbert (1986:98) define ‘ili lele as a “portion of an ‘ili land division separated from the 

main part of the ‘ili but considered a part of it.” Delving deeper into what an ‘ili lele is, 

Oliveira (2014: 54) states: “Lele were land divisions tied to ahupua‘a politically and 

economically but not physically or geographically.” One example of an ‘ili lele is the 

ahupua‘a of Kaupō on Maui island, which was often controlled by Hawai‘i island 

chiefs. Because the ahupua‘a were located on a completely different island, 

Kalani‘ōpu‘u, the penultimate sociopolitical mō ‘ı¯ (“leader”) of Hawai‘i island, 

installed konohiki to mālama (“care for,” “tend to”) the Maui lands and people 

(Kamakau, 1996). Similar to land management, how, then, do we mālama these ‘ili lele 

in libraries that may not be physically attached to the campus, but are still important 

pieces of our community? 

It may be necessary to lele (“fly,” “jump”) to the ‘ili lele, as is the case for the UHMC 

Library. The UHMC Library serves Maui, Lāna‘i, and Moloka‘i islands, even though 

the physical library is located on Maui island. This requires a librarian to fly to Lāna‘i 

and Moloka‘i at least once a semester to provide instruction, collection development 

support, and other library services. Sometimes, to lele is not necessary, but driving is. 

In addition to flying to Lāna‘i and Moloka‘i, UHMC librarians also drive a more than 

100-mile round trip to service a satellite campus in Hāna, Maui. Similarly, on O‘ahu, 

Leeward Community College’s satellite campus in Wai‘anae (approximately 19 miles 
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away from the main campus in Waiawa) is serviced at least 12 hours a week by the 

Hawai‘i-Pacific librarian, who provides reference and other library services. 

Connecting with patrons located in a lele is essential to assuring that ‘ili lele are 

properly supported. With a growing population of distance education students, the 

UHMC, Leeward Community College, and UHWO libraries all provide online chat 

reference during operating hours. At UHWO, the library has begun to decentralize 

programming to include students and faculty who may not be located on the island of 

O‘ahu. In partnership with the UHMC Library and different divisions on the UHWO 

campus, the UHWO Library has co-sponsored presentations that feature guest 

speakers on both O‘ahu and Maui. Utilizing classroom technology, speakers are able 

to interact with the audience and each other, even though they are separated by over 

100 miles of land and ocean. These panels are then broadcast to other University of 

Hawai’i sites that otherwise may not have access to these types of events. 

‘Ili lele also support the reciprocal nature of ‘āinabased relationships by providing 

resources that the ahupua‘a needs, and vice versa. Oliveira (2014: 54) explains that lele 

allow “access to resources that would not otherwise be found within the geographical 

confines of a particular ahupua‘a.” For the past few years, the Hawai‘i-Pacific 

Resources librarian at the UHWO Library has been going to Ka Waihona o ka 

Na‘auao Public Charter School to give presentations about the nūpepa (Hawaiian-

language newspapers) and how to access them to the 7th-grade Social Studies classes. 

Like the Kū‘ē Petitions, the nūpepa, some of which were printed mere days after the 

overthrow of Queen Lili‘uokalani, provide first-hand documentation of the anger, 

hurt, and confusion that kānaka and other citizens of the Kingdom were experiencing. 

On reading the words in the nūpepa, many of the Ka Waihona o ka Na‘auao students 

end up in tears, feeling the same kaumaha (“burden,” “sadness”) that their kūpuna 

felt. This kaumaha is then channeled into slam poetry, which they perform for their 

family, teachers, and peers at their final hō ‘ike (“exhibition”). This hō‘ike is more 

than just a show; it is a step towards healing generations of historical trauma and 

cultural genocide. Although these presentations are seemingly unrelated to academic 

librarianship, which often focuses only on those who study or work on campus, 

working with local-area schools and other organizations builds a sense of community 

and togetherness while giving back to those who support the university through their 

donations, enrollment, time, and expertise. 
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In the same manner, communities also provide a network of resources for libraries. In 

2017, the librarian at Laka me Lono worked with several local institutions and 

organizations—including the Hawai‘I State Archives, ‘Iolani Palace, the Hawaiian 

Mission Houses, Ka Waihona A Ke Aloha: Ka Papahana Ho‘oheno Mele, and the 

Museum Studies program at the University of Hawai‘i at Mānoa—to curate an 

exhibition at the University of Hawai‘i at Mānoa. The exhibition was a 

commemoration of the 100th anniversary of the passing of Lili‘uokalani, the last 

reigning sovereign of Ke Aupuni Hawai‘i (“the Hawaiian Kingdom”). Each 

organization lent its own form of support, whether it was a replica dress of 

Lili‘uokalani’s, photographs, music, document reproductions, or exhibit design. The 

exhibition, thus, was able to showcase community voices in a unique way, providing 

access for the University of Hawai‘i at Mānoa’s students, faculty, and staff to a 

collection of resources and materials that had previously not been presented together. 

There are many more examples of the reciprocal relationship between libraries and 

communities. The concept of ‘ili lele demonstrates that resources and services are not 

bound to the confines of a single geographical location, and that resources and 

communities, perhaps those not attached to the campus or those who we see every 

day, are still vital to the functioning of a healthy ahupua‘a. 

Panina 

In bringing this discussion to a close, we are hopeful for the future of this work as it 

continues to expand in its development and application to Hawaiian librarianship. 

There is no one-size-fits-all approach to Hawaiian or Indigenous librarianship, and we 

acknowledge that this framework may not fit for everyone. Still, this discussion of a 

(k)new model for Hawaiian librarianship provides a pathway for librarians to advance 

the actualization of a nation exercising its own self-determination. 

As a foundational element, kapu guides library practices and determines levels of 

access, much in the same way as konohiki use kapu to determine the access to (or 

restriction of) natural resources. Knowing the publishing landscape and conducting 

regular assessment of Hawaiian and Pacific collections helps librarians to determine 

the level of kapu in their collections, thereby informing how it is maintained. Kapu is 

not meant to impede access; rather, it functions to ensure the longevity and 

sustainability of resources for the generations to come. 
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The boundaries of kapu then help to determine the waiwai of collections. Librarians, 

as resource stewards, must find the balance between access and preservation while 

remaining flexible to the changing needs of the communities they serve. This requires 

looking critically at collections and the languages and voices represented therein. 

Librarians have found ways to incorporate technology to support contemporary ways 

of learning and knowing by providing access to computers, laptops, book scanners, 

and more. Knowing the waiwai is also knowing the mana of resources, and 

understanding that this mana transfers from resource to individual, empowering a 

nation of educators and lifelong learners. Like water flowing through a stream, the 

waiwai of collections flows throughout the library, sustaining staff, patrons, and the 

community. 

The transference of waiwai and mana from a resource to a person is seen through an 

individual’s kūlana. Every kūlana has its own capacity of mana, like that of a 

maka‘āinana or ali‘i nui. And while some kūlana may hold more mana than others, 

each kūlana is still critically important to, and principally invested in, the prosperity of 

the community. In a library, each kūlana (secretary, head librarian, subject librarian, 

program coordinator, dean, chancellor, student) must fulfill their kuleana in order to 

contribute to a thriving library and community. 

Sometimes, the ahupua‘a is not constrained to a single location, just as library services 

and programs are not restricted to a physical building or campus, highlighting the 

concept of ‘ili lele. In some cases, this requires librarians to travel far distances to 

provide resources and services; at other times, librarians can use online and distance 

education technologies to provide reference and programming for patrons who 

otherwise may not have access. ‘Ili lele also demonstrate that patrons are not limited 

to students and faculty of a university, but include our greater community. 

 

ʻĀina-based relationships are reciprocal in nature, so in the same way as an ahupua‘a 

would provide for an ‘ili lele (and vice versa), communities provide resources for 

libraries and libraries provide resources for communities. This relationship can 

contribute to the empowerment and healing of a lāhui. 
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The survey of approaches detailed above stimulates further study and analysis, 

particularly in the areas of access protocols, knowledge organization, and information 

literacy. While our article focuses on four particular aspects of Indigenous natural 

resource management, other aspects, such as mana kānāwai (“law”, “code”), and aloha 

‘āina (“love of land,” “patriotism”), also warrant further investigation. The application 

of Indigenous natural resource management practices to a library context can result in 

the forefronting of Indigenous knowledge systems so as to best serve Indigenous 

communities. 

I waiwai ka āina, i ola ka lāhui Hawai‘i. 
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Notes 

1. The Hawaiian language terms used in this paper are not italicized as ‘ōlelo 

Hawai’i (Hawaiian language) is not a foreign language to the authors. 

2. Our use of the term kānaka ‘ōiwi o Hawai‘i identifies the Indigenous peoples of 

Hawai‘i. Throughout this article, we use the terms kanaka (singular), kānaka 

(plural), and “Hawaiian” interchangeably to refer to the Indigenous peoples of 

Hawai‘i. 
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