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ABSTRACT 

 
 This thesis investigates participatory collaborative relationships between a heritage center 

on North Hawaiʻi Island and two community groups, the Hāmākua Jodo Mission (HJM) and the 

Camp Tarawa Foundation (CTF). Using multi-disciplinary lenses including feminism, critical 

museology, and the New Museology, I examine museum trends toward democratic approaches in 

exhibit development through physical and online platforms. These approaches reposition 

“experts” in museums to better represent the voices of those being featured. Qualitative methods 

involve semistructured interviews and employ the local conversational style of “talk story” to 

engage with participating communities (both local and those with local connections). Two modes 

of collaborative exhibits are presented, including the online platform, Historypin.org and 

physical exhibits. This thesis positions the voices of the participants as the authority by focusing 

on topics they chose and guided. I demonstrate that a small, regional heritage center can 

successfully collaborate with and build positive relationships with local communities around 

exhibit-building and heritage-sharing.  
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CHAPTER ONE: INTRODUCTION, THE MASTER PLAN 

 
The Journey 

This thesis is about the people of Hawaiʻi, their heritage and the stories they share about 

that heritage, in their words. It is a culmination of many different voices brought together with a 

common goal of sharing stories, values, beliefs, and heritage. To write about and with the people 

of this area, I must acknowledge that the research and focus communities are not all culturally 

descended from native Hawaiians. The voices that became a part of this project are often from 

people who I encountered serendipitously.  

My journey to this thesis is only relevant in that it leads to connections with people and 

their relationships to place. I am a female, non-traditional student who loves to hear people share 

their stories. Were it not for the connections that I made with members of the North Hawaiʻi 

Island community, this thesis would have no substance. The journey I took had many turns. To 

get to a completed thesis, the topic changed, my personal life changed, and a new focus 

community was added. I chose to spend time working with the community when I could or 

should have been writing. Oftentimes my desire to work with the community took precedence 

over writing about them for my own research.  

The community members who participated are proud of their diverse heritage and of their 

shared stories; they are more than capable of producing their own research outcomes. It was 

important for me to acknowledge their agency by stepping back, rather than silencing them. I 

strove to listen to the participants in this research, as they are the experts of their own histories. 

This thesis represents research done with (rather than on) the people of a small community in 

Hawaiʻi.  
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The rural places on North Hawaiʻi Island are unique and maintain a special connection to 

the “way things were.” When trust is earned, residents of this small community are welcoming, 

helpful, and will happily share those stories. The research and histories I gathered are place-

based. My journey into this project began at a small, regional heritage center, where I learned 

from and made friends with members of the local community. For several years prior to applying 

to the Heritage Management Master’s program, I conducted research that required me to meet, 

talk to, and interview people from the local community. I talked to my neighbors; I learned about 

the history and land; and made sure that I was listening rather than telling. This thesis includes a 

cast of characters from my local community who are essential to this research. Without their 

willingness to participate and hang in there with me, this thesis would not have been possible. A 

few of these characters are introduced here to give context to my relationship to them, their 

relationships to each other, and to the participating communities.  

 

Connections and Relationships 
 

Four months after an invitation to join the weekly “talk story” at the NHERC Heritage 

Center, I initiated a research project for an undergraduate archaeology course. I spent twelve 

consecutive Tuesdays listening to stories about Parker Ranch, told by retired paniolo (cowboys), 

inspiring my research on a historic dairy. One of my most memorable days was spent with the 

men who were regulars at “talk story” and our Heritage Center team. We visited a dairy, the 

original Parker homestead, the family cemetery, and workstations in the hills above Waimea on a 

cool, misty morning. Charlie Kimura, who was born at the “new dairy” (Puʻukikoni), provided 

background on the operation of the dairy, but his personal stories were much more important. 

We video-recorded interviews with the men, to have on record at the Heritage Center. However 
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the day was about the time we spent together, eating, “talking story,” and for their reminiscing. 

As a newcomer to their group, I was lucky to be a part of the trip. Charlie and his stories inspired 

my focus on the Waimea community.  

Some months later, I chose a Master’s research topic about the World War II (WWII) era 

in Waimea and the impacts of the Marine Training camp (Camp Tarawa) on the local 

community. I was invited to attend the 69th annual Fifth Marine Division Association dinner. I 

had the privilege of sitting next to Alvin Orsland, Fifth Marine Division, a WWII veteran. The 

music was loud, and we had not planned on doing an interview, but the mood was right for 

talking about the good ol’ days. Alvin remembered the kids that played near the camp when he 

was training at Camp Tarawa. He played on the Fifth Marine Division baseball team. He said it 

was a very competitive league and his dedication to the sport kept him out of trouble in 

Honokaʻa, unlike most of his friends who regularly went for rest and recuperation (R & R). 

Many of Alvin’s Camp Tarawa friends were lost at Iwo Jima and he lost contact with many 

others, but he retained his fond memories of the people from Waimea.  

 For many years, Sueichi Kawashima (“Suei”) showed up several days a week to “talk 

story” with Masayoshi Nishimori (“Masa”) on the steps of the Hāmākua Jodo Mission (HJM). 

Suei was born in Waipiʻo Valley to an industrious Japanese immigrant and his Kānaka Maoli 

wife. Beginning in 2019, they invited me to join them, and several times we met on the stairs of 

the HJM before the COVID-19 pandemic began. They were often joined by their friends Nadao 

Honda and Sandy Takahashi. Sometimes they visited me at the Heritage Center. Suei and his son 

invited me to go to Waipiʻo Valley to see their family property. This was my first trip to the 

valley as I had decided not to go prior to this, unless invited and accompanied by a resident. I 

feel that the valley is over-crowded with visitors and the farmers are being encroached upon. I 
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sat next to Suei in the truck on the perilously steep road into the valley. I had the privilege of 

hearing him talk about growing up in the valley.  

Masayoshi Nishimori (“Masa”) visits the Hāmākua Jodo Mission (HJM) every day. He is 

the caretaker and the president of their board. Masa and the HJM families that he represents all 

feel strongly that the HJM needs to be recognized as a significant historic landmark. They 

believe it should be visited and saved. My frequent visits to see him provided insight into what it 

means to belong to something so important and crucial to community identity and heritage. Masa 

has a story or anecdote for almost anything and loves to tell them. His warmth, smile, and humor 

are the heart of the HJM and he is often on the steps waiting to show visitors around. Masa’s 

concern for the future of HJM kept me coming back. Before the COVID-19 pandemic we shared 

food, stories, and laughter. We helped each other in many small ways.  

These seemingly disconnected anecdotes of community heritage in North Hawaiʻi are all 

underlain by a strong intersectionality. The people represent the multi-layered identities of a 

pluralistic community. For example, Charlie Kimura was a baseball player and fan. As a child, 

during the war, he would watch the Marines play baseball at the park near his house. Alvin 

Orsland played baseball and remembered the kids who lived near camp. The Marine players 

were stars and heroes to boys in Waimea. When I told Charlie that I met one of the Marine 

players, he lit up like that 11-year-old boy and asked what number and position the man was. Of 

course, he remembered Alvin, or wanted to.  

Sueichi Kawashima grew up learning to grow kalo (taro) in Waipiʻo Valley. He was in 

high school when the war broke out. Too young to join, but equipped with the skills of farming, 

he joined the Victory Corps and spent a couple days a week providing labor on the sugar 

plantations. After the war when Suei was old enough, he joined the military, meanwhile Charlie 
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became a Marine. Charlie and Masa knew each other from the local golf course and they all 

recognized Suei and Nadao Honda as the “Jujitsu guys.” Without these characters and 

connections, I would not have been able to illustrate the North Hawaiʻi communities strength and 

pride in heritage.  

 

Research Question 
 

This thesis seeks to uncover how, with the many diverse ethnic groups in the Hāmākua 

and South Kohala areas of Hawaiʻi Island, employing community-based collaboration with a 

rural heritage center can create relatable virtual and tangible exhibits. The overarching goal is to 

give context to community driven participatory museum work, the foundation of New 

Museology, in a small rural community on North Hawaiʻi Island. The history of museums clearly 

shows the progression toward the agency of Indigenous and other traditionally underrepresented 

groups and their involvement in museums, and more multi-vocal approaches. The online 

approaches, coupled with a collaborative design, can reposition experts in the field of museology 

and is far different from where the original museums began. 

This thesis asks the question: Can a small, regional heritage center successfully support 

rural community groups in interpreting their own heritage, by providing tools and relinquishing 

the voice of authority, to create a space where they see themselves represented? Through a 

literature review, ethnographical data collection, collaborative and participatory projects, 

surveys, interviews, and historical data review, I provide context, background, and details of the 

completed heritage projects to answer the question.  
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Chapter Descriptions 

This chapter (One) serves as an introduction to me as a researcher and as a member of the 

local North Hawaiʻi community. It introduces some of the people who were inspirational to this 

research and shows their connections to each other and to the participating communities. This 

chapter outlines the research goals and thesis statement.  

Chapter Two provides background context to the chosen theoretical frameworks, 

including feminism, intersectionality, and their importance to modern museums. In this chapter I 

discuss criticisms of traditional Western museums, paying close attention to the changing voice 

of authority. This section offers context to communities and the use of contemporary 

collaborative and participatory models in museums, concluding with participatory museums 

using the internet. Several examples are from Indigenous scholarship, as they provide valuable 

insight into working with groups traditionally absent from the historical record, including poorly 

represented, rural communities such as those focused on in this research. The majority of this 

section contextualizes this thesis within a literature review of academic research and case studies 

from around the world.  

Chapter Three follows Western museum trends from the earliest known collections to 

some of the contemporary methods of providing access. For over 2,000 years, humans have been 

interested in collecting and sharing items which are exotic or rare. The chapter gives insight into 

the changes in audience, and considerations on the expert voice in the institution. The evolution 

of museums is followed by the history of museums in Hawaiʻi concluding with Hawaiʻi Island, 

where this research is centered.  

Chapter Four provides a description of the qualitative methods used to gather 

information. The chapter provides historical information on the selected site and the two 
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participating communities to provide perspective to their relationship to North Hawaiʻi. Included 

in the site and community descriptions are the complicated settler and colonial roots which are 

relevant to all heritage related research conducted in Hawaiʻi. This is followed by a description 

of the participative methods, including observation and “talk story.” I provide details of the 

surveys and interviews conducted. Chapter Four also gives a brief description of additional 

resources used in this research including previously gathered oral histories, military records from 

the National Archives, historical newspapers, and other primary sources. This chapter concludes 

with details on the methods employed in the planning and implementing of online and physical 

exhibits.  

Chapter Five begins with background history of North Hawaiʻi Island, which provides 

context to the participating community groups and the chosen research site. I proceed to present 

details of collaborative exhibits. This chapter highlights relevant concepts collected from the 

interviews, such as place and community. The two communities involved in this research were 

seeking recognition and a place to share their heritage. Together with the participants, history 

was gathered on the Hāmākua Jodo Mission, and Camp Tarawa. This research became essential 

to the completed exhibits.  

Chapter Six concludes with a summary of the findings of collaborating with community 

groups and the implementation of online technology as exhibit space, as well as physical 

exhibits. I discuss some of the lessons that were learned over the course of this thesis and offer 

suggestions for further research. I conclude with some reflections and concluding remarks about 

working with communities.  
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CHAPTER TWO: LITERATURE REVIEW, THE SCHEMATIC DESIGN 
 
 

To ground this research, I employ several theoretical concepts which are discussed in 

detail throughout the following sections. Theories are continuously reexamined, reconsidered 

and revised, those chosen for this research included. By combining aspects of several theories, 

this section details ways in which new museums can continuously grow using these evolving 

concepts. The first is “intersectionality” (Crenshaw 1989:303). This perspective acknowledges 

that people do not have one identifier, but rather several that intersect in complex ways. Second, 

I employ feminist theories and feminist museology which seek to create space and a voice for all 

regardless of gender, race, culture, and social groups (Carbado et al. 2013:305; Robert 2014:24). 

The third and fourth theoretical concepts are two closely related museum theories: “critical 

museology” and “New Museology.” Both seek to reframe museums in a more democratic lens 

through the examination of the foundations of early institutions. Finally, “collaborative 

museology” implies a partnership between stakeholders: the museum staff and community 

members.  

 

Applying Intersectionality and Feminist Museology in Museums 
 

Museums have a unique position that can bring positive change to the world. Museum 

professionals are given the responsibility to consider the diversity in their community and in their 

collections; they have a duty to create an accurate representation of both. Race, ethnicity, and 

gender are not one-dimensional factors in people’s stories, but rather layers of intersecting 

identities. Connecting the relationship between intersectionality and feminist theories, this 

research critically reflects on the process of collaboration while addressing the diversity and 

range of identities of the introduced participants. Both intersectionality theory and feminism are 
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sensitive to inequality and the deconstruction of hierarchies in museums. Applying these theories 

can encourage reflexiveness in museums and researchers. The decisions in developing a project, 

such as this one, cannot be separated from the layered identities of the researcher. The 

interpretations and decisions made cannot be wholly unbiased as indicated by whose stories are 

told in this thesis. 

In contemporary feminist theories, intersectionality positions the relationship between 

oppression and the multiple identities found in society. Intersectional theory grew out of 

Kimberlé Crenshaw’s criticism of the one dimensionality of feminism (1989:139–140). 

Following her assessment of their short comings, feminist theorists have taken a harder look at 

the many oppressions operating together against converging identities such race, gender, and 

class (Robert:2014:25). Intersectionality is grounded in Black feminism and critical race theory, 

as an analytic tool (Carbado et al. 2013:303). Kimberlé Crenshaw (1989) wrote the landmark 

essay “Demarginalizing the Intersection of Race and Sex: A Black Feminist Critique of 

Antidiscrimination Doctrine, Feminist Theory and Antiracist Politics,” in which she examined 

the multi-faceted discrimination of Black women in feminist theory, antiracist theory, law, and 

politics. Crenshaw criticized the tendency in these theories to treat race and gender as mutually 

exclusive, when in actuality there is a multidimensionality to one’s own identity. The framework 

Crenshaw developed, centered around Black women’s experiences, has become commonplace in 

recent years to push a conversation across disciplines (Carbado et al. 2013:304). Rather than 

approaching intersectional theory for what it is, Crenshaw’s framework assesses what it can do 

and how it can be performed. Crenshaw’s foundational work focused on Black women, but the 

strength of the theory is that it is focuses on how people of all genders, ethnicities, sexual 
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orientations, and economic statuses are marginalized in various ways. It continues to be ever-

adapting as a nexus for social change (Carbado et al. 2013:305).  

 Each museum is built upon a philosophical foundation and like individuals, museums 

wield agency by having the ability to influence and inform. Museum professionals in the modern 

era regularly encounter problems of identity-based exclusions and are working to move toward 

an inclusive approach by adding missing information (Robert 2014:24–25). Gender and women’s 

studies educator, Nicole Robert, whose work addresses historical exclusions in museum archives, 

points out that traditional approaches fail to acknowledge the many overlapping identities which 

exist in museum archives and exhibits (2014:25). Crenshaw’s (1989:139) framework gives 

professionals a space to analyze identities as complex intersectional cultural structures.  

Karen Mary Davalos highlights the veneration of war heroes in US museums as an 

example of the often-one-dimensional lens focusing on a male-dominated hierarchy, which is 

particularly relevant to this research (2001:40). Proponents of intersectionality question the 

concept of using chronology to organize exhibits, excluding non-Western cultural notions and 

structures surrounding time (Robert 2014:26–27). Researchers who use intersectionality as an 

approach have the opportunity to question Western concepts and broaden the range of 

capabilities of feminist theories. 

While feminist theories originated in women’s experience, they are not restricted to the 

study of women, nor is there one single feminist theoretical position. Hilde Hein, a modern 

American philosopher and teacher of feminist theory, explains that feminist theorists do not 

assert a single voice in understanding the world, but rather welcome collaborations that lead to 

equal power distribution through knowledge sharing (2011:113). Additionally, Sandra Harding 

suggests that feminist researchers change the focus as they “listen more skeptically to what men 
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say and more sympathetically to what women say; observe both men and women with new 

critical awareness; they ask different questions of history” which adds multiple new dimensions 

to museums (1987:23).  

Museums are places of exploration and some museum professionals have adopted 

feminist frameworks. Those that do tend to be more equality focused and “when aligned with 

philosophical frameworks, feminist theories and museums can influence each other in a manner 

that is mutually constructive” (Hein 2007:3, 22). Intersectionality and feminist theories 

employed by museum professionals can unsettle the dominant masculine narrative (Smith 

2008:162). According to Laurajane Smith, “it [heritage] is gendered in the way it is defined, 

understood, and talked about, and in turn, in the way it reproduces and legitimizes gender 

identities and the social values that underpin them” (2008:161). Heritage discussion has been 

dominated by masculine perspectives and interpretation, though gendered perspectives have a 

long history in academic literature. Some notable examples with Pacific ties abound. 

Anthropologist Margaret Mead is known for her classic works Coming of Age in Samoa (1928), 

and Sex and Temperament in Three Primitive Societies (1935). Annette B. Weiner’s (1979) 

research on the Trobrianders returns to the people of Malinowski’s (1929) foundational 

ethnographic work but gives equal attention to the women, by showing their wealth and work 

(ironically in an article published in the British Royal Anthropological Society’s journal called 

“Man”). In Hawaiʻi, the Wilcox sisters saved their family home and later founded the historic 

house museum (Grove Sugar Plantation Museum 2020) and the Daughters of Hawaiʻi worked to 

preserve Huliheʻe Palace (Daughters of Hawaiʻi 2020). The accomplishments of these women 

and hundreds more following in their footsteps, are exemplary, yet further consideration within 

the heritage sector is necessary.  
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Anna Reading identifies four areas that need continued examination: “representation; 

consumption; curation and management; and heritage policies and protocols” (2015:398). 

Reading contends that some work has already been done to shift the power relations and 

constructions of gendered representations within museums and in national monuments. By 

asking questions such as “Do men and women relate differently?” Reading (2015:398) calls for 

reprogramming of heritage sites to include the gendered dimensions of the visitors. Rather than 

gender-neutral approaches to Reading’s four items, museums coupling intersectionality by way 

of critical feminism can create gender-balanced representations, interpretations, and curation.  

Curating “cultural diversity in a gender neutral manner further obscures the complex 

gender dynamics at play within cultures and their interrelations with societies” (Colella 

2018:256). The decisions made by the researcher are ultimately reflected in the version of facts 

and stories which they present. These decisions cannot be entirely separated from the intersecting 

identities of the researcher. Multiple genders and ethnicities play active roles in nearly every 

human experience, though not always as the expert, therefore the recognition of gender and 

heritage is pertinent to the heritage sector. Intersectionality and feminism are appropriate to this 

research for a multitude of reasons, including the following examples: 1) this research was 

completed by a woman working in the heritage and museum field; 2) the participants are 

members of several intersecting identities such as having both Indigenous (specifically Kānaka 

Maoli) and immigrant heritage; 3) women’s stories are often ignored in both of the written 

histories of the two participating groups.  

Intersectionality also better emphasizes inclusion. Early critics of first and second wave 

feminists contended that, while it was based on equal rights for all, they failed to recognize non-

white women. Kimberlé Crenshaw took it one step further and added that each individual had 
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multiple dimensions to their identity, which were not addressed by the early movements. This 

research addresses the multiple identities that intersect in the communities, while recognizing 

these intersections as essential components to their stories. 

 

Critical Museology 
 

Critical museologists challenge the foundational roots of Western museums. They require 

constant reflexive critique and an ability to continuously adapt (Kreps 2003:157). Like critical 

museology, New Museology is based on criticisms of the collection processes of traditional 

museums which often emerged during a colonial period. Critics of the ‘old’ museology define it 

as being too much about its methods and not enough about the intention of the museum (Vergo 

1989:3, Message 2006:603). Museums are not a static space for curatorial authority, rather they 

are “socially and historically located ... never places just spaces for the playing out of wider 

social relationships; a museum is a process as well as a structure, as well as ‘contested terrain’” 

(Karp and Lavine 1991:1). Critical museology and New Museology both require an examination 

of the power structure, and de-centers the curator as the voice of authority.  

Critical museology provides a framework for museums to analyze and adjust their 

positions when addressing dynamic communities. This approach presents cross-cultural methods 

to care for and interpret collections. In this scenario, community involvement is positioned to 

better challenge the voice of authority between the museum and the community. Oftentimes the 

naming process, on labels that describe an item or image, is questioned in both intersectional 

theory and critical museology because the act of naming is a powerful one that defines who is 

important and, more specifically, who is excluded (Robert 2014:29). Michael Ames critically 

examined the anthropological profession and museums, writing “we are now entering an era 
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where formerly dominated and underrepresented populations – at least those who survived – are 

asserting their rights to self-determination and to control their own histories” (1992:13). He 

asserted that museums and museum professionals must respond effectively but questioned 

whether museums could adapt to the new ‘era’ and change their relationships with the ‘other’ 

(Ames 1992:14). Decentralizing authority changes the role of the museum professional by 

inviting the represented community to share their voice in sourcing the information and making 

decisions on how it will be disseminated.  

Critical museology interrogates the operational side of the museum, agency, discourse, 

narrative, and visual management. Anthony Shelton wrote a “Manifesto” of critical museology, 

in which he explained that the epistemological position of critical museology is that “history 

does not exist independent of human perception and cognition and is constructed by society” 

(2013:9). Bronislaw Malinowski, an anthropologist whose research in the Trobriand Islands 

(1915–1916) is considered to be foundational to ethnographic research methods, argued that 

there was a gap between anthropological theory and its practicality, pointing out that the 

anthropologist “still tries to close his eyes to the surrounding reality…and reconstruct a savage 

who does not exist anymore” (1929:37). Michael Ames continues Malinowski’s argument that 

there needs to be a recognition that the academic professional provides certain practical skills 

(collection preservation, research, education), but they need to be become more reflexive and 

critical of the “gap” between theory and practice (Ames 1992:110).  

Museum authority and scientific methodologies as originally constructed, often interpret 

objects and culture using accepted theories, and do not always consider the meanings that are 

held by the various cultural interpretations of said objects. A strategy of critical museology is 

exploring the lack of agency and cross-cultural collaboration and interpretation in museums. 
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Critical anthropology is not an operational tool, rather a way for museums to adopt more 

transparent practices, become more reflexive, support community collaboration in exhibit 

building, change their definitions of success and evaluate and restructure authority.  

Nicole Robert provides an outstanding example of the Western tradition of defining 

success by contrasting it with how the Wing Luke Museum of the Asian Pacific Experience 

(WLMAPE) measured a successful exhibit based on community collaborators’ goals rather than 

their own expectations. Oftentimes museums measure their success by the quality of the 

displays, their feedback on opening day, and whether they met deadlines, but fail to be critical of 

the process. By changing the measure of success, the WLMAPE relinquished control to their 

community members, resulting in empty exhibit spaces on opening day (2014:28). The 

WLMAPE considered the project a success based on the process of engaging the community, 

rather than meeting an internal deadline (2014:28). The organizers were aware that a traditional 

model of exhibit completion by an arbitrary deadline was much less important than community 

engagement. Finally, as Nicole Robert points out, taking a critical look at museum practices 

sheds light on the authority presented through its displays, texts, and the knowledge systems 

which curators invite to the museum (2014:29). 

  

Research Methods-Transferring Authority and Power in Museums.  

The goal of most museums is not to marginalize a group, but sometimes museums do so 

indirectly. Hannah Turner has focused on traditional systems of classification in museums as a 

form of colonization, the dominance of one culture over another. She reminds us that 

documenting and cataloging collections does “privilege certain power-knowledge imbalances 

and affect what cultural heritage knowledge we now access” (2015:409). Traditional displays of 
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heritage were, and often still are, created by skilled professionals trained in conservation, 

curatorship, and museum management. Exhibits became representations of the person or persons 

who created the display. Professionals at museums were often the authorities, leaving little room 

for debate, “not to mention the possibility to leave ‘traces’ of their own meanings and 

interpretations” (Cioffi 2012:71). Curatorial teams were viewed as experts and were the sole 

interpreters of heritage. The critiques of, and reflexivity in, museums brought about the changes 

that needed to alter the imbalance of authority.  

In 2016, while addressing museum professionals in Australia and Aotearoa, Dr. Moana 

Jackson, Māori lawyer and co-founder of the Māori Legal service, described museums as 

“namers of names” and as places that have the power to “define and confine knowledge” 

(Jackson 2016, Cairns 2018). With such power, Jackson explains, for Indigenous people and 

other marginalized groups, “this can amount to historical erasure of their own narratives or even 

complete silencing” (Jackson 2016, Cairns 2018). It is important for museums to recognize the 

erasure of narratives and to continuously find ways to give power over to the voice of the 

communities represented in the institutions. By acknowledging agency and privileging the 

Indigenous and underrepresented voices by way of interpretation, there is potential to combat 

erasure.  

Over the last several decades, many museums have become more socially, politically, 

and economically aware. They are more conscious of the communities they represent and are 

encouraging participation at several levels. Decentralizing authority can create a space for 

recognition of identities for local communities, marginalized groups, or previously unrecognized 

stakeholders. When artifacts and images leave the museum context, they offer a shift in the 

balance of power (King et al. 2016:79). Giving stakeholders the power to add to the well-known 
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histories, previously undocumented truths and stories about the past offer an opportunity for 

“democratizing the production of historical knowledge” (King et al. 2016:89). By supporting 

interaction and dialog, museums begin to restructure authority and become participatory 

institutions by placing decisions about objects in the public domain (King et al. 2016:90). This 

trend helps to decolonize museums. Institutions are finding new ways to bring in multiple 

narratives and perspectives. They are exploring collaborative methods to share authority and 

decenter themselves as the voice of authority by increasing the representation of stakeholders. 

This trend, however, comes with complications for many in the museum profession. Puawai 

Cairns, Director of Audience and Insight at Te Papa Tongarewa (National Museum of New 

Zealand), asks, “Can museums learn to decenter their own need to be storyteller and hand 

editorial authority over to other communities?” (Cairns 2018). Her question is indicative of the 

struggles that Western museums face and continue to face when they allow another voice into 

the curations team. 

  

Is it giving up authority? 

Switching the balance of power may be difficult for museums because the authority in the 

museum has traditionally come from the curator. This switch decenters and disrupts the 

differences between the expert and the non-expert. When stakeholders are invited to participate 

and collaborate there is an impact on the established collection management and documentation 

processes and exhibit design. A cultural institution generally holds the authority because it holds 

the collections, and the curators are professionally trained. Professional archivists and 

community members may have difficulty agreeing upon the preservation of material objects. 

Early internet interaction between museums and users of the museum websites questioned what 
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was real and what was virtual by asking how virtual experiences would undermine the experts 

which would decrease the social importance of in-person museums (Russo 2012:147).  

Digitization and participatory websites can challenge this authority by providing access 

to multiple voices (Russo 2012:152). Online accessibility to objects and images “dispersed 

through digital reproduction” provide new ownership and voice (Hylland 2017:80). While the 

transition to participatory models, tangible and online, threaten some professionals, the shift in 

the balance of power does not mean that the academic training and museum expertise becomes 

obsolete. Museum professionals do not have to relinquish all authority to offer their background 

knowledge and skills, including theoretical and methodological training and research experiences 

to the projects. 

 

Community and Collaboration 

Sonya Atalay, an Indigenous anthropologist and archaeologist who promotes 

participatory and community-based research, examines the frequency where the community 

makes the decision in the power struggle by conceding power to those who have traditionally 

been the authority–the curators and researchers. The balance of power plays a key role in 

collaborative relationships and the levels of collaborative work. Sherry Arnstein, an influential 

public servant during the Kennedy Administration, wrote the widely cited 1969 article titled, 

Ladder to Citizen Participation, about institutions claiming collaboration. She developed a 

graphic depicting a ladder (Figure 1) that illustrates the “extent of citizens” power in determining 

the plan and/or program” (Arnstein, 1969:216).  

  



 
 

 
 

19 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Museum organizers can consider Arnstein’s levels of participation when working with 

community members (Arnstein uses the term “citizen”) to gauge the level of power sharing. The 

two lower levels are “Manipulation and Therapy,” which Arnstein defines as “non-

participation.” At this level those in power “educate or cure” the participants (1969:220). The 

next three levels of informing, consultation and placation are grouped as tokenism. The lower 

five levels do not allow citizens a chance to voice their views. The top rungs of Arnstein’s ladder 

address true participation. Only at the topmost rung is power equally shared, as a full partnership 

   FIGURE 1. Ladder of Citizen Participation (Arnstein 1969:217). 
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is developed, and citizens have managerial decision-making power. Full partnership, the top 

rung, resembles collaboration when used by a museum.  

Amy Lonetree (2012), an Indigenous scholar who specializes in Indigenous history and 

museum studies, provides an early example of collaboration between communities and 

museums. She provides insights for working with marginalized or traditionally underrepresented 

groups. The Minnesota Historical Society and the Mille Lacs Band of Ojibwe collaborated on all 

phases of the development to build a hybrid-tribal museum. In 1919 a trading post was built by 

the Ayers family on Mille Lacs Reservation. Over the next 40 years they collected Native arts 

and crafts that were sold to tourists, and they built a museum. In 1959 the Ayers family donated 

the property to the state which maintained it as a tourist destination. After decades of 

deterioration, plans for a new museum began in 1993. A community advisory board was formed, 

and a consultation process was established that included spending time on the reservation to get 

to know the community and asking members the following questions: what should the museum 

be; what should the content be; and what purpose does the community see the museum having? 

(2012:37). The museum planners, including Lonetree, learned appropriate protocols. She writes 

that the consultation process became friend-making occasions and social gatherings. Through 

consultation, band members chose to do a content-based exhibit rather than object-based exhibit, 

though the Ayers family collection was extensive. The finished exhibit, opened in 1996, conveys 

the historic struggles, successes, traditions, contemporary issues and the Ojibwe contributions to 

Minnesota society. While sitting high on the rungs of Arnstein’s Ladder of Citizen Participation, 

it is important to note that the museum has not reached complete citizen control. The state 

continues to own it, although it is located on tribal land.  
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Collaboration in museums can take a variety of forms by considering which level of 

participation to use. Museums can partner with local communities on education, fundraising, and 

outreach events, but the most common is developing exhibits. Usually this involves working 

with community members, who identify with the particular installation. Ruth Phillips, who 

advocates for renegotiating relationships within museums, is credited with being the first to offer 

a theoretical framework for collaborative exhibits (2012:36). Phillips describes two types of 

collaborative exhibits, multivocal and community based (2003:163). The multivocal model 

allows for multiple perspectives, while in the community-based model museum staff use their 

expertise “at the service of community members so that their messages can be disseminated as 

clearly and effectively as possible” (Phillips 2003:163). In this collaborative approach the 

community is given final authority and oftentimes a singular voice.  

Multivocality allows the possibility of multiple interpretations (Atalay 2008:15–16, Habu 

et al. 2008:3), but Amy Lonetree cautions about using a multivocal approach in museums 

(2012:153). During a meeting, in 1994, about the upcoming exhibition proposals with the Mille 

Lacs community members, Lonetree suggested a multivocal exhibition on the tribal origins. 

Lonetree’s suggestion was answered with “we do not care what other people say about our 

origins. We want to feature only our story” (2012:163). The suggestion was abandoned for a 

first-person voice that Lonetree writes is critical to “community-based curatorial practice” 

(2012:163). One strategy is to move beyond the Western methods of engaging multiple voices 

and beyond dialog to create a socially engaged approach. Sonya Atalay explains that the Ojibwe 

peoples’ understanding of multivocality offers a non-Western way of accepting viewpoints and 

conflicting interpretations, yet at the same time privileges the Indigenous voice (Atalay 2008:35). 

Collaborative projects between museums and community groups must take into consideration the 
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multiple interpretations and the possibility of conflicting perceptions of historical events, sites 

and objects. Before engaging with a community group, a museum should decide the level of 

participation and which type of model they will use. Democratizing a museum, by contending to 

give equal voice to the community has flaws. Every museum must decide who will sit on the 

board, how decisions will be made in mediating whose voice is privileged and who is 

represented.  

Nina Simon, executive director of the Santa Cruz Museum of Art and History (2011–2018) 

and CEO of OF/BY/FOR ALL, a global online platform that provides digital tools and assistance 

to cultural organizations, describes four types of participatory projects in her book: contributory, 

collaborative, co-creative, and hosted (2010:186–189). Simon’s collaborative projects are 

“institutionally-driven partnerships in which staff members work with community partners to 

develop new programs, exhibitions or offerings” (2010:23). Collaborative projects can either be 

consultative or co-developed (2010:235). Consultative projects bring experts or community 

representatives into the museum for guidance. Co-developed projects involve a partnership 

between the museum staff members and the community members to create exhibits and programs 

(Simon 2010:235). Simon also outlines co-creative projects in which the community members 

have more power to introduce projects that may not already be a part of the museum’s goals 

(2010:264). Co-created projects challenge the notions of power, authority, and control within the 

museum. Michael Ames reminds us that traditional exhibits were based on “curatorial prerogative” 

where “final decisions, authority and prerogative for the exhibition…lies with the curatorial team” 

and “is led or authorized by a content specialist of knowledge expert” (1999:42). Shifting to co-

created exhibits democratizes the projects by allowing cultural experts and those with lived 

experience to share their voice.  
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Museum-community collaborations continue to adapt as new theories are developed in 

response to changing concerns of the public. There is growing awareness of the importance of 

including marginalized voices that were often ignored in traditional museums. The shift to co-

created exhibits aligns with much of the drastic change the world has seen in the last 50 years. 

“Previously silenced voices insist upon being heard. Traditional sources of authority have lost 

much of their clout–both because citizens insist on participating in decisions that affect their 

lives and because of economic, political, and corporate change” (American Association of 

Museums 2002:3). The engagement of community members causes the museum and heritage 

experts to re-evaluate what their roles will be.  

 

Participatory Heritage 

To promote participatory heritage, one must confront the dichotomy between official 

knowledge produced by institutions and unofficial knowledge produced or retained in the 

broader community. The focus must shift from where knowledge is produced to how it is 

produced. Researchers using this approach recognize “that the knowledge science produces is 

negotiated” (Atalay 2012:57). Sonya Atalay (2012) uses the term Community-Based 

Participatory Research (CBPR) to describe engaging with communities. This approach combines 

many sources including lived experiences and different traditions. CBPR projects must have 

equity among the partners, community, and academics. Equal partnership models reverse top-

down approaches and attempt to “break down the distinction between researchers and the 

researched, the subjects and the objects of knowledge production by the participation of the 

people-for-themselves in the process of gaining and creating knowledge” (2012:56).  
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In both participatory heritage in a museum setting and CBPR, the community voices 

determine the range of focus. Atalay outlines five principles that can easily be implemented in 

museums: 1) developing community-based partnerships; 2) including the community in the 

entire process; 3) building the size of the involved community; 4) engaging in reciprocation and 

recognition; and 5) acknowledging the collective knowledge systems (2012:63). These principles 

shift research from being “on” or “about” a particular group to being “with” and “by” them and 

expand the audience while promoting collective knowledge. Walker suggests that museums 

“may in some cases, redress the colonial histories of museums by affording interpretive authority 

to source and descendant communities” (2014:81). Community-based participatory projects 

strengthen the research goals and outcomes by partnering academics and engaged, 

knowledgeable community members whose voices have often gone unheard.  

 

Sourcing Local Voices  

While much is written about authority and democratization in museums, applying those 

concepts to the digital era is fairly new. Museums become more “responsive to new audiences, 

and they can better achieve educational missions,” by adding such interactive interfaces to their 

collections and interpretive displays (Walker 2014:79). By doing so, the local communities and 

individual contributors add content in a more equitable way. Due to their broad and convenient 

access, internet pathways are particularly conducive to generating democratic, community input. 

A strategy to do this is the use of participant-driven websites that allow and encourage users to 

interact and add content. These sites allow for the “creation and exchange of user generated 

content” (Ozdemir and Celebi 2017:111). Local and source communities engaging with 

participatory sites can share content, knowledge, and stories that a professional curator would not 
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necessarily have access to. The role of the internet is ever-increasing and provides a significant 

place for cultural activity and collaborative approaches.  

Museums that encourage collaboration by engaging with their local communities and 

inviting them to share their knowledge have a better chance of reviving their institutions by 

gaining community support. A 2017 report by the Institute of Museum and Library Services is 

entitled “Moving Beyond Colonial Models of Digital Memory,” and involved a partnership with 

a Web 2.0 site (Historypin, a crowdsourcing website discussed in further detail in Chapters Four 

and Five) and several rural tribal libraries in New Mexico. The focus was to empower the tribal 

communities by introducing digital projects that were different from the traditional sites of 

authority. This was accomplished by acknowledging Indigenous practices, developing standards 

for multiple voices to be heard, and expanding access to additional information of each archival 

record (Digital Memory 2018:10) 

The tribal communities, faced with the loss of language and culture over generations of 

colonization, began to reclaim space by interacting with museums and cultural centers. The 

research was led by a Diné woman, Jennifer Himmelreich who had first-hand knowledge of 

working within Indigenous communities (2018:2). She quickly recognized that the important 

questions which needed to be addressed related directly to community values. Keeping this in 

mind, the objective became how the Historypin team would collaborate with a “native-led and 

human centered” approach to building a teachable program for memory gathering at tribal 

libraries. The participants communicated the importance of expressing and reaffirming their 

identity through cultural practices, while the team was challenged with how to express these in 

the digital world (2018:11). Identity and memory projects such as this example provide 
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information on decolonizing museums through digital heritage websites, by restructuring 

authority and empowering the community. 

  

Place and Identity on Participatory Heritage Websites 

Museums, both in-person and online, are no longer just sites of cultural authority, but 

rather sites where identity, memory, history and place come together. They have become places 

of social history, where individuals can explore ideas of identity, shared histories, and images 

from their own communities. It is difficult to succinctly and comprehensively define cultural 

identity because of the many factors such as “self, national, or community identity” (Davis 

2011:44). As Peter Davis points out, these identities change and the factors mentioned above 

have different degrees of importance to different people. Davis recognizes that cultural identity is 

deeply tied to place (2011:44). At the center of many small heritage centers and their associated 

websites are small, rural communities, whose populations closely identify themselves by place. 

The heritage preserved and handed down to the next generation “increases citizens” awareness 

and enhances people’s capacity to identify themselves in heritage situations” (Di Pietro et al. 

2017:97). The generational nature of cultural heritage is the foundation of individual and 

community identity and sense of place. Heritage is inherently tied to place and memory 

(individual and collective) making it essential that modern museums work to include community 

collaboration and involvement in a variety of ways.  

 

Collaborative Museology 

 Involvement in museum-community partnerships, while essential to modern museology, 

is complicated and is easily open to criticism. Collaboration invites difficulties and possible 
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failure, but oftentimes it is from the failures that we learn. Mary Louis Pratt introduced the term 

‘contact zone,’ defined as “the space of colonial encounters, the space in which people 

geographically and historically separated come into contact with each other and establish 

ongoing relations, usually involving conditions of coercion, radical inequality, and intractable 

conflict” (Pratt 1986:26–27).  

James Clifford, who is widely known for his criticisms of anthropology and museums in 

the 1980s and 1990s, uses Pratt’s term to question museums using consultations as a method of 

engagement with communities, claiming that an unequal power dynamic unfolds (Clifford 

1997:192). He challenged the museum’s role in relation to exhibiting and consulting with 

cultures, which he saw as one-sided. A group of individuals being consulted may add the voice 

of cultural and historical authority, yet consultation with museums often resulted in an unequal 

relationship because the final decisions came from the museum expert (Sinn 2017:113).  

American scholar, feminist and activist, bell hooks, has addressed such discrimination 

and oppression in her research, and wrote “surely it is important as we attempt to rethink cultural 

practice, to re-examine and remake ethnography, to create ways to look at and talk about or study 

diverse cultures and peoples in ways that do not perpetuate exploitation and domination” (hooks 

1990:127). Similar to James Clifford’s concerns about consultation, bell hooks suggested that 

academia, particularly in cultural studies, address and explore oppressive research practices 

(hooks 1990: 124).  

Robin Boast, whose research has explored collaborative access to museum archives and 

spaces, expands on Clifford’s notion of consultation as a design to “appropriate resources 

necessary for the academy” allowing them to ignore what curators felt was not necessary (Boast 

2011:66). Clifford proposed that museums become a place that benefits the museum and the 
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cultures whose artifacts are exhibited (Gere 1997:59). Collaboration is different from 

consultation and has become increasingly relevant to museums as they become more self-aware 

and responsive to underrepresented populations. Clifford suggested that consultation further 

strengthens the power dynamic between the museum and the community, while collaboration is 

an invitation to discuss content and concept of exhibits (Clifford 1997:192, Boast 2011:66). 

Valuing collaboration over consultation shifts the power from the curator to the community 

while also recognizing the importance of the development of exhibits over the final outcome.  

When heritage is recognized through an ever–adapting process of rediscovery, there is 

more importance placed on it, rather than a final product. While museums —now in the role of 

facilitators — help make the process easier for the community, a true collaborative project 

requires that the museum and community work together. Museum collaboration can be compared 

to collaborative ethnography. Eric Lassiter, who has written extensively about anthropology and 

collaborative ethnography, describes it as “an approach to ethnography that deliberately and 

explicitly emphasizes collaboration at every point in the ethnographic process without veiling it–

from project conceptualization, to fieldwork, and especially, through the writing process” 

(2005:16). For museums using Lassiter’s approach, collaboration is crucial to the project 

conceptualization and fieldwork including research and design and finally substituting exhibit (or 

adding to) for the writing process. An important shift in power that is both described by Lassiter 

and reflected in the New Museum model is when we see progress toward equal relationships 

between museums and communities.  

There are several methods of collaboration in a museum. There can be partnerships 

between communities on public programs, consultations with community members on the 

appropriate care of collections and the community can help develop marketing and fundraising 
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strategies. Museum exhibit development is the most common form of collaboration with a 

community. The level of collaboration varies and is often seen in the final product. Collaborative 

museology was chosen for this study in an effort to incorporate and prioritize the voices of the 

participating communities. The final product is not how success will be gauged but rather the 

collaborative process of research, building physical exhibits, and online exhibits with the source 

communities. The goals set for collaborative research and the final outcomes must include the 

participating communities, in a continuing effort to move away from the traditional Western 

museum ideologies.  

 

Participatory Museums and the World Wide Web 

Across centuries museums used systematic arrangements in a seemingly single space to 

create absolute knowledge. The 19th century was a period of technological advances in mass 

media, which placed museums and their ʻabsolute knowledge’ into the mainstream in the same 

vein as newspapers, exhibitions and department stores (Gere 1997:60). The museum movements 

of the 1960s and 1970s began questioning the dominant discourse, but museums continue to 

often be sites for observation and consumption of information which grows with the continuous 

technological advances. In the early 1990s museums began to realize the capabilities the internet 

offered their institutions.  

The networked museums were in direct contrast with the field museums which were 

influenced by Michael Foucault’s criticisms of museums as panopticons (Foucault 1977:216, 

Hooper-Greenhill 1992:10–12, Bennett:1995: 68, Parry 2007:94, Hetherington 2011:460). 

Foucault’s model of Jeremy Bentham’s panopticon describes the hierarchical power structure in 

institutions that regulate citizen behavior (Foucault 1977:216, Bennet:1995:68). The physical 
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spaces occupied by museums which voiced authority and were visited by the public for centuries 

were challenged by new technology. Ross Parry wrote that the notion of internet technology was 

“disruptive” as it went totally against the standard protocols of curation and display as was 

ingrained in the profession (2007:94). Parry described the Web progression as going from people 

visiting the museum to the museum becoming the visitor, because of its ability to be anywhere, 

across time and place (2007:95). The new technology also removed structures that made visits 

difficult for some groups including local community members, by providing wider access 

through the Web, allowing for a wider audience (Parry 2007:99). Charlie Gere borrows James 

Clifford’s use of the term ‘contact zones’ in museums to describe the conversations and 

relationships that were taking place through advances in media communication and web 

technology: 

 

The Traditional model of the museum sees it as occupying the center of the process of 
collecting, with the places from which the objects are collected occupying the periphery. 
Such a model allows no space for any communication or reciprocity between collectors 
and those whose objects are collected…no longer at the center, the museum can be seen 
as a node in a network of interactive relations, where culture, communities and people 
can meet and exchange ideas (1997:62–63) 
 

 
The internet offered museums a unique method for communication, in which it could 

offer information, request information, address entire groups or single visitors by providing tools 

rather than a single product, the exhibit (Parry 2007:100). Rapidly growing web technology 

further provided a space for dialog between the museum and the community or between 

community members themselves. The growth of social Web technology has grown exponentially 

over the last few decades, making it easier for museums to add participatory components. Nina 

Simon defines a participatory cultural institution as “a place where visitors can create, share, and 
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connect with each other around content” (2010:ii). The participatory approach defined by Simon, 

uses the term “visitors,” rather than community, but her guiding principles include community 

engagement in all aspects.  

The Participatory museum model is particularly relevant to this research because it 

utilizes the collaborative methodology described above, while introducing new methods of 

engagement that fit into the digital era. Socially networked platforms utilized by cultural 

institutions counter the traditional museum model by threatening the power relationships 

between the professional and public (Simon 2010:120). In 1971, Ivan Ilich wrote about the 

power struggles in education in Deschooling Society. Ilich promoted the idea of a reciprocal 

learning model he called “learning webs” which would be citizen powered as opposed to the 

traditional school model. He argued that this method would offer a more equitable education 

(Ilich 1971). In Paulo Freire’s Pedagogy of the Oppressed, he describes teachers as mere 

narrators of a “detached contents” and the students become repeaters of the narrative without 

learning the meaning, “thus turning them into ‘containers’ and ‘receptacles’ to be ‘filled’ by the 

teacher” (1970:58). Freire suggests that a reconciliation would be a “teacher-student 

contradiction” where both are simultaneously teacher and student (1970:59). Nina Simon 

proposes that online social platforms could act much like the proposed “learning webs” offered 

by Ilich, while also allowing for the “expert” in the museum to become a learner as Freire 

suggests (2010:120–121).  

The Participatory museum design is used as a framework for cultural institutions who 

wish to develop a museum (in-person and online) where a diverse group of people can have a 

voice. Simon’s framework allows for institutions to make their decision on how much power 

they wish to give participants. She outlines four functions that platform managers can control:  
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1) Define the kinds of interaction made available to users. Cultural institutions can decide which 

interactions are made available to users such as ability to contact one another, comment on 

images, produce or share their own content or artifacts  

2) Define rules of behavior. Social networks set their own rules on acceptable content 

3) The power to use or “exploit” user content. The platform can reserve the right to preserve and 

or become owners of the content that is displayed including user generated content  

4) The power to promote and feature content is at the discretion of the institution (Simon 

2010:121–125).  

Institutions make the choice on how to manage and utilize the powers outlined.  

Cultural institutions, including museums, are governed by policies and procedures, and are often 

inhibited by budgetary constraints which hamper their ability to hire community experts. One 

method cultural institutions can employ is crowdsourcing, defined as obtaining information by 

enlisting the help of a large number of people via the internet. Affordable social media and 

crowdsourcing websites, such as Historypin, offer a way to obtain access to community 

contributions, as a form of participatory heritage, that can democratize history. Participatory-

community, expert driven projects, work from the bottom up and rely on the expectation of 

shared authority between the museum professional and the community. They must work within 

the limited budget museums often face.  

The ease of social media, digital connectivity and content creation allows for widespread 

participation but must offer an appealing experience to hold community engagement (Simon 

2010:17, Roued-Cunliffe and Copeland 2017:xvi). Nina Simon points out that the institutions’ 

goals are mission related, while the participants have personal goals and interests that motivate 

their participation (2010:18). She explains that it is important for museums to take these personal 
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goals into consideration when initiating collaborative projects by defining how participants can 

fulfill their own needs and how their contributions will enhance the project (Simon 2010:19).  

Andrea Witcomb’s work on the Travellers and Immigrants exhibition is an example of a 

museum acknowledging that there are several stakeholders who are served. She outlines who she 

believes must be considered when constructing a community exhibit: the represented community 

as a whole; the participating community members; the museum community; the financial 

stakeholders (the university where Witcomb worked); tourists; and local residents (2003:83). 

Tony Bennett argued that the role of the museum is a space to teach the notion of community 

through equal representation (Bennett 1998:195). He suggested that rather than bringing the 

community voice into the museum (such as critical museology suggested), the museum shape 

and coordinate with the population in “ways that reflect the genesis of cultural politics from 

within the processes of government” (Bennett 1998:195). If 19th-century museums were about 

civic reform and morality, 20th century museums’ aim should be the acceptance of diversity 

(Bennett 1998:195). While recognition and acceptance are essential, Nina Simon’s participatory 

model allows for both diversity and service to all involved stakeholders by taking an active role 

in deciding the levels of participation as outlined above. A participatory model was developed 

for this research in order to actively involve community members and provide guidance while 

they voice their own heritage as experts.  

  



 
 

 
 

34 

CHAPTER THREE: CONTEXTUALIZING HAWAIʻI ISLAND MUSEUMS 
 
 

To contextualize this thesis in the Western tradition of museums, of which this is a part, 

Chapter Three considers what a “museum” is, and how its role has transformed, beginning with 

the earliest known collections, followed by the “cabinets of curiosities” in Europe. Captain 

James Cook’s voyages to Polynesia in the late 1700s, contributed more of the exotic, which was 

followed with the opening of public museums, but generally only catering to the elite. I follow 

this trend across the Atlantic to North American museums, including museums of natural history, 

and the chapter concludes with a discussion on museum development in the Pacific (and Hawaiʻi 

in particular).  

 

A Brief History of Museums 

Formal museums appeared in the 18th century but collecting objects began thousands of 

years earlier. In the 6th-century B.C., Princess Ennigaldi, the daughter of Neo-Babylon ruler 

King Nabonidus, collected Mesopotamian artifacts (Blatter 2014:20). In 1925 archaeologist 

Leonard Woolley re-discovered her collection of clay tablets and sculpture fragments, thus 

making a new museum collection from the old one. The Princess had organized her collection 

and added notes on the provenance of various artifacts. Her collection created a record for 

Babylonian descendants of earlier Mesopotamians, but future collections, such as those 

generated by Woolley, trended toward distant cultures and exotic objects (Blatter 2014:20). 

 

Cabinets of Curiosities  

Cabinets of curiosities appeared in 16th-century Europe during the Renaissance as a form 

of elite status competition. Dedicated rooms in elite residences held collections that tended to be 



 
 

 
 

35 

specimens from the natural world, religious relics from ‘exotic’ locales, and other objects from 

eclectic backgrounds. The acquisition of exotic items “attested to the fact of having visited 

remote places and observed novel phenomena” (Thomas 1991:141, Naughton 2001:12) 

According to Stephen Greenblatt, ownership of the objects was more important than the display 

(1991:50). He noted that the collections were not just a demonstration of people’s artistic and 

technical skills, but often included natural curiosities such as ostrich eggs and large bones, 

interesting rocks, and botanical specimens (1991:50). “Artificial curiosities” (ethnographic 

items) were generally “produced by exotic peoples that were so unlike European objects” and 

promoted the same ownership of exoticism that the natural curiosities did (Naughton 2001:12).  

 

Cabinets of Curiosities in the Pacific 

Eighteenth-century Polynesia saw the voyages of Captain James Cook on which natural 

and artificial “curiosities” were obtained (Kaeppler 1978:1). Similar to collections held in the 

preceding centuries, the Pacific specimens included fish, birds, insects and shells. As James 

Cook became a “British folk hero,” pieces from the Pacific region became essential elements of 

18th-century cabinets of curiosities (Kaeppler 1978:5). According to Adrienne Kaeppler, it was 

“so much the better” if the artificial curiosities were from one of James Cook’s voyages 

(1978:5). At the time of the Cook voyages, ethnography was not yet included in scientific 

research, though items collected on Cook’s voyages are considered to be significant in promoting 

the “study of man and his culture” (Kaeppler 1978:15, 37). The items were held in private 

collections and were valuable trade objects but were not seen as important ethnographic data for 

many decades (Kaeppler 1978:15, 37).  
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This excerpt from an editorial by Stephen MacIntosh in a Honolulu newspaper, the 

Sandwich Island Gazette, provides his readers with a brief satirical commentary on the collector 

mentality in the 1830s: 

 

Definition of an “Antiquary” – Too often a collector of valuables that are worth nothing, 
and a recollector of all that time has been glad to forget. His choice of specimens have 
become rarities simply because they were never worth preserving and he attaches present 
importance to them in exact proportion to their former insignificance. A worthy of this 
unworthy class was once edifying the French Academy with a most unmerciful detail of 
the comparative prices of commodities at various remote periods, when La Fontaine 
observed, ‘Our friend knows the value of every thing, – except time.’ We recommend this 
anecdote to the special consideration of the cidevant members of the Roxburgh Club, as 
well as to the resuscitators of the dead lumber of antiquity (Sandwich Island Gazette 
1837:1). 
 
 
This commentary, while satirical, provides perspective on collecting and collections from 

that particular period. MacIntosh points to the value of “rarities” simply because they were labeled 

as so, by a collector.  

 

Exhibits Designed for Public  

By the late 16th century, collectors began to display their collections for the public. For 

example, Rudolph II of Prague reconstructed his palace to house and display his vast collection 

(Wisse 2013). A century later, antiquarian Elias Ashmole presented his collection of “natural 

curiosities” to Oxford University which opened to the public in 1683 (Old Ashmolean Museum 

1954) and remains open today as the Ashmolean Museum at Oxford. By the 18th century, other 

public institutions began to display their own cabinets of curiosities in addition to private 

collectors. During the Enlightenment and following Ashmole’s lead, many collectors made their 
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possessions more public, and formal museums appeared such as the British Museum (est. 1753), 

the Louvre (est. 1793), and the Museo del Prado (est. 1819). 

 

Elitist Museums 

The “traditional” Western museum was introduced as an elitist institution, limiting access 

to those in the well-born classes (Ames 1992:89). In the 18th century, European town- museums 

and libraries were established by philosophical, natural history and antiquarian societies and 

invited select groups of students and scholars to use the collections for their research (Davis 

2011:40). The elitist 18th-century European museums had a goal of promoting the collections to 

a small portion of society and maintaining a division between the classes through their reach. 

Although there was considerable interest, the societies often limited viewing to invited guests, 

one time per month. Social theorist Tony Bennet wrote that “if museums were regarded as 

providing object lessons in things, their central message was to materialize the power of the 

ruling classes…in the interest of promoting a general acceptance of ruling class cultural 

authority” (1995:109).  

  

North American Museums and Museums of Natural History 

Eighteenth-century museums in North America were rare. G. Browne Goode, Assistant 

Secretary of the Smithsonian Institution in charge of the National Museum in the late 1800s, 

erroneously wrote that “there were no museums in Colonial America, 1492–1763” (1889:258), 

but his error still points to the general absence of museums as part of American social fabric. In 

1865, William Mazÿck, librarian at the Charleston Library Society found a manuscript that 

suggested at least one museum was in Charlestown in the late 1700s. The manuscript, rescued 
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from the contemporary Museum of Charlestown during the Civil War, contained an entry titled 

“Articles for the Museum, presented 5 June 1793, by Capt. William Hall” (Mazÿck 1908:5). 

Mazÿck determined the manuscript to be the oldest accession list of an American museum and 

described ethnographic and zoological specimens. He concluded the list to be from no later than 

1777 and possibly earlier, making it the oldest museum collection in North America (Mazÿck 

1908:6).  

Artist Charles Wilson Peale first opened a natural history museum in Philadelphia in 

1786. In 1814 his son moved most of the collections to a new location in Baltimore, Maryland. 

The Peale Museum was the first natural history museum in the United States and played a role in 

the development of science and scientific collection (Goode 1889:2). Peale’s museum is credited 

with inspiring several scientists: physicist Joseph Henry, the first Smithsonian Institution 

secretary; John James Audubon, ornithologist; and French biologist and ornithologist Charles 

Lucien Bonaparte (1889:2). The Peale Museum eventually expanded to include objects from the 

expeditions of Lewis and Clarke and voyages to Hawaiʻi, Fiji and South America (Diethorn 

2015). After facing financial hardship due to the increase in competition by amusement-focused 

entertainment, the Peale family sold the collection to buyers including Phineas T. Barnum 

(Diethorn 2015).  

 While the two oldest museums in North America trended toward the early European 

models of natural history collections, late 19th-century American museums were directed at a 

new audience, the public (Bennet 1995:19). Late 19th-century museums in North America 

worked to educate the growing immigrant population on the political ideals of the government. 

The government believed that a relationship with the public through culture would add civility, 

and “museums might help lift the level of popular taste and design; they might diminish the 
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appeal of the tavern, thus increasing sobriety and industriousness of the populace; they might 

help prevent riot and sedition” (Richardson and Chadwick 1887:128, Bennett 1995:21). North 

American cities were designed with free museums, lecture halls, galleries, and public 

playgrounds which were all intended to improve the quality of life (Bennett 1995:18, Naughton 

2001:13). Museum anthropologist, Michael Ames, wrote that the turn-of-the-century museums 

were promoted as sites of education for “the moral uplift of ordinary classes…it therefore 

became accepted that public museums should become accessible to everyone” (Ames 1992:11).  

 Scientific inquiry into human culture accelerated with the growing field of anthropology, 

but at first, “natural history” museums collected, studied, cataloged, and curated their collections. 

It was the growth of the field of anthropology and the use of methodologies developed for 

science that the concept of systematic collecting, storage and display began (Bennett 1995:96). 

Anthropologists and museums collected massive stores of material culture. The exhibits 

showcased material items that were assumed to represent either a living culture that was still 

reliant on ancient material goods or extinct cultures that were presented as relics of an exotic 

past, thus creating ‘identities’ for Indigenous people (Davis 2011:154). Western museums had a 

fascination with the “other” and displaying the differences between its urban American 

audiences and the “other.” Massive collections of human remains were acquired in this era as 

part of the now debunked pseudoscience of “phrenology” (Hollander 1891). Those remains 

(especially skulls) were measured, weighed, compared, and treated as specimens. Obsession with 

the “other” and the trend of studying and displaying human remains served only to reduce 

“others” to nothing more than objects. As a result, historical museums, primarily natural history 

museums, became a place associated with material objects of “dead or dying races” (Davis 

2011:154). 
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Natural History Museums in the Pacific 

New Zealand’s earliest institutions created their own narratives of Indigenous people in 

the Pacific by the mid 19th century. Founded in 1852 by John Alexander Smith, the Auckland 

Museum collected natural history specimens that highlighted New Zealand’s geology, 

mineralogy, ornithology and entomology (Park 1998:13, Cameron 2014:27). The museum also 

collected weapons, clothing and other material items from New Zealand and the Pacific (Park 

1998:27). Comparable to North American museums, Indigenous items were situated within a 

natural history context. Items were classified as specimens categorized by use and characteristics 

in order to document relatedness between living things (Cameron 2014:29–30). Fiona Cameron 

contends that by using a Linnean taxonomy to name the Māori items, the museum curator 

created an identity and history for the objects within a natural order. She explains that “the 

nomenclature ... divested objects of their provenance by subsuming details of their originating 

locations, history or social relationships” (Cameron 2014:32). Similar to North American 

museums, the 1870s brought about the notion of dead and dying races and a rush globally to 

collect material culture from Indigenous groups, including Māori. This push prompted curator 

James Cheeseman to develop a Māori collection, in which he sought to acquire complete sets of 

each type of item, such as weapons (Cameron 2014:34).  

The Otago Museum in Dunedin, New Zealand, founded in 1868, was also part of the 

global rush to collect ethnographic items. It retains many of its 19th-century display cases 

containing natural history items, several of which were donated by wealthy collectors hoping to 

make the museum a cultural center for New Zealanders and Australians (Anson 1995:48). As 

early as 1933, the Otago Museum was criticized for its “preoccupation” with dead collections, 

rather than living cultures, as evidenced in their method of display, with items encased by type 
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(Bennett et al. 2017:21, Cameron 2014:209). The Otago Museum housed a large number of 

Oceanic artifacts, though Māori materials were more easily obtained. Willi Fels, a German 

merchant and collector contributed many artifacts for the Oceania collection in the early 1900s 

(Anson 1995:49). Items in the collection include items from Papua New Guinea, Solomon 

Islands, Tonga, Cook Islands and Niue from as far back as 1894 (Anson 1995:49–54). The Otago 

Museum received two Hawaiian canoes, which were presented by the Bernice P. Pauahi Bishop 

Museum in 1919, and later acquired stone tools and necklaces in an exchange with the Bishop 

Museum in 1924 (Anson 1995:54). The Bishop Museum was founded two decades after the two 

highlighted New Zealand natural history museums and was a large source of Oceanic collections. 

More history on the Bishop Museum is in following sections.  

 

Open Air and Living History Museums 

Folk-life, living-history and open-air museums began with Skansen, near Stockholm, 

established by Artur Hazelius, in 1891, but are generally indicative of the expanding range of 

missions that museums served in society by the beginning of the 20th century. Kevin Walsh 

indicates their appearance as being “a response to the perceived threat of the Industrial 

Revolution and its impact on traditional rural lifestyles” (1992:95). In the United States similar 

museums were established borrowing the Scandinavian model with politicized messages.  

American philanthropists, John D. Rockefeller, Jr., Albert B. Wells and Henry Ford 

worked to create a sense of pride in American history and national identity by investing in 

historic buildings and building living-history museums in the 1920s such as Colonial 

Williamsburg, Virginia and Greenfield Village near Dearborn, Michigan (Abing 1997:vii, 

Handler and Gable 1997:35, Swigger 2014:17). Old Sturbridge Village in Western 
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Massachusetts was created by Albert B. Wells in 1946, to replicate 19th-century craft production 

(Abing 1997:28–29). The village was built by re-erecting structures that the Wells family 

purchased, relocated, and staged in an area of New England where no village had existed (Abing 

1997:35). A.B. Wells defined his vision of the village in a speech he gave in response to the 

“New Deal” era in which he alleged that people had become dependent on the government and 

industry. Wells spoke about future generations supporting themselves by gaining interest in 

craftsmanship by presenting the way people lived 150 years prior (Abing 1997:41). The Old 

Sturbridge Village depicted the idyllic, yet difficult, everyday lives of craftspeople.  

These living history museums, however, also served to create idealized and nationalistic 

themes of past American society, and underrepresented the social upheaval of the past, which 

continued to the present including the struggles of Native Americans, African Americans and 

women for example (Pratt 2018). The Plimouth Plantation (the traditional spelling is used by the 

museum) in Plymouth, Massachusetts and Historic Jamestowne (historical spelling used at 

archaeological site) in Jamestown, Virginia, both developed in the mid-20th century also 

presented patriotically sterilized representations of Native American and African stories.  

Plimouth Plantation is a non-profit living history museum, founded in 1947. It was 

created similarly to Old Sturbridge Village in that replica buildings were constructed near the site 

of the Plymouth Rock. The original mission of Plimouth Plantation was to educate all Americans 

on the heritage of the pilgrims and their heroic efforts in early America. This mission, similar to 

other living history museums, often excluded or glossed over the lives of Native Americans and 

women (Silverstein-Schnee 2011:15). The focus was on the nostalgic past, patriotism and 

tradition, developed in a post-WWII era by Harry Hornblower II, a Boston elite (Silverstein-

Schnee 2011:13–14).  
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Historic Jamestowne is the site of the first English settlement in America (1610s) which 

was abandoned shortly after. Since 1930, The Preservation of Virginia Antiquities and the 

National Park Service have jointly managed Historic Jamestowne. The organizations have not 

attempted to reconstruct the site, which includes the ruins of original fort foundations and recent 

site identifications, nor do they offer a living history reenactment (Silverstein-Schnee 2011:39). 

Jamestown Settlement (this spelling is used by the museum), run by the Commonwealth of 

Virginia, is a living history museum built in 1957 as a replicate of the original settlement and is 

located adjacent to Historic Jamestowne. Mid-century interpretation of both Historic Jamestowne 

and the replicated Jamestown Settlement focused on the English settlers, their religion and 

government (Silverstein-Schnee 2011:40–41). The 1950s interpretations at both Jamestown(e) 

sites advanced the narratives of English bravery while often ignoring the interactions with Native 

Americans and African slaves.  

 It is informative to compare these American living history museums with the earlier 

examples from Scandinavia. The earliest Scandinavian open-air museums followed a theme of 

exhibiting the past in a relatable way, the everyday life of the non-elite. These museums “often 

organized by aristocrats and professionals, set out to preserve and celebrate fast disappearing 

craft[s] and rural traditions” (Bennett 1995:115). Laura Abing writes that “because of their pre-

eminent position as social elites, some patrician men and women applied the principle of 

noblesse oblige by using their education and wealth to appropriate the past for the good of 

society and the future” (1997:14).  

In America, the living-history museums, also built by wealthy elitists, sought to pay 

homage to the working classes through nostalgia by recalling the “virtues” of the pilgrims and 

earliest settlers. Historical archaeologist James Deetz writes that America’s outdoor museums 
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have depicted a falsehood that implies “clean and sterile judgements” based on the experience of 

the museum’s founders’ own lives rather than those they are representing (Deetz 1996:254–255). 

Deetz posits that these museum exhibits reflected “our view of the American past as a romantic 

time when things were prettier, problems fewer, life simpler, and people kindlier disposed 

towards their fellows…Simple people – the folk we romanticize…in fact were suspicious of 

outsiders, intolerant of any change…and capable of savage actions” (1996:255). These examples 

of American living history museums survive to the present and demonstrate the marketability of 

instilling national pride, patriotism, and nostalgia in a settler colonial populace, often at the 

expense of more complete interpretation.  

As these interactive museums became more popular, the Natural History model had not 

yet gone out of favor, but they too were changing. In 1942, Albert Parr, the director of the 

American Museum for Natural History, began to challenge traditional museums. Later in 1950 

he wrote: 

 
 
[museums]…must find…a new mission…with a more direct bearing upon the problems 
of contemporary existence…The side of nature which concerns society most of all is not 
undisturbed nature, but nature as the environment of man, and that is the field in which 
educational efforts of the natural history museums could make their greatest contribution 
to human thought, welfare and progress today (Davis 2011:8). 

 

Parr’s argument reflected the growing view that museums must be relevant to society. Rather 

than solely focused on the research and conclusions of the employed specialists, museums 

needed to consider the relationships produced between nature and culture. Parr’s remarks were 

followed by many natural history museums partnering or collaborating with various Indigenous 

groups to create culturally distinct exhibits. It was also in the 1950s when anti-communist 

McCarthyism was gaining traction in the US Congress. During this period museums had to 



 
 

 
 

45 

choose to support nationalistic messaging, or to challenge those messages with more nuanced 

understandings of America. This forced museums to face their own role in shaping American 

consciousness. This tension has played out over the entire last half of the 20th century and 

continues today. An example is the reorganizing of the Smithsonian’s National Museum of the 

American Indian in 2004. The former was focused solely on the collection of objects, while the 

latter is focused on the care, interpretation, and partnerships with Native American Tribal 

members (National Museum of the American Indian 2019).  

 

A Shift Toward More Democratic Museums 

Two decades after Albert Parr challenged traditional Western museums, museologists, 

(primarily French), introduced new concepts to the field of museology. They questioned the role 

of museum curators and the collections held in the museum. The movement suggested 

partnerships and a new type of relationship between museums and their public. The theories that 

developed repositioned the role of the museum experts.  

 

The New Museology 

In the 1970s, UNESCO (United Nations Educational Scientific and Cultural 

Organization) published resolutions on a new concept referred to as “the integrated museum” 

(Davis 2011:60). Peter Davis, Emeritus Professor of museology at Newcastle University, wrote 

that this concept was largely ignored by the English-speaking world but was nevertheless, a 

turning point in “museological thought” (2011:61). Changes in museology throughout the 1960s 

and 1970s are related to postmodernism, or when linked with museums’ and galleries’ “New 

Museology.” The term and its role in the movement can be credited to Andre Desvalles, a French 
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museologist (2011:61). Peter Vergo, who helped to launch a debate on role of museums in 

society, describes New Museology as a “state of widespread dissatisfaction with the old 

museology, both within and outside the museum profession…the old museology…is too much 

about museum methods and too little about the purposes of museums” (2011:61). The proposed 

concepts caused museums to become more reflexive and consider their overall function and 

goals for the future.  

As “New Museology” developed, it challenged the values of the traditional museums. 

The New Museologists questioned the nature of collections, the voice of authority and expertise 

by asking how museums represented “others.” They challenged the physical spaces of museums, 

and the importance placed solely on material items. New Museums increased the awareness and 

participation of stakeholders, to include those represented in the museum. They sought to make 

museums a publicly accessible space with diverse audiences, giving the museum a more 

inclusive role in local communities. The goal was to change the balance of power from the 

museum as the expert, more towards the public. The New Museum concept placed collaboration 

as a primary goal.  

 

The Ecomuseum 

In 1971 Hugues de Varine, director of the International Council of Museums (ICOM) and 

George Henri Rivière, who is considered the father of French Museology developed the concept 

of an ecomuseum almost simultaneously with New Museology, though the ecomuseum did not 

receive an official definition until 1981 with the Ecomuseum Charter of France (Davis 2011:84). 

The ecomuseum is a cultural “phenomenon” built on the partnership between the people who 
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form a community based on a shared heritage, identity and relationship with the place (Porter 

2017:1). Georges Henri Riviere describes an ecomuseum as: 

  

a mirror in which the local population views itself to discover its own image, in which it 
seeks an explanation of the territory to which it is attached and of the populations that 
have preceded it…It is a mirror that the local population holds up to its visitors so that it 
may be better understood and so that its industry, customs and identity may command 
respect (1985:182). 

   

The traditional museum concept was not discarded. The techniques and practices 

developed for preservation and conservation continue to be the standard. Education and research 

are as important as in the earliest days of museums. What changed in many museums across the 

world was recognizing who the experts were. The concept of ecomuseums developed as a need 

to reposition the role of the museum and redefine the expert. René Rivard, museum planning 

designer and proponent of community museums, developed the first model to graphically 

compare a traditional museum to an ecomuseum (Figure 2) specifically noting that the latter look 

at interactions between people and involve the community.  
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Ecomuseums became a way for communities to preserve, manage and interpret their 

heritage. De Varine outlines four key components of an ecomuseum: 1) providing a data and 

object repository for the community; 2) assisting the community in facilitating and reacting to 

change; 3) creating a social laboratory for the community to gather, discuss, and innovate; and 

finally, 4) showcasing the community to visitors (Binette 2017:74–75). Georges Henri Rivière 

introduced three conceptualizations of an ecomuseum. The first emphasized ecological and 

environmental concerns. Second was a shift toward communities’ roles in the ecomuseum. 

Rivière’s third component introduced interpretation of history and culture (Rivière 1985:82). 

FIGURE 2: Representation of traditional museum (a) and ecomuseum (b)  
(Rivard 1984:53, Davis 2005:410, Davis 2011:82–83). 
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Peter Davis acknowledges that ecomuseums’ close associations to New Museology helped in 

forming key concepts including site museums, community involvement and multidisciplinary 

displays (Davis 2011:48).  

The three main pillars of an ecomuseum, developed by Peter Davis (2011:48–50) are 

sense and spirit of place, community involvement, and the ability to be malleable and responsive 

to unique contexts. An ecomuseum has a network of partners, emphasizes process rather than 

product, and focuses on local identity and sense of place. Ecomuseums generally focus on a 

specific geographic territory. Because of the partnership with communities, ecomuseums value 

both tangible and intangible resources equally. Built from and totally reliant on community, 

ecomuseums thrive when communities are involved and improved internet access has helped 

them engage a wider base. Gerard Corsane, an advocate for multi-stakeholder, participatory 

projects, developed a list of 21 identifiers to help evaluate ecomuseums and their specific design. 

Indicators include being directed by local communities; use of resources; public participation 

from all stakeholders in a democratic manner; emphasis on heritage management rather than 

heritage products for consumption; and promoting preservation and conservation in situ (Corsane 

2006:405).  

Goabaone Montsho (2020) gives a contemporary example of a developing ecomuseum. 

The Kuru Museum and Cultural Centre in Botswana provides strategies to support the efforts of 

small, traditionally underrepresented communities, worldwide, including rural in Hawaiʻi 

groups. It operates as a partnership between the San people of the Kalahari Desert and the 

Botswana National Museum. The effort was organized to help support and foster pride in the San 

communities. The national museum provides technical and financial support, while providing 

space for the local community to preserve their heritage (Montsho 2020). The Kuru Museum is 
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an example a community managing, operating, conceptualizing and carrying out educational 

programs within the ecomuseum. The museum became a local tourist attraction, exhibiting 

cultural objects and selling their handicrafts, creating economic benefits to the entire community, 

as visitors venture into the restaurants and other shops in D’kra village. The Kuru Museum 

provides an example of a large national museum nurturing the efforts of a local community 

toward “self-determination, consultation and transparency over cultural heritage” (Montsho 

2020). It shows the continuous progress museums have made toward efforts to engage and 

collaborate with local populations, based on the ecomuseum model. The movement toward a 

more democratic museum practice has been overwhelmingly successful throughout the world. 

Open-air museums in Europe and North America showcased the lives of everyday 

people. The climate was beginning to change in museums of natural history by adding an 

Indigenous voice. These turning points paved the way for museums to question the Western 

Museum ideals, introducing New Museology and its companion the ecomuseum. These new 

ideas changed how information was formulated in a museum and how it would be presented to 

its audience. Along with these changes were the technological advances happening everywhere. 

  

Technology and Online Presence of Museums 

By the 1970s, the Computing Center at the University of Oklahoma had adapted a 

computer database management system known as GIPSY (General Information Processing 

System) for use with museum collections—a first of its kind. The data retrieval system was 

accessed via a telephone and had wide range in the United States (Parry 2007:93). Over the next 

few decades, museum technology was slow to develop. Ross Parry, Professor of Museum 

Technology at the University of Leicester, completed extensive research on the history and 
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theory of digital technology in museums. Parry notes that the forward motion of the internet 

became a museum focus in 1993, when museums began to envision online public access 

databases (2007:93).  

The year 1994 saw at least twelve large-budget museums across the world go online 

(Parry 2007:93). The ICOM executive council announced in their 1995 policy statement that 

museums needed to contribute to information on the internet about their collections and 

programs in order to serve society (2007:93). By 1996 manuals on implementing Web 

technology in museums were widely available. In 1998 there were conferences organized to 

educate professionals on the subject (2007:93). Five years later Charles Gere, Professor of Media 

Theory and History at Lancaster University, wrote that museums were being “rethought in light 

of the Web’s existence” (1999). This marked the beginning of the continuous technological 

advances used by museums.  

Many museums have had an online presence for decades, as evidenced by the thousands 

of institutions with large databases of digitized items. Google Arts and Culture, for example, 

provides online space for institutions to add digitized content of their collections. Sites similar to 

this are used by several renowned institutions like MoMa (Museum of Modern Art) and the Van 

Gogh Museum, as well as small community based cultural centers (Google Arts and Culture 

2020). Puhl and Mencarelli point out that digital global access can still suffer from being “based 

primarily on a unilateral definition of the museum, with very little input sought from users” 

(2015:46). Museums now have the ability through Web 2.0 sites to provide multiple narratives, 

recognize multiple memories, and accommodate as many identities as become apparent (Caspani 

et al. 2017:114). A Web 2.0 site, as defined by Wikipedia.com (a Web 2.0 site) is “a website that 

emphasizes user-generated content, ease of use, participatory culture and interoperability for end 
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users” (2021). Museums using Web 2.0 sites acknowledge that it “involves trusting users and 

stakeholders as potential co-developers, consultants, facilitators, and co-curators” (Liew 

2013:4). As museums continue to expand their reach through Web 2.0 sites, they are also are 

inviting participation from diverse audiences. 

 

Online Museums Using Participatory Platforms 

The term participatory heritage is used here to describe online websites with heritage 

content where there is active involvement and contribution from the community. In most cases, 

these participatory heritage sites are associated with an in-person museum, heritage or cultural 

center, and publicly accessible archives. This section begins with a few examples of 

participatory, online websites that have input from users. The most obvious place to start is with 

websites like Wikipedia, which gather content by using “crowdsourcing,” a common method 

among Web 2.0 and participatory sites. Crowdsourcing defines a common goal and asks a 

‘crowd’ to offer insight, problem solving, idea sharing, fundraising and various other tasks which 

can be completed online at sites such as Web 2.0 and social media sites (Dictionary.com 2019). 

Wikipedia and similar foundations manage the organization and content. Many community-

based groups use social media pages like Facebook to allow users to contribute ideas, exchange 

memories and thoughts, while still being managed by the group’s moderators.  

Numerous museums have developed space for online access to collections and social 

media pages where there can be dialog about these collections. Some institutions have provided a 

space where community members participate by contributing their knowledge about existing 

collections held in an institutional space, or by sharing from their own collection. Online 

participatory (Web 2.0) sites are managed by an established institution or the community itself 
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and provide a space for a more democratic telling of the past. Sabharwal points out that experts 

in a field can help people connect with the past, yet, if there are communities presenting differing 

narratives, then a much richer representation is the result (2012:595). Ole Hylland, cultural 

historian and expert on the history of cultural policy in Norway, writes that, “digitization 

replaces authenticity with accessibility as a primary value of the object, an analog original is 

valuable because it is authentic, while a digital copy is valuable because it is accessible” 

(2014:79–80). By adding a participatory element to the accessible site, the authenticity can be 

challenged or substantiated by dialog about the object.  

Museums that use Web 2.0 sites provide space for multiple voices, narratives, memories 

and an opportunity to welcome as many identities as present themselves (Caspani et al. 

2017:114). Many institutions have developed spaces for online access to collections and social 

media pages where dialog about these collections is made possible. Institutions have provided a 

space where community members can contribute their knowledge to existing collections within 

an institutional space or share from their own collection. Online participatory (Web 2.0) sites 

managed by an established institution or the community itself, provide a space for a more 

democratic telling of the past. 

  

A Case Study that Compares Two Virtual Approaches  

Lysa Westberg Gabriel and Thessa Jensen (2017) presented a case study which compared 

and assessed two small local heritage archives. They pointed to the importance of participation 

and community involvement in local heritage preservation. The sites are on Amager, an island 

near Copenhagen, Denmark, which has a proud and patriotic population of around 200,000 

Amagerkanere or ‘Ama’ricans’ and is home to many archives. The first archive is SULFA, 
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Sundby Lokalhistoriske Forening og Arkiv, a small archive run primarily by volunteers. It 

houses a large number of photos held on a single computer and is only available one day a week. 

The second archive is Grandts.dk, which is privately owned and has a website featuring a 

collection of photos, maps and posters. The owner, Jorgen Grandt created the website and 

moderates a Facebook page related to the local history. The authors employed Raymond’s (1999) 

“paradigms of cathedral versus bazaar” to compare the two archives (2017:88). The cathedral is 

carefully constructed, difficult to access, and polished, while the bazaar is open, fluid, and has 

multiple contributors and approaches (2017:88). The authors assigned SULFA the cathedral 

designation. It was organized by an expert, it has limited access, and allows members only, 

which the authors point out, “works contrary to the basic framework of participatory culture” 

(2017:88). There is no space within SULFA for users to interact with the archives or contribute 

material from their own collections. In contrast, Grandts.dk is also maintained by a single person, 

but participation is encouraged. People are able to send photos and have discussions with other 

visitors to the website. While not entirely democratic, because of Jorgen Grandt’s management 

of the website and Facebook page, clear guidelines were established related to how people 

interact with one another and how uploaded content can be used (2017:89). Users of the site are 

encouraged to share photos, stories, information and help each other in a supportive and polite 

manner. Grandt treats participants as peers and responds to all contributors in an effort to show 

value to all who participate (2017:90). The content on the site is generated by the users and 

anyone is free to join. The differences between the two are visibly evident and demonstrate how 

using traditional museum theories compare to museums like Grandts.dk that are using more 

modern techniques of participation, interaction and engagement. The control of access, granted 

to members only, allows the SULFA to maintain its role as expert or authority on the collection 
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in its possession. Grants.dk does not have an expert, rather it allows for the community to be the 

expert of their own heritage and identity. Gabriel and Jensen draw an important conclusion about 

the two methods of providing access, which are central to New Museology and ecomuseums: 

 

SULFA can control how to be an Ama’rican and who is allowed to regard themselves as 
one. The desire to control access to the materials can also have broader consequences for 
the community. If SULFA were the only organization providing an archive of knowledge 
and physical art[e]facts about Amager, Ama’ricans would have a difficult time 
maintaining their sense of identity and community… (2017:91). 

  

Grants.dk and the use of Facebook provides simple and familiar platforms for the residents on 

Amager and the greater diaspora of Amager to share their heritage and stories. Facebook is a 

successful way of reaching a large number of people who are using the platform.  

Similar platforms are also developing in Hawaiʻi. A resident of Hawaiʻi Island created 

the group “History of Hawaiʻi Island (The Big Island) in Photos” Facebook page in August, 2015 

(Lori Purcell Juilfs, 2020, pers. comm.). Lori Purcell Juilfs created a page where families could 

share their memories, photos and videos of Hawaiʻi Island. The private page has over 11,000 

members. Some posts generate over 100 ʻlikes’ within a couple of hours, while promoting 

conversation. Members post images asking for help identifying unknown people, locating a 

building, landmark or natural feature, or posing genealogical questions. Other posts inspire 

conversation focused on personal accounts or re-connecting with another member. The posted 

images are from the past and include plantation camps, 1946 tsunami damage, family photos, 

churches and events for example and are expected to be from or about Hawaiʻi Island. A recent 

image (19 November 2020) is an aerial photo of Honokaʻa Town on the east side of Hawaiʻi 

Island. The large image, recognized and identified by members of the page, is also hanging 

inside a local post office. A few examples of the more than 30 comments elicited from this image 
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include: “That photo was taken by my uncle ... ”; “Wow, chicken skin looking at this picture. My 

dad taught at Honokaʻa High School from 51–72”; “Dont [sic] miss the burning cane, the mud 

and cane clumps on the road, trucks full of cane on the road in front of you. I dont [sic] miss that 

at all.” One following post was an image of the high school teacher mentioned above. The page 

that Purcell Juilfs created shows a simple and successful way for people who are not 

geographically close to connect through their shared heritage and memories of a place.  

 

The History of Museums in Hawaiʻi  

Hawaiʻi boasts a significant number of culturally related attractions, consisting of 

traditional museums, art galleries, nature centers, historic sites and cultural centers (Table 1). 

Many focus on a particular island’s history or unique aspect of that island. Common themes of 

museums in Hawaiʻi are Indigenous history and culture, sugar plantation history, immigrant 

history, and the missionary influence, as evidenced in the number of mission house museums and 

similar museums created by missionary descendants. This section presents a brief overview of 

these museums as a collective, and then focuses on the museums of Hawaiʻi Island in more 

detail. Table 1 is a list of museums, memorials, cultural centers and heritage centers in Hawaiʻi. 

This is not a comprehensive list; there may be privately owned exhibits, or small memorials that 

were not located during this research.  
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Table 1. Hawaiʻi Museums 
 
Hawaiʻi Island Museums 
Name Location Theme Website 
Amy B.H. 
Greenwell 
Ethnobotanical 
Garden 

Captain Cook 
Botany, 
Archaeology, 
Culture 

www.amygreenwell.garden 
 

Anna Ranch 
Heritage 
Center 

Kamuela 
Home, National 
Register of 
Historic Places 

www.annaranch.org 
 

H.N. 
Greenwell 
Store Museum 

South Kona Living history 
museum www.konahistorical.org 

Hawaiʻi 
Plantation 
Museum 

Papaʻikou Plantation 
History 

 
www.hawaiiplantationmuseum.org 
 

Hawaiʻi 
Volcanoes 
National Park 

Hawaiʻi 
Volcanoes 
National Park 

Volcano 
Information, 
Visitor 
Information 

https://www.nps.gov/havo/index.htm 

Huliheʻe 
Palace Kailua-Kona 

Historic House, 
Hawaiian 
Royalty 

 
www.daughtersofhawaii.org/hulihee-
palace/ 
 

ʻImiloa 
Astronomy 
Center 

Hilo 

Observatory, 
Hawaiian 
Culture, 
Astronomy 

www.imiloahawaii.org 

Kaloko-
Honokōhau 
National 
Historic Park 

Kailua-Kona 
Visitor center 
and park 
information 

https://www.nps.gov/kaho/index.htm 

Kona Coffee 
Living History 
Farm 

South Kona 

Early coffee 
production, 
Japanese 
immigrants 

www.konahistorical.org/kona-coffee-
living-history-farm 
 

Laupahoehoe 
Train Museum Laupahoehoe Railroads www.thetrainmuseum.com/ 

Lyman Mission 
House Hilo Missionary 

home 

 
www.lymanmuseum.com/mission-house/ 
 

Lyman 
Museum Hilo 

Natural History, 
Hawaiian 
Culture 

www.lymanmuseum.com 
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Name Location Theme Website 

Mokupāpapa 
Discovery 
Center 

Hilo 

Exhibits about 
the 
Northwestern 
Hawaiian 
Islands 
National 
Monument 

www.papahanaumokuakea.gov/education
/center.html 
 

Onizuka Center 
for 
International 
Astronomy 
Visitor 
Information 
Station 

Saddle Road Astronomy www.ifa.hawaii.edu 

Pacific 
Tsunami 
Museum 

Hilo Tsunami www.tsunami.org 

Paniolo 
Preservation 
Society Waimea 

Paniolo and 
Ranching 
history 

 
www.paniolopreservation.org 
 

Parker Ranch Waimea Historic Home, 
cattle ranch www.parkerranch.com 

Puʻuhonua o 
Hōnaunau 
National 
Historic Park 

Hōnaunau 
Archeological 
sites and 
cultural history 

www.nps.gov/puho/index.htm 

Puʻukoholā 
Heiau National 
Historic Site 

Kawaihae 
Archaeological 
sites, Cultural 
history 

https://www.nps.gov/puhe/learn/historyc
ulture/index.htm 

Volcano Art 
Center 

Hawaiʻi 
Volcanoes 
National Park 

 Art Gallery www.volcanoartcenter.org 
 

 
Kauaʻi Museums 
Name Location Theme Website 
Grove Farm Lihuʻe Historic Home https://grovefarm.org 
Hoʻopulapula 
Haraguchi Hanalei Mill www.haraguchiricemill.org 

Kauaʻi 
Historical 
Society 

Lihuʻe 
Oral, Written and 
Pictoral history of 
Kauaʻi County 

www.kauaihistoricalsociety.org 
 

Kauaʻi 
Museum Lihuʻe 

Native Hawaiian 
Artifacts, Local 
and natural history 

www.kauaimuseum.org 
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Name Location Theme Website 
Kokeʻe 
Museum Kekaha Natural History www.kokee.org 

Waimea 
Sugar Mill 
Camp 
Museum 

Waimea Local History   

 
Lānaʻi Museums 
Name Location Theme Website 
Lānaʻi Culture 
and Heritage 
Center 

Lānāʻi 
City Local History www.lanaichc.org 

 
Maui Museums 
Name Location Theme Website 
Alexander & 
Baldwin 
Sugar 
Museum 

Kahului Sugar Industry www.sugarmuseum.com 

Bailey House 
Museum Wailuku Historic house, 

Hawaiian history www.mauimuseum.org 

Baldwin 
Home Lahaina Historic house www.lahainarestoration.org 

Haleakalā 
National Park Makawao Natural and cultural 

history 
https://www.nps.gov/puhe/learn/historyc
ulture/index.htm 

Hale Paʻahao 
Prison Lahaina Prison www.lahainarestoration.org 

Hale Paʻi 
Printing 
Museum 

Lahaina Printing press www.lahainarestoration.org 

Hana Cultural 
Center and 
Museum 

Hana Courthouse, jail, 
houses www.hanaculturalcenter.org/ 

Hawaiʻi 
Nature Center 

ʻIao 
Valley Natural history www.hawaiinaturecenter.org/ 

Makawao 
History 
Museum 

Makawao 
Plantations, 
ranching, culture of 
area 

www.makawaomuseum.org/ 

Maui 
Community 
Arts and 
Cultural 
Center 

Kahului 
Community multi-
disciplinary center 
for the arts  

www.mauiarts.org 
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Name Location Theme Website 
Maui 
Okinawa 
Cultural 
Center 

 
Wailuku 

 
Okinawan 
Immigrant History 

 
www.huoa.org 
 

Wo Hing 
Temple 
Museum 

Lahaina Chinese cultural 
history www.lahainarestoration.org 

 
Molokaʻi Museums 
Name Location Theme Website 

R.W. Meyer 
Sugar Mill 
Museum 

Kalae Historic Sugar 
Mill 

www.historichawaii.org/2014/03/03/r-w-
meyer-sugar-mill/ 
 

 
Oʻahu Museums 
Name Location Theme Website 

Bernice 
Pauahi Bishop 
Museum 

Honolulu 

Hawaiian history 
and culture, Pacific 
Cultures, Hawaiʻi 
Maritime center 

www.bishopmuseum.org 

Contemporary 
Museum Honolulu Contemporary Art 

exhibits 

 
www.tcmhi.org 
 

Damien 
Museum Honolulu Father Damien, 

biographical www.staugustinebythesea.com 

Hawaiʻi 
Childrens 
Discovery 
Center 

Honolulu 
Children’s 
exploration and 
learning 

www.discoverycenterhawaii.org 
 

Hawaiʻi 
Plantation 
Village 

Waipahu Sugar plantation, 
living museum www.hawaiiplantationvillage.org/ 

Hawaiian 
Railway 
Society 

ʻEwa 
Beach 

Hawaiʻi’s Railway 
History 

www.hawaiianrailway.com 
 

Honolulu 
Museum of 
Art 

Honolulu Art Collections www.honolulumuseum.org 
 

Iolani Palace Honolulu Palace of King and 
Queen www.iolanipalace.org 

Japanese 
Cultural 
Center of 
Hawaii 

Honolulu 
Japanese in 
Hawaiʻi, history, 
culture, heritage 

www.jcch.com 
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Name Location Theme Website 
King 
Kamehameha 
V Judiciary 
History 
Center 

Honolulu Hawaiʻi Legal 
History 

www.jhchawaii.net 
 

Kaʻala Farm 
Cultural 
Learning 
Center 

Waiʻanae Hawaiian Culture  www.kaalafarm.org 
 

Hawaiian 
Mission 
Houses  

Honolulu 

Historic house from 
the missionary 
period of Hawaiian 
history. National 
Historic Landmark 

www.missionhouses.org 

Pearl Harbor 
Aviation 
Museum 

Honolulu Historic aircraft, 
hangars www.pearlharboraviationmuseum.org 

Polynesian 
Cultural 
Center 

Honolulu Culture and craft of 
Polynesia www.polynesia.com 

Queen Emma 
Summer 
Palace 

Honolulu 
Historic home, 
National Register 
of Historic Places. 

www.hawaiistateparks.org/parks/oahu/que
en-emma-summer-palace/ 

Tropic 
Lightning 
Museum 

Schofield 
Barracks 

Military, history of 
25th Infantry 
Division and 
Wheeler Army 
Airfield 

https://home.army.mil/hawaii/index.php/tro
pic-lightning-museum 

U.S. Army 
Museum of 
Hawaiʻi 

Waikīkī 
Military, National 
Register of Historic 
Places 

www.hiarmymuseumsoc.org 

USS Arizona 
Memorial 

Pearl 
Harbor 

Memorial, Pearl 
Harbor Attack 

https://www.pearlharborhistoricsites.org/pe
arl-harbor/arizona-memorial 
 
 

USS Bowfin 
Submarine 
Museum 

Pearl 
Harbor Submarines 

https://www.pearlharborhistoricsites.org 
 
www.bowfin.org 
 

Battleship 
Missouri 
Memorial 

Pearl 
Harbor Battleship 

https://www.pearlharborhistoricsites.org 
 
www.ussmissouri.org 
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The museums and cultural attractions in Hawaiʻi offer educational opportunities, 

recreation and entertainment for both local residents and tourists. Half of Hawaiʻi museums and 

cultural attractions are located on Oʻahu (Liu 2006:7). The largest single source of private capital 

in Hawaiʻi is tourism, which accounts for approximately 21% of the state’s entire economy 

(Wilson 2013). Around 37% of the museums in Hawaiʻi charge for admission (Liu 2006:12). For 

many, tourist visitors are essential in order to stay open. Difficulties for small museums include 

the expense of marketing and promotion to tourists. Museum directors must think of new ways to 

generate funds to stay open, but frequently small museums in Hawaiʻi suffer financially and are 

forced to close as trends in tourism change focus. A 1987 study found sites of historical 

significance, ruins, and local features ranked just 9–13 on a list of 16. Outdoor attractions were 

ranked one and two (Liu and Auyong 1988:8–13). 

 

The Bishop Museum 

The oldest and largest museum is the Bernice P. Pauahi Bishop Museum (the name is 

now truncated to “Bishop Museum”), which opened in 1889 on the Island of Oʻahu. It has served 

as the premier museum of Polynesian culture and history for the last 130 years and remains the 

most recognized museum in Hawaiʻi. The museum opened in 1891, two years before the 

overthrow of the Hawaiian Kingdom and nine years before Hawaiʻi became a territory of the 

United States. It was founded by Charles Reed Bishop, in memory of his wife, Princess Bernice 

Pauahi Bishop, the great-granddaughter of King Kamehameha I. The museum housed Mrs. 

Bishop’s extensive ethnographic collection and items from Princess Ruth Keʻelikolani and the 

personal property of Dowager Queen Emma (Emma Kaleleonālani Rooke) (Kelly 1995:39, 

Tamura 2009:67, Kapuni-Reynolds 2015:151). Similar in form to the European elitist museums, 
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the earliest years of the Bishop Museum were a testament to the aliʻi (chiefly lines) dynasty 

(Naughton 2001:19).  

 The Bishop Museum expanded its scope when William T. Brigham was hired as the first 

curator and director (Naughton 2001:23). Brigham brought his professional experience in natural 

history collections bringing Bishop Museum more in line with the North American model as a 

research institution (Kapuni-Reynolds 2015:152). Specimens from early 1900s Pacific 

expeditions added to the extensive natural history collection and to the cultural history collection 

it already housed. This made the Bishop Museum a premier international research institution. 

The direction and focus of the Bishop Museum have undergone many changes every few 

decades in response to continuing institutional development.  

 From the 1920s–1951, directors Te Rangi Hīroa (Sir Peter Buck) and Herbert Gregory 

responded to a growing concern to collect “traditional cultural lifeways” in the Pacific Islands 

(Kapuni-Reynolds 2015:153). This focus resulted in the financial support allocated for public 

exhibits being redirected towards expeditions and research (Kapuni-Reynolds 2015:153). The 

following decades pushed the direction of the museum toward public outreach, through 

education and access for visitors and fundraising efforts to keep the museum viable. In 1984 the 

new director, W. Donald Duckworth, changed the direction of the Bishop Museum, by attracting 

media and public attention and finding new sources of funding (Kelly 1995:43). His approach 

was to use “edutainment” to bring visitors to the museum using entertainment as the draw with 

such controversial exhibits such as robotic dinosaurs, raising questions about the focus of the 

museum (Naughton 2001:180, Kelly 1995:44). A new mission statement was written to 

accommodate the broad scope of the exhibits that included “relevance and interest to the 

Museum’s publics” and excluded the words “preserving,” “collecting” and “studying” 
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(Naughton 2001:181). During the 1990s, the focus of the museum shifted towards contract 

archaeology, providing much needed financial support (Kapuni-Reynolds 2015:157). The 

contract archaeology segment of Bishop Museum was largely unpopular with the Kānaka Maoli 

population because of the relationship to developers working on projects such as the H-3 

Interstate that destroyed significant cultural sites on Oʻahu. William W. Brown became director 

of the Bishop Museum in 2001, adding further to problematic relationships with Kānaka Maoli, 

due to his attempt to rebrand the museum as a “Native Hawaiian organization as defined by 

NAGPRA” (Kapuni-Reynolds 2015:159). Brown did provide much needed guidance in bringing 

the museum out of financial crisis through rehabilitating collections and museum buildings. The 

number of Kānaka Maoli on the museum’s board of directors was increased under Brown. In 

2007 the new director, Timothy Johns, continued the renovations and exhibit updates, and 

established more favorable relationships with Kānaka Maoli organizations. The steps taken by 

the leadership of the Bishop Museum in the last decade have shown that it “strives to become 

more relevant to the public, engage critically with Kānaka Maoli and local communities, and 

maintain its status as the premier Pacific research institution” (Kapuni-Reynolds 2015:161). The 

directors adapt to the needs of the Indigenous Hawaiian community, the research community, 

and the local population, while also catering to the tourists as audience, for over 100 years. The 

museum houses the largest collection of Polynesian cultural and natural history in the world and 

is an important starting point in the discussion on other museums in Hawaiʻi.  

 

Thematic Museums  

Smaller, more specialized museums appeared by the 1920s in Hawaii. In 1921, on the 

Island of Kauaʻi a group of sisters, descendants of Sam Wilcox and Emma Lyman (missionary 
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daughter from Hilo) preserved their family home on the Grove Plantation (Grove Sugar 

Plantation Museum 2020). In 1952 they established the Waioli Mission House in Hanalei, 

Kauaʻi. The land and the houses were put into trust in 1975 which includes the protection of 

precontact agricultural sites (Grove Sugar Plantation Museum 2020).  

Another relatively early museum on Hawaiʻi Island is Huliheʻe Palace, built by Governor 

Kuakini, which opened in 1927 in Kailua-Kona on Hawaiʻi Island. The palace was home to 

Hawaiian Aliʻi, (royalty). It is cared for by the Daughters of Hawaiʻi, a group who recognized 

the importance of historic preservation (Daughters of Hawaiʻi 2020). Huliheʻe Palace was one of 

the first historic buildings to be cared for and designated as a museum and is listed on the 

National Register of Historic Places (Daughters of Hawaiʻi 2020).  

The Bailey House in Wailuku, Maui, opened in 1952 (Maui Historical Society 2020). The 

1833 house built as part of the early Protestant mission is on the former site of the last royal 

residence of Kahekili, the final independent ruler of Maui (Maui Historical Society 2020). The 

site later served as a school for Hawaiian children until it closed in the 1850s. The Bailey House 

property then became the Wailuku Sugar Plantation and the manager’s home, until a new home 

was built (Maui Historical Society 2020). The original home was converted into the plantation’s 

offices, and later used as the headquarters of the civil defense in World War II. The Maui 

Historical Society was offered the Bailey House in 1952 to use until Wailuku Sugar closed and 

the property was sold in 1992 (Maui Historical Society 2020). The new owner donated a portion 

of the land and the old building to the Maui Historical Society. While these older museums and 

historic homes have managed to stay open, it is often a struggle in the tourist focused dynamic of 

Hawaiʻi.  
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 Some museums in Hawaiʻi have found ways to attract more attention through increasing 

interactive presentations. For example, the Kona Historical Society on Hawaiʻi Island acquired 

property in 1994, donated by land-owner Sherwood Greenwell (Kona Historical Society 2020, 

Hill 2008). The land was leased continuously for 81 years by the Uchida family to cultivate 

coffee (Hill 2008), so the Kona Historical Society developed the coffee farm into a “The Kona 

Living History Farm.” It is the only living history coffee farm in the US and offers hands-on 

learning activities, while hosting both local school-aged children, residents and tourists (Kona 

Historical Society 2020).  

 

Hawaiʻi Island Museums 

Hawaiʻi Island is also home to several small regional museums and a handful of larger 

museums, although they are smaller than the Bishop Museum. One major museum, Lyman 

Museum in Hilo (est. 1931), began as Lyman Mission House (Lymanmuseum.org 2020). The 

Lyman Museum is a Smithsonian Affiliate museum and is accredited by the American Alliance 

of Museums. The Lyman house was built in the 1830s by David and Sarah Lyman, missionaries 

to the Hawaiian Islands. In 1931 the home was converted into a museum, and in 1971 a new 

museum building was constructed adjacent to the home. The mission home was restored and can 

be visited with a guide. The Lyman Museum Island Heritage Gallery includes a section on 

Hawaiian aliʻi (chiefs), traditional tools, kapa, and sections on the immigrant groups who came 

to Hawaiʻi to work on the sugar plantations. The natural history section of the Heritage Gallery 

explores the natural history of Hawaiʻi Island. Boasting a sizable collection, educational 

programs and opportunities for researchers, Lyman Museum has maintained its status as a major 

museum on the island.  
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The northern portion of Hawaiʻi Island (where this thesis project is focused) is home to 

several small, regional museums. Most have struggled to stay open. Waimea, most commonly 

associated with the historic Parker Ranch, had several small museums which have not survived. 

The Kamuela Museum, opened in 1968 (Hughes 1968:11) was owned by Mr. and Mrs. A.K. 

Solomon. The private collection sat in rooms crowded with Hawaiian artifacts, furniture once 

owned by Hawaiian royalty and “American, European, Pacific and Oriental furniture and objects 

of art” (Honolulu Star–Bulletin and Advertiser 1991 [sec g]:16). After the Solomons died, 

relatives maintained the museum until 2008. The home was sold and became the private 

residence of comedian Roseanne Barr. The Solomon family moved much of the contents to their 

new home in Arizona. The contents were later sold in an estate sale (Ace of Estates 2020).  

In 2005 Parker Ranch added a historic homes and tours program. According to Anthony 

Roberts, operator of the program, 50,000 people participated in the tour every year (2020, pers. 

comm.). Visitors arrived on buses, organized by tour companies, two to three times a day, to 

learn Parker Ranch history. In the last two years of the program admission included van tours of 

the ranch. Roberts wrote that there were no community member volunteers, nor were there many 

visitors from the surrounding community. He added that when he did have the rare visit of an 

“old cowboy” he let them in for free. The 2008 economic crash in the US contributed to the 

closing of the historic tours program in 2009 (Anthony Roberts 2020, pers. comm.).  

Parker Ranch has two historic homes at the ranch headquarters; Mānā Hale built in 1818 

by Parker Ranch founder, John Palmer Parker; and the Puʻu ʻŌpelu home built in 1862 by 

Charles Notley and later purchased by John Parker II (Tarleton 2016). Mānā Hale, originally on 

Mānā Road, was moved to the Puʻu ʻŌpelu estate in 1986 under the direction of 6th generation 

and final Parker Ranch heir, Richard Smart. Mānā Hale was restored into a replica of the 
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ancestral home and contains photos, saddles, koa furniture and a variety of household items and 

artifacts (Tarleton 2016). The Puʻu ʻŌpelu home contains heirlooms, artwork collected by 

Richard Smart and Parker Ranch history which can be viewed on a self-guided tour (Parker 

Ranch 2020).  

 The Paniolo Preservation Society (PPS), at Pukalani Stables in Waimea, founded in 1998, 

is the only heritage center in Waimea focused on area history through the lens of its ranching 

roots. The exhibit emphasizes it’s vast collection of saddles, tools and other related artifacts. PPS 

also caretakes the Paniolo Hall of Fame exhibit for the Hawaiʻi Cattlemen’s Association. In 2020 

Dr. Momi Naughton, coordinator of the Heritage Center at Kō Education Center, Marie Kinchla, 

a graphics specialist and I, “refresh(ed) the exhibit” and added several new themes. The themes 

included Hawaiian language used in ranching, and ranch women (Paniolo Preservation Society 

2020). Much of the collection is sourced directly from community members with ties to the area.  

 The town of Honokaʻa, 15 miles to the southeast of Waimea along Highway 19, was once 

the third largest town in Hawaiʻi due to its proximity to dozens of sugar plantations. The town 

has the “largest collection of early 20th-century ʻplantation’ style commercial stores in good 

repair that remain in the islands” (Ruby and Stephenson 2015, Historic Honokaʻa Project 2020). 

Honokaʻa is a main street town, with several historic buildings placed on the Hawaiʻi and 

National Historic Registers. The Historic Honokaʻa Town Project created a self-guided walking 

tour with building plaques and a brochure with a map for visitors. A local business owner 

maintained a small, private museum designed to look like a 1940s era plantation house. The 

museum had limited hours and closed in 2019.  

The Hawaiian Cultural Center of Hāmākua (HCCOH), was also situated on the main 

street and was built as a community center, offering classes in “traditional arts, hula, language, 
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history, agriculture, philosophy and more” (Hawaiian Cultural Center of Hāmākua 2020). The 

center was opened in March 2016. They made the decision to move out of their facility, in 

Honokaʻa, in October 2020, due to the COVID-19 pandemic. The pandemic made it impossible 

for HCCOH to continue to offer in-person classes and host cultural events. As of this writing 

they are resuming activities at an outdoor venue. HCCOH is fiscally sponsored by a local 

501(c)(3) and is dependent on grants and donations.  

 Kō Education Center (Kō) is a part of the University of Hawaiʻi system. It sits just above 

the main street in Honokaʻa and was the home of Kō Heritage Center. The Heritage Center 

housed a long-term exhibit on the area history and an exhibit that was changed annually. In 

addition, an archive room was available for researchers and the general public. The Heritage 

Center at Kō was the only heritage center/museum in South Kohala and Hāmākua districts that 

had a broad history of the area that included Indigenous prehistory and the diverse ethnic and 

cultural histories of the area. The Heritage Center and its guiding framework are at the center of 

this thesis work and are discussed in greater detail. The Paniolo Preservation Society, the Parker 

Ranch Visitors Center, and a new heritage center in Honokaʻa, are the three remaining facilities, 

that visitors and community members can visit to learn about the culture and area history in north 

Hawaiʻi.  

 Museums, heritage and cultural centers in Hawaiʻi that focus on local history have 

struggled to attract as many tourists as the large budget war memorials. The World War II Valor 

in the Pacific National Monument and heritage tourism attractions like the Polynesian Cultural 

Center (PCC) see the highest number of visitors. In 2016 the Bishop Museum had 168,249 

visitors (Bishop Museum 2016:4) compared to the 2019 report on the WWII Valor in the Pacific 

which reported approximately 1.3 million visitors (U.S. Department of the Interior, National 
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Park Service 2019). As part of the National Park Service, Valor in the Pacific receives funding 

through Congress and private funds. The PCC is a non-profit organization which opened in 1963, 

on property in Lāʻie purchased in 1865 by the Church of Jesus Christ of Latter-day Saints 

(Polynesian Cultural Center 2020). The revenue in 2017 was approximately 56 million 

(Propublica 2019b).  

Heritage and cultural centers in Hawaiʻi that do not have an ʻedutainment’ focus similar 

to PCC or the draw of a war memorial like the USS Arizona memorial and accompanying 

interactive museums and films, struggle financially. According to Juanita C. Liu, Professor, 

University of Hawaiʻi, School of Travel Industry Management, “About half of the state's 

museums and other cultural attractions, along with two-thirds of the attendance, occur on Oʻahu” 

(Liu 2006:7). Liu points out that often times travelers head to neighbor islands for one specific 

attraction, for example Volcanoes National Park on Hawaiʻi Island. This means that travel to 

small, more remote museums, heritage and cultural centers have less chance of attracting 

destination visitors. Most of the larger institutions charge an admission fee and/or fees for 

attractions inside of the institution. The admission and membership fees are the largest source of 

revenue for cultural institutions in Hawaiʻi (Liu 2006:11). Most of the small museums and 

heritage centers on Hawaiʻi Island are dependent on individual donations and available grants. 

Limited financial resources and difficulty marketing to tourists contribute to the struggle for 

institutional sustainability for these small entities. Despite the dependence on tourism, the 1992 

Hawaiʻi Museums Association (HMA) study showed the number one priority of museums was to 

increase community support and visibility (Liu 2006:15). The ongoing struggle of some of the 

smaller cultural institutions make it essential to consider new ways to collaborate with the local 
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community both in person and through connecting to the Hawaiian diaspora using virtual 

methods. 

 

The Formation of the North Hawaiʻi Education and Research Center’s (NHERC) Heritage 

Center 

As this chapter demonstrates, one factor that encourages the creation of museums is the 

sense of disappearing cultures and natural landscapes that will otherwise be forgotten in future 

generations. The closure of the last sugar plantations on Hawaiʻi Island connects directly with an 

increased community concern for preserving its plantation-era heritage. In 2001 Hāmākua 

community leaders responded to the economic downturn by proposing the conversion of the old 

Honokaʻa Hospital building into a distance learning center associated with the University of 

Hawaiʻi at Hilo. The new center would focus on education and the informational needs of 

Hāmākua District residents and would aid in the economic recovery by offering higher education 

classes, training, and vocational support. The proposal included establishing a heritage center 

“that document[s] the socio-cultural history of Hāmākua and North Hawaiʻi ... capturing the 

history of the plantations, ethnic history, ranching communities, Waipio (sic), Waimanu Valley 

are critical to developing a sense of place, identity and community pride.” (DeMello [2001–

2018]).  

The Hawaiʻi State Legislature requested a feasibility study of the proposal, which 

resulted in funding for the renovation and operational expenses. The University of Hawaiʻi at 

Hilo opened the North Hawaiʻi Education and Research Center (NHERC) in May of 2006. One 

of the core missions of NHERC was serving as a community and field research facility was to 

establish a heritage center. In 2010 the building for the Heritage Center was completed and a 
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coordinator, Dr. Momi Naughton, was hired to develop the facility in 2011. The envisioned 

Heritage Center included six key roles: 1) a long-term exhibit area to display local history; 

2) a short-term exhibit area to highlight local artists and specify themes in more detail;  

3) an archives and storage area for the preservation of local history; 4) a research center on North 

Hawaiʻi history; 5) an education center for higher education to teach museum theory, heritage 

preservation and display methods; 6) an oral history center; and as a resource for area schools, 

organizations, and the community at large to perpetuate and learn about local heritage.  

 This heritage center was an important part of the history of museums in North Hawaiʻi. 

Furthermore, it served as the methodological foundation for community-based research from 

which I conducted the research contained herein. From the initial funding to the decision-making 

structure of the Heritage Center, community representatives remained in control. A community 

advisory board made up of a group of residents including business leaders, social scientists, 

cultural descendants and experts of the region, ranchers, and members of families who were 

employed by the sugar plantations for generations. The board included several residents with 

cultural and lineal ties to Waipiʻo Valley: a first-generation Filipino immigrant, local historians, 

a former secretary to the manager of Honokaʻa Sugar Company, anthropologists and 

archaeologists, and a former union official for the ILWU, amongst others.  

 The project team conceived a plan of four basic historic and various overlapping themes: 

1) Hawaiian heritage of the area; 2) ranching in Hawaiʻi; 3) sugar plantations and the immigrant 

groups who came to work in the sugar industry and; 4) World War II and Hāmākua in the 

aftermath of the war. Each of the main themes included many sub-themes: the Hawaiian 

Heritage theme included Waipiʻo Valley and Mauna a Wākea; ranching in Hāmākua included 

local paniolo and the cattle and dairy industries; the plantation theme included life on plantations 
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and the labor movement; and the World War II theme included Japanese relocations, heroism 

and Honokaʻa Town during the war years.  

 The first year of the Heritage Center, Dr. Momi Naughton and the community advisory 

board developed policies and legal forms, drafted the vision, mission and values of the Heritage 

Center, and set up the physical space for the archives, exhibits, resource center and office. She 

was tasked with being in “charge of curatorial and pedagogical activities, developing and 

delivering programming, overseeing fundraising and marketing efforts, and coordinating student 

research” (Ka Lono Hanakahi 2011:3). Dr. Naughton was prepared for this task, as she had 

extensive experience in museum management in Hawaiʻi, including her work at Bishop Museum 

and as executive director of Anna Ranch Heritage Center in Waimea. Her interest in 

collaborative work led her to conduct her Ph. D at Simon Fraser University in British Colombia, 

Canada, exploring visual communication in cultural heritage and community partnerships in 

presenting and perpetuating heritage. Interns were hosted at the Heritage Center from the 

University of Hawaiʻi, including myself, who were mentored on extracting the rich area 

histories, through participatory and collaborative efforts with local community members. These 

efforts included inviting community members to share their experiences through oral history 

collection, donating memorabilia, sharing experiences or volunteering in various capacities, 

including offering workshops. Recording, collecting and documenting North Hawaiʻi’s heritage 

before it disappeared was a main tenet of Dr. Naughton’s and a mission of the Heritage Center.  

The Heritage Center kept a tally of visitors, noting where they were from. Approximately 

2,000 visitors came each year. About half of those visitors were from outside of Hawaiʻi and a 

small percentage of those were from outside of the US. Most of the resident visitors were from 

Hawaiʻi Island, or Oʻahu. Many visitors had recently moved to the state and wanted to learn 



 
 

 
 

74 

about the heritage, others were somehow connected to the area and were interested in finding 

family connections in the exhibits. The local Hāmākua community was involved from the 

beginning, from gathering information to collecting photographs and artifacts. The first 

temporary exhibit titled “Our Community and the Peace Corps” opened in November of 2011 

and was up for six months in the changing gallery. During that time the plans for the permanent 

exhibit were being conceived. Many outreach exhibits were created to take to events including a 

Japanese paniolo exhibit, Waipiʻo Valley: Treasure of Hawaiʻi, the History of the Hāmākua 

Ditch, Filipino Heritage, and Historic Honokaʻa. A curriculum was developed for an applied 

learning course in Museology at the University of Hawaiʻi, Hilo (first offered in Spring Semester 

2013).  

As the long-term exhibits continued to be developed several short-term exhibits were 

created: “Honokaʻa Loves Music” focused on the rich music heritage of Honokaʻa; “Nā Paniolo 

o Hāmākua” exhibited the legacy of the Hāmākua ranching families; a “Waipiʻo Valley” exhibit 

covered the history on the valley, the native and invasive species and contemporary issues the 

valley faces; and “Maikaʻi e ka ʻAina o Waimea,” honored the history of the town of Waimea. 

The long-term exhibit, “Historic Honokaʻa,” opened in the fall of 2016, and brought together the 

themes initially conceived by the advisory board. All exhibits prominently featured quotes and 

excerpts from oral histories, books and interviews to highlight first-hand accounts and wording. 

Every new exhibit was accompanied by an opening event. Dr. Naughton was adamant that the 

local community be a part of the festivities. Invited were those who participated in the research 

by offering to share artifacts, images, and stories; those who offered continued support by 

volunteering, donating, or during regular visits such as the weekly “talk story”; and those who 

were represented in the exhibit. The opening of the Waipiʻo Valley exhibit was the largest 
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opening. Residents of Waipiʻo Valley and those with ties were invited, as well as all who 

contributed to the research. Local food was served, and a respected Kānaka Maoli musician was 

invited to perform. During the opening ceremony there was a surprise visit from Lanakila 

Mangauil (cultural practitioner and the director of the Hawaiian Cultural Center of Hāmākua) 

who with his students came to offer a blessing and a Hawaiian Oli (chant). The event was well 

attended by the local community, most who never visited the center before. The exhibit became 

the most popular changing exhibit and was left standing for an extra year.  

Dr. Naughton also taught a UH Hilo Museology class until 2017, oversaw master’s 

students from US and abroad, instructed directed studies courses with undergraduate students 

from the University of Hawaiʻi, and worked with local high school students on projects.  

But in July 2019 the University of Hawaiʻi decided that the overall community outreach mission 

of NHERC better fit with the University of Hawaiʻi’s community colleges instead of the 

University of Hawaiʻi at Hilo, so UH transferred administration of NHERC to Hawaiʻi 

Community College and the name was officially changed to Kō Education Center (Kō)  

Kō hosted other types of events throughout the year that brought local community 

members to the facility. It was during these events that it was realized that the Heritage Center 

was not reaching the local community in ways that it was hoped. While speaking to people at the 

events, many expressed that the relationship to the University of Hawaiʻi made the Heritage 

Center seem prohibitive. While local interest grew over the years because of outreach exhibits 

and community involvement in the research, the Heritage Center still struggled to bring all facets 

of the local North Hawaiʻi community into view and garner participation.  

In January 2020 the COVID-19 pandemic arrived in the US and by the end of February 

the University of Hawaiʻi was making important decisions about protecting its faculty, staff and 
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students. Kō Education Center was closed to the public and the staff worked from home for 

several weeks. The Heritage Center was closed to the public, in what later turned out to be 

permanent, a victim of the economic difficulties faced by universities and colleges across the US. 

In July 2020, the administrators at Hawaiʻi Community College made the decision to terminate 

the two remaining employees at the Heritage Center. Dr. Naughton’s position was cut after 10 

years as the coordinator, with a loose plan to run the Heritage Center from Hilo (an hour away), 

without a full or part time coordinator to oversee it. Marie Kinchla, the graphics specialist for 

five years, lost her position. Hawaiʻi Community College’s decision to terminate funding for Dr. 

Naughton’s position effectively closed the Heritage Center. This closure is symptomatic of the 

financial difficulties faced by small museums in their attempts to serve as stewards for 

community heritage, and the vagaries of institutional funding of community-based projects.  

 

North Hawaiʻi Heritage Foundation and the Honokaʻa Heritage Center 

The closure prompted an influential community stakeholder, Dr. Ross Stephenson, to 

move forward with a long brewing plan to open a visitors’ center in Honokaʻa. Dr. Ross 

Stephenson is a historian, researcher and consultant who worked to secure the nominations of 

several local buildings on the State and National Registers of Historic Places. He and Ryon 

Rickard (whose great-grandfather was a founding member of Honokaʻa Town, during the 

plantation era) formed a non-profit organization. They began searching for a building in 

Honokaʻa to become a heritage and visitors’ center for North Hawaiʻi. They immediately invited 

Dr. Naughton and myself to join as board members and to coordinate efforts to begin the 

Honokaʻa Heritage Center. Dr. Stephenson and Mr. Rickard secured a building on the main 

street, in a highly visible historic building. Through word of mouth, the new center gained a high 
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level of community support including volunteers who helped renovate the new space. There was 

a donation of an extensive collection of artifacts which were cataloged by volunteers. Individuals 

offered their help as volunteer docents at the center or provide other help as needed. In March 

2021 the collection of the Heritage Center at Kō Education Center was officially transferred to 

the new Honokaʻa Heritage Center.  

Coordinated by Dr. Naughton and myself, the initial exhibits are reminiscent of the 

exhibits from the Heritage Center at Kō. They are collaborative and representative of the local 

community. In the same fashion as the Heritage Center at Kō, the new heritage center relies upon 

contributions from the community to highlight what is important to them. The Honokaʻa 

Heritage Center includes a visitors’ center that promotes visitor education on the local Kānaka 

Maoli community, immigrant communities and the rich heritage of North Hawaiʻi. It has a 

changing window exhibit which is a space for community groups to develop their own public 

exhibits. The first window exhibit was built by the Portuguese Heritage Club of Hāmākua. The 

members built a traditional Portuguese Nativity scene, Lapinha in December 2020 (Figure 3). In 

January 2021 members of the Hāmākua Jodo Mission exhibited a Kadomatsu, a traditional 

bamboo and pine arrangement that is placed near an entrance to help usher in the new year 

(Figure 4). The arrangement was burned as is tradition toward the end of January. In February 

2021, volunteers arranged a Chinese New Year exhibit (Figure 5). Several of the volunteers who 

have helped with the new facility are members of the communities who participated in this 

research and have multiple heritages to share.  
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FIGURE 3. Members of the Portuguese Heritage Club with Lapinha 
exhibit. (Photo by author 2020).  
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FIGURE 4. Sandy Takahashi staging the Kadomatsu exhibit at the 
Honokaʻa Heritage Center (Photo by author 2021).    
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This chapter ends with a mix of excitement and hope as a new form of community-based 

heritage is created in Honokaʻa. Given the clear significance of community-based planning in the 

New Museology, my methodological attempts for fostering community outreach, and the results 

of that outreach, are presented in the following chapters.   

FIGURE 5. Volunteers, Marie Ho (left) and Paula DeSilva with 
completed Chinese New Year exhibit at the Honokaʻa Heritage Center. 
(Photo by author 2021) 
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CHAPTER FOUR: METHODS, DESIGN DEVELOPMENT 
 
 

This chapter describes the collaborative methods applied in this thesis. The research is 

informed by the community collaborative projects in which I was a participant researcher. The 

selected theoretical frameworks detailed in Chapter Two grew from self-reflexive awareness, 

responses to the situations that arose, the goals of the project, the changing dynamics in 

museology and of the participating communities. I worked with members of two communities, 

the Hāmākua Jodo Mission and the Camp Tarawa community, to include multiple voices and 

their interpretations throughout the process, while simultaneously acknowledging that my goals 

might be different from theirs. The collaborative research methods were situated within the 

context of two communities who are struggling for recognition. They fear that future generations 

will not have interest in or access to the stories of their heritage. Responding to complicated 

issues faced by the communities, this study was continuously adapted. New methods and 

strategies were developed to work with the communities as they addressed the issues while I 

acted as a catalyst to assist them in sharing their histories. 

 

Qualitative Research Methods 

Qualitative research methods were chosen because they are best suited for collaboration 

and participation with the communities. The questions raised in this study were best addressed 

and undertaken in less structured, more natural settings related directly to the collaborative 

projects. For this reason, qualitative methods were considered more appropriate than 

quantitative. Qualitative research scrutinizes the role of organizations (e.g., museums, social 

media platforms), while offering a more robust examination of the relationships and interactions 

with members of their local representative communities.  
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 This type of research helps with understanding the feelings, values and needs of the 

participants. These justifications can be summarized under four primary themes: 1) complicated 

or subtle topics cannot be quantified; 2) context that can only be described through observation; 

3) the project involves interaction and involvement between participants and researchers and; 4) 

most importantly, qualitative research captures the language and imagery participants use.  

The realities of the lived experiences within the participating communities could not be 

fully expressed through quantitative data driven analysis. Qualitative research “attempts to gather 

evidence that will reveal qualities of life, reflecting the ... specific settings from participants’ 

perspectives … the thoughts, feelings and perceptions of…informants are vital” (Burns 

1997:291). The methods used ground this research by identifying and analyzing the questions 

faced by museums and communities including who chooses which objects to display, whose 

culture is worth recording, which history is worthy of exhibiting, how much collaboration is 

enough (or if there is ever enough), and finally, who works in and makes the choices for the 

museum. 

The methods are the applied physical actions, relationships and collaborative efforts. 

Activities include the selection and case study of a research site, the case studies of a primary 

community and of a secondary community, participant observation, surveys, semistructured 

interviews, primary and secondary source review including oral histories and archival records 

and finally collaborative exhibit development. The methods were chosen to address the issues 

that emerge when working and collaborating with communities who are losing members for 

various reasons. The resulting methods are outlined in this section.  
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Site Selection 

For this study a small regional heritage center on Hawaiʻi Island was chosen as the locus 

of the work with the two participating groups (Figure 6). The Heritage Center at Kō Education 

Center in Honokaʻa, Hawaiʻi was the primary research site. The Heritage Center was an ideal 

location because of its relevancy in the area. It was geographically situated near both groups 

introduced as the case studies and served as an archive repository, research facility and featured 

exhibits on local heritage. Much of the fieldwork was completed at the Heritage Center because 

of its location and the frequency of drop-in visitors. Several years spent working as an intern and 

then as a volunteer provided a familiarity with the resources available, interaction with visitors, 

and essential relationship building with local community members who met regularly to “talk 

story.” 
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Community Selection 

The initial focus of this thesis was inspired by the stories of Charlie Kimura, a man I 

spent countless hours with, during the weekly “talk story” at the Heritage Center. Charlie was 10 

years old in 1941, when Pearl Harbor was bombed. His memories of that day and the following 

years, during the war, were important to him and often discussed. World War II (WWII) had a 

large-scale impact on the lives of the residents of Hawaiʻi. Charlie’s perspective, as a Sansei man 

FIGURE 6. Map of Hawaiʻi showing project area. (By Peter Mills 2021). 
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(a person born in the US whose grandparents were Japanese immigrants), who only knew 

Hawaiʻi as his home and who grew up as the son of a Parker Ranch cowboy, provided insight 

into the impacts of WWII on Waimea and the surrounding area. Additionally, visitors to the 

Heritage Center often shared their own stories about the WWII era, in Hawaiʻi. Unfortunately, 

the choice of topics was not timely enough, as first hand accounts from residents when the war 

broke out were difficult to find. At the first stages of this research people born at the onset of the 

war were 77 years old, making those with memories of the Marines at Camp Tarawa well into 

their mid to late 80s. I continued my work with the Camp Tarawa community members, but this 

thesis became more focused on a small, local community who was seeking to record their 

history, heritage and welcome more visitors to their site.  

 

Hāmākua Jodo Mission 

In order to disseminate information to a wider range of people in the Hawaiian diaspora 

the Heritage Center and the Camp Tarawa Foundation decided to explore online options. I chose 

platform Historypin, to feature the history of all participating groups and others who wish to join 

in the future. In the beginning stages of developing a Historypin page dedicated to the town of 

Honokaʻa, members of the Hāmākua Jodo Mission (HJM) came to the Heritage Center to 

complete research. The HJM members were introduced to the Historypin.org project which was 

still in the development stage. The community continuously maintains the HJM which is open to 

visitors on a daily basis. The active local membership of HJM has dwindled to only a handful, 

but those that remain are passionate about their church, and their family roots in the 

establishment and the building of the temple. At the time, Sandy Takahashi was the treasurer for 

HJM and was looking for resources in the community to bring awareness to the historic temple 
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and recognition to the struggles they were going through. They immediately asked to participate 

and put together their own section on the Historypin page. The collaboration with this 

community became the main focus for this research, as they had much less support than the 

Camp Tarawa Foundation and asked for help reaching a broader audience. 

Our work consisted of collecting written history of the church, gathering images from a 

variety of sources including from the diaspora of Hāmākua Jodo Mission (HJM) members who 

retain membership, interviewing current members, creating exhibits, promoting visitations, and 

developing a web presence. The HJM faced several new issues during the duration of this 

research, and it was necessary to adapt accordingly. 

Central to the community projects with the Hāmākua Jodo Mission (HJM) are the 

members, particularly the aging members (Figure 7). Sandy Takahashi, the key informant, is in 

her early 50s and is considered by the other members to be “of the next generation” who will 

help to preserve the HJM. Sandy was born and raised in Paʻauhau by her Japanese immigrant 

father, Nisei (born in the US to Japanese immigrant parents) and Japanese mother, Sansei 

(grandchild of Japanese born immigrants). She moved back to Hawaiʻi Island in 2018 and was 

appointed treasurer of the HJM and remains one of the most active members.  

At the date of my first introduction there were only six actively attending members, 

besides Sandy Takahashi. All six of them participated in this project. There were three men aged 

between 83 and 92, and three women aged between 85 and 95. As of this writing only four still 

live in the local area, including Sueichi Kawashima (Seui) (featured in Chapter five). Masayoshi 

Nishimori, (Masa) a Sansei, who is 87, is the current president of the Hāmākua Jodo Mission 

(HJM). He takes care of and helps to maintain the temple, the cemetery and surrounding 

grounds. Mrs. Sadako Kato, a Japanese immigrant who is 90 years old, was once an active 



 
 

 
 

87 

member of the Fujinkai, a ladies club at HJM. The Fujinkai members volunteered at local 

hospitals, cooked meals for various events, housekeeping duties and helped fundraise for the 

church. Due to lack of membership, the club disbanded in 2016. Mrs. Kato still attends services 

when she is able. George Higaki, a Sansei, is 82, was a director on the HJM board. He actively 

volunteers, attends meetings and helps organize the annual Obon Service and Bon Dance. During 

the process of conducting research and developing exhibits, other members participated in a 

variety of ways, including information sharing through personal communication.  
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It was through these members that I became a participant observer and friend of the 

members of the Hāmākua Jodo Mission. Several of the occassions to observe and interact with 

the members were casual “talk story” sessions. I regularly stopped by the temple to visit Masa, 

Sueichi and their friend Nadao Honda who belonged to a different Buddhist sect. The Heritage 

Center staff was invited to annual events such as the New Year’s luncheon. Members made 

impromptu visits to the Heritage Center on several occasions, including the opening of the 

Waimea exhibit. There were also the trips to Waipiʻo Valley with the Kawashima family. We 

FIGURE 7. Members of the Hāmākua Jodo Mission. Left to right: Sueichi Kawashima (Suei), 
Masayoshi Nishimori (Masa), Tomoe “Violet” Oketani, Sadako Kato and Tomiko Fujitani. 
(Photo by Marie Kinchla, courtesy of Honokaʻa Heritage Center 2019). 
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scheduled meetings with members, in a more formal and structured research sessions, in which 

predetermined questions were asked and photographs and documents were presented for 

identification by the members. The formal events were always followed by at least an hour of 

“talk story,” explained in detail later in this chapter.  

 

Camp Tarawa  

The Camp Tarawa community is divided into two very distinct groups. The initial focus 

of this research was on local community members, like Charlie Kimura, Eva Kealamakia and 

Ethel Chong Andrade, who were impacted by having a large Marine training facility in close 

proximity to their homes during WWII. I chose this group based on interactions with Charlie, at 

the weekly “talk story,” and a handful of visitors to the exhibit at the Heritage Center. Because 

the local stories were so intertwined with the Marines who were on Hawaiʻi Island this research 

includes the work with veterans and their descendants, who carry their stories (Figure 8). Though 

the memories of Camp Tarawa have faded, there are primary sources available, including oral 

histories, official military records, newspaper stories and Parker Ranch records to help guide and 

ʻpaint a picture’ of what life was like for the local community during WWII. I decided to 

continue with the Camp Tarawa portion of this research because it was apparent that it was 

important to local members of the community and to the veterans and their families living 

elsewhere.  

Alice Clark, a resident of Waimea, became interested in the legacy of Camp Tarawa 

when she was given a print of the famous Joe Rosenthal image of the flag raising at Iwo Jima, 

signed by 60 Marine veterans shortly after the battle. From the mid-1990s through the early 

2000s, Alice’s interest in the history of the photo in Waimea began a decades long project to 
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memorialize the Marines lost on Iwo Jima, the Marines who served and trained at Camp Tarawa 

and the contributions of the local communities. Alice formed a group which gathered historical 

information, contacted veterans, fundraised to erect a monument in Waimea, and recorded oral 

histories. When Alice retired from the project, Kathy Painton and the Camp Tarawa Foundation 

took possession of the collection which was moved to Kathy’s home.  

An introduction to the Camp Tawara Foundation (CTF), provided access to the collection 

of records, artifacts and memorabilia, and also gave me an opportunity to help organize and 

manage the collection, which became an internship related to this research. The collection 

includes over 100 in-depth interviews collected in the late 1990s and early 2000s. The narrators 

are local community members and WWII veterans from the Second Marine and Fifth Marine 

divisions, providing the first-hand accounts that I was initially seeking. Digitization of the 

collection for online access was important to the CTF, so they enlisted my help. It was decided 

that the project of digitization would include a participatory web page, so that all interested 

individuals could share in the process. An online, collaborative exhibit and a physical exhibit 

were developed as a result of the partnership with this group. Besides access to the CTF 

collection I had opportunities to meet local community members with ties to the camp through 

my work at the Heritage Center. The CTF archive is now a part of the Honokaʻa Heritage Center. 

After the initial introduction to the members of the CTF, I was invited to the annual Fifth Marine 

Division Reunion, which was held in Hawaiʻi in 2017.  
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The reunion provided the first opportunity for me to become a participant observer. 

Approximately 15 veterans, who served in the Pacific during WWII, came with their families to 

the reunion. They visited many their former training sites and the areas of the camp while they 

were on the island. It was during these activities that I was able to interact with, interview and 

observe the Camp Tarawa community. Because of the unexpected invitation to the reunion, 

quick preparations were made for interview questions if time allowed. At this time, the 

interviews with veterans were conversational history and story gathering in nature, as it was 

more about relationship and trust building. The event was busy for the veterans and their 

families, and an intrusion by someone they had never met did not seem appropriate. I took notes 

from memory of conversations during luncheons and the formal dinner. I also met several people 

during this event who would become important farther along in the research process.  

The Camp Tarawa Foundation (CTF) collection work took place over several months and 

will be an ongoing process as more items such as documents and photos are discovered or sent 

by the Camp Tarawa community. Much historic information was gathered from this collection, 

FIGURE 8. WWII Fifth Marine Division veterans in front of Parker School in Waimea, formerly 
a USO. (Photo courtesy of the Camp Tarawa Foundation and Honokaʻa Heritage Center 2017). 
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including the assortment of oral histories collected in the late 1990s and early 2000s. It was more 

important for this particular research to help preserve the audio collection for the Camp Tarawa 

community, than to read or listen to all of the histories. Information was gathered in the fall of 

2018 and also during the fall of 2019 when I was invited to give presentations at the annual Fifth 

Marine Division Association Reunions. The 2018 reunion was in Champagne, Illinois and was 

preceded by 10 days spent with families of Fifth Marine Division veterans in New Orleans. The 

trip culminated with a presentation on my findings in the collection, a description of how it was 

organized, and an introduction to various digital platforms for making the collection accessible. 

The reunion organizers hosted a nightly gathering in a hospitality room. It was here that I was 

able to provide further details about the project, conduct casual unrecorded interviews, and 

establish relationships within the organization. It was also here that I made contacts for two of 

the phone interviews conducted in January 2019.  

In the fall of 2019, I was invited to attend and present at the Fifth Marine Division 

Association’s reunion in New Orleans. During the presentation I gave updates on the collection 

and demonstrated the capabilities of the Historypin website. The presentation was followed up 

with a question-and-answer session related to posting images on the site. Much like the 2018 

reunion, a hospitality room was opened up nightly for the guests, where I made further contacts 

and demonstrated the website. Both reunions provided an opportunity for me to understand the 

importance of a digital format to provide access to the Camp Tarawa Collection.  

 

Participant Observation 

Much of the information in this research was gathered through interactions with the 

members of the communities. Interactions, such as those used in this work, evolved from the 
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earliest stages of ethnography. Ethnographic data are gathered through observation, recording the 

daily lives and then writing about the culture (Marcus and Fisher 1986:18). Postmodern 

anthropology assembles the approaches to ethnography, but researchers struggle to represent the 

lived experience of individuals and cultures “most noticeably, the trajectories of humanistic, 

symbolic, and interpretive anthropology, along with feminist anthropology, intersected within a 

revitalized critical anthropology that ... problematized both fieldwork and the ethnographic text 

as an intersubjective project in coexperience, dialogue, and collaboration” (Lassiter 2005:60).  

Barbara Tedlock described 20th-century ethnographers as producing both an official 

account and a personal memoir, creating a clear distinction between “Other,” as written about in 

scientific research and “Self” as written about in memoirs (1991:71–72). She notes that the shift, 

taking place in the 1970s and 1980s, of ethnographers representing themselves is in part a result 

of the increase of ethnographers representing new groups: more women; more members of the 

middle and lower classes; more representation by ethnic minorities (Tedlock 1991:80). The 

addition of individuals from these groups created “a new critical awareness and radical 

democratization of knowledge resulting in the suggestion that the class, race, culture, and gender 

beliefs and behaviors of the inquirer be placed within the same historial moment, or critical 

plane, as the subjects of inquiry” (Tedlock 1991:80).  

Ethnographers began to look more at the process of communication in field work in an 

effort to learn more about human encounter and experience (Lassiter 2005:63). Eric Lassiter 

points out that this new method of placing the “symbolic action and representaion in the hands of 

both the ethnographer and interlocutors, suggesting that ethnography could be opened up to a 

more collaborative representation of coexperience between and among ethnographers and their 

informants” (2005:63). Our knowledge is grounded in experience. The experience is different 
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according to our lived experience and the kinds of cultural and social relations we engage in. 

Ethnographic research employs participant observation as a defining and central method of 

cultural studies. Several writers, including some feminists, argue a researcher must match the 

participant in race, gender, and class in order to develop a rapport and provide an accurate 

portrayal (hooks 1990:124–126). It is also suggested that access is often granted differentially 

and can be based on the gender of the ethnographer (DeWalt and DeWalt 2011:92). The choice 

to employ feminist enquiry is directly related to my lived experience as a woman and the social 

relationships which developed through the participation with many culturally and socially 

diverse individuals over the course of this research and my life. Participant observation in this 

research was less about objective data gathering and more about relationship building often at the 

invitation of participants. 

  

Participation at the Heritage Center 

My role as a student and an intern working at the Heritage Center (also employee and 

volunteer) provided me with opportunites to observe the behavior of museum visitors and engage 

in the daily life of individuals and groups. I began at the Heritage Center in 2015, doing directed 

research while working at the facility. This provided me a sort of “fly on the wall” opportunity, 

as I was an invisible student at a desk. This exposed me to the daily operations while not actually 

engaging with visitors. I completed my first oral history interview as part of my research, but the 

topic was decided upon mutually to benefit the community heritage archives. The following 

semester I accepted an internship at the Heritage Center which allowed me to take on active roles 

at the center. They included interactions with visitors, learning curation techniques, care and 
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maintenance of archives, contacting and working with fellow researchers and engaging with 

community members.  

When the internship ended, I was fully involved at the center and opted to volunteer to 

continue learning. I helped with readying the Historic Honokaʻa exhibit by doing research, 

assisting in hanging the new exhibit and preparing archival items for display. It was through the 

interactions with visitors, both Hawaiʻi residents and tourists, that I observed important 

interactions between people and how they related (or did not) to the archives, images, and labels 

in the exhibits. The observations provided real life examples of what people wanted to learn and 

what they wanted to share. Early on I became a silent guest at the Heritage Center’s weekly “talk 

story” sessions leading up to what has become an essential part of my weekly routine and where 

I am no longer a silent observer, but an accepted participant. 

 

Talk Story 

A way of being an informed researcher is to become involved on a personal level. This 

strenghtens understanding, particularly by placing the researcher in the conversation. 

Historically, ethnographic research did not require a personal relationship in order to obtain 

information, but according to Timote M. Vaioleti, these methods were based on “different 

thinking than Pacific peoples” (2004:22). The guiding framework in this thesis is not Indigenous 

based, but as Dr. Kū Kahakalau (a member of the Heritage Center advisory board) points out, 

Indigenous methodologies allow the researcher to become a participant where ones own 

experience becomes relevant (2004:21).  
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Kūkākūkā, (informal discussion, “talk story”), helps to place ‘talk-story’ into context as a 

method of communication for the Hawaiian Islands. Talanoa and Yarning as methodologies are 

also briefly detailed in order to better understand communication styles in regions of the Pacific.  

Applying kūkākūkā as a research method empowers people and enables them to contribute in 

ways that Western research methods do not tend to allow. Indigenous methodologies can be 

employed in the small, isolated communities of North Hawaiʻi Island, where communication has 

norms and protocols, which developed with and are influenced by the Kānaka Maoli. Some 

researchers adopted kūkākūkā as a methodology for data collection, most often in research in 

Hawaiʻi (Meyer 1998). It is a traditional and familiar means of communication which leads to 

open sharing of ideas and information gathering. It incorporates Hawaiian cultural customs and 

has made its way into the diverse population in Hawaiʻi. (Wong-Wilson 2016:22). Wong-Wilson 

explains that kūkākūkā protocols include being in a neutral and comfortable space, 

acknowledging relationships, free flowing conversation and the exchange of food or small gifts 

(2016:22–23). The kūkākūkā protocols influenced the inter-cultural conversation style of “talk 

story,” which arose out of communication between various plantation-era immigrant groups and 

the Kānaka Maoli. “Talk story” tends to follow similar norms.  

Yarning is a traditional practice of the Aboriginal communities in Australia. It is also an 

Indigenous research method used primarily in Australia, where following protocols is essential. 

Reciprocity is key in yarning, as it is in “talk story,” because it is important to developing a 

relationship that is both comfortable and safe for the participants (Leeson et al. 2016:2). 

Reciprocity in conversation and research implies that all participants are sharing and receiving. 

In Western Australia, Nyoongah people use the word yarning when they want to talk with 

someone (Bessarab and Ng’andu 2010:38). Social yarning, like “talk story” is where trust is 
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built. This occurs where people who are not known to one another become acquainted usually 

beginning with “where are you from?” or “what school did you go to?” Social yarning also 

includes gossip, humor, news and whatever else is brought in impulsively. Lin et al. add that 

social yarning is a place where people “find common ground and might include sports, family, 

the weather or how Aboriginal people relate to local country” (2016:378). Social yarning places 

the researcher into the conversation, which allows them to introduce a specific topic into the 

conversation, which Bessarab and Ng’andu describe as research yarning which has a distinct 

beginning and ending (2010:40). It is the informality of yarning that gives it “strength and 

appropriateness” in an Indigenous or small community because it does not appear as calculated 

as formal research (Dean 2010:7). Yarning is like many similar traditional conversation styles 

found in Indigenous Pacific communities, including Talanoa.  

Talanoa, a traditional Fijian word for open dialog and sharing, is now also the most 

important and widely used Indigenous methodology applied in Pacific research. Timote M. 

Vaioleti, a Tongan scholar, describes talanoa as a conversation, exchange of ideas, a talk and is 

generally in person (2006:23). Tala is to tell, command, ask, advise and Noa is of any kind, 

ordinary. Combined talanoa literally means to talk about nothing and “interacting without a rigid 

framework” (2006:23). Similar, again to “talk story” and yarning this conversational style 

promotes accountability through reciprocity, allowing for trust to build. Trust is gained through 

mutual respect for both time and knowledge. As the reciprocal relationship builds the 

participants do not want to let each other down (2006:26). Vaioleti writes that conducting 

research by employing talanoa, the distance is removed and the researched becomes more 

relatable. Talanoa as a concept is similar across the Pacific with many variations, which means 
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that having an understanding of the dynamics and protocols of one style makes it natural for 

most Pacific people (2006:25).  

When a researcher participates in yarning, talanoa or in this case “talk story” they are 

building trust, creating relationships and honoring protocols. One of these protocols is allowing 

the story to unfold without interruption and without too much structure which would inhibit the 

teller and is “counter to indigenous storytelling” (Aveling 2013:208). Kūkākūkā, yarning and 

talanoa as recognized research methods do not fit neatly into the traditional structure of Western 

research methods, but are ideal to research in the Pacific because “relationship is the foundation 

on which most Pacific activities are built” (Vaioleti 2006:25) and are very similar to the “talk 

story” in the context of this research.  

The weekly “talk story, ” at the Heritage Center, was a chance to be part of a social 

gathering with a group of local, retired paniolo (cowboys) and their families, providing the 

opportunity to learn the local communication style which proved invaluable in working with the 

two participating groups. “Talk story” is a local, customary style of social interaction adapted 

from kūkākūkā. The local term is used to describe an informal personal conversation or chat with 

two or more people. There are no rules or time limits. During “talk story” people tell stories, 

share anecdotes and, often, food. It is an essential part of communicating local style. It was more 

important for me to be recognized as a contributing member of the group, than to record and note 

my observations during the weekly get-together. While there is no formal protocol, 

understanding how to adapt and read the room are components of “talk story.” On more than one 

occasion I observed how the dynamic can change with the addition of a person who does not 

understand the customary style. The “talk story” introduced me to the local conversation and I 

also gained important friendships. Several of the interview participants in this research, who are 
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from Hawaiʻi or have strong ties to Hawaiʻi, used the term “talk story.” Paula’s husband, 

Donnie, who passed in 2016, was one of the original ‘members’ of the group who gathered 

weekly to “talk story.” She currently participates at the weekly gathering. Paula shared these 

thoughts during our interview: 

 

After Donnie passed I think I felt like I needed to fill that void. So, I just got excited 
about coming here and just hanging out, and talking and sharing with the boys, seeing if 
there is anything I can do to help. So that’s my whole reason for being here and I love 
coming here (weekly talk story). It’s a lot of fun. I think all of us in the group were a little 
older, so we know, or can find out what the history is of the area. And I mean, Waimea, 
Honokaʻa, Paʻauilo ... you know take like Gary asked the question today, “Do you know 
where the fire station was?” ... I do love coming here.  
 
 
Mark never lived in Hawaiʻi but was brought up with what he considers values from his 

Hawaiian father and Mexican values from his mother. He described how he tries to learn more 

about his Hawaiian side, “I used to go to the Senior Center to hang out with the kupuna to play 

music, but also hear them tell stories.” Another interview participant, Christina, who lives in 

California, but spent her childhood in Hawaiʻi described, “talk story” used online to talk about 

shared memories: 

  

I tell you, I really like the Facebook pages that I am on right now. They do have that talk 
story in some kind of form. It’s weird, you know, it’s kind of not the way we always 
think of talk story but it starts, somebody will share a picture of like, I don’t know…Ewa 
Beach in the 60s and then suddenly you’ll jump in and go “Oh, my god!”…You know 
like old skateboarding pictures, you’re just doing it, and then you’ll have people start 
jumping in and it’s like the most fun because you’re hearing these people, I mean their 
voices that they are adding to the picture.  
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 Mark and Christina have both found places where they “talk story” without being in 

Hawaiʻi. Mark understands the importance of “talk story” to the kupuna at the senior center, 

while Christina has found that she can communicate in this style on social media sites.  

The paniolo “talk story” prepared me for working with other community members and 

for conducting the interviews. Christina and others demonstrated that the concept of “talk story” 

can be realized on an online platform. While participating and collaborating with the members of 

Hāmākua Jodo Mission (HJM) on an online exhibit and two physical exhibits, we exchanged 

ideas and recognized various interpretations. Over the course of this research there were several 

occasions of coming together with the members of HJM, usually on the steps of the temple. 

While the group is made up of a very different demographic than the group at the Heritage 

Center, the protocols and conversation style are the same. While the weekly “talk story” was and 

still is a regular event, it is informal in nature. “Talk story” with members of HJM was generally 

impromptu and followed a scheduled event where I was free to take notes.  

 

Social Gatherings 

There were multiple occasions to participate that were unexpected and unplanned yet 

provided valuable time with the community members. I was invited to several events with the 

members of the Camp Tarawa Community, including the trips to Louisiana and Illinois, dinner 

events, and other social gatherings. The members of the Hāmākua Jodo Mission (HJM) included 

me in scheduled groups events and social gatherings, including the three seperate day trips to 

Waipiʻo Valley. These opportunities provided spontaneous converstions which added to the 

relationship building and a better understanding of the communities priorities.  
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Surveys 

 
To broaden my knowledge on visitors to museums and online museums I conducted a 

series of surveys (Appendix E). The surveys were a means to initiate conversations with people 

in the Hawaiian diaspora, local teachers, and a more general group of social media users. The 

surveys acted as a conduit between myself and social media users. This thesis, however, is based 

on in-person collaboration with individuals who participated in various ways, such as exhibit 

building and interviews. It also focuses on the resulting relationships which developed between 

the local heritage center and those participants.  

The surveys requested information that may be useful in the future for planning and 

implementing programs in small regional heritage centers, but the small sample size makes 

statistical analysis unreliable. Participant input was valuable in gathering information across a 

diverse group of social media uses and local teachers. The survey process and content of 

questions were approved by the University of Hawaiʻi’s Institutional Review Board (IRB) prior 

to any surveys being completed. 

 Two of the surveys were posted (with the permission from Facebook group 

adminstrators) to Facebook group pages which focused on Hawaiian history and culture. One 

survey was sent to North Hawaiʻi Island school administrators asking them to share with their 

teaching community. The fourth survey was posted, again with permission, on group pages 

unrelated to the heritage sector. A total of 201 responses were recieved and are broken down in 

the following table. 
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Table 2. Summary of surveys 

         

Recipients Surveys 

Received 

Facebook group: Hawaiian History and Culture 86 

Facebook group: History of Hawaiʻi Island (The Big 

Island) in Photos 
17 

North Hawaiʻi Teachers K-12 24 

Public Facebook Groups (not heritage affiliated) 74 

 

 
Heritage Related FB Page Surveys 
 

The survey that was posted on the two heritage related Facebook pages were specific to 

the type of page and the geographic focus. The first group of questions established where people 

were living and what their direct connection to Hawaiʻi was. The next questions gathered 

information on their use of social media to follow heritage based pages and how often they 

participate in posting on those pages. The subsequent series of questions were about the 

participants use of other methods of visiting virtual museums, such as applications on smart 

phones, access to online collections and virtual tours via a website. Next were questions more 

directly relating to participation in community heritage projects and adding content to 

participative heritage websites. The final questions related to social media and virtual museums 

and asked about the participants interest level in adding additional content and discussion posts 

on a virtual museum site dedicated specifically to the heritage of Hawaiʻi. The last few questions 
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established the demographic specifics of the individual and asked if they would be willing to 

participate in a follow-up interview.  

 

Teacher Survey 

The Heritage Center at Kō/NHERC regularly hosted field trips for local schools. The 

most actively participating schools were the tuition based private schools in Waimea, while the 

schools in Honokaʻa visited less frequently, despite invitations and curriculum deleveloped to 

accomodate several grade levels. The survey was sent to North Hawaiʻi public school (including 

public charter schools) adminstrators asking for their permission to administer the survey to their 

teaching staff. The first set of questions established demographics such as grade level, academic 

subject and number of years teaching. The second set of questions were related to offsite field 

trips and considerations/limitations. The final sections were about virtual museums and 

participatory webpages as a method of instruction and the topics they would be interested in 

engaging with.  

 

Public Facebook Survey 

The final survey was posted on several Facebook group pages, unrelated to the heritage 

sector. Permission was obtained by the group adminstrators before the survey was posted. The 

purpose of this survey was to better understand the interest level of community heritage and 

history from a wider audience of social media users. The first set of questions were about visits 

to local museums in their own communities and visits to institutions when they travel. The 

second set of questions were about visits to virtual museums, followed by heritage related social 
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media pages. The final set of questions gauged the interest level of participating in virtual 

museum projects.  

 

Interviews  
 

To supplement and contribute to the site and case studies, interviews were conducted. As 

a qualitative method, interviews are useful in adding to the knowledge base by questioning a 

base of people about a specific topic but being open to discussion on the participants choice of 

topics (Yow 2015:6). By adhering to an changeable testing method, the qualitative researcher 

gains the possibility of learning something not previously considered (Yow 2015:6). While 

interviews are a useful method in gaining specific information, they are most meaningful to this 

research in gathering perspectives and viewpoints meaningful to the participants. Marshall and 

Rossman point out that the “most important aspect of the interviewer’s approach is conveying 

the attitude that the participant’s views are valuable and useful” (2006:11). When an interview is 

conducted well it allows the participant to share data that are not based on a deliberate response, 

but rather a response from consideration, reflection and are oftentimes spontaneous.  

The type of interview chosen has the ability to influence data. With a formal or structured 

interview, the questions are read aloud creating the possibility of bias. An aim of quantitative 

research is used to eliminate as much possible researcher bias, but the bias is present as the 

questions are formed to draw specific kinds of information (Yow 2015:7). Answers given in 

semistructured interviews can have levels of conversation and an open-ended answer format (Lee 

1999:61). Semistructured interviews are a middle ground between the structured and 

unstructured format allowing for topical conversation, thematic development, predetermined 

questions and targeted issues (Lee 1999:62).  
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Fourteen interviews were conducted for this research project. They were semistructured 

interviews and conversations with local community members and members of the greater 

Hawaiʻi diaspora. Five of the interviewees are Kānaka Maoli, two had strong familial ties to 

Hawaiʻi, two were members of the Camp Tarawa community, and eight were members of the 

local community familiar with the Heritage Center. Each set of interviews had demographic 

specific questions.  

The first set of interviews were with local community members familiar with the 

Heritage Center and were associated with North Hawaiʻi Island. The questions for this group 

were to expand on the concept of community, sense of place and identity in North Hawaiʻi. They 

were asked for their thoughts on the role of the Heritage Center and what it’s role should be. 

Though they were semistructured, because of the nature of previous relationships with the 

interviewees they tended toward a “talk story,” format as is more customary in Hawai’i. The 

second set of interviews were based on data collected from the surveys, including their interest in 

participating in online heritage. These interviews were conducted via telephone with people in 

the contiguous US and Canada. Participants were selected based on their relationship to Hawaiʻi, 

their personal use of social media to visit heritage related websites and their willingness to 

particpate in an interview. The third set of interviews were conducted with members of the 

selected community groups. The interviews aimed to establish the level of interest in online 

access to archives and participation. The final set of interviews were conversations with older 

members of the communities and were more representative of an oral history and aimed at 

gathering important history about the selected communities.  

The participants were contacted via telephone, in person or by an email address provided 

on surveys to establish preferred interview time and method (examples: telephone, in-person, 
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video conference). All of the participants who lived outside of the Hawaiʻi Islands chose to do 

phone interviews at a time convenient to them. I conducted the interview from a quiet office 

space shared by the Heritage Center. One interview with a member of the Hawaiʻi diaspora, 

identified via the surveys, was interviewed at a cafe in Waimea during the participants trip to 

visit family members. Interviews with local (Hawaiʻi) community members were conducted at 

locations comfortable and convenient to the participant.  

Each interview began with informal introductions and an amount of customary getting to 

know each other or if appropriate “talk story.” The participants were given an opportunity to read 

the consent form outlining the risks associated with participation (Appendix C). Each participant 

was instructed of their right to skip questions and/or end the interview at any time. All interviews 

were recorded, with permission obtained from the participant, on a small digital recorder and on 

a voice recorder application on a telephone as a backup. The interview process and content of 

questions were approved by the University of Hawaiʻi’s Institutional Review Board (IRB) prior 

to any interviews being completed. The interviews were transcribed and returned to the 

participants for review for clarification, omission, and corrections. They were sent with a self-

addressed, stamped envelope and transcript release forms were returned to me after completing 

their review (Appendix D).  
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Table 3 

SUMMARY OF INTERVIEWS 

 

 Name Affiliation Location Duration 

1 CL North Hawaiʻi Community 
Member 

Heritage Center 
Office 53 Minutes 

2 Romel  North Hawaiʻi Community 
Member Hilo Cafe 1 Hour  

24 Minutes 

3 Paula  North Hawaiʻi Community 
Member 

Heritage Center 
Office 46 Minutes 

4 Marie  North Hawaiʻi Community 
Member 

Heritage Center 
Office 28 Minutes 

5 Gerald  North Hawaiʻi Community 
Member 

Heritage Center 
Exhibit (Parlor) 

1 Hours 
36 Minutes 

6 James  North Hawaiʻi Community 
Member 

Heritage Center 
Exhibit (Parlor) 

1 Hour 
3 Minutes 

7 Mark  Hawaiian diaspora/Social 
Media User Phone 40 Minutes 

8 Christina  Hawaiian diaspora/Social 
Media User Phone 47 Minutes 

9 Leilani  Hawaiian diaspora/Social 
Media User Waimea Cafe 57 Minutes 

10 GP Hawaiian diaspora/Social 
Media User Phone 38 Minutes 

11 Leslie  Hawaiian diaspora/Social 
Media User Phone 44 Minutes 

12 Bonnie  Camp Tarawa Phone 1 Hour 
3 Minutes 

13 Kathy T. Camp Tarawa Phone 1 Hour  
4 Minutes 

14  Charlie Oral History, North Hawaiʻi 
Community Member 

Heritage Center 
Exhibit (WWII 
Section)  

43 Minutes 

 

 
The interviews provided insight into what participants felt was important to recording and 

disseminating heritage. They discussed their own family histories, how they access information 

and what steps need to be taken to continue sharing the stories that are important to them. The 

concepts of community, identity and place were all closely related, and all acknowledged 
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wanting to learn more through sharing and interacting. These family histories and heritage were 

complimented by completing research utilizing the following primary sources.  

 

Previously Completed Research 

Beginning in the late 1990s a group dedicated to preserving the history of Camp Tarawa 

and recognizing the impact Camp Tarawa had on the North Hawaiʻi Island communities 

recorded over 100 interviews and oral histories. Many of these interviews were reviewed for 

research purposes, such as establishing locations of businesses and sites around the military 

camp. Additional review of the first hand accounts and memories helped to better understand the 

relationship between the local community and the Marines at the training at Camp Tarawa during 

WWII. Oral histories collected by University of Mānoa’s Center for Oral History, on the topics 

of religion, plantation life and WWII helped in developing a sense of Hawaiʻi life from the 

1910s–1950s.  

Primary resources for historical research on Camp Tarawa included historical newspaper 

searches and personal and business related correspondence from Parker Ranch. Military records 

related to WWII were obtained from the National Archives. Student papers (1928–1955) in the 

Romanzo Adams Social Research Laboratory (RASRL) and the Hawaiʻi War Records 

Depository (HWRD) both at the University of Hawaiʻi at Mānoa Library, were reviewed for 

relevant information related to the two focus communities.  

Records on the Hāmākua Jodo Mission (HJM) were less prevalent. The participating 

members of HJM and I completed a historic profile for both informational and legal purposes 

related to the future of the church. Historical newspaper articles in both English and Japanese 

newspapers provided the most information. Historical maps, photographs and architectural 
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sketches of the 1918 structure provided additional primary source information. First and second 

editions of the Hawaiʻi Jodu Shu Publication from 1929 and 1936 helped to develop the early 

history of the temple. Books detailing the lives of the early ministers, published in Japanese 

language, were translated by Reverend Junshin Miyazaki of the Hilo Meishoin. Finally, ongoing 

cemetery research and related documents provided information on past members and geneology.  

 

Exhibits 

An online platform and several in-person exhibits were chosen to dissiminate the 

information obtained during the collaborative efforts of the Heritage Center and the two 

participating communities. All exhibits featured images, research gathered with the participating 

communities, and previously recorded oral histories which were essential to selecting the major 

themes.  

 

HistoryPin 

Historypin is a social media website that was developed by a nonprofit organization in 

2010. The site uses an interactive mapping platform and coaches users to “collect, curate and 

structure stories to bring people together, one story at a time ... ” (Historypin 2021). To date, the 

site hosts over 365,000 projects worldwide. Historypin partners with Google, by “pinning” 

collections and images directly by location using Google Maps. People can pin an image directly 

over a Google street view to create a ‘then and now’ type of “mash up” (combining elements 

from two or more sources–such as modern and historical images).  

Historypin provides a space for museums and libraries, for example, to engage and 

collaborate with their local communities and a place where individuals share their own images 
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and stories. Historypin is used as a crowdsourcing tool for museum employees, who post images 

and enlist the wide audience that the site reaches to help identify places and people. The site 

partners with large institutions such as the US National Archives, London Metropolitan 

Archives, the National Museum of American History, Smithsonian Institution and the Library of 

Congress. They also partner with groups such the Leeds (UK) Libraries creation of a digital 

scrapbook project with residents and the Tribal Library project in New Mexico.  

Additionally, the COVID-19 pandemic opened the door for new Historypin partnerships 

elsewhere. Several communities started collections on Historypin for COVID resources 

including “COVID Resources for Washington D.C.’s Black Population” and “COVID Resources 

for the Navajo Nation of Arizona.” The “Choctaw COVID-19 Resources” page featured a 

historical timeline of the Mississippi band of Choctaw, resources such as infographics, testing 

dates and times, a message from the Mississippi Choctaw Princess and a New York Times article 

titled “A Devastating Blow: Virus Kills 81 Members of Native American Tribe” (Historypin 

2021). For the first time since Historypin began, it was used for a purpose that was never 

intended. The benefit is Historypin offered a global and intergenerational reach that community 

organizers were able to harness during the COVID-19 pandemic.  

Historypin has a straightforward method of pinning images, and asks for very little 

accompanying data: title, date and place. There is space for a short description, which is optional. 

In 2017, Karin Wagner analyzed the language used by the Historypin developers in organizing 

the layout, and the contrasting language and techniques used by institutions and the general 

public. She found that the terminology used for instructing users heavily influenced the 

descriptions, for example, rather than asking simply for the location Historypin prompts “where 

is this from” and asks “what’s the story” rather than using the word description (2017:253). 
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Wagner implied that this type of informal language influences users to tell about the images in a 

more open way and likens it to “creating a new genre, or at least a variation of the family album 

genre…” similar to an oral narrative, rather than a label on an image in a museum, which 

inspires a response not often solicited from an institutional description (2017:258). Archive 

descriptions written by staff are general in denoting only the known information about the image 

or object and lacking in connotations and personal voice.  

Placing the collections of large institutions in a space where the general public can add or 

comment democratizes the process by giving space to personal voices, rather than 

institutionalized jargon. In analyzing the language Wagner looked at several collections on 

Historypin to obtain bits of language used. Individuals described images using terms like “here 

we have ... ,” “this is my ...” and “my ... ” while institutions descriptions were formal, “Finsbury 

Pavement ... showing the effects of blast damage” (Wagner 2017:254, 261). This analysis is 

particularly relevant to this research as the language used to describe images ‘pinned’ on the 

Historypin pages of the two participating communities are well suited for comparison to the 

descriptions of images placed by myself and others working at the Heritage Center.  

The plan to use Historypin was developed after considering the difficulty the Camp 

Tarawa Foundation (CTF) had both in establishing a physical exhibit and the travel constraint the 

distance to Hawaiʻi has on surviving WWII veterans with ties to Camp Tarawa. While 

researching online museum websites and interactive platforms, it was decided that a site where 

community members could view and share from anywhere would be appropriate for the group. 

Historypin was user-friendly, responsive to my questions and concerns and free to use. Through 

trial and error a page was developed focused on Honokaʻa. While developing this page, it was 
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decided to invite local community members to come to the Heritage Center to be introduced to 

Historypin, upload images and share their stories to create a community archive.  

In a partnership between Historypin and myself, as a student researcher, the website 

allowed additional setup options for creating the “North Hawaiʻi Remembers Together” page 

(https://www.historypin.org/en/old-honoka-a-town/geo/20.078971,-

155.472766,14/bounds/20.053414,-155.492498,20.104524,-155.453034/paging/1). The 

additional options allowed “nesting” of one page inside of another. Images were added to 

introduce the project to the community. Others expressed interest in joining, therefore pages for 

their collections were nested under the “North Hawaiʻi” page (Figure 9). Those include a history 

teacher, Uilani Macabio, who planned to use the site with her high school students. Ms. Macabio 

brought her classes to the Heritage Center for an introduction to Historypin. She planned to have 

them put together a page dedicated to Waipiʻo Valley. Additionally, a section was created by 

local woman, who has taught classes on Portuguese heritage began a page on her family, by 

locating images, talking to family members and recording her own memories. It was during the 

initial stages of developing the Honokaʻa themed Historypin page that the Hāmākua Jodo 

Mission (HJM) community became the main focus of the research. The HJM page developed for 

Historypin was nested under the larger “North Hawaiʻi Remembers Together.” 
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Physical Exhibits 
 

The development of physical exhibits was essential to the local members of the 

participating communities. Both communities want a place where they can visit in-person. The 

participants from HJM and the Heritage Center planned and executed two exhibits that could be 

visited in person, rather than virtually. We reached out to community members to add from their 

own collections. We developed a concept initially for the outreach exhibit at the HJM annual 

Bon Dance and later for the exhibit at the Heritage Center. We outlined the objectives of the 

projects, which included making decisions on themes, budget, and schedule. Next were design 

ideas which involved discussion on major focus themes, photo and document selection, space, 

color and background selection, and discussions on visitor experience. Development of the 

exhibits included draft text of accompanying labels, graphic design, photo repair/correction, and 

layout. The final design and construction included working as a group to install selected images 

and final text based on previously discussed layouts.  

FIGURE 9. North Hawaiʻi Remembers Together page on Historypin.org. (Image 
by author 2021). 
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A Camp Tarawa exhibit was part of the 2019–2020 Waimea exhibit (until closing in 

February 2020, due to the COVID-19 pandemic) at the Heritage Center at Kō Education Center. 

This exhibit was completed using the same steps as outlined above, without in-person gathering 

and discussion with members of the Camp Tarawa Foundation (CTF). Decisions regarding items 

for exhibit were discussed via email and phone call with members of the Camp Tarawa 

community and additional items for display were retrieved from the remaining items stored 

offsite, by a member of CTF. When it was realized that there would be a section on Camp 

Tarawa, local community members donated WWII related items to the exhibit. 

The methods outlined above created a holistic research approach to examine the 

complicated nature of working within and participating on all levels with community members. 

Similar to Amy Lonetree’s work with the Milles Lac people, it was necessary for me to learn 

appropriate protocols such as offering a gift or bringing food to “talk story,” and interviews and 

the many social gatherings. I would not have been a successful participant had I not learned the 

local sense of humor or shown too much formality. In describing the methods, first and foremost 

was participant observation. While this was essential to the research, as a person, the friendships 

made were very important. The relationships that developed were a result of the association I had 

with the Heritage Center, which has brought together a unique crossection of people who live in 

the northern portion of Hawaiʻi Island.  
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CHAPTER FIVE: FINAL DESIGN, THE INTERSECTING  

COMMUNITY HISTORIES IN NORTH HAWAIʻI 
 

 
In order to contextualize the community histories discussed herein, this chapter begins 

with a brief postcontact history of North Hawaiʻi because of its great relevance to the current 

descendant communities there. I nevertheless wish to explicity recognize the precontact Hawaiʻi 

history that exists under and all around the postcontact history. The arbitrary framing after 

Western contact is based primarily on the community-based participants in the study, and not out 

of a desire to marginalize precontact history. I emphasize this because Hawaiian cultural history 

in North Hawaiʻi is often physically and ideologically marginalized by the more recent and 

populous remnant plantation communities. Precontact history is not entirely erased, and cultural 

descendants continue to develop and explore this deeper past of North Hawaiʻi, such as Noʻeau 

Peralto’s research on Paʻauilo in Hāmākua (2018, 2019), but that history is beyond the scope of 

what community participants discussed in this project.  

North Hawaiʻi’s current cultural landscape is unmistakably connected to the sugar 

plantations (except Waimea, which was predominantly ranching). This is despite the closure of 

the last mill, Hāmākua Sugar Plantation almost three decades ago. Towns, roads, architecture, 

and place names all remain deeply connected to the plantations and the culture surrounding 

them. The term “Final Harvest” for 1994 is often used in the Hāmākua community by the 

remaining plantation workers and their families. Use of the term is almost a recognition of the 

end of an era that helped define their own identities. .  

Not surprisingly, the closing of the plantation was a catalyst for the opening of a research 

and education center in North Hawaiʻi, including the development of the NHERC Heritage 

Center that was central to this research. The following sections of this chapter detail how a 
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system of community-based self representation was developed that minimizes the voice of the 

interviewer and increases the voice of the interviewee. The interviews provided important 

information related to heritage, heritage sharing, and community connections. Excerpts from the 

interviews are included to show relationships between the interviewees, North Hawaiʻi, and their 

communities. Next are sections that discuss community organizations that requested help in 

preserving their heritage. These include a brief history of immigration and a history of the 

Hāmākua Jodo Mission (HJM). The HJM history, includes two short biographies of members 

which were collected as part of the collaborative effort with the members of HJM. Following the 

section on HJM is a brief history of the military in Hawaiʻi and then Camp Tarawa during 

WWII. Similar to HJM, the history includes short biographies on two local women and a Marine, 

who told their stories about life during the war, which were collected by community members.  

The final portion of the chapter describes the exhibits developed using collaborate efforts 

between the Heritage Center and the participating communities. The interview participants 

offered their thoughts on online technology in museums and the importance of in-person 

museum experiences and are highlighted in the last section of this chapter. A decision was made 

to highlight themes from the interviews as they relate specifically to the topics in this chapter and 

leave the remainder of the transcripts for future research.  

 

A Brief History of North Hawaiʻi Island 
 

North Hawaiʻi Island, specifically Honokaʻa, is the point of convergence for this thesis. 

Honokaʻa sits near Waipiʻo Valley, which was home to a significant Kānaka Maoli population, 

which was supported by an efficient kalo (Colocasia esculenta) growing system. The kalo 
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produced in Waipiʻo Valley was manufactured into poi, which was exported out of the valley 

(Tomich 2008:110).  

In the second half of the 19th century, Chinese immigrants who finished their sugar 

plantation contracts, cultivated rice in Waipiʻo Valley (Tomich 2008:110, Department of Urban 

and Regional Planning 1999:8). The early 20th century brought more radical changes to the 

valley, as the growing sugar industry was becoming more profitable that rice (see section below). 

Water systems were essential to the production of sugar for irrigation, fluming cane to the 

factories, processing, and domestic use (Tomich 2008:14). A set of elaborate ditch systems were 

constructed to divert water from Waipiʻo Valley to the neighboring plantations. The Upper 

Hāmākua Ditch delivered 15 million gallons of water a day to the sugar mills (Department of 

Urban and Regional Planning 1999:24). The deterioration of the ditches was one of several 

unaddressed problems when the Hāmākua Sugar Company closed in 1994. The following is a 

brief summary of plantation labor in Hawaiʻi to bring the impact of immigration on North 

Hawaiʻi Island into context.  

Seven plantations supported by thousands of workers defined the landscape of the North 

Hilo and Hāmākua Coast (Bouvet 2001:9). The first of the major groups of contract sugar 

plantation laborers on the Hāmākua coast were Kānaka Maoli, but as demand increased the 

planters recruited Chinese men. 1n 1852, under five-year contracts, the 93% male Chinese labor 

force planned to return home at the end of their contracts. Over the next two decades as demand 

increased, the plantations faced a shortage of laborers. While the Chinese were indentured, many 

Kānaka Maoli left the plantations at will, citing inhumane conditions, and found alternative 

sources of cash income (MacLennan 2014:106). The Chinese Exclusion Act, of 1882, an 

American policy, influenced Hawaiʻi’s labor policies which limited the number of Chinese 
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immigrants to 600 per three-month period (Takaki 1983:24–25, MacLennan 2014:190–191). 

Immigrants were recruited by the hundreds, as it was realized that the existing labor force was 

still not enough to meet the demands and cheaper labor sources could be found elsewhere 

(Gastilo 2016:31). Those recruited faced hardships in their home countries such as political 

turmoil, flooding and drought, which prompted emigration to Hawaiʻi (Liu 1984:191).  

 In 1868, the Gannenmono, the first 153 Japanese contract laborers, who were single 

men, arrived (Takaki 1983:42). With the influx of new immigrants Hawaiians and part 

Hawaiians, Kānaka Maoli still constituted 82% of the total plantation workforce in 1872 but their 

numbers rapidly declined. The first group of immigrants who brought their families began 

arriving in 1878 from Portugal. Unlike the immigrant groups before them the Portuguese 

immigrants were given an acre of land as part of their contract. The US took over immigration 

policy in 1898. The Masters and Servants Act, which legalized indentured service was viewed 

unfavorably by the US government. Puerto Rican immigrants came with their families in 1900, 

following two hurricanes that decimated their country. Korean immigrants instrumental in 

building the plantation ditch system, immigrated arriving between 1903–1907.  

Citing concerns over the growing size of the Japanese immigrant population and the 

signing of the Gentlemen’s Agreement in 1907, which restricted Japanese migration to the US, 

the planters once again searched for new sources of labor (Takaki 1983:27). The Philippines, 

which was not subject to immigration laws, was chosen as a major source of labor, as it was still 

a U.S. Territory when the first Filipino men were recruited in 1906. (Kraus-Friedberg 2008:50)  

The sugar plantations in Hawaiʻi created a multicultural and multiethnic society. For 

decades, however, there were concentrated populations of very diverse cultural and ethnic groups 

living near each other, though purposefully segregated. Keeping the laborers separated based on 
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perceived race was one method of control employed by the planters. A divided, multiethnic labor 

force was designed to regulate the labor and dissuade unionization (Kraus-Friedberg 2008:2, 

Gastilo 2016:5). Though the segregated camps did offer lifestyle familarity for the immigrant 

groups and as Carol MacLennan points out, the categorization of “race” did not follow ethnic 

subtleties (2014:117). Diverse groups of Chinese immigrants were housed together despite vast 

geographic origins and political and language differences. Japanese and Okinawans while living 

in seperate camps were grouped together by the planters, as “Japanese” despite language, 

political and cultural differences. Additionally, MacLennan describes that Illocanos and 

Tagalogs from the Philippines were all categorized as Filipino although there were linguistic and 

island region differences (2014:117). Portuguese and other Europeans were recruited for skilled 

positions and often supervised the Asian laborers creating a distinct hierarchy and racially 

motivated organizational structure (MacLennan 2014:196–197). Beginning in 1887 voting was 

restricted to propertied Americans, Hawaiians and those of European descent creating a 

disenfranchised labor force (Takaki 1983:73–74, Maclennan 2014:197–198). Skilled employees, 

generally lived closer to the mills, had larger lots, indoor kitchens and room for a family. The 

fieldworkers often lived in barrack-like cottages with centrally located water, kitchen and waste 

facilities (MacLennan 2014:198).  

 Increasingly, plantation laborers were staying in Hawaiʻi at the end of their contracts. 

Many established roots through marriage and were compelled to stay and continue working. 

Chinese immigrants married Kānaka Maoli women and were raising families. According to 

Ronald Takaki, in 1871 approximately 11% of Chinese immigrant men were living with 

Hawaiian women (1983:124). Although the next large waves of laborers brought to Hawaiʻi 

were predominantly male, plantation management realized that receiving women on the 
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plantations would make it easier to control the men. They hoped that the increase in women 

would retain the men legally at the end of their contracts. (Kraus-Friedberg 2008:45). A 1916 

study by the HSPA (Hawaiʻi Sugar Planters Association) concluded that single Filipino men 

worked on average 3.9 days less a month than married Japanese men (Takaki 1983:122). Planters 

formulated a plan to bring women from the Philipines, similar to the picture bride marriages 

arranged for the Japanese and Korean single men. Japanese women represented approximately 

19% of the population in 1890 and Korean women represented 13% in 1910. Those numbers 

increased to 46% and 30% by 1920, through arranged picture bride marriages 

(Takaki:1983:122).  

By the 1920s a new generation of people were born in Hawaiʻi to immigrant parents. 

According to Carol MacLennan, 59% of the ethnically Portguese living in Hawaiʻi were minors, 

followed by 46% Nisei, 41% Chinese minors, and 29% Filipino minors all who were born in 

Hawaiʻi (2014:124). For decades, however, there were concentrated populations of very diverse 

cultural and ethnic groups living near each other, in segregated camps. As population increased 

and plantation camps experienced consolidation intermarriage became more common. According 

to Parkman and Sawyer in their 1967 study on intermarriage in Hawaiʻi, between 1928–1934 

only 20% were intermarriages compared to 1948–1953 they increased to 30% (1967:594).  

The 2019 Hawaiʻi Population Characteristics statistics document, lists 24.2% of the 

population in Hawaiʻi identify as multiracial, meaning two or more races. Unlike the continental 

US states, Hawaiʻi has no majority race (Census.hawaii.gov 2020). Although Hawaiʻi became 

one of the most ethnically diverse states in the US, the segregation practices of early planters 

built a heirarchy in the plantation work force creating divisions and animosity that continues into 

contemporary times. The divisions relate directly to the identity of individuals who related to 
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different elements of their own heritage and cultural upbringing. A source who wished to remain 

anonymous relayed to me difficulties his Portguese father faced when he chose to marry a 

Japanese woman. Members of the Portuguese community ridiculed and ostracized him for his 

decision. Ultimately, he chose to particpate socially with his wife’s Japanese family and friends, 

including playing for a Japanese baseball team. Upon his death, his wife sought permission to 

have a Jodo Shu minister perform the service.  

The categorizations by ethnicity created discrimination, disadvantage and in some cases 

advantage. These categorizations that individuals are placed in or place themselves in can be 

seen in a variety of ways in Hawaiʻi, from the shared ceremonies to choice of names. During 

WWII William Kanekoa, who was born in 1914, changed his name from his father’s Japanese 

surname (Haraguchi) to his mother’s maiden name (Kanekoa). While some mixed heritage 

individuals choose to adopt a single ethnic identity over another, many in Hawaiʻi embrace 

multiple (see Sueichi Kawashima, this chapter). The stories of diversity coupled with the 

commonalities created in the multiethnic sugar plantation industry helped shape major facets of 

North Hawaiʻi Island culture.  

Community, cultural traditions, and religion were essential to the immigrant laborors 

(Kurisu 1995:31–33). Astute business people saw the rapid population growth as an opportunity. 

Merchants found their niche including watch repair shops, fish markets, general stores, koi 

farms, shoe repair, dairies, soda works, and small breweries (Kurisu 1995:37). The immigrants 

strived to maintain their culture, religion and traditions while learning to live together in one 

large community. The various ethnic groups retained and shared their traditions (food, music, 

dance), and many famlies had a small plot of land for a vegetable garden, where they often grew 

medicinal plants, including plants used in traditional Hawaiian treatments they learned locally 
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(Kurisu 1995:45). Recognizing a need for organized religion, the plantations built, or helped 

fund, various denomination churches and temples, which were located near the camps and in 

towns. The Hawaiian sugar industry created a unique plantation culture and virtually all residents 

of the area were connected to it for nearly a century.  

Hāmākua Sugar, one of the last two remaining sugar plantations on Hawaiʻi Island, 

closed in 1994. The closing of plantations in Hawaiʻi caused widespread financial hardship for 

many local rural communities, as the sugar industry sustained generations of families (Figure 

10). Between 300–400 families of Hāmākua Sugar Company lived in homes owned by the 

plantation. The company only guaranteed housing to those who participated in the final harvest 

causing fear of homelessness amongst those who would not be a part of the 414 sent to the 1994 

harvest (Pang 1993:1). Laid off employees received the standard 26 weeks of unemployment 

benefits and those who would return for the final harvest would be eligible for 26 more (Pang 

1993:12). During the final harvest negotiations between the ILWU (International Longshore and 

Warehouse Union) and Hāmākua Sugar, a worker posed the most important question of the 

meeting, “After this harvest, what will we do?” (Pang:1993:12).  

A 1993 newspaper commentary gives personal voice to the human impact on the closures 

and fears the workers faced. The writer expressed the common worries and confusion about loss 

of housing, medical care and overall security for their families. He wrote that the workers were 

confused and upset and felt trapped in trying not to blame themselves for the closure (Hawaii 

Tribune-Herald 1993:A6).  
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Connecting With Place: Community Members’ Perspectives  
 
 An overarching theme in the interviews resulted in the importance of people 

understanding the places where they live, and better connecting with the descendant 

communities who live there. This theme seems especially poignant in a community where 

plantation and ranching life dominated peoples lifestyles for generations, but is fading from daily 

life. As new mainland families and retiree homesteaders arrive, there is an increased urgency in 

preserving generational traditions of place and community. People are tied to place, whether it is 

because of family, community, or the landscape around them. For some, it is a feeling that is 

beyond words, but they know it when they are there.  

FIGURE 10. Headline about the closing of the Hāmākua Sugar Plantation. (Courtesy of Hawaii 
Tribune-Herald 1992:A1). 
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North Hawaiʻi is a multicultural community that has built traditions around the landscape 

and diversity. For many, leaving the area was the only economic option after the plantations 

closed, but for some coming back was essential to their well-being. All of the participants in the 

interview process have a strong connection to Hawaiʻi. Four related themes are: 1) community 

connections; 2) sense of place; 3) the importance of sharing stories and heritage; 4) the stories of 

everyday people.  

The participants frequently mentioned the idea of the “everyday person.” Prior to the 

open-air museums and later New Museums and ecomuseums, exhibits depicted the lives of the 

victors, the royals, the famous or infamous. Modern museums worked to record more diverse 

stories including those of everyday community members, women, LGBTQ, working class, small 

business owners, and Indigenous people. Those who participated in this research all wanted to 

share their stories and understood the importance of sharing information before the stories are 

lost. The “everyday” people of Hāmākua are like most rural residents who lead less itinerant 

lifestyles than those in urban America, and they relate to place more from the heart, and often 

from their ancestral connections to place. Like many rural communties there are the wistful 

memories of a long ago era and personal connections to those familiar faces who made the 

regional heritage what it was. A summary of interviewees and their expressed connections with 

place, community and the importance of stories is presented below. The following were 

collectively agreed upon by myself and the interviewees, who made some modifications for 

clarity or to make additional points.  

CL moved to Hawaiʻi from California as a very young child. She left the islands for 

college and then went back and forth between Hawaiʻi and various other states for 15 years. Her 
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father advocated for community projects and oversaw the development of programs on the 

Hāmākua coast. CL understands the changing dynamics of rural communities:  

 

Honokaʻa, the town, this community, has great resilience, strong people, strong cultures, 
a great ability to survive and to continue evolving. I love the way it keeps re-inventing 
itself while at the same time remembering and valuing its history and its elders. 
 
  
Romel, a member of the Heritage Center advisory board, moved to Paʻauilo from the 

Philipines when he was nine years old. He is the son of immigrants who came to work on the 

plantations on the Hāmākua coast. Romel spent his college years away from Hawaiʻi, returning 

to Hawaiʻi Island when he finished his graduate studies. He was involved with the Heritage 

Center at NHERC and Kō Education Center since its beginning. Romel understands the strong 

sense of community created by the plantation camps even after people moved away: 

  

The place has changed so rapidly. If you want to be in a place still, that sense, the camps, 
the buildings and the people who have a memory of the place, it may not be as strong 
anymore, but it’s there…you know, and if a guy moved out of Honokaʻa and now lives in 
LA or in Spain and is still coming he’s still part of the community.  
 

 
Romel has advocated for recording the stories of the first Filipino immigrants and those that have 

memories of the plantation era in Hawaiʻi: 

 

I think it’s because people know that those who have this connection with Honokaʻa, 
with the history of sugar and everything, they know that the numbers, the years are 
limited, so they have a sense of urgency to try to make sure that their story is still 
preserved. But here we have an opportunity to actually relive that…you really have the 
structures still that people can see and hear these people talking about a different time.  
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Paula was born on Oʻahu but moved to Hawaiʻi Island to attend the University in Hilo. 

Her father was a plantation store manager originally from England and her mother, a Kānaka 

Maoli from Hilo, taught school. Paula moved to the Honokaʻa area and then Waimea, where she 

raised her family. She was a volunteer at the Heritage Center at Kō Education Center, a part of 

the weekly “talk story” and wife of original “talk story” member Donnie DeSilva. Paula spent a 

lot of time helping to identify sites around the Waimea area because she understood how 

important it is:  

 

If it isn’t written down somewhere or recorded somewhere, it’s gonna be lost. And it’s 
really sad. I mean that you know, even with my family, I think, oh, I wish I did these 
things before to get information about my family. And then now, you’re digging to find 
information and it’s really hard.  
 

Gerald’s family were Portuguese immigrants. He has strong lineal ties to the Hāmākua 

Coast, where his family has owned land for several generations. Gerald was instrumental in 

opening the North Hawaiʻi Education and Research Center. He spent four years away from 

Hawaiʻi for college. He describes the importance of place and community in Hawaiʻi:  

 

Wherever you go in Hawaiʻi there’s a reverence for place, that’s why community matters 
because by acknowledging the community, those who’ve come before us, those that are 
here and those yet to come, that gives you a sense for why the community matters. If you 
have too much disconnect, [there is] no appreciation for those who came before. From 
Hāmākua, Honokaʻa, all the way down the Hāmākua Coast, you know, there was always 
an affinity, connectivity.  
 

Gerald also spoke about a biologist brought to Hawaiʻi to research the bubonic plague, and his 

“community matters” mantra. He talked about the importance of telling the stories of the 

everyday people:  
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He [P. Quentin Tomich] was collecting data. He was talking to people, and he was 
talking to folks in the community, not the kings and queens, but the everyday guy who 
was the operator, the rat catcher, who was the road crew guy, who was the carpenter, who 
was the conservation guide who helped plant trees for the Kalopa State Forest. And he 
said, basically, “community matters.” And to me that’s the essence of it. That’s my 
definition of it. That, however, you view the dynamic of history, that community matters, 
you got to start there…I make note in the short thing I wrote, Honokaʻa and Hāmākua, 
it’s not that you’re going to find in the history of kings and queens, princesses, royalty, 
and their politics, you’re going to have the history of the common man, the everyday 
man, the community history. And that’s what to me is really, right on when I see all of 
this [pointing to exhibits where interview took place], because you know, some of these 
people would never be…that’s my aunt right there [pointing to image of woman], putting 
bread in an oven! She would never be acknowledged. That picture was never thought to 
be on display at a heritage center. She’s everyday…It’s kind of interesting in all those 
photos as you walk into the Heritage Center, of all of those people, I mean, Wow! You 
know, they’d never be a part of recorded history were it not for this place. They would, 
those photos and their stories would never be thought to be here.  

 

A volunteer and friend of the Heritage Center at Kō Education Center, Marie, is a fourth-

generation Portuguese woman who has spent all but 15 years in Honokaʻa. Marie’s daughter, like 

so many people from Hawaiʻi, moved away because of lack of professional opportunities. She 

described how difficult it is for her daughter who lives in Chicago:  

 

My daughter, you know, she is in Chicago now, but she was living in Texas before that. 
And everytime she comes back to Hawaiʻi it’s like she takes a deep breath and she says 
‘oh man, I miss the mountains’ and I say ‘why do you think I love this place so 
much?’…That’s her sense of place. Home for her is Hawaiʻi.  
 

Marie feels that it is important to continue to tell the history of the area to those who don’t know 

it, including new residents and area students:  

 

I think it’s very important because if it’s not kept, it will all be gone. It will be gone. 
People, I know people who don’t know, like last night somebody asked me, “well why 
did the Portuguese come to Hawaiʻi?” I said, “You don’t know?” …You know we all 
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knew when we were growing up, we all knew that. We didn’t really talk about it, but we 
all knew why the Filipinos came or the Japanese came. We all knew, but now people are 
coming here, and they have no idea. Perpetuate the culture…perpetuate, keep the 
knowledge of the history alive. I think that’s what it is.  

 

 Christina is a professional living in California. She moved from Hawaiʻi with her family 

when she was 9, but retains a strong relationship with family who remained and she visits often. 

She has taught her children her Hawaiian values:  

 

It doesn’t matter which island I’m on. I’m like, I’m here! And that’s what my son said the 
first time, he goes “Mom!, I see what you’re talking about” I think he was ten. It’s just 
because of you know, my background, and close tie with Hawaiʻi. That’s home, even 
though they have lived in California their whole life, they’re like, “no, that’s home!” 
When I step off the plane and the tradewinds hit me, I’m like, I’m home! My Children, 
when I say “look this is where you came from and these are your people and this is the 
culture” and I think that my doing this has really cemented that identity in them… This is 
their heritage and it’s important.  

  

Leilani grew up on Oʻahu. Her father was a plantation doctor, who served in the navy 

during WWII. Leilani moved out of Hawaiʻi as a young adult with the intention of moving back, 

but has never been able to do it. She regularly visits and spends time researching the flora of 

Hawaiʻi and teaching her grandchildren the “moʻolelo” (story, myth, legend) that she remembers 

from her own childhood. Leilani hesitated to acknowledge that she had anything to add to the 

stories of Hawaiʻi saying “I donʻt feel like I have very much to give, but suspect that I know 

more than I think I do or ... we are history ... .” She went on to tell stories that she remembered 

from her childhood.  

Leslie, an author, is the granddaughter of a plantation mill engineer and and whose 

grandmother taught at a Honokaʻa school. She did not grow up in Hawaiʻi but spent considerable 

time visiting. Leslie grew up learning the culture of Hāmākua from her mother and grandparents, 
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who shared songs, stories and photos. She studies the local history using available resourses 

including her grandfather’s photos and plantation journals. Leslie regularly shares the stories 

given to her by relatives, in her books and on related social media pages:  

 

I think it is really important for people who have access to these things to help keep the 
stories alive. This should be a collaborative effort between everyone who is watching us 
do this ... being in any capacity a part of history, a part of culture. I really think that is 
how stories stay alive.  
 

Bonnie who carries on the legacy of her husband, a general in the US Marine Corps, who 

served in WWII. She has participated and held board positions on the Camp Tarawa Foundation, 

the Fifth Marine Division Association and the Iwo Jima Association of America. She regularly 

attends events associated with these organizations and describes why the organizations created 

their own close communities: 

  

For people like Jimmy, whose brother was killed and Kathy, whose father was killed, 
they get nuggets of information, and you know Jimmy’s brother and John’s father were 
killed on the same day and at the same place…and they are absolutely brother and sister 
at this point…You would think we were matching up friends on a dating site, we had 
nothing in common, and yet the connectivity makes us the best of friends….the 
community is that someone will be there for you, try to help. You know we’ve all 
become friends and everyone is looking for a sort of history because whether that person 
lived or not, you know, they never told you everything that happened.  
 

Kathy T. shared similar thoughts on the close ties of people who connected because of their 

shared relationship to WWII veterans, “It’s important to me to keep it alive and also the 

friendships, you know, we, you know, loved one that served on Iwo, and some died.” 

Like many rural communties there is a nostalgia for a long ago era and the familiar faces 

who made the regional heritage what it is. Many small towns still boast their plantation heritage 
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by maintaining the integrity of the original structures. The following background on the 

Hāmākua Jodo Mission and the sugar industry can be traced directly to US expansion and early 

immigrants.  

 

The History of Hāmākua Jodo Mission 

In order to put the Hāmākua Jodo Mission (HJM) and its history in Hawaiʻi into context, 

it is neccessary to provide a brief history of Japanese laborer immigration. It essential to 

recognize that while plantations dominated the lands and immigrants became the majority 

population, there is a the risk of “ignoring the Kānaka Maoli roots that go back centuries,” 

specifically the representations and their ties to the lands that were taken from the them 

(Hoʻomanawanui 2008:117).  

The first 148 Japanese laborers arrived in Hawaiʻi in 1868, the first year of the Meiji era 

of the Japanese Imperial goverment (Takaki 1983:42; Kimura 1988:3). They are referred to as 

the Gannenmono, people of the first year (Kimura 1988:3). For the next seventeen years there 

was no organized immigration from Japan to Hawaiʻi, as the Japanese government heard of 

mistreatment of it’s laborers in Hawaiʻi. Then in 1885, another 945 government sponsored 

immigrants and the first Japanese Consul to Hawaiʻi arrived to work on sugar plantations, with a 

plan to return home to Japan when their contracts expired (Kimura 1988:6, Takaki 1983:43). By 

1898 there were 10,527 contract laborers, 5,208 free laborers and 1,051 female laborers living in 

Hawaiʻi (Kimura 1988:13). Over the next fifteen years more than 68,000 Japanese immigrant 

laborers came to Hawaiʻi until restrictions limited immigration to family members of those 

already in Hawaiʻi and to picture brides (Kimura 1988:13). It is estimated that by 1924 over 

200,000 plantation laborers migrated from Japan to Hawaiʻi (Takaki 1983:45). Yukiko Kimura 
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writes that the majority of the Japanese immigrants were Buddhist, but there were no Buddhist 

places of worship for the earliest waves migrants (Kimura 1988:153). In 1889 a Honpa 

Hongwanji minister arrived in Hawaiʻi, but his stay was short-lived. Other Buddhist sects soon 

followed to minister the growing Japanese population in Hawaiʻi.  

 The Japanese government sent their offically selected Jodo-Shu minister in 1894 

(Hāmākua Jodo Mission 2019). Reverend Gakuo Okabe gained a strong following as he made 

his way from Maui to Hawaiʻi, eventually settling in Paʻauhau on the Hāmākua Coast, which 

was situated in the geographic center of five plantations. Reverend Okabe ministered to the local 

Japanese laborers from the home they rented for him until 1896, when the community and the 

Japanese Imperial government raised funds to build a temple they named Hāmākua Bukkyo 

Kaido (Hāmākua Jodo Mission 2019, Minatoishi-Palumbo 1999:159). Between 1915–1918 the 

Buddhist community built a new, larger temple next to the original structure (Tanabe G. and 

Tanabe W. 2012:114–116). Umekichi Tanaka, an experienced carpenter, oversaw the 

construction, having trained as a miya daiku, or a specialist whose carpentry skills include the 

use of woodworking joints without the use of nails and screws (Minatoishi-Palumbo 1999:169–

170). According to architect Lorraine Minatoishi-Palumbo, the temple (renamed the Hāmākua 

Jodo Mission in 1957) is the best example of the “Japanese Design Style” of the remaining intact 

Buddhist temples in Hawaiʻi (Minatoishi-Palumbo 1999:83).  

 The biographies of two influential people at the Hāmākua Jodo Mission (HJM) cannot 

fully represent the community that the mission serves, but they are included here as a reflection 

of that broader community. 
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Sueichi Kawashima 

Sueichi Kawashima (Suei) is Nisei on his father’s side and is Kānaka Maoli on his 

mother’s side (Figure 11). He provides a perfect example of the dichotomy often presented in 

communities in Hawaiʻi because his father was a Japanese immigrant who married a Hawaiian 

woman. A 1996 interview with Lily Chong, Suei’s sister, provides much history on the 

Kawashima family. His father, Sentaro Kawashima, was an Issei from Wakayama-ken 

(prefecture) in Japan. He came to Hawaiʻi in 1899 to work on the sugar plantations. Sentaro 

worked for one year at Kohala Sugar Plantation for 60 cents per hour/60 hours a week. In 1900 

Sentaro, who practiced Buddhism in Japan, relocated to Kukuihaele near Honokaʻa, became a 

rice farmer, fluent in both English and ʻŌlelo Hawaiʻi (Hawaiian Language), and a Mormon 

leader in Waipiʻo Valley. Sentaro built a home in the valley, and at age 23 married Mary 

Kainoakupuna Keliʻiopuʻunui, a Kanaka Maoli from Waipiʻo Valley (Chong 1996). Sentaro 

gave sermons in ʻŌlelo Hawaiʻi, and was often called to minister to the sick through prayer. He 

learned the traditional fishing practices, and took hula lessons with Mary, eventually performing 

at luʻau and parties where the pair would sing and dance. Mary died in 1922. They had one 

daughter, Lily who was 14 at time of Mary’s death (Chong 1996). Sentaro then married Annie 

Kaleopuʻakalaihi, a Kanaka Maoli from Kalōpā near Honokaʻa. The two of them began kalo 

farming for profit and tended to a fishpond where Sentaro raised and sold mullet (Kawashima 

1978).  

 Annie and Sentaro Kawashima had three children together. Sueichi Kawashima (Suei) 

was born in 1928. Because his mother was Hawaiian, the family spoke ʻŌlelo Hawaiʻi at home 

(2019 pers.comm.). Suei attended Waipiʻo school until he went to live in Kalōpā with his 

maternal grandparents to attend Japanese School. He had his own taro patch (loʻi kalo) by the 
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time he was 16. Suei was taught the traditional way of kalo farming by his father and other 

growers in Waipiʻo Valley. He continued attending Japanese School until WWII, when the 

Japanese schools were closed. Sueichi recalls American “soldiers” stationed in his yard, living in 

tents (Kawashima 1978). His family feared the men, who often called his father Sentaro a “Jap.” 

In 9th grade at Honokaʻa school, Suei was part of the Victory Corps. Local schools cancelled 

classes for a few months at the beginning of the war. When they reopened students could work 

on Fridays and weekends on the sugar plantations to make up for the labor shortage (2019 pers. 

comm.) At 18 Sueichi joined the Army. He spent 3 years in New Jersey and Virginia and 

planned to make a career in the military. He returned home to Hawaiʻi Island for a short visit and 

was asked by his aging parents to stay and help take care of them and their land in Waipiʻo 

Valley (2019, pers. comm). Suei lived in the family home in Waipiʻo and later in a home in 

Kapulena, a small community between Kukuihaele and Honokaʻa, where he continued to grow 

kalo in Waipiʻo. He became a carpenter for Hawaiʻi County, an aikido and a judo instructor. Suei 

married Betty, a Jodo shu Buddhist woman in 1950 at the Hāmākua Jodo Mission (HJM). He is 

an active member of the HJM and is one of the few that go there several times a week to check 

on the property and “talk story.” Suei and his wife have three children. He continues to go down 

to Waipiʻo Valley with his son to tend to the their taro patch (I opted to use the colloquialism 

“taro patch” used by Suei of the contemporary loʻi kalo). After several visits at HJM, a recorded 

interview and several social interactions, Suei and his son Irving invited me and a few members 

of HJM to go with them to visit their farm in Waipiʻo Valley.  
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The road down to the valley is steep and narrow and must be navigated in a four-wheel 

drive vehicle. Unfortunately many visitors to Hawaiʻi Island do not heed the warnings and find 

themselves stuck, causing congestion and other problems for the residents and farmers in the 

valley. While riding down in Irving Kawshima’s truck, Suei pointed out where his father’s 

original home was, which was washed away by the 1946 tsunami. Irving talked about all of the 

invasive plants that were crowding out the native and endemic species. All of my previous 

interactions were at and about Hāmākua Jodo Mission, but on this trip, Suei expressed his 

concerns about the future of the valley. He said there are too many tourists, too much traffic, and 

no communication with tour guides. Sueichi worries that the guides do not teach the tourists to 

FIGURE 11. Sueichi Kawashima in Waipiʻo Valley c. 1970. (Courtesy of the Kawashima family 
and Hāmākua Jodo Mission). 
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respect the valley. He was also concerned about the guides and tour companies profiting from the 

trips, but not giving anything back to the residents and farmers.  

 Sueichi Kawashima (Suei) and his family’s story present the common blending of ethnic 

backgrounds in Hawaiʻi. Suei’s father came to Hawaiʻi as an immigrant, to work on the 

plantations. He married a Kānaka Maoli woman from Waipiʻo and after her death married 

another Kānaka Maoli woman. Sentaro and Annie Kawashima taught their children traditional 

methods of farming and fishing and to speak her native language. Suei faces concerns of 

destruction and loss of a valley which is considered sacred while also struggling with the future 

of the HJM.  

 

Tome Oda 

Intersectionality allows for and considers the multiple identifiers and complexities of a 

person. As Sentaro and Sueichi Kawashima’s story has shown, the Japanese immigrant 

experience in Hawaiʻi is complex. The life of Tome Oda (Figure 12), a Nisei woman is an 

example of the strength of a woman who took on a huge responsibility as Hawaiʻi was forced 

into WWII and demonstrates a story that might otherwise be overlooked if not for having a local, 

female member of the community conducting the research. Tome Oda was born in 1886 in 

Yamaguchi Prefecture in Japan. She immigrated to Hawaiʻi in 1901, and married Kotaru 

Sugimura, a jeweler, in 1903. The pair had two children, a son Masao and a daughter Kimie. 

Three years after the birth of their daughter, Tome and Kotaru divorced. The son, Masao moved 

with Kotaru to Japan, while Kimie stayed in Hawaiʻi with Tome. Tome worked for years for a 

prominent Honolulu family, serving as a nanny for their two young sons.  
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Tome Oda’s daughter Kimie married Kogan Ekuan, who became the minister at the 

Hāmākua Jodo Mission (HJM). In February 1941 after suffering complications related to 

childbirth, Kimie died as did one of her twin daughters. Reverend Ekuan had two young sons, 

and the surviving newborn daughter to raise. Tome, who resumed her maiden name, Oda, 

travelled to Hawaiʻi Island to care for the children. In August 1941, Reverend Ekuan traveled to 

Japan to visit his mother before she died. He was unable to travel back to Hawaiʻi due to 

increasing tensions between the US and Japan and was subsequently drafted into the Japanese 

Imperial Army. Reverend Ekuan did not return to Hawaiʻi until 1948. Tome stayed at the temple 

cottage to care for the three children in his absence.  

Many Japanese religious leaders, Japanese language teachers, and other prominent 

Japanese residents of the Hāmākua area were arrested and sent to internment camps during 

WWII, but there was not a minister at the Buddhist temple in Paʻauhau. Because Tome Oda and 

the children were the only residents at the temple, they were permitted to stay. Tome did not 

drive, and due to the isolation of the temple, she required some help from members of the 

church. Despite the limitations she faced, Tome maintained the temple grounds, raised 

vegetables and chickens, grew and processed coffee, planted tea (importation of tea from Japan 

was restricted), grew peanuts to boil and sell, planted a flower garden, and hosted families who 

still wished to visit the temple. Her grandson, Justin (Hisamitsu) Ekuan, wrote that his 

grandmother was a spiritual person (2021, pers. comm.). She was a follower of Odaisan (a sect 

of Buddism), often chanting the Odaisan sutras for visitors. Justin recalled that she used home 

remedies, both traditional from Japan and local to treat the children’s ailments. In 1948, 

Reverend Ekuan returned from Japan, now remarried. Tome remained at the temple with the 

Ekuan Family. The Oda-Ekuan story was significantly influenced by WWII and the sheer chance 
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of Reverend Ekuan’s trip to Japan kept him and his family out of military internment camps and 

allowed for Tome to raise his children.  

 

 

History of Military in Hawaiʻi and Camp Tarawa 

 Military have long been part of the fabric of Hawaiian culture. From the late 

prehistoric armies of four competing indigenous “archaic states” through various 19th century 

European and American naval incursions that attempted to influence local politics. Military 

FIGURE 12. Tome Oda. (Courtesy of Yoshiko 
Dacanay and Hāmākua Jodo Mission 2019).  
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technology aquired from the British and from American traders, helped Kamehameha I in his 

quest to unite the Hawaiian Islands (Kuykendall 1938:45-47). In 1816 King Kaumualiʻi of 

Kauaʻi negotiated an alliance with Russian American Company interests. That era led the 

construction of three military forts on Kauaʻi, and Kamehameha’s government built two forts in 

Honolulu in response (Mills 2002).  

In early 1843 Lord George Paulet of Great Britain ordered the British flag raised over the 

Honolulu fort in response to complaints made by British Consul Richard Charlton over 

Charlton’s personal land claims. This began a five-month period of British occupation of 

Hawaiʻi (Kuykendall 1938:206). Sovereignty was restored to the Hawaiian people after British 

Rear Admiral Richard D. Thomas arrived to adjudicate over the conflict (1938:207-209). Just six 

years later in the Fall of 1849 French consul Dillion arrived on a warship to Hawaiʻi. He and 

French Naval officer Admiral de Tromelin accompanied by two frigates demanded discussions 

with Kamehameha III, regarding complaints made by French citizens over the expulsion of 

French Catholic missionaries, and tariffs on French liquor.  

The French commandeered Hawaiian monarchy sailing vessels (some of which were 

never returned) and took control of the Honolulu fort and government buildings, while making 

extensive demands on the Hawaiian monarchy. For nearly a month, the French forces remained 

and conducted various depredations around Honolulu, but eventually left on their own volition 

on September 5, but French animosity with the Hawaiian monarchy remained (1938:392-394). In 

March of 1851, as threats from France were growing, King Kamehameha III appealed to the US 

government for protection under the US flag to become a protectorate of the US, but the 

agreement was never ratified (1938:401-402).  
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The US military and political history in North Hawaiʻi is complicated, and at times more 

painful than the European efforts to control the land and the settler-colonizer plantation history. 

The long history of Hawaiʻi land grabs of the US military comes into conflict with the pride and 

sacrifices of Hawaiian veterans who fought to defeat the Japanese Imperialism and Nazi 

Fascism. The distrust of Japanese plantation workers hit an apex in WWII. Racism in the 

Territory Hawaiʻi (and the US) created an ambivalence in Japanese Americans who were asked 

to fight for their country, as the plantation community leaders were taken to internment camps. 

US military history in Hawaiʻi justifiably leaves many residents in contempt of any US military 

presence to date.  

This adversarial history in Hawaiʻi extends back well over a century. The 1887 

Reciprocity Treaty renewal contained a clause that allowed the US sole use of Ke Awalau 

Puʻuloa, (now commonly referred to as Pearl Harbor). The harbor, which was covered with 

important cultural and sacred sites, was designated as a coaling and repair station (Osorio 

2010:4). The coup against Queen Liliʻuokalani in 1893, when US Marines came ashore in 

apparent support of the US businessmen/coup leaders, is at the crux of many people’s discontent 

(Kajihiro and Kekoʻolani 2019:251). After the coup, the US set its sights on Hawaiʻi and the 

Phillipines for their strategic geographic locations in the Pacific, notably Ke Awalau Puʻuloa. By 

WWII, it was undeniably the most important US Naval Base in the Pacific, and consequently 

brought WWII directly to Hawaiʻi. 

After World War II, US military training grounds and live-fire target practice areas 

desecrated thousands of important sites across the Hawaiian Islands and other US territories and 

states, turning them into forbidden areas due to unexploded munitions and toxic chemicals. 
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Many acres adjacent to the former Camp Tarawa training facility remain hazadous, severing the 

Native Hawaiian traditional relationships to these areas (Kajihiro and Tengan 2020:62).  

The following example provides context to community members participating and 

bringing their voice to an area rebranded by colonizers, which was a common theme in 

traditional museums. Kyle Kajihiro and Terrilee Kekoʻolani worked on a project called the 

“Hawaiʻi DeTour Project,” which was set up to show the consequences of the militarization of 

Hawaiʻi, through tours on Oʻahu to various military and former military sites (2019:249–260). 

The authors describe taking visitors to experince Pearl Harbor Memorial calling attention to the 

story of Hawaiʻi that is situated between the main galleries, in a hallway, easily missed by 

visitors (2019:256). While many Kānaka Maoli, spent years actively protesting the militarization 

of Hawaiʻi, some museums continued to promote the narrative of an “Americanized Hawaiʻi” 

through the glorification of the military (Cachola 2019:284). The magnitude of US military land 

holdings made one of the strongest attempts to erase Indigenous Hawaiian culture through 

desecration of lands, though several Kānaka Maoli organizations fought to regain rights to their 

ancestral lands. Noa Emmet Aluli, describes the protest of bombing on Kahoʻolawe from 1976–

1990 “ignited a cultural renaissance which radiated out like the arms of a heʻe (octopus) ... this 

awakening increased interest in Hawaiian language, hula, music, loʻi kalo (taro fields), loko iʻa 

(fishponds), lāʻau lapaʻau (herbal healing), and lā au kahea (spiritual healing). Lua (fighting 

arts), kapa (bark cloth) making, and other traditional practices reemerged” (McGregor, Aluli and 

Alegado 2020:211).  

As a result of the protests, movements and lawsuits to protect the island, the Kahoʻolawe 

Island Conveyance Commission (established in 1990) recommended that the island be returned 

to the state (Kawelu 2015:47–49). Kathleen Kawelu points out that the Kahoʻolawe Island 
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Conveyance Commission report was based on state and local needs rather than national which 

recognized the Kānaka Maoli voice. For many years the significant cultural sites of Kahoʻolawe 

were recorded by archaeologists under contract by the US government. Kawelu notes that though 

the archaeological work has helped in establishing the Kahoʻolawe Archeological District and 

the protections that come with it, the US for years ignored the Kānaka Maoli who fought for 

those sites. It was a case of the expert voice (in this case archaeologists) holding greater value 

than the descendent communities (2015:49). For close to 50 years Kānaka Maoli voices sought 

to regain control of lands occupied by the military and rewrite the narrative of the military 

occupation and glorification in Hawaiʻi.  

The following is a brief history of the military in Waimea on Hawaiʻi Island during 

WWII and the impacts the camp had on the local population in North Hawaiʻi. It includes a letter 

from Parker Ranch owner, Richard Smart which includes his thoughts on the impact the military 

camp had on the residents, which is relevant to this research in the small community that boasts a 

single memorial to the Marines, rather than a large complex such as on Oʻahu.  

The US military first settled in Waimea, a small town on the northern portion of Hawaiʻi 

Island, in June, 1941 when Company F, 299th Infantry and an Army medical detachment were 

estblished at a Civilian Conservation Corps camp. The small town had about 400 residents at the 

time the Army arrived. On December 7th, 1941, when Pearl Harbor was bombed, martial law 

was declared in Hawaiʻi, and army personnel acted as sentries guarding the roads. There were 

enforced blackouts for the entire territory. In Waimea, schools and churches were immediately 

closed when the bombing occurred and were swiftly repurposed as hospitals and a USO ([1995–

2006]). In 1942 the Army camp grew with the arrival of a the 27th Infantry who set up defensive 
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posts. A training camp was planned in order to train an amphimbious force for coming battles in 

the Pacific, but the construction did not take place and the land was transferred to the US Navy.  

Kent Warshauer spent years researching Hawaiʻi Island’s military history. His 

unpublished papers include timelines, newspaper articles and military reports. His papers are one 

of the only comprehensive works on Camp Tarawa. In 1943, well into WWII, the US Navy made 

the decision to establish a Marine training facility in Waimea specifically for the training and 

rehabilitation of the Second Marine Division, who arrived after the battle at Tarawa Atoll, in the 

Kiribati Islands, in December of 1943 (Warshauer [1995–2006]). In April 1944 the Second 

Marine Division was dispatched to the Mariana Islands. In June of that same year the newly 

formed Fifth Marine Division arrived at the renamed Camp Tarawa in Waimea to train for the 

battle at Iwo Jima. The military presense in Waimea caused the nearby communities to 

drastically change to accomodate the increasing number of servicemen (over 20,000 ) during 

each Marine division’s occupancy. Three water reservoirs were constructed to supply water to 

the camp, and pipelines were laid to provide showers for the Marines. Wood framed structure 

supply buildings and quonset huts were erected in and around Waimea ([1995–2006]). Parker 

Ranch owner, Richard Smart’s home was turned into the division headquarters and was 

surrounded by the camp.  

The local population recognized economic opportunities as the number of military 

personel increased. Restaurants, small food wagons and shops selling nonessential items began 

to appear in Waimea most notably on the streets near the camp. Farmers, who previously grew 

crops for local community consumption, began to grow items specifically for the camp 

inhabitants. The USO building that the Army used was too small to accomodate the large number 

of Marines so a large store was converted and additions made to make a bar and clubhouse for 
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Marine recreation ([Warshauer 1995–2006]). Nearby communities also saw an increase in 

population with Camp Tarawa’s establishment. Hartwell Carter continued his father’s policy to 

not allow the Parker Ranch (Waimea) cowboys to consume alcohol, making Honokaʻa, a town 

15 miles away, a favorite R & R spot. Marines arrived in Honokaʻa by the truck and busload 

daily to eat, drink, dance and play pool in the newly established bars and poolhalls that were 

converted or built. The local Waimea park was used for parades and baseball games where major 

league baseball heroes visited to boost morale. Puʻu Hōkūʻula, a hill near Waimea, was used for 

training as the terrain resembled Mt. Surabachi on Iwo Jima. Several thousand acres between 

Waimea and Waikoloa were made into target areas where the Marines prepared for the upcoming 

battle.  

In mid-February 1945 the Fifth Marine Division left Hawaiʻi for the invasion at Iwo 

Jima, a battle that lasted until the end of March of that year. Nearly 7,000 US marines were 

killed and 20,000 wounded at Iwo Jima, of those killed almost 2,500 were from the Fifth Marine 

Divsion. When the battle was over, those who could return to Camp Tarawa did, to continue 

training and preparing for the invasion of Japan that was planned for December 1945. On August 

14th, 1945 Japan surrendered, bringing WWII to an end. The Fifth Marine Division left Camp 

Tarawa for occupation duty in Japan and the camp was once again under the charge of the US 

Army to be dismantled and removed ([1995–2006]).  

Structures that could be dismantled were offered for sale to local residents. The schools 

and other buildings that were taken over for use by the Marines were returned to their original 

use. The water resevoirs became part of the county water system. Some of the roads built by the 

military remained, while others that were in and around the camp were demolished and returned 

to livestock grazing areas. Some of the larger structures built during WWII by the military were 
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repurposed in their original locations, such as a cold storage that became the Parker Ranch 

Butcher Shop, which was eventually demolished in the 1960s. Temporary buildings that were 

erected as part of the Army Medical Detatchment still stand as well as a house, a school and 

retail shops.  

Richard Smart, owner of Parker Ranch, who leased the land for one dollar a year to the 

US govermnent, wrote a response to Fleet Marine Force in the Pacific, General Franklin A. Hart, 

expressing concern over a proposed permanent military base planned for the outskirts of Waimea 

(1952). In the letter, he outlines the conditions that arose during the occupation of the Marines at 

Camp Tawara during WWII: 

 

At the risk of appearing uncooporative, I beg you to reconsider your present plan of using 
the Lalamilo Tract for a camp site and training area for Marines. I feel that it is 
unnecessary for me to call your attention to our previous cooperation during the past war 
when large tracts of land were turned over to the Marines. As you know we suffered 
many hardships as a result of our desire to aid in the war effort ... the social problems are 
bound to reoccur and appear to be our most important reason for making this request of 
you. In a very small community such as ours, the influx of a large number of young men 
has had, and will again have a distrurbing effect on our people. You may not be aware of 
the fact, but during the war when Marines occupied large areas adjacent to our small 
village, we had not dozens, but hundreds of social problems, broken homes, divorces, 
pregnancies, and for this reason alone, we must ask you to reconsider your plan. During 
my recent visit to Waimea, many of the employees of the Ranch and residents of the 
community spoke to me about the matter of the Marines being again established in the 
area and all expressed the hope that some other location might be discovered for the 
training. In writing you, I am therefore speaking for these people as well as myself 
(1952).  

 

In an interview for the Heritage Center, Charlie Kimura recalled some of the fear he had 

of the Marines. He remembered the Marines walking past his home daily: 

 

And they passed us ... So I’m in my yard kicking football barefoot, just playing around by 
myself and these Marines came by, so I stopped, I went in the house. So then I look out 
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there and there ain’t nobody out there. So I went out there and kicked the football again 
... the road here and they passed. And then our fence, we have a fence line between the 
road and the grass was about this high. And the Marines are hiding in the grass. I didn’t 
know they were making believe they were taking my, our home practicing…and I kicked 
the football, it went over the fence (laughs) went over and pick up the football and these 
guys are hiding in the grass. Boy that made me scared when I saw them hiding in the 
grass. They were practicing attacking my house, our home (Kimura 2018).  
 
 
Despite this admission of the social problems that Smart attributes to the influx of 

thousands of men in Waimea, the recollections of residents (collected 45–50 years later) are less 

about the “disturbing effects” and more about the resiliency and industriousness of the women and 

men living in small towns near Camp Tarawa. Many residents benefitted economically from the 

Marines and shared a variety of experiences that they often recalled fondly. Charlie Kimura talked 

about selling newspapers to Marines: 

  

Easy to make money and ah those days the newspaper was seven cents. So you sell them 
seven cents a paper. The Marines would give you dime, and they don’t want three cents. 
So we take the most money. See, the guy that manages us he makes one cent and we 
make one cent and the paper company makes five cents. But (laughs) we make more 
money than them because we got that three cents (2018, pers. comm). 
 

 
A visitor to the Heritage Center, upon seeing images of Honokaʻa during the war, 

recollected the money he earned shining Marine’s shoes for a few coins. Emma Paiva, Honokaʻa 

resident and frequent visitor and friend of the Heritage Center recalled playing basketball with 

Marines visiting Honokaʻa on R & R. She fondly recalled her brother being gifted a cooking ladle 

from the mess hall, as a thank you for helping a Marine (2018, pers. comm). Women in particular 

found ways to make extra money. Charlie Kimura’s aunt, Tsugi Kaiama (Figure 13) fixed an ice 

cream shop and turned it into a hamburger stand known as “Sue’s Chuckwagon,” named by a 

Marine, who hung the sign on the wall of the stand after closing hours (Kaiama 1997).   
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FIGURE 13. Tsugi Kaiama and Charlie Kimura c. 1934. (Kimura 
Collection, Courtesy of Honokaʻa Heritage Center). 
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Eva Lindsey Kealamakia 

Eva Lindsey Kealamakia was attending the Kohala Girls School when it was announced 

that Pearl Harbor was bombed. Eva, a Kānaka Maoli woman, was born in Waimea in 1922 

(Kealamakia 1995). Her ancestors trace back to some of the original paniolo of Parker Ranch. She 

remembered that during her childhood Waimea was mostly ranches and farms worked and owned 

by Japanese and Hawaiian people (Kealamakia 1995). When Eva was young, her family lived 

outside of town at Makahālau Station, where they often used traditional medicinal remedies made 

from pīpīnola or chayote, pōpolo, a member of the nightshade family, banana and ti leaves, for 

ailments such as thrush, constipation, congestion and skin infections. The family later moved into 

Waimea where the nine children attended school.  

After several days of sheltering at the school, she was sent home to Waimea. Martial law 

was declared for the entire territory of Hawaiʻi, and a mandatory black-out was in effect. Eva 

Lindsey Kealamakia began working with other young women, at the local Red Cross knitting 

booties and scarves, followed by a postition at the canteen operated by the USO in 1943, making 

35 cents an hour (Kealamakia 1995). She worked at the USO for two years, while also working 

part-time as a mail clerk at the local post office, which was busier with the addition of the 

thousands of military personnel (Figure 14). Eva’s job duties included typing US savings bonds 

because money orders could not be sold due to the secrecy of the training camp. She recounted 

that Marines would drop their letters home in the Kamuela (the post office designation in Waimea) 

mail slot, thinking they would be stamped with the Kamuela postmark, but the letters would be 

sorted out and given to the military fleet with no local postmark. Eva became the postmaster for 

the Kamuela post office in 1947, where she continued for the next 30 years until she retired in 

1977. She said the camp meant big business for the women in the community. Eva’s mother and 
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sisters, along with many women in Waimea and Honokaʻa, made extra money washing laundry 

for Marines. In interviews conducted with Eva, she talked about people in the area making money, 

the celebrities who visited the camp and the dances, rather than the problems caused by Camp 

Tarawa. She described the dances that were held on weekends at the USO that were attended by 

girls from neighboring Kohala and Honokaʻa, brought in by military trucks. One of the girls Eva 

mentioned was Ethel Chong Andrade, a young girl from Honokaʻa who also found ways to 

capitalize on the Marines presence in Waimea.  

 

FIGURE 14. Eva Lindsey Kealamakia at the USO c. 1944. 
(Kealamakia Collection courtesy of Camp Tarawa 
Foundation). 
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Ethel Chong Andrade 

Ethel Kaʻanohilani Chong Andrade, was born in Kapulena, three miles from Honokaʻa, 

near Waipiʻo Valley. Her family had kuleana land (land granted to Kānaka Maoli tenant farmers 

in the mid 1800s) in Waipiʻo Valley. Ethel grew up with the knowledge of “Hawaiian herb 

medicine,” which she said was passed from generation to generation (Andrade, 2002). As a child 

she learned the art of Hula, which she performed regularly with her cousins at local events at the 

Honokaʻa Hotel Club and various plantation gatherings. When Ethel got word from police that 

Pearl Harbor was bombed, she was on a bus headed home from a field trip. She described 

blackening the windows with paper stuck on with poi, because they had no tape or glue. Shortly 

after the war broke out, students worked on plantations or at the Red Cross. Ethel accepted a job 

at a Red Cross office, which led to a few days spent writing “dear mom” letters for wounded men 

in the hospital in Waimea. At the end of the Battle of Tarawa, General Keller Rockey requested a 

welcome for the Marines’ arrival on Hawaiʻi Island. Ethel’s hula troupe accepted an invitation to 

perform for the Marines for five dollars each (Figure 15). This led to a regular weekend job for the 

troupe, where they became camp favorites. General Rockey decided the entertainment was good 

for troop morale (Thompson 2002:A18). In her interview, Ethel described another woman who 

made extra money during the war. Rose Andrade opened a bar and restaurant in Honokaʻa to serve 

the Marines visiting town on R & R (rest and recuperation). Ethel explained that Rose Andrade 

would shelter the drunk men, overnight, to keep them from getting caught by the MP’s. While the 

memories of the war years may have dimmed by the time of the interviews, in reading them it 

became apparent that the memories people hung onto and discussed were the fond memories of 

how they made money and found ways to get along with the Marines during a complicated period. 
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Richard Smart’s concerns addressed in his letter were warranted and yet those are not the stories 

people tell over 50 years later.  

 

 

Eugene William Hubbard 

The following is a brief biography of Eugene William Hubbard, Fifth Marine Division, 

who trained at Camp Tarawa, in Waimea, Hawaiʻi during WWII. Information and quotes were 

FIGURE 15. Ethel Chong Andrade with service member c. 
1944. (Paul Christiansen Photo, UH Hilo).  



 
 

 
 

151 

gathered from an interview he did in 1995 as part of the Camp Tarawa Oral History project. 

Hubbard’s accounts are representative of the many young men who became Marines and were 

sent to the Pacific Theater. Impressions of other men are also shared in this section, to highlight 

their experiences in common. Hubbard’s, however is somewhat different, since his Hawaiʻi 

experience included marriage (in 1948) to a young woman born in Hawaiʻi to an immigrant 

family and, late in life, he returned to live in Paʻauilo (about 20 miles from Waimea).  

Eugene Hubbard was born June 29, 1924 in Grand Rapids, Michigan, his family moved 

several times during his youth. When he was in grade school, he had a severe break in his upper 

left thigh which kept him out of sports and rated a 4-F classification (4-F means that an 

individual is unfit to serve in the military due to a medical condition). After high school he had 

several jobs ranging from work at a bowling alley to a defense plant. Since he worked in a 

defense plant and had the 4-F classification, he did not get drafted. He enlisted in the Marines in 

Detroit on December 15, 1943, because he said he “was probably feeling a little bit envious, 

maybe a little guilty and maybe a little bit stupid” since he “had a lot of other buddies that 

already went in the service.” From Detroit he went by train to San Diego California for basic 

training. He describes his enlistement: 

  

They found out that I’d had a little trouble with my leg ... some of those rifle positions are 
pretty tough ... well, I donʻt know whether I declared it during enlisting and physical but 
if you were warm when you went by, the doctors were “Okay, Okay, Okay.” That was 
the type of physical we got. 
 
 
When Eugene Hubbard’s transport ship landed in Hilo, they spent the first night aboard 

the ship. They then traveled by train to Paʻauilo, “we boarded the little train . . . I remember the 

people waving at us and stuff like that coming through the different camps…tossing flowers and 
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fruit to the men on the train and the men tossed candy bars, cigarettes. Whatever we might, you 

know, whatever we might have. We didn’t have a whole lot.” Roy Mears (Second and Fifth 

Marine Divisions) had a different experience traveling from Hilo to Waimea right after the 

Tarawa battle “they were chuckin pineapples at us, not pineapples but coconuts and wishing us 

to get killed on our next venture (Mears 1996). Hateful little kids. Because we killed so many of 

their relatives back home, I guess. Mostly Japanese.” Mears experience may have been very 

different, as the Second Marines arrived directly after the battle at Tarawa Atoll, rather than 

training in San Diego. Anne Christensen (notes from pers.comm with Momi Naughton) wrote 

about the day that members of the Second Marine Division rode through Honokaʻa in trucks, 

which might help to clarify the different accounts: 

  

I remember them [the Marines] coming in one afternoon [the trucks bringing the men 
through Honokaʻa on the way to Waimea] and it scared the living daylights out of us. We 
were at the Honokaʻa Theater to see Mrs. Minerva and we heard this rumbling of trucks. 
They were taking the wounded to Waimea. Some of the men jumped out of the truck in 
Honokaʻa because they saw Japanese people and had to be held back. The Marines were 
shell shocked and the encounter with the local Japanese was very scary.  
 

  
When Eugene Hubbard arrived at Camp Tarawa in 1944, he thought it was “way off in 

the boonies.” The Marines arrived in Waimea to train, not knowing what would be next. Most 

had not been so far from home and found Camp Tarawa and Hawaiʻi to be unique and somewhat 

foreign. Like many of the new arrivals, he found the weather cold and miserable in Waimea.  

  Training at Camp Tarawa was almost every day. Eugene Hubbard recalled hiking up 

Buster Brown Hill (Marines commonly referred to the puʻu, or hill, where they trained as Buster 

Brown Hill; it is a cinder cone and the scene of ancient Hawaiian battles, Puʻu Hokuʻula). The 
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work was hard, and the men knew they were getting prepared to take some sort of hill. As 

Hubbard recalls: 

 

We’d set up there on the side of the hill and we’d watch the other guys down on the 
lower area. How the heck we gotta come up this blasted hill all the time? Well, you know 
we didn’t know that. But that’s the regiment that was the one being picked for taking 
Mount Suribachi. 
 
 
Hubbard remembered that the food at Camp Tarawa was terrible, powdered eggs and 

canned meat, “stuff that come in the C-rations.” Other Marines agree with him and found good 

food away from camp. Henry Hooper, (Second Marine Division) recalled that “several of the 

people in the area opened up their homes and had lunches and dinners for sale said “Boy, that was 

good eating. They had steaks from the cows that were around here” (Hooper 1996). They just made 

real like home. You just paid a couple of bucks for the meal, you know. That was real good.” Frank 

Pinciotti, Jr., (Fifth Amphibious Corps Artillery) noted that “there was a place outside the camp, 

it was run by a little Japanese guy and it was called the Do Drop In - we would go there in the 

evenings and for a dollar we’d get a big hamburger steak which had to be six inches across and 

about an inch and a half thick, lettuce and tomatoes, and a big dish of french fries” (Pinciotti, Jr. 

1997).  

The men did get liberty and were allowed to travel around the island to some extent. 

Eugene Hubbard particularly liked Honokaʻa:  

 

the first time I was down there I think I went into the ice cream shop there on the left or 
Mauka side and had a nice big chocolate shake… I wasn’t a drinker . . . so I walked down 
Haina hill and didn’t know it was a restricted area . . . I went down on through the camp . 
. . and continued on down toward the ocean and I got down to the cliff area. 
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Eugene Hubbard met a young boy who had an air rifle, and they spent the day together. 

The boy took him to his home for water where he met the father and family “they was very 

hospitable . . . it was nice just to be able to set and visit with somebody away from camp.” 

During this visit he met his future wife, Mildred Santos. Mildred’s grandparents were 

immigrants from Portugal. “Everybody was quite friendly” but Eugene said, “when I started 

going down there into Haina why then they had to call and they called the MPs and say there’s a 

serviceman down here that don’t belong here.”  

Martin C. Connor, 26th Regiment, Fifth Marine Division, says “it was my luck to be 

picked with maybe eight other Marines to go down to Honokaʻa and assist the Army MPs down 

there” he also liked to visit Haina and recalls “we would frequently on Friday nights, get 

assigned to that (school dances in Haina), in case a marine came in there and caused a 

disturbance” (Connor 1995).  

When the Fifth Division was preparing to leave, Eugene Hubbard remembers “everything 

was pretty secret-secret type thing because they didn’t want the information getting out.” 

Mildred Santos had an idea Eugene was leaving and then “she seen the whole convoy come from 

Hilo . . . they had a pretty good idea that was our convoy.” The Fifth Marine Division landed on 

Iwo Jima on 19 February 1945. 

Asked whether the training at Camp Tarawa (Buster Brown Hill) prepared them for 

Mount Surabachi, Eugene Hubbard said “if you compare the two areas there is no similarity 

whatsoever, outside of the height . . . this was green, lush grass, that was barren.” Mount 

Surabachi was taken 26 February 1945, “well, we figured when Mount Surabachi was done, that 

we were all done . . . No, we weren’t done, we wouldn’t be done for almost another month.” The 

battle continued until 26 March 1945. 
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Eugene Hubbard was wounded on 17 March 1945, taken to the hospital ship U.S.S. 

Bountiful, then to Taipan, and finally to a hospital in Seattle “for quite a long recuperation time.” 

He was discharged on 5 October 1945. He and Mildred Santos kept in touch. In 1948 she flew to 

California, and they were married in January of that year. They then lived in California, 

Michigan, and in Arizona. Eugene worked in a photography business, sold insurance, and most 

often as an SX operator in the copper industry. Eugene Hubbard and his wife returned to live in 

Honokaʻa in the early 1990s.  

 

Exhibits 

The following section describes the exhibits produced using the collaborative approaches 

described in the preceding chapters. They illustrate the effort made when people are asked to 

participate and are given the tools to document heritage in their own voices. The previous 

sections detailed the history of the Hāmākua area and the participating people and organizations, 

much of which is included in the exhibits. Background on the online platform Historypin is 

provided to give context to its capabilities and reach. It includes a comparison of the institutional 

language used on labels in museums versus that of participants writing their own labels and 

captions. The section also details the most popular and viewed images on HJM and Camp 

Tarawa sections of Historypin. The initial goal for this thesis was to collaborate with and bring 

awareness about a specific community group or groups. During these interactions opportunities 

were available to work together with the community to design online and locally based exhibits. 

The Heritage Center acted as a base for putting together the outreach exhibits. Space was also 

made available at the Heritage Center for a permanent section on the Hāmākua Jodo Mission in 

the Historic Honokaʻa exhibit and a Camp Tarawa exhibit in the Waimea exhibit.  
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Historypin Exhibits 

Masayoshi (“Masa”) Nishimori, the president of the Hāmākua Jodo (HJM), feared that 

the stories of the temple would be lost. He knows that preserving the stories was essential and 

understands that people needed to come visit to hear them. Sandy Takahashi was well aware of 

his concerns when she expressed interest in joining Historypin. Shortly after introducing Sandy 

to the website, she organized an informal meeting (“talk story”) between myself and the 

members of HJM, including the current minister. The members brought photo albums, 

documents, framed images, pamphlets and books to share. Masa and Sandy retrieved historic 

images and books that were stored at the temple. They offered to take images off of the walls for 

scanning. The members were enthused to share their memories and whatever else they could in 

order to preserve their history.  

Marie Kinchla, the graphics specialist at the Heritage Center, scanned and repaired 

images for uploading. Sandy Takahashi and I compiled research for the site and for legal 

documentation related to the future of Hāmākua Jodo Mission. We invited members to continue 

to share images. David Higaki, the son of a local amateur photographer, brought his father’s 

collection of images spanning 40+ years. Unable to identify the people in the images, David 

suggested we invite his uncle, George Higaki, to come help identify people and places in the 

images. George spent several hours at the Heritage Center examining over 200 images, which he 

had never seen. After the visit, he went home and retrieved family photos, from his walls, for 

scanning. George’s father, Eizuchi, was one of the original builders of the temple structure. As 

the research continued, new contacts were made, including Yoshiko Dacanay, granddaughter of 

Tome Oda whose father, Reverend Ekuan, was the longest serving minister (1937–1977) of 

HJM. She shared several stories and images of her family, the temple and memorabilia. The 
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contributions by members and those associated with HJM helped to create the Hāmākua Jodo 

Mission Historypin page (Figure 16) (https://www.historypin.org/en/old-honoka-a-

town/hamakua-jodo-mission/).       

 

 

Sandy Takahashi spent many hours over two to three months organizing images and 

writing text to upload onto the Historypin site. To date, there are 123 images posted, including 

several of the past ministers, historic images of the temple including the dedication in 1918, the 

cemetery, member images taken by a local photographer, Bon Dance ceremonies, and past 

church events (weddings, plays, ceremonies). The images’ descriptions offer a glimpse of what 

Karin Wagner described in her comparison between the institutional voice and personal voice 

(2017:258). Accompanying an image of a group gathered for the photo is the caption “there was 

a strong sense of loyalty and community that tied the members of the past together in addition to 

their shared faith in Buddhism” and with a black and white image of two unnamed women “our 

FIGURE 16. Hāmākua Jodo Mission page on Historypin.org. (Photo by author 2021). 
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ancestors sacrificed a lot to give us the life we often take for granted today.” Both captions were 

written by Hāmākua Jodo Mission members while adding images to Historypin. These 

descriptions are in direct contrast to those added by someone trained to write in institutional 

descriptive language on labels. On an image of the temple builder, added by the Heritage Center, 

the caption reads “The Hāmākua Jodo Mission was built by a Japanese immigrant who was 

trained in the skill of miya-daiku. Miya daiku is a carpenter who builds shrines and temples.” 

This comparison demonstrates that the personal voice contains emotion that is presented through 

a noninstitutional description.  

There were 166 individual HJM profile views and 777 total views over a six-month 

period. Historypin is set up to automatically order the images by most views, therefore the most 

frequently visited images are shown first. The most popular image is temple builder and koa 

transom carver Umekichi Tanaka. Tanaka, a Japanese immigrant who worked at the Hāmākua 

Sugar Plantation, was trained by his father, a skilled miya daiku. Tanaka and Eizuchi Higaki 

(father of Hāmākua Jodo Mission current member, George) carved the koa transoms and the altar 

shrine (Figure 17). In the comments area, a member of HJM has added “Mr. Tanaka passed away 

on March 6, 1936. His grave is located at the Hāmākua Jodo Mission Cemetery.”  
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The second most viewed image is of Katsu Goto, who was lynched in Honokaʻa. Goto, a 

Japanese immigrant, worked the three years of his government contract as a sugar plantation 

laborer. At the end of the three-year contract, he opened a store in Honokaʻa, which quickly 

became successful, and was a gathering place for the Japanese community (Kubota 1985:124). 

On October 28, 1889 Katsu Goto’s body was found hanging from a telephone pole one hundred 

yards from the Honokaʻa police station, the only documented lynching in Hawaiʻi. Though the 

accounts are few and based on undocumented interpretations of the incident, it was suspected 

that Goto was murdered for being a successful Japanese businessman, and perhaps more 

important was his connection to disgruntled Japanese plantation workers who often consulted 

with him (Kubota 1985:130). The relationship to the workers caused animosity from Robert M. 

Overend, the owner of the his own plantation, as he suspected that Goto was advising his 

workers. Overend threatened to shoot Goto if he was caught in the area of the plantation workers 

homes (Kubota 1985:132). It was also suspected that the success of Goto’s store caused other 

stores in Honokaʻa to lose business. Four men were prosecuted after a long trial, though their 

incarcerations were short or nonexistent. Two of the men escaped and managed to leave the 

FIGURE 17. Koa Transoms at HJM, carved by Umekichi Tanaka and Eizuchi Higaki. (Photo by Marie 
Kinchla, courtesy of Honokaʻa Heritage Center 2019). 



 
 

 
 

160 

island. A third man, J.R. Mills, a store owner, was given a full pardon after serving one year 

(Kubota 1985:136–137). Only the fourth man served his full sentence. The case of Katsu Goto 

has brought considerable attention and many visitors to the HJM cemetery, where Goto is buried.  

The third most visited image is Tome Oda, the mother-in-law of Reverend Ekuan 

(discussed previously), who moved to Hawaiʻi Island to care for her grandchildren. The fourth 

most visited image is the dedication of the Konpondo, main prayer hall. The original temple was 

built in 1896 and remains on the current property. The Historypin description gives the history: 

in 1918 a large, traditional Japanese style temple was built by Umekichi Tanaka, a specialist in 

Japanese temple building, who immigrated to Hawaiʻi for plantation work.  

In the short time since the HJM page has been available on Historypin, Sandy Takahashi 

received more images from people living outside of the area who viewed the site. Members 

emailed Sandy Takahashi with memories of growing up in the area and time spent at HJM. She 

had contact from scholars working in Japan who were doing research on Katsu Goto and on 

specific stories of Japanese immigrants, including Suei Kawashima’s father who was of special 

interest because of his marriages to Hawaiian women. HJM members and extended family who 

live outside of Hawaiʻi made trips to the Heritage Center to add items to the collection and to 

have images scanned for the Historypin page.  

Sandy Takahashi created a web page for the Hāmākua Jodo Mission as a response to the 

Historypin site and the need to have a continuous stream of updated information for the 

members, on top of the monthly newsletter published by their minister. The web page has 

information on current events, a donation page, a history section, updates on the purchase of the 

property, a vistors section, photo gallery and more. It is continuously updated and has frequent 

visitors from around the world.  
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The Camp Tarawa Foundation’s most active member, Kathy Painton, worked for years to 

establish a physical space for a Camp Tarawa exhibit. She regularly gives “Boots on the Ground” 

tours to visitors who want to see the important locations where the Marines trained during 

WWII. When I began to work with Kathy, she expressed the need for sharing the archives and 

the frustration of not having a space to do it. It was decided that the Heritage Center would house 

the collection and digitize the images to be uploaded on PastPerfect museum software. By the 

time the Camp Tarawa collection was added to the “North Hawaiʻi Remembers Together” 

collection, the Honokaʻa Town and Hāmākua Jodo Mission pages were already established. A 

few images were added to begin the camp page and to demonstrate the capabilities for the Camp 

Tarawa Foundation and to present at the Fifth Marine Division Reunion in 2018.  

The response was enthusiastic. Attendees to the reunion brought photo albums and 

mementos with a willingness to share for the Historypin section. Because the extensive 

collection is held in Hawaiʻi, the graphics specialist at the Heritage Center added images to the 

Camp Tarawa page. Many of the images in the collection have special signifigance to North 

Hawaiʻi Island history. The physical locations of many of the images had not been identified. 

The Heritage Center, with the permission of Parker Ranch, worked with a drone operator to 

locate the orginal locations of buildings in the historic images and use Historypin’s ability to 

overlay the historic images on a Google Street view.  

We created a document with simplified instructions to hand out at the presentation at the 

Fifth Marine Division Reunion in 2019. The instructions, which put into writing what is 

presented in the instructional videos made by Historypin staff, were handed out to all attendees 

in their welcome packets along with a descriptive brochure about the Historypin project. 

Following the reunion, I received several emails from people associated with the Fifth Marine 
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Division who wished to share items such as oral histories, images, letters and books. At the 

request of the Camp Tarawa Foundation, a Facebook page was added to gain attention and share 

the Historypin link.  

The Camp Tarawa section (Figure 18) was incorporated in the “North Hawaiʻi 

Remembers Together” section of Historypin (https://www.historypin.org/en/old-honoka-a-

town/geo/20.078971,-155.472766,14/bounds/20.053414,-155.492498,20.104524,-

155.453034/paging/1).  

  

Images from the CTF collection and related images housed at the Heritage Center were 

added, as well a limited number of images and documents sent via email. To date, 70 images or 

documents were uploaded on to the Camp Tarawa section of Historypin. The most visited, with 

106 views, is an original movie clip taken at the 1943 rodeo hosted by Parker Ranch. The Second 

FIGURE 18. Camp Tarawa page on Historypin.org. (Photo by author 2021). 



 
 

 
 

163 

Marine Division, training in Waimea, was invited to compete with Parker Ranch employees in an 

all day event that included a BBQ. The 58-second movie clip features a Marine bronc rider. 

During the clip an audio description of the rodeo plays of John J. Andrade, the local man who 

filmed the rodeo and participated in a recorded interview in the 1990s.  

The second most viewed image is taken inside of the USO where several Marines are 

being served by a canteen worker. The third most visited image is also of the USO. This image is 

taken outside of Barbara Hall, in Waimea and shows a large line of Marines waiting to enter. Of 

the images added by community members, only one has a lengthy caption. The image added by 

“Outofitdoc” is of the poster’s father and another Marine. The photo titled “Goofing at Camp 

Tarawa” includes two Marines, one with boots on his hands, the other playing an accordion and 

holding a pipe in his mouth. Outofitdoc describes the image using very personal language: 

  

This is a picture taken of my father (playing squeezebox) Major Wm Bell, G. Company, 
2nd Battalion, 2nd Marines and WO Stephen Fox MacNeill, K Company, 3rd Battalion 
6th Marines (my namesake.). MacNeill must have been a great guy and was described as 
a “good Marine” by my father which was the best he ever said about anybody. MacNeill 
was a decorated veteran of WWI who presented himself at the Marine recruiting station 
in April of 1942 and reenlisted. Unfortunately he was killed the first day of the Saipan 
invasion, running from his position to my father's and left a wife and young son. 

 

Various World War II related Facebook pages posted the link directing members to the 

Historypin site. Several visitors to Hawaiʻi Island, who were referred to the site through Facebook, 

accessed Historypin with their phones to view the historical images while visiting the physical 

location.  
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Responses to Interviews regarding online technology  

Interviews related to online museums, social media and using sites like Historypin 

provide the opportunity to further evaluate the effectiveness of digital museum platforms. This 

section begins with a member of the Camp Tarawa community, who lives outside of Hawaiʻi. 

Kathy T. , whose father fought on Iwo Jima. Kathy T. is actively involved in various Iwo Jima 

veterans associations. About online museums she said:  

 

That’s the easiest way to participate. No gas, no mileage, all the information you want. 
Those are wonderful tools ... because the ability to go is hard on a lot of people ... it 
would be good to have a place for the collection, but in the meantime, online; it has to be 
online so people can access. And so that way, then if they really want to see it firsthand 
and it is available to see it, you know physically then they can make a trip to Hawaiʻi. But 
for those that can’t get to Hawaiʻi, oh it’s got to be online. We have to do it soon 
especially with some of the folks that are getting older ... 
 
 
Leslie is active on the Facebook group “History of Hawaiʻi Island (The Big Island) in 

Photos,” described in Chapter Three. She plans to start a Historypin page in the future. Leslie 

regularly posts images, on the Facebook page, that her grandfather took:  

 

These old plantation diaries from the 1800s were in my grandfather’s belongings that he 
had found in an old plantation safe. So as a writer, a true lover of history and having 
access to all of this, I decided I had to do something meaningful with it all. So I started 
looking online to see who might be interested in his old photos and I soon came across a 
group called Hawaiʻi Island in Photos. I started sharing photos to that site. So not only am 
I able to share my grandfather’s photos in these circles, but also bringing up old 
memories for a lot of people who live there and have moved away and remember the old 
days. That is exactly what I wanted to do. I think it is up to everyone to contribute. I’m 
sure there are plenty of others who have photos to contribute. There are so many ways to 
be interactive. I think that is the key so that different people can participate. It’s so much 
more interesting that way.  
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Leilani regularly checks the “Hawaiian History and Culture” Facebook page and other 

online sources of information that she finds: 

  

Its [memory] is just not there anymore, and so having those little links to pages with 
history is glorious ... I love old legends, I love talking story, we are separate, and you 
know, this is the only way it comes together. The story is like one of things that keeps me 
checking the pages all the time just to hear what people are having to say…The internet 
has been a wonderful resource in the last 10, 15 years to kind of reconnect and I always 
like to touch base with things like Bishop Museum and any resources and again those are 
the things that kind of go beyond words and again remind me, this is who I am. And I 
love telling those stories to my grandkids and that brings out so much that I didn’t even 
remember. 
 
  
During our interview Bonnie expressed that using technology is essential to the Camp 

Tarawa Foundation collection becoming visible and she would love to participate and that she 

would “share everything if someone came over and did it for me.” 

The participants from the local community had a more difficult time relating to the pages 

on local history, because they actively participate in person. They all expressed an understanding 

of the importance for people who live outside of Hawaiʻi. Marie said that she “thinks the 

displaced people ... that were from here that are not living here anymore should have access to 

whatever is happening over here because they want to share with their children. They should be 

sharing with their children, about their lives here, about the history here, so that there’s 

knowledge about it.” 

Gerald viewed the Historypin page and hopes to participate, with my guidance, in sharing 

his family’s history in Hawaiʻi. Through his participation in the formation of NHERC he realizes 

that all access to heritage and history is important, including online access: 
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I think it’s a great medium. I think that it would help us get started because more people 
would be introduced to it. I think many people away from Hawaiʻi, from the Hāmākua 
area, would delight in the fact that this has been done [Historypin] and help by support ... 
contributions that are literal, contributions that are stories.  
 

Facebook, Historypin, and many other participatory websites provide space for diverse 

communities to share with each other regardless of location. The sites provide a space for people 

who wish to stay connected to their memories and communities. The dynamic of crowdsoursing 

on participatory sites helps museums and individuals identify faces, locations, or myths from a 

childhood memory. This section shows the various ways Historypin was used internationally and 

for this research and how the involved participants view this platform. Though online exhibits 

and participatory websites are now very common, physical exhibits are still essential to local 

heritage.  

 

Physical Exhibits 

  The members of Hāmākua Jodo Mission asked if I would help put together a portable 

exhibit for the 2019 Bon Dance. HJM hosts an annual Bon Dance to celebrate the Obon season. 

In Buddhist religion it is believed that the spirits of the ancestors return to visit family and 

friends in the summer months. In Hawaiʻi, the season is celebrated most weekends of the 

summer months with temples of various sects around the state hosting the Bon Dance. This 

celebration is the singular event HJM hosts other than their monthly services, and is an essential 

part of their fundraising, as this is when people from outside the membership make donations.  

Sandy Takahashi and I selected images for the exhibit, highlighting past members, and 

she decided which historic information about the temple should be featured. Fifteen images and 

labels were printed and mounted for exhibit on a portable trifold presentation board (Figure 19). 
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The board was placed centrally, near the donation area, the dinner line and where the dancing is 

held. Approximately 200 people attended the event. Because it was a nighttime, outdoor event it 

was difficult to gauge the number of visitors that saw the exhibit, but over 20 signed up to 

receive more information on the history of the temple and a link to Historypin.  

 

 

In the Winter of 2019, the Heritage Center decided to add a section to the long-term 

exhibit, Historic Honokaʻa, by collaborating on a section with members of the HJM. Sandy 

Takahashi and I gathered additional family photos, stories, and mementos about the temple. The 

selected images were repaired, resized and printed. The two of us wrote the informational. The 

exhibit featured information on the founding of the mission, the unique architecture, master 

carpenter Umekichi Tanaka, and members of the Jodo community (Figure 20). The opening of 

the new section was attended by two of the remaining four elder members who still lived on 

FIGURE 19. Visitors to HJM exhibit featured during annual 
Bon dance ceremony. (Photo by author 2019) 
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Hawaiʻi Island and many members of the Honokaʻa community (Figure 21). Following the 

opening the remaining active members came to the exhibit, as well as members who live out of 

the area. Visitors were often hosted by Sandy or Masa Nishimori. Sandy said the following in 

response to her participation and the success of the exhibit: 

 
I feel honored to have had a part in preserving the history of my ancestors, Japanese 
immigrants who came to Hawaiʻi with not much to their names except their work ethic 
and a dream for better life opportunities. They were dedicated lifelong members of HJM 
and to see the temple represented in different formats for the public to view makes me 
proud of Japanese heritage, the sacrifices of immigrants and their ganbare spirit. I was 
pretty ignorant about the history of HJM until I started doing research with the Heritage 
Center. I feel like I am richer than I have ever been in my life. I should say richer with 
knowledge and appreciation of the past. I see myself when I see photos of the people who 
are featured in the exhibits. I have that same fight in me and it’s these projects that give 
me inspiration (2019 pers. comm.) 

 

Masa spends countless hours showing visitors the temple, talking story with visitors on the steps 

of the temple and bringing or sending visitors to the exhibits. Like Sandy, he was proud to be a 

part of the exhibits and said: 

  

I am amazed and thankful that the Heritage Center has taken an interest in the old 
plantation days, Hāmākua Jodo Mission and the everyday life of people of a small 
community. When I look at the exhibits at the Heritage Center, it makes me remember 
old times, the people I grew up with, what we used to do together and lasting friendships 
within the community. It brings back forgotten experiences and brings back happy and 
some sad times that shaped my life ... I feel good, happy that people will know what the 
old days were like and people remembered. I am humbled that an ordinary guy like me is 
being recognized (2019 pers. comm.) 
 

By participating and contributing to the process of creating to the exhibits, people from 

the involved communities felt acknowledged. Sandy Takahashi saw herself in the history of her 

ancestors and Masa saw himself in his long-forgotten memories brought back in the exhibits. 

The HJM exhibit proved popular with their members and the public. Masa saw an increase in 
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visitors to the temple until early 2021 when the Heritage Center was forced to close the exhibits 

to the public due to the COVID-19 pandemic. 

  

 
  

    

  

FIGURE 20. Nicole Garcia and Sandy Takahashi preparing 
HJM exhibit at Heritage Center. (Photo by Marie Kinchla, 
courtesy of Honokaʻa Heritage Center). 
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In April of 2019 the Heritage Center at Kō Education Center began planning a new 

exhibit for the changing gallery titled “Maikaʻi e ka Aina o Waimea,” featuring Waimea. A 

significant section of this exhibit was dedicated to Camp Tarawa, specifically the impacts the 

training facility had on the local population. The oral histories collected by Alice Clark in the 

late 1990s and early 2000s were consulted to gather information on what was important to the 

local community members who lived when the Marines occupied their base. Many of the people 

Alice contacted donated family photos taken with Marines in and around Waimea, some with 

added captions that contained valuable information. The exhibit contained sections on the 

conversion of several local buildings into war time facilities such as hospitals, USOs, camp 

headquarters, and the addition of new buildings. A section with photos of the USO workers 

included quotes from the interviews that Alice Clark conducted, such as Eva Kealamakia. 

FIGURE 21. Masayoshi Nishimori (Masa) and Sadako Kato at HJM exhibit 
at the Heritage Center. (Photo by author 2020). 
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The industriousness of locals who built businesses to support the Marines was 

highlighted with images such as Marines visiting Paul’s Drive-In, which closed just weeks after 

the end of the war. The exhibit included the contributions of the Diné code-talkers during WWII, 

who were attached to Marine Divisions, some of whom were at Camp Tarawa. The fact that 

many of the veterans and their families involved in the Camp Tarawa project acknowledged the 

contributions of the code-talkers offers some amelioration to some of the tensions between US 

military and Indigenous communities. The Marine veterans who I worked with were members of 

the Fifth Marine Division Association. These men fought in the battle at Iwo Jima, famous for 

the US defeat the Japanese armies. Iwo Jima was also the site of the iconic image of the flag 

raising on top of Mt. Suribachi. A large display case was placed near the Camp Tarawa section 

and featured both items donated by local community members and veterans (Figure 22). The 

display case included special Hawaiʻi issued currency, ration cards, artifacts found in the 

pastures where the Marines has trained, a wallet that washed ashore at Iwo Jima and was 

returned to its owner years later, and a bowl of sand from Iwo Jima. The opening of the Waimea 

exhibit was held in December 2019. Amongst the attendees were members of the Camp Tarawa 

Foundation and the Fifth Marine Division. Images were sent to those members who could not 

attend. The exhibit remained open for four months before the Heritage Center was forced to 

close the exhibits to the public due to the COVID-19 pandemic. 
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Thoughts on the Heritage Center Including Importance of Physical Exhibits 

Interviews with members of the community and the Hawaiian diaspora produced a clear 

message that digital heritage sharing, and physical exhibits are both important. Interviewing 

those familiar with the Heritage Center, we spoke specifically about its role in the community. 

The following are thoughts about the Heritage Center from people who had a relationship to it in 

one form or another. Although online technology is a valuable tool, it cannot take the place of a 

heritage center in a small, rural community. Heritage centers, like the one at Kō/NHERC, help 

foster pride in the community through the collaborations, contributions, knowledge sharing and 

physical exhibits that are made available in person.  

 James, a fourth generation descendant from Portuguese immigrants, and a regular 

member of the “talk story” group, was actively involved with the Heritage Center for many 

years. He spent most of his life living on the Hāmākua Coast. James listened to the stories his 

FIGURE 22. Preparing Camp Tarawa section of Waimea exhibit at 
Heritage Center. (Photo by author 2019). 
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father, relatives and friends told and can recall the details while sitting in the exhibit area for the 

interview: 

 

I think the exhibits in here tell you that when you look at all these people, these are the 
people that made up Honokaʻa and what it is today and even now it is going through 
changes again. All these people have to survive somehow, and a lot depended on them all 
working together and helping each other [pointing to Portuguese exhibit]. I think we kind 
of see that today. [Pointing at exhibit] People sort of have taken it upon themselves to 
help each other and work together.  
 

Paula and Marie put together the Chinese New Year Exhibit and Marie was involved in 

the Lapinha display at the new Honokaʻa Heritage Center, but a year and a half prior to that that 

they both had thoughts and suggestions for the Heritage Center at Kō. Paula said, “I like to see 

the exhibits, especially when it’s people I know that are in the exhibit.” She wants to see 

committees “of different levels of people” formed for each of the upcoming exhibits. Marie 

mentioned the past exhibits that she was part of: 

 

You know the Portuguese , we did the Lapinha display here for Christmas. And I would 
like other ethnicities to do some kind of living display like that too. You know the 
Ja..Mung dance, or the Chinese New Year is coming up, you know, kind of little display.  
 

Marie had a strong sense of connection to the Kō/NHERC Heritage Center through her interest 

in her own Portuguese heritage, sharing it with others, and her volunteer work: 

 

How am I connected to the Heritage Center? It is because it has the history of the town. I 
think that’s why. And for some whatever reason I find that very, very important. This is a 
small town, but we do have a lot of history and its being preserved here. You know and 
let me do anything to continue the knowledge of the past and to perpetuate my culture. 
Yeah, and I am able to do it through the Heritage Center, and you know you’ve given me 
the opportunity to do that, to talk about Honokaʻa and about my Portuguese heritage. For 
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me that’s what’s important. I think it’s keeping the history of the town alive, that’s what I 
think it’s doing.  

 

Marie helped organize collections that were brought in and needed to be sorted, identified and 

cataloged. Some of the collections donated were boxed and not looked at for several decades 

prior to their arrival at the center. Marie’s volunteer work at the Kō/NHERC Heritage Center 

became very personal to her when sorting a collection that was donated to the Heritage Center: 

 

The other day I was turning these Japanese family’s photographs and then was sorting it 
out. I went through the birth, it looked like it had the picture bride and a bunch of births 
of all their family, of purchasing the land and all the paychecks and all of this. And then I 
came across one for the death certificate and I went “Oh!” and Momi said “What 
happened?” I said “She died!” I just got so involved in the history of the whole family.  
 

CL also spent time volunteering. She helped to identify hundreds of images from a single 

collection: 

 
 
I think a Heritage Center is a vital keeper of “the story.” It’s a place where anyone who 
is, or has been, or wants to be connected to the story can come home (either physically or 
virtually). They can learn, be refreshed, remember the values the town has taught them. I 
think every community needs a Heritage Center. It can be a place that continues to bring 
the current community together, knowing who was here before, or it can remind people 
that their grandparents and great grandparents were all here together creating this town. 
And it may help people come back to Honokaʻa. Lots of young people leave Hawaiʻi 
after school, but it’s important for them to know that their families’ history is represented 
here, was vital to the building of the community, that they still have roots here. Who 
knows, it may help them move back here.  
 

Romel emphasized that the success of the Heritage Center at North Hawaiʻi Education 

Center (the interview was conducted before it transitioned to Kō Education Center) by saying 

that: 
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I think that if there is a program within NHERC that has a connection with the 
community it is in ... and as long as we have that and then they have to maintain working 
with the community for years. I would say to keep the stories alive, visuals, written 
stories, anything that represents cultural heritage, not only for those who might not know 
a lot about the heritage and who are interested, but also for those whom it brings back 
memories for. I think it is a special way for people to really connect on a personal level in 
a special place. And there have been so many wonderful connections made there [the 
Heritage Center] over the years…during my book presentation there, so many people 
would share a story and the next person would finish for them. I think there are so many 
reasons why it’s so important and why heritage centers need to continue forward. UH 
says they know that NHERC arose from the support of the community, but even that 
could change, you don’t know who the new chancellor could be.  

 

Romel also shared his thoughts on success of a heritage center being dependent “on the type of 

person that, you have to be careful, not only that the person has their acedemic background, but 

also not just training and a degree, but have a sense of community too ... and having the trust of 

the community, you know?” 

 Gerald, who was involved with NHERC from its earliest inception said that the Heritage 

Center was “timely because the whole coast had so much to say, but there was no vehicle for 

saying it” and realized that a rural center was an avenue for the community because “although 

we had the University in Hilo, with all due respect, it didn’t have a focus.” 

 The strength of the Kō/NHERC Heritage Center was that the community trusted the 

people working there. It was supported by people who regularly visited and brought visitors, 

people who donated their own items to the collections which indicated what was important to the 

community, the regularity of volunteers who were local community members and the number of 

community members who shared their stories for others. The venue provided an opportunity for 

the struggling town of Honokaʻa to tell its own story, not “a sanitized history…or a rigid 

revisionist” history, as Gerald discussed. It was the people’s history and a physical space to visit. 
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 The exhibits that were created were the efforts of many. There were those who 

contributed their time and organization, some who donated items and photos, several who 

identified places and people. There were those who participated in the background research of 

the sites and those who provided detailed accounts of the past in interviews. This chapter of 

results demonstrates the amount of information that can be gathered and shared when a variety of 

stakeholders work together. Much of the background information provided in this section was 

gathered by participants and portions of it were part of the exhibits. Those who participated in 

this research continued to participate and helped with the move to the new Heritage Center and 

will continue to offer what they can.  
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CHAPTER SIX: CONCLUSION, COMMUNITY MATTERS 
 
 

This study’s aim was to investigate the process of a small regional heritage center 

supporting a rural community group in its efforts to represent itself. It was carried out in the 

context of the assembly of a body of multidisciplinary theories and methodologies. This research 

shows that collaboration between diverse community groups and a small, rural heritage center to 

produce exhibits (both physical and online) has fostered pride and appreciation for local heritage, 

while centering on the voices of community members instead of museum staff. Acknowledging 

that nobody, including museum professionals, is free of bias, the community groups chose which 

stories they wanted to tell. The participatory-collaborative efforts are a reflection of their 

communities and topics important to them, told in their own words. The exhibits are a space 

where appreciation for diversity is aknowledged. In this chapter I provide a brief recap of the 

exhibits and discuss the broader context of what was learned about community heritage in the 

process of producing the exhibits. Finally, I address questions that persist about best practices for 

museums’ relationships with communities and offer ideas for further research.  

The history of museums demonstrates an early progression from elite collectors and their 

interpretations of exotic items to public museums designed to politically influence (and 

indoctrinate), followed by open-air museums, which also had highly politicized agendas, and 

showed the supposedly ”everyday” people, but realistically idealized lifestyles of dominant 

ethnic groups. New Museums and ecomuseums focused on including the community in building 

museums that were less idealized and more inclusive representations of past communities. 

Intersectionality and feminist theory provide a foundation for New Museums, such as heritage 

centers in Honokaʻa, representing the diverse range of community members participating and 

sharing their stories of heritage. Current approaches to museology shine a critical spotlight on 
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traditional museums and encourage researchers to consider more inclusive interpretive methods. 

Changing the voice(s) of authority is not without its challenges.  

The history of the Heritage Center in Honokaʻa is couched within a regional pattern of 

museum development that broadly follows trends in museums around the globe. The Heritage 

Center was well positioned to serve as a catalyst for more community-based heritage 

development. Through a combination of ethnographic methods, surveys, and interviews, I 

assisted community members in designing historical exhibits with different media. One product 

was the preparation of short biographies (Chapter 5) of five people who were important to the 

participants in this research. Other exhibits at the Heritage Center were produced using the 

theories and collaborative methods described herein. They illustrate the drive and effort made 

when people are asked to participate and are given the tools to create heritage documentation in 

their own voices. 

 The goal of this thesis was to collaborate and bring awareness about a specific 

community group or groups and to evaluate a small, regional heritage center’s support for groups 

managing their own heritage. During these interactions, opportunities arose to work together 

with the community to design online and locally based exhibits. The physical Heritage Center 

acted as a base for putting together the outreach exhibits. Space was made available at the 

Heritage Center for a permanent section on the Hāmākua Jodo Mission in the Historic Honokaʻa 

exhibit and a Camp Tarawa exhibit in the Waimea exhibit.  

The physical exhibits proved to be equally as important as the online exhibits because 

they provided opportunities for many older members of both communities to participate and 

interact in ways unavailable to them using a digital format. Elders are often more comfortable 

with in-person museums rather than virtual. These opportunities to physically congregate in a 
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space devoted to heritage provided validating and enriching experiences for many elderly 

residents. Simultaneously, the ability of students and museologists to share in the elderly 

residents’ recounting of their knowledge provided opportunities to share and pass along stories to 

future generations. The tangible nature of sorting old photos to assist in identification, offering 

family treasures, writing labels, making decisions about design, or spending an hour visiting the 

completed exhibits inside the Heritage Center showed a level of engagement different from that 

of the more common visitors. There was a noticeable increase in visitors who came to the 

Heritage Center for the specific purpose of seeing the exhibits created by people with shared 

heritage, histories, relationships, and to see themselves publicly represented as they chose.  

 The shortcoming of physical museums involves the logistics of actually getting there and 

can be contrasted with the accessibility of digital platforms. Organizations that adopted use of 

the Historypin website and developed new applications (Hāmākua Jodo Mission and Camp 

Tarawa…), continued unabated during the COVID-19 pandemic. One major finding was that 

institutional language used on labels in museums differed in meaningful ways from the language 

chosen by participants writing their own labels and captions. Local/regional museums like the 

Heritage Center provide these types of opportunities for museologists to connect with the 

communities when they set down their pen and the community member writes the labels. Doing 

so creates a positive change, that would not develop so readily in major institutions. A second 

finding is that inbuilt analytical tools facilitate the identification of the most popular and viewed 

images on the HJM and Camp Tarawa sections of Historypin, which may help guide future 

decisions about new material. 

Although lacking in many of the enriching benefits of physical presence and interaction, 

Historypin provided equal space for individuals and groups to share their voice in ways that 
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counter and/or compliment the large institutions partnering with the site. Many institutions 

provide digital access to their archives, but those that use Historypin have allowed contributions 

and comments from the public in the same space as the posted collection. This forms a 

conglomerate of images and voices from professionals, amateur historians and individuals and 

allowing more people to engage directly with heritage practices and preservation (Wagner 

2017:248). Karin Wagner wrote that “Historypin questions the idea of archival 

holdings…whereas the image descriptions made by professionals are similar in style, there are 

quite a number of different approaches taken by private persons, something that determines the 

perception of the images,” and notes that there is a “cultural clash between the personal voice 

and the institutional voice” (2017:248). The democratization of interpretation via Historypin and 

other online platforms that are open to public voices (Wagner 2017) is particularly relevant to 

this research as the language used to describe images “pinned” on the Historypin pages of the 

two participating communities can readily be contrasted with the descriptions of images placed 

by myself and others working at the Heritage Cāenter.   

Historypin provided an easily accessible and free space for marginalized populations to 

reach its members using modern methods. In 2020–2021, during the COVID-19 pandemic, 

Sandy Takahashi kept the visitors and the community updated on safety precautions and 

guidelines implemented by Hāmākua Jodo Mission on the website she developed. She 

encouraged visitors to visit Historypin for information regarding the history of the temple, while 

staying home and following CDC (Center for Disease Control) guidelines. 

How and why there were changes in the roles and the purpose of museums is well 

explored in academic research, specifically the museum movements since the 1980s with New 

Museums and ecomuseums. This research followed the trend of exploration by examining their 
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use in online platforms. Given this, the guiding research question which has grounded this thesis, 

“can a small regional heritage center successfully support rural community groups in managing 

their own heritage, by providing tools and revising the practive of authority, to create a space 

where they see themselves represented,” can now be answered.  

To answer the question, this study has employed an approach that shows museums have 

adapted to societal changes that facilitate more social justice. They have started to promote and 

encourage greater access to and expanse of participatory practices in our democratic society. 

While the changes described create complex issues for museums, this thesis shows that the 

benefit to communities outweighs the reorganizing of museums’ roles and practices. Case 

studies, interviews and collaborative exhibit development presented throughout this thesis have 

demonstrated the benefits of museums adopting practices that increase museums’ relevance in 

communities. Integrating technology into museums not only broadens the audience but allows 

for more democratic information sharing.  

This thesis has contributed to the body of knowledge on participatory and online heritage 

and the museums’ relevancy in fostering pride through collaborative efforts in small 

communities. It has been demonstrated throughout that complexities exist when museums silence 

their institutional voice in order for the community to speak for itself. This thesis has brought 

into focus that working with a community is dependent on the professional curator’s self 

reflection, and willingness to develop and champion the diverse perspectives and 

conceptualizations that arise in collaborative work.  
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Lessons 

The effectiveness of the heritage applications is somewhat different for the community 

organizations that are discussed here. For the Hāmākua Jodo Mission (HJM), there are more 

visitors to the temple, and more community recognition than before the exhibits (Nishimori, 

2021, pers. comm). The research completed with the HJM community provided important 

information to be used during the continued struggle to save the temple. HJM members hosted 

scholars from Japan for example, who visited the Historypin site and the new HJM website to 

further their knowledge about the temple and Katsu Goto (Takahashi 2021, pers. Comm). Sandy 

Takahashi continues to receive correspondence from members, who live too far away to visit, 

thanking her for sharing their stories on the sites.  

At the conclusion of this work, the Camp Tarawa Foundation was still hoping to have a 

dedicated museum in the future, but were happy to have help with their archives and an online 

exhibit. The Camp Tarawa section on Historypin was publicized by the Camp Tarawa 

Foundation and the Fifth Marine Division and was well received. The Camp Tarawa section in 

the Waimea exhibit was visited frequently until the Kō/NHERC Heritage Center closed. Local 

visitors who remembered the camp were happy to see familiar faces and share their memories 

including Eva Kealamakia who came to visit the exhibit and to see her story and photo featured. 

(Figures 22). Many of the local visitors did not know the camp existed until they visited the 

exhibit. 
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FIGURE 23. Eva Lindsey Kealamakia in front of photo of herself featured in the Camp Tarawa 
exhibit at the Heritage Center. (Photo by Momi Naughton courtesy of Honokaʻa Heritage 
Center). 
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The description of the Wing Luke Museum of the Asian Pacific Experience (WLMAPE) 

showed how the process of collaboration is often just as important to the community as the final 

product. It was participation and collaboration that fostered pride, in Masayoshi Nishimori 

(Masa), Sueichi Kawashima, Charlie Kimura and Sandy Takahashi for example, in the stories 

FIGURE 24. Ethel Chong Andrade in front of photo of herself dancing featured in 
Historic Honokaʻa exhibit at Heritage Center. (Photo by Marie Kinchla courtesy of 
Honokaʻa Heritage Center 2017). 
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and memories that they shared. The community, participants took ownership and regularly came 

to the exhibits to show visiting friends of family, or called ahead to make sure that I would be 

available if they could not be there themselves. Gerald DeMello repeatedly noted P. Quentin 

Tomich’s mantra of “community matters” which came to signify much of the scope of this 

thesis. It was and still is about the stories and histories of the “common, everyday folks” in the 

community, told by those folks and presented, by them, in a venue that they can visit.  

 There were struggles along the way and lessons to be learned. First and foremost, a 

curator in a New Museum must be more than a facilitator of community voice, they must be a 

servant to it. Those who collaborated were willing to participate but on their own terms, their 

own schedule and more readily if it was easy for them. I worked closely with Sandy Takahashi 

getting her set up on the Historypin page. We gathered information from others easily because 

they trusted her and came to trust me. Sandy managed the Historypin page and went on to 

develop a Hāmākua Jodo Mission web page. She regularly shared what she was doing and got 

input from the other members, who were not familiar with the technology. The Camp Tarawa 

group was very interested in viewing the Historypin page, but not nearly as active in adding 

content on their own. There was not the same sense of directly sharing their own stories to the 

Historypin page. Veterans and their families frequently sent images, oral histories, short books 

and biographies directly to my email, rather than adding them to the site. They were willing to 

allow me manage, add to, caption, and identify all of the content on Historypin.  

This thesis raises an important question about online content and technology in general. 

The first question raised was to ask who the content is for? The interviews revealed that it is 

important to people in the Hawaiian diaspora to have access to content about Hawaiʻi. At the 

same time, online technology is not as readily used by older generations. Sandy Takahashi 
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routinely invited Masa Nishimori to view the Historypin page, but it was Sandy who provided 

the access, including scrolling through images. I believe that as advanced as online technology 

is, and the benefits it provides to heritage sharing, it misses an important current demographic of 

viewers and participants. I demonstrated the pride the participants had in sharing their stories, but 

it is possible that focusing on online exhibits will contribute to a more bleak future for museums 

with only tangible exhibits, especially for generations already addicted to digital interfaces. It is 

certain that those who were able to come in person to the outreach exhibits and the exhibits at the 

Heritage Center related much more to the physical space and tangibility than they experienced 

looking at the same online. 

Online heritage platforms play an important role, most specifically for those who cannot 

physically come to a space where physical exhibits are. This shares many parallels with online 

education in general—something is gained, and something is lost. They also provide a space 

where there is room for continuous interaction between users/viewers, something not often 

available at museums. I demonstrated that viewership is secondary to the pride fostered in those 

who participated, as they felt that their stories and life histories were acknowledged as important. 

I explored ways in which museums could shift the voice of authority from the “professional” 

expert to those who are experts on their own heritage, specifically in a small rural community. 

 

Suggestions for Further Research 

Much of the ethnographic data collection was gathered during “talk story,” which is an 

emerging methodology in Pacific scholarship, but has always been a common form of 

Indigenous information sharing in the Pacific (Kahakalau 2004:24; Vaioleti 2006). The future of 

collaborative work such as this depends heavily on participation, respect and understanding the 
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community that a researcher is working with. Therefore, a future project focused on “talk story” 

methodologies and other local conversation and communication styles would be beneficial and 

offers and alternative approach toward understanding the local practices and values. For locals, 

“talk story” is central to communication in Hawaiʻi and without first-hand experience, I would 

have had much less success in understanding and developing the cultural cues and relationship 

building skills that were essential to this thesis. Good communication is important to 

ethnographic data collection and learning the local style helps to build trust, but only when it is 

sincere. Spending years socializing through the weekly “talk story” at the Heritage Center helped 

me to feel more comfortable when working with the members of the Hāmākua Jodo Mission and 

understand that sincerity and honesty are key to developing trust within the local community.  

 

Concluding Remarks and Reflection 
 

It is worth concluding with a reflection on the role of museums in small communities and 

how the changes brought in the 1980s in museums made this research possible. This 

collaborative project yielded exhibits for both the communities involved and visitors to view and 

the sharing of voices which is essential to small groups in rural communities. At the heart of 

New Museums and ecomuseums is involving those whose heritage represented, which was 

essential for the chosen location of this study. North Hawaiʻi Island is home to a diverse group of 

communities, Kānaka Maoli, immigrant groups and more recent settlers. By employing a 

community-based, participatory collaboration to create exhibits through a local heritage center, 

groups shared their stories with a larger community creating a space that acknowledges and 

appreciates diversity. The exhibits demonstrate that by supporting local community groups in 
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their efforts to share their own heritage, the voice of authority can be relinquished from the 

museum expert to the voices in a rural community.  

 

Afterwards 

The COVID-19 pandemic which forced the closure of the Heritage Center at Kō 

Education Center temporarily caused there to be an uncertain future of heritage representation in 

Honokaʻa and North Hawaiʻi Island. Fortunately, the newly founded Honokaʻa Heritage Center 

opened in 2021. I am the director. Also involved are members of the Camp Tarawa Foundation 

(CTF), who have a section dedicated to Camp Tarawa and Honokaʻa during World War II. 

Members of the Hāmākua Jodo Mission helped to take exhibits off the walls of the old Heritage 

Center, moved furniture, built walls and did repairs. Masa Nishimori came to identify newly 

acquired artifacts and helped load boxes to be moved from one location to the other and 

continues to offer to help wherever needed. “No worry, Masa take care” (Darren Gamayo 2021, 

pers.comm.). He also was instrumental in the Kadomatsu exhibit becoming one of the first 

exhibits at the new Honokaʻa Heritage Center, simply because he asked if he could be a part of 

it. There is a collaborative exhibit space dedicated to Hāmākua Jodo Mission. Those who 

participated in this research are now part of the new Heritage Center and will continue the 

partnership and have their voice tell the stories of the heritage of the North Hawaiʻi Community. 

This research started with the Heritage Center which as a part of the University of Hawaiʻi and 

finishes with the new Honokaʻa Heritage Center, a nonprofit organization dedicated to the 

heritage of North Hawaiʻi. The circle was completed with the help and support of all of the 

participants and volunteers who gave their time and stories to help perpetuate the rich heritage of 

North Hawaiʻi Island. The following images were taken at the small, private opening of the 
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Honokaʻa Heritage Center on June 19th 2021. Deacon Larry Ignacio gave a blessing and invited 

Nadao Honda, Masa and Seuichi Kawashima to join him in opening the doors.  

 

 

  

FIGURE 25. Deacon Larry Ignacio (in front) blessing the exhibits at the Honokaʻa Heritage 
Center, accompanied by Sueichi Kawashima (Suei), Masayoshi Nishimori (Masa) and Nadao 
Honda. (Photo by Sarah Anderson 2021). 
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FIGURE 26. L-R Masayoshi Nishimori (Masa), Nadao Honda and Sueichi Kawashima (Seui) 
"talking story" in the plantation parlor at the Honokaʻa Heritage Center. (Photo By Sarah 
Anderson 2021). 
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APPENDICIES 
 
 
Appendix A Definition of Words and Phrases 

 
aliʻi   chief, chiefess, ruler, monarch 
Gannenmono  first official Japanese immigrants to Hawaiʻi 
heʻe   octopus 
Issei   Japanese immigrant to the US 
kadomatsu  traditional Japanese New Year decoration placed by doorway  
kalo   taro (Colocasia esculenta) 
Kanaka Maoli  one whose ancestors were part of the indigenous population prior to 1778 

(Kānaka Maoli, plural) 
kapa   fabric made from the bark of trees 
koi   colored variety of carp commonly kept in decorative fishponds 
konpondo  traditional Japanese temple  
kūkākūkā  informal discussion 
lā au kahea  spiritual healing 
Lapinha  Portuguese nativity scene 
loʻi   irrigate terrace, especially for kalo 
loko iʻa  fishponds 
lua   a type of hand to hand fighting 
miya daiku  construction of Japanese temples and shrines 
moʻolelo  story, myth, fable, legend 
Nisei   a person born in the US whose parents are Japanese immigrants 
ʻŌlelo Hawaiʻi Hawaiian language 
oli   chant 
paniolo   cowboy 
pīpīnola  an edible variety of squash  
Sansei   a person born in the US whose grandparents were Japanese immigrants 
talanoa   talk or discussion (Fiji, Samoa and Tonga) 
talk story  informal conversation with information and anecdote sharing 
yarning  story telling (Australia)  
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Appendix B List of Terminology 

 
collaborative museology a partnership between museum staff, stakeholders, and community 

members 
colonization   action of approprating a place for ones own use 

critical race theory a critique of the social construction of race and the tiered system 
created that relegates people of color to bottom tiers 

 
decolonization  an approach that introduces and explores methods of prioritizing 

the missing narratives of those not previously represented 
 
ecomuseum a museum designed to include the identity of a place, based on 

participation by the local community 
  
Indigenous the culturally distinct earliest known inhabitants of a place 
 
intersectionality the various interconnected social categorizations as they apply to 

an individual or group 
 
museology explores the history and role of museums in society 
 
New Museum a change in museological knowledge that challenges and critiques 

previous museological theories through self reflection. Considers 
symbolic and cultural representation 

 
participatory museum a museum exhibit based on co-creation of knowledge and meaning 

with members of public 
 
postmodernism a 20th-century movement reacting against modernism’s assumed 

belief of scientific or objective attempts to explain reality  
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Appendix C Consent Form  

 
University of Hawaiʻi  

Agreement to Participate in  
Research Project  

 
Connecting Communities and a local heritage center 

 
Researcher: Nicole Garcia  
I am working on a thesis in the Heritage Management Program at the University of Hawaiʻi, 
Hilo. I am conducting interviews to document the ways in which people connect to heritage in 
Hawaiʻi. I am asking for your participation in this project because of your association with 
Hawaiian heritage social media pages, the heritage center at North Hawaiʻi Education and 
Research Center and or other related interests. The information you share will help the 
community with future exhibitions, both physical and online.  
 
Activities and Time Commitment:  
If you agree to participate, I will interview you once or twice, at a time and place convenient to 
you. The interview (s) will last approxiamtely 30 to 60 minutes each. With your permission, I 
will take notes, photographs and record the interview using an audio recorder (s). The interviews 
will be informal and conversational.  
 
After the interviews, I will transcribe the audio version and then invite you to make changes that 
you would like to see and any additions or deletions you may desire. I estimate that this will take 
no more than an hour of your time. I will then make adjustments to the transcripts to incorporate 
your revisions. At a future date the published thesis will be available to you.  
 
Voluntary Participation: Your participation in this project is voluntary and you may withdraw 
from participation at any time, up to the completion of my project. During the interviews, you 
can choose to not answer and question (s) at any time for any reason. If you disapprove of, wish 
to change, add to, delete, or otherwise change the details of the interview prior to publication you 
may do so at any time up to the completion of this project.  
 
Benefits and Risks:  
There is no direct benefit to you in participating in this research project. However, your 
participation will contribute to the future goals to make our local collections more interactive and 
accessible. You have the choice to to use your given name or to remain anonymous, thus one 
potential risk is your loss of privacy. Another potential risk is that some topics you discuss 
during the interview might bring back painful or unpleasant memories. In such cases, we can 
take a break, skip that topic, and/or you may choose to stop participating altogether. There is also 
the potential for a breach in confidentiality. I outline below several steps that I will take to 
minimize the loss of your privacy and any resulting unanticipated social consequences.  
 
Privacy and Confidentiality:  
You will be given copies of all notes, transcriptions, audio-taped interviews and photographs in 
which you are involved. I will keep all information in a safe place for possible use in the future. 
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For subsequent use of interview material beyond this project I will need to obtain your consent 
again. Only I will have access to the information, although the University of Hawaiʻi Human 
Services Studies Program has the right to review research records for this study. Your name will 
be kept confidential in all notes, recordings and publications, unless you want me to list your 
name. Anything written will be shown to you before being made public. You will have the right 
to edit or remove any written or visual information about you, and to have destroyed any notes, 
recorded interviews or transcripts about you.  
 
Questions:  
If you have any questions please contact me, Nicole Garcia by telephoning me anytime at (808) 
775-7480 or emailing me at nicoleg7@hawaii.edu. 
 
You may also contact the UH Human Studies Program at (808) 956-5007 or by e-mail at 
uhirb@hawaii.edu to discuss problems, concerns, and questions; obtain information; or offer 
input with an informed individual who is unaffiliated with the specific research protocol. Please 
visit: 
https://www.hawaii.edu/researchcompliance/information-research-participants for more 
information on your rights as a research participant.  

 
“I certify that I have read and that I understand the information in this consent form, that I have 
been given satisfactory aswers to my questions concerning this project, and I have been told that 
I am free to withdraw my consent and to discontnue participation in the project at any time 
without any negative consequences to me. 
 
I herewith give my consent to participate in this project with the understanding that such consent 
does not waive any of my legal rights." 
 
My check below indicates whether I have agreed to be photographed and/or audio recorded.  
  
 Photographed   ☐ Yes ☐ No   
 
 Audio-recorded  ☐ Yes ☐ No      
 
 
              
Printed Name of Interviewee     
 
Signature of Interviewee 
       
Date  
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Appendix D Transcript Release Form 

 
University of Hawaiʻi  

Connecting Communities and a Local Heritage Center 
 

Transcript Release Form 
 

Your interview has been represented as a written transcript. Please review the transcript for 
accuracy. You can edit or remove any of the information.  
You can choose to not have your name associated with your interview. In this case, a pseudonym 
(fake name) may be used. You can also choose to use your full name, first name only, or initials 
be associated with your interview.  
You can also opt out of the research, and your transcript will be destroyed.  
Signature for Release: Written Transcript 
 
My signature below indicates that I agree with the transcript representation of my interview and I 
give my consent to use either my real name (either full name, first name, or initials), or a 
pseudonym. I understand that after signing this release, there is no way to revoke my consent in 
the future.  
 
My check below indicates how I would like my name to appear 
 

 Full Name 
 

 First Name 
 

 Intials 
 
 
 
 
 
My check below indicates that I do not want my name associated with my interview and that a 
pseudonym may be used.  
 

 Pseudonym 
 
 
Printed Name: _________________________________ 
 
 
Signature:_____________________________________ 
 
 
Date:_________________________________________ 
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Appendix E Surveys 

 
“Hawaiian History and Culture” and “History of Hawaiʻi Island (The Big Island) in 
Photos” Facebook pages survey 

 
Please participate in this survey to help with an upcoming virtual museum project on Hawaiʻi 
Island 
 

1. Where do you live? 
� Hawaiʻi 

o Which Island _________________________ 
� Continental US or Alaska 
� Outside the United States 

 
2. What is your connection to Hawaiʻi? 

� Born in Hawaiʻi and live there 
� Born in Hawaiʻi, live elsewhere 
� Have family in Hawaiʻi 
� Visited Hawaiʻi 
� Live in Hawaiʻi, born elsewhere 
� Have not lived in or visited Hawaiʻi, interested in learning more about its history. 
� Other __________________________________ 

 
3. How frequently do you visit museums or heritage centers? 
  Scale 0 - 10, Never to Very Often 
4. Do you follow the social media page of a museum or heritage center? 

� Yes 
� No 
� Not sure 

 
5. How do you participate on this particular Facebook page about History in Hawaiʻi? 
 Check all that apply 

� I only look at original photos/posts 
� I interact with the original poster 
� I help identify people, places, etc. in the photos 
� I share the photos/posts on my own Facebook page 
� I share the photos/posts with friends and family who are not on Facebook 
� I look at the photos/posts and read the comments for more information 
� I add photos from my own collection to the Facebook page 
� Other ____________________________________ 

 

6. For those who live outside of Hawaiʻi: What interested you in this Facebook page related 
to Hawaiʻi History. 
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 Check all that apply 
� To stay connected to my family home 
� I visited and became interested in the history of Hawaiʻi 
� I am a student or researcher or other seeking specific information 
� N/A 

 

7. Would you use an app on your smartphone or tablet to visit a virtual museum? 
� Yes 
� No 
� Maybe 

 

8. How likely are you to take an interactive driving or walking tour, in Hawaiʻi, using an 
app? 
Scale 0 - 10, Not very likely to Very likely 

9. How likely are you to access online images/collections data? 
Scale 0 - 10, Not very likely to Very likely 

10. How likely are you to do online tours of galleries or interactive exhibits in the future? 
Scale 0 - 10, Not very likely to Very likely 

11. How likely are you to use online educational activities and learning resources? 
Scale 0 - 10, Not very likely to Very likely 

12. How likely are you to follow a museum/heritage center’s social media page? 
Scale 0 - 10, Not very likely to Very likely 

13. For those who currently live in Hawaiʻi: How likely are you to participate in online 
discussions that focus on community heritage in Hawaiʻi? 

 Scale 0 - 10, Not very likely to Very likely 
14. For those who do not currently live in Hawaiʻi: How likely are you to participate in 

online discussions that focus on community heritage in Hawaiʻi? 
Scale 0 - 10, Not very likely to Very likely 

15. How do you participate in heritage related programs? 
Check all that apply 

 
� Volunteer at a local museum or heritage center 
� Regularly visit local museums, heritage centers, and historic sites 
� Follow social media pages like “Hawaiian History and Culture” 
� Browse the internet for virtual museums to view from home 
� I am a professional in the field 
� I am a student doing research 
� I have not participated in community heritage 
� Other 

 
16. Have you ever added content to a participative website (ex. Wikipedia, History Pin) 

� Yes 
� No 
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17. Are you interested in adding content (photos, identification of people or places, dates, 
etc.) in a participative virtual museum dedicated to Hawaiʻi Island heritage? 

� Yes 
� No 
� Maybe 
� Other ___________________ 

 

18. Are you willing to participate in a follow-up survey and/or interview? (If so, please 
include your email address) 

� No 
� Survey 
� Interview, Email____________________ 
� Survey and interview, Email_______________________ 

  
20.  Gender  

________________________ 
 
 
 
21. Age 

� Under 18 
� 19 - 25 
� 26 - 35 
� 36 - 45  
� 46 - 55 
� Over 55 
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Hawaiʻi Island Heritage Website/Teacher Survey 

 
1. Where do you teach? 

  __________________________ 
2. What subjects do you teach? 

  __________________________ 
3. What grade level(s) do you teach? 
  __________________________ 
4. How many years have you taught? 

__________________________  

5. Do you take students on field trips? 
� Yes 
� No 

 
6. Why or why not? 
 _______________________________________________________ 
 _______________________________________________________ 

_______________________________________________________ 
_______________________________________________________ 

 

7. Do you incorporate local Hawaiʻi Island heritage/history into your curriculum? 
� Yes 
� No 

 
8. Why or why not? 

_______________________________________________________ 
 _______________________________________________________ 
 _______________________________________________________ 
 _______________________________________________________ 
 

9. Would you consider a virtual museum/participatory heritage website or virtual field trip 
appropriate for your subject area? 

� Yes 
� No 

 

10. Have you ever used virtual museums or websites during instruction? 
� Yes 
� No 

 
11. What was the most recent web application you visited with your class?  
 _________________________________________________________ 
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� Not applicable 
 

12. What motivated you to choose that application? 
Please check all that apply. 

� The site offers content that fits the curriculum 
� Content and site are up to date 
� Ease of use 
� The design/presentation is appealing 
� The site is motivating for students 
� The site is engaging 
� Other (see # 13) 
� Not applicable 

 
13. If you chose other, please explain. 
 ____________________________________________________ 
 ____________________________________________________ 
 ___________________________________________________ 
 

14. Would you use a virtual museum website that is specific to local heritage/history with 
your class(es)? 

� Yes 
� No 
� Maybe 
� Other ______________________________________ 

15. Would you be more likely to access a virtual museum website that includes content 
related to U.S. and world events and history? 

� Yes 
� No 
� Maybe 

 

16. Would you use a participatory website where you and/or your students could add 
content? 

� Yes 
� No 
� Maybe 

 

17. What specific topics would you like to see included in a virtual museum participatory 
website? 

 ___________________________________________________________ 
 ___________________________________________________________ 
 ___________________________________________________________ 
 ___________________________________________________________ 
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18. Would you like to learn more about a local virtual museum project? 
� Yes 
� No 

 

19. Would you be willing to participate in an interview or follow-up questions? 
� Yes 
� No 

 
20. Please leave a name and contact email for more information, interview or follow-up 

questions. 
 ______________________________________________________________ 
 ______________________________________________________________ 
 _____________________________________________________________ 
  



 
 

 
 

202 

Virtual Museum and Social Media Survey 
1. How often do you visit museums or heritage centers in your community? 
 Scale 0 to 5, Never to Frequently 
2. How often do you visit museums or heritage centers when you travel? 
 Scale 0 to 5, Never to Frequently 
3. Do you ever visit the web page for the museums or heritage centers you visit? 

� Yes, before I visit 
� Yes, after I visit 
� Both before and after my visit 
� No 

 
4. How often do you visit virtual museums (online)? 
 Scale 0 - 5, Never to Frequently 
5.  Are you likely to visit a virtual exhibit (online) for a museum or heritage center for  

any of the following reasons (check all that apply)? 
� To view online images, artifacts and collection data after an in-person visit. 
� To view online images, artifacts and collection data as an alternative to an in-

person visit. 
� For online tours of galleries/interactive exhibits as an alternative to an in-person 

visit 
� For online tours of galleries/interactive exhibits before or after an in-person visit 
� For online educational activities/learning resources provided on the site 
� For online academic research materials/archives 
� Other _________________________________ 

 
6. Do you feel that virtual museums are acceptable alternatives to physical exhibits? 

� Yes 
� No 
� Maybe 

 
7. Do you follow a museum or heritage center social media page? 

� Yes 
� No (skip the next three questions) 

 
 
8. What is your preferred social media platform for following museums or heritage centers? 
 

� Facebook 
� Instagram 
� Twitter 
� Google+ 
� Blogs 
� Other ___________________ 
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9. Why did you join the social media page of a specific museum or heritage center? 
 

� Information on upcoming special events or guest speakers 
� Information on upcoming exhibits 
� Connect with other followers 
� Ask questions of the museum staff 
� Other ______________________ 

 
10. How do you participate on a museum or heritage center social media page? 
 Check all that apply 

� I read the updates provided by the site administrator 
� I read the comments sections of the posts 
� I interact with the museum staff in the comments section or through messaging 
� I interact with other followers 
� Other _______________________ 

 
11. Would you take part in a participatory virtual museum (ex: by adding photos, helping to 

identify people or places, or by asking questions?  
� Yes 
� No 
� Maybe 

 
12. Have you ever taken a virtual walking or driving tour?  

� Yes 
� No 
� Maybe 

 
13. Would you be interested in taking a virtual walking or driving tour?  

� Yes 
� No 
� Maybe 

 
14. If you are willing to participate in a follow-up questionnaire or interview, please leave 

your email address. 
_____________________________________ 

 
15. Where do you live (City, State, Country) 

_____________________________________ 
  

16. Age  
� Under 18 
�  18 - 25 
�  26 - 35 
�  36 - 45 
�  46 - 55 
�  56 and over 
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17. Gender 

� Female 
� Male 
� Other 
� Prefer not to say 

 
18. Comments 
 ________________________________________________________ 
 ________________________________________________________ 
 ________________________________________________________ 
 



 
 

 
 

205 

REFERENCES CITED 
 
Abing, Laura E.  
1997 Old Sturbridge Village: An Institutional History and Cultural Artifact. Doctoral 
Dissertation, Department of Philosophy, Marquette University, Milwaukee, WI.  
 
Ace of Estates 
2020 The Kamuela Museum “Sun City” Estate. Ace of Estates < 
https://www.aceofestates.com/upcoming-sales> Accessed 4 November 2020.  
  
American Association of Museums 
2002 Excellence in Practice: Museum Education Principles and Standards, pp 1–15  
<http://ww2.aamus.org/docs/defaultsource/accreditation/committeeoneducation.pdf?sfvrsn=0> 
Accessed 8 August 2019.  
 
Ames, Michael M. 
1999 How to Decorate a House: The Re-negotiation of Cultural Representations at the  
University of British Columbia Museum of Anthropology. Museum Anthropology 22(3):41–51.  
 
Ames, Michael M.  
1992 Cannibal Tours and Glass Boxes. UBC Press, Vancouver, BC.  
 
Andrade, Ethel Chong 
2002 Interview by Alice Clark, 3 November. Transcript and audio tape, Camp 
Tarawa Oral Project, Honokaʻa Heritage Center, Honokaʻa, HI.  
 
Anson, Dimitri 
1995 A Brief History of the Pacific Collections at the Otago Museum, Dunedin, New Zealand. 
Pacific Arts 11(12):48–55.  
 
Arnstein, Sherry R.  
1969 A Ladder of Citizen Participation. Journal of the American Planning Association  
35(4):216–224.   
 
Atalay, Sonya 
2008 Multivocality and Indigenous Archaeologies. In Evaluating Multiple Narratives: Beyond 
Nationalist, Colonialist, Imperialist Archaeologies, Junko Habu, Clare Fawcett and 
John M. Matsunaga, editors, pp. 29–44. Springer, New York, NY.  

 
2012 Community – Based Archaeology: Research with, by and for Indigenous and Local  
Communities. University of California Press, Berkely, CA.  
 
Aveling, Nado 
2013 Don’t Talk About What You Don’t Know: On (Not) Conducting Research With/In 
Indigenous Contexts. Critical Studies in Education 54(2):203–215.  
 



 
 

 
 

206 

Bennett, Tony 
1995 The Birth of the Museum: History, Theory, Politics. Routledge, New York, NY.  
 
1998 Culture: A Reformer’s Science. Sage Publications, London, UK.  
 
Bennett, Tony, Fiona Cameron, Nélia Dias, Ben Dibley, Rodney Harrison, Ira Jacknis and Conal 
McCarthy 
2017 Collecting, Ordering, Governing: Anthropology, Museums, and Liberal Government. 
Duke University Press, Durham, NC. 
 
Bessarab, Dawn and Bridget Ngandu 
2010 Yarning About Yarning as a Legitimate Method in Indigenous Research. International 
Journal of Critical Indigenous Studies, 3(1):37–50.  
 
Binette, René 
2017 The Concept of Ecomuseum Collection. In Ecomuseums and Cultural Landscapes: State 
of the Art and Future Prospects, Raffaella Riva, Maggioli Editore, Santarcangelo Di Romagna, 
editors, pp. 71-77. < http://www.sitda.net/downloads/biblioteca/Riva_Ecomuseums_ebook.pdf> 
accessed 10 July 2019.  
 
Bishop Museum  
2016 Bernice Pauahi Annual Report. Bishop Museum <https:www.//bishopmuseum.org/wp 
content/uploads/2019/08/2016Annual-Report.pdf> Accessed 20 September 2020.   
  
Blatter, Sarah Marie 
2014 The Role of Women in Museum Leadership: Late 19th to Mid-20th Century. Master’s  
Thesis, Department of History and Social Studies Education, State University of New York  
College, Buffalo, NY.  
 
Boast, Robin 
2011 Neocolonial Collaboration: Museum as Contact Zone Revisited. Museum Anthropology 
34(1):56–70.  
 
Bouvet, P. Ernest 
2001 The Final Harvest: The Hamakua Sugar Company 1869–1994. P. Ernest Bouvet, Hong 
Kong, China. 
 
Burns, Robert B.  
1997 Introduction to Research Methods. Addison Wesley Longman, Sydney, Australia.  
 
Cachola, Ellen-Rae 
2019 Beneath the Touristic Sheen of Waikīkī. In Detours: A Decolonial Guide to Hawaiʻi, 
Hōkūlani K. Aikau and Vernadette Vicuña Gonzalez, editors, pp. 283–292. Duke University 
Press, Durham, NC.  
 
 



 
 

 
 

207 

Cairns, Puawai 
2018 Museums are Dangerous Places – Challenging History. Museum of New Zealand Te Papa 
Tongarewa <https://blog.tepapa.govt.nz>. Accessed 15 June 2019. 
 
Cameron, Fiona Ruth 
2014 From “Dead Things” to Immutable, Combinable Mobiles: H.D. Skinner, the Otago 
Museum and University and the Governance of Māori Populations. History and Anthropology 
25(2):208–226.  
 
Carbado, Devon W., Kimberlé Williams Crenshaw, Vickie M. Mays, and Barbara Tomlinson 
2013 Editorial Introduction. Intersectionality: Mapping the Movements of a Theory. Du Bois 
Review 10(2):303–312.  
 
Caspani, Sara, Rafaella Brumana, D. Oreni, and Mattia Previtali 
2017 Virtual Museums as Digital Storytellers for Dissemination of Built  
Environment: Possible Narratives and Outlooks for Appealing and Rich Encounters with the  
Past. International Archives of the Photogrammetry, Remote Sensing, and Informtaion Sciences. 
Paper presented at 26th International CIPA Symposium, Ottowa, Canada.  
 
Census.hawaii.gov 
2020 Hawaiʻi Population Characteristics 2019 < https://census.hawaii.gov/wp 
content/uploads/2020/06/Hawaii-Population-Characteristics-2019.pdf> Accessed 15 July 2021.  
 
Chong, Lily L.K.  
1996 Interview with Warren Nishimoto, 23 September. Big Island Families Oral History 
Project, Hamilton Library, University of Hawaiʻi, Mānoa, HI.  
 
Ciolfi, Luigina  
2012 Participation and the Creation of Shared Heritage. In Heritage and Social  
Media: Understanding Heritage in a Participatory Culture, Elisa Giaccardi, editor, pp. 69–86.  
Routledge, New York, NY.  
 
Clifford, James 
1988 The Predicament of Culture: Twentieth–Century Ethnography, Literature, and Art.  
Harvard University Press, Cambridge, MA.  

 
1997 Routes: Travel and Translation in the Late Twentieth Century. Harvard University Press,  
Cambridge, MA.  
 
Colella, Silvana 
2018 Not a Mere Tangential Outbreak: Gender, Feminism and Cultural Heritage. Capitale 
Culturale 18:251–275.  
 
Connor, Marty 
1995 Interview by Alice Clark, 20 January. Audio and Transcripts, Camp Tarawa Oral History 
Project, Honokaʻa Heritage Center, HI.  



 
 

 
 

208 

Corsane, Gerard 
2006 Using Ecomuseum Indicators to Evaluate the Robben Island Museum and World 
Heritage Site. Landscape Research 31(4):405.  
 
Crenshaw, Kimberlé 
1989 Demarginalizing the Intersection of Race and Sex: A Black Feminist Critique of 
Antidiscrimination Doctrine, Feminist Theory, and Antiracist Politics. University of Chicago 
Legal Forum 1(8):139–167.  
 
Daughters of Hawaiʻi 
2020 Huliheʻe Palace. Daughters of Hawaiʻi < https://daughtersofhawaii.org/hulihee-palace/>  
Accessed 4 November 2020.  
 
Davalos, Karen Mary 
2001 Exhibiting Mestzaje: Mexican (American) Museums in the Diaspora. University of New 
Mexico Press, Albuquerque, NM.  
 
Davis, Peter  
2005 Places, ‘Cultural Touchstones’ and the Ecomuseum. In Heritage, Museums and 
Galleries, Gerard Corsane, editor. pp. 402–413, Routledge, New York, NY. 
 
2011 Ecomuseums: A Sense of Place. Bloomsbury Academic, Bloomsbury, UK.  
 
Dean, Cheree 
2010 A Yarning Place in Narrative Histories. History of Education Review 39(2):6–13. 
 
Deetz, James 
1996 In Small Things Forgotten: An Archaeology of Early American Life. Anchor Books, New 
York, NY. 
 
DeMello, Gerald 
2018 DeMello Papers. Honokaʻa Heritage Center Archives, Honokaʻa, Hawaiʻi.  
 
Department of Urban and Regional Planning 
1999 Waipiʻo Valley: Towards Community Planning and Ahupuaʻa Management. University 
of Hawaiʻi at Mānoa, Honolulu, HI.  
 
DeWalt, Kathleen and Billie R. DeWalt 
2011 Participant Observation: A Guide for Fieldworkers. Altamira Press, UK.  
 
Dictionary.com 
2019 Web 2.0. Dictionary.com <https://www.dictionary.com/browse/web-2-0>. Accessed 10 
August 2019. 
 
 
 



 
 

 
 

209 

Diethorn, Karie 
2015 Peale’s Philadelphia Museum. The Encyclopedia of Greater Philadelphia  
< https://philadelphiaencyclopedia.org/archive/peales-philadelphia-museum/ >. Accessed 23 
November 2020.  
 
Digital Memory in Rural Tribal Libraries: A Program for Technology Training and Memory 
Gathering  
2018 Moving Beyond Colonial Models of Digital Memory. IMLS Planning Grant, 
 < https://about.historypin.org/content/uploads/2018/12/HistoryPin_beyond-colonial-
memory_2018.pdf>. Accessed 15 May 2019.  
 
Di Pietro, Laura, Roberta Guglielmetti Mugion, and Maria Francesca Renzi 
2017 Heritage and Identity: Technology, Values, and Visitor Experience. Journal of Heritage  
Tourism 13(2):97–103. 
 
Foucault, Michel 
1977 Discipline and Punish: The Birth of the Prison. Alan Sheridan, translator. Random 
House, New York, NY.  
 
Freire, Paulo 
1970 Pedagogy of the Oppressed. Herder and Herder, New York, NY.  
 
Gabriel, Lysa Westberg and Thessa Jendsen 
2017 Who is the Expert in Participatory Culture. In Participatory Heritage, Henriette  
Roued-Cunliffe and Andrea Copeland, editors, pp. 87–95. Facet Publishing, London, UK. 
 
Gastilo, Joshua Timsing Makaʻala 
2016 “Sugary Mixed-Plate”: Landscape of Power and Separation on 20th Century Hawaiian 
Sugar Plantations. Master’s Thesis, Department of Anthropology, College of William and Mary, 
Williamsburg, VA.  
 
Gere, Charlie 
1997 Museums, Contact Zones and the Internet. In Museum Interactive Multimedia 1997: 
Cultural Heriatge Museums Design and Interface, David Bearmann and Jennifer Trant, editors 
pp. 59–66. Archive and Museum Infomatics, Pittsburg, PA.  
 
1999 Hypermedia and Emblematics. In Computing and Visual Culture, T. Szraijber, editor, pp. 
48–60, Fourteenth Annual Chart Conference Proceedings, London, UK.  
 
Goode, G. Brown 
1889 Museum-History and Museums of History: A Paper Read Before the American Historical  
Association, in Washington, D.C., December 26–28, 1888. Knickerbocker Press, New York, NY.  
 
Google 
2020 Google Arts and Culture. <https://artsandculturegoogle.com/.> Accessed 10 February 
2020.  



 
 

 
 

210 

Grandt, Jorgen 
2020 Jorgen Grandts ude-og hjeemmesider, < http://grandts.dk/index.htm> Accessed 
15 June 2020.  

 
Greenblatt, Stephen 
1991 Resonance and Wonder. In Exhibiting Cultures: The Poetics and Politics of Museum  
Display, Ivan Karp and Steven Levine, editors, pp.42–56. Smithsonian Institution, Washington, 
DC.  

Grove Farm Sugar Plantation Museum 
2020 Early History. Grove Farm Sugar Plantation Museum 
 < https://grovefarm.org/kauai-history/>. Accessed 4 November 2020.  
 
Habu, Junko, Clare Fawcett, and John M. Matsunaga (editors) 
2008 Evaluating Multiple Narrative: Beyond Nationalist, Colonialist, Imperialist 
Archaeologies. Springer, New York, NY.  
 
Hāmākua Jodo Mission 
2020 Hāmākua Jodo Mission. <https://hamakuajodomission.org/our-history/> Accessed 27 
June 2020.  
 
Handler, Richard and Eric I. Gable 
1997 The New History of an Old Museum: Creating a Past at Colonial Williamsburg.  
Duke University Press, Durham, NC. 
 
Harding, Sandra 
1987 The Method Question. Hapathia 2(3):19–35.  
 
Hawaiian Cultural Center of Hāmākua 
2020 About Us. Hawaiian Cultural Center of Hāmākua <https://www.hccoh.org/about/>.  
Accessed 20 September 2020.  
 
Hawaii Tribune–Herald 
1992 Merry Christmas: You’re Out of Work, Hawaii Tribune–Herald 20 December 1992, 
69(301):1. Hilo, HI. 
 
Hawaii Tribune–Herald 
1993 Unforgettable Memories, Hawaii Tribune–Herald 4 January 1993, 70(3):6. Hilo, HI.  
 
Hein, Hilde 
2007 Redressing the Museum in Feminist Theory. Museum Management and Curatorship 
22(1):29–42.  
 
2011 The Responsibility of Representation: A Feminist Perspective. In The Routledge 
Companion to Museum Ethics: Redefining Ethics for the Twenty-first Century Museum, Janet 
Marstine, editor, pp. 110–125. Routledge, New York, NY.  



 
 

 
 

211 

Hetherington, Kevin 
2011 Foucault, the Museum and the Diagram. The Sociological Review 59(3):457–475. 
 
Hill, Tiffany 
2008 The Centenarians. Honolulu Magazine, https://www.honolulumagazine.com/the–
centenarians/. Accessed 4 November 2020.  
 
Historic Honokaʻa Town Project 
2016 The Historic Honokaa Town Project 
<https://www.historichonokaaproject.com/about_hhtp.html>. Accessed 20 September 2020. 
 
Historypin.org 
2021 Historypin About. Historypin.org <https://about.historypin.org/>. Accessed 10 March 
2021.  
 
Hollander, Bernard  
1891  A Contribution to a Scientific Phrenology. The Journal of the 
Anthropological Institute of Great Britain and Ireland 20:227–234. 
 
Honolulu Star Bulletin and Advertiser 
1991 For Sale: Kamuela Museum, Honolulu Star Bulletin and Advertiser 6 October: G16. 
Honolulu, HI.  
 
hooks, bell 
1990 Yearning: Race, Gender, and Cultural Politics. Routledge, New York, NY.  
 
Hoʻomanawanui, Kuʻualoha 
2008 “This Land is Your Land, This Land Was My Land,” Kānaka Maoli Versus Settler 
Representation of the ʻĀina in Contemporary Literature of Hawaiʻi. In Asian Settler 
Colonialism: From Local Governance to the Habits of Everyday Life in Hawaiʻi, Candace 
Fujikane and Jonathan Okamura, editors, pp. 117–154. University of Hawaiʻi Press, Honolulu, 
HI.  
 
Hooper, Henry 
1996 Interviewed by Alice Clark, 10 November. Transcripts and Audio, Camp Tarawa Oral 
History Project, Honokaʻa Heritage Center, Honokaʻa, HI.  

Hooper-Greenhill, Eilean 
1992 Museums and the Shaping of Knowledge. Taylor and Francis Group, London, UK. 
 
Hubbard, Eugene William 
1995 Interview by Charles Petterson, 18 September. Transcripts and Audio, Camp Tarawa Oral 
History Project, Honokaʻa Heritage Center, Honokaʻa, HI.  
 
 
 



 
 

 
 

212 

Hughes, Maxine 
1968 Couple Opens Private Museum To Public. Hawaii The Orchid Isle  4 August, 2(16):11. 
Hilo, HI.  
 
Hylland, Ole Marius 
2017 Even Better than the Real Thing? Digital Copies and Digital Museums in a Digital 
Cultural Policy. Culture Unbound 9(1):62–84.  
 
Ilich, Ivan 
1971 Deschooling Society. Harper and Row, New York, NY.  
 
Jackson, Moana 
2016 Keynote Address at Museums Australasia Conference “Facing the Future: Local, Global 
and Pacific Possibilities.” Auckand, New Zealand. 
<https://www.youtube.com/watch?v=hCMUb7GJ5tU&feature=youtu.be>. Accessed 19 August 
2019. 
 
Ka Lono Hanakahi 
2011 NHERC Heritage Center Blessing and Grand Opening. Ka Lono Hanakahi 27(3):7.  
 
Kaeppler, Adrienne 
1978 “Artificial Curiosities:” An Exposition of Native Manufactures. Collected on the 
Voyages of Captain James Cook, R.N. Bishop Museum Press, Honolulu, HI.  
 
Kahakalau, Kū 
2004 Indigenous Heuristic Action Research: Bridging Western and Indigenous Research 
Methodologies. Hūlili: Multidisplinary Research on Hawaiian Well-Being 1(1):19–33.  
 
Kaiama, Tsugi 
1997 Interviewed by Alice Clark, 13 August, transcript and audio, Camp Tarawa 
Oral History Project, Honokaʻa Heritage Center, Honokaʻa, HI.  
 
Kajihiro, Kyle and Terrilee Kekoʻolani 
2019 The Hawaiʻi DeTour Project: Demilitarizing Sites and Sights on Oʻahu. In Detours: A 
Decolonial Guide to Hawaiʻi, Hōkūlani K. Aikau and Vernadette Vicuña Gonzalez, editors, 
pp. 249–260. Duke University Press, Durham, NC.  
 
Kajihiro, Kyle and Ty P. Kāwika Tengan 
2020 The Future is Koa. In The Value of Hawaiʻi 3: Hulihia, the Turning, Noelani 
Goodyear-Kaʻōpua, Craig Howes, Jonathon Kay Kamakawiwoʻole Osorio, and Aiko Yamishiro, 
editors, pp. 62–65. University of Hawaiʻi Press, Honolulu, HI.  
 
Kanekoa, William 
1978 William Kanekoa. Waipiʻo Māno Wai: An Oral History Collection Vol II, Ethnic Studies 
Oral History Project, University of Hawaiʻi, Manoa.  

 



 
 

 
 

213 

Kapuni-Reynolds, Halenakekanakalawaiʻao Miloliʻi K.  
2015 Curating Aliʻi Collections: Responsibilty, Sensibility, and Contextualization in Hawaiʻi- 
based Museums. Master’s Thesis, Department of Social Sciences, University of Denver, Denver  
CO.  
 
Karp, Ivan, Steven D. Lavine (editors) 
1991 Exhibiting Cultures: The Poetics and Politics of Museum Display. Smithsonian  
Institution Press, Washington, DC. 
 
Kawashima, Sueichi (Suei) 
1978 Interviews by Vivien Lee and Yukie Yoshinaga, 1 April, notes from unrecorded 
interview, Waipiʻo: Māno Wai, An Oral History Collection Volume II, Ethnic Studies Program, 
University of Hawaiʻi, Mānoa, HI.  
  
Kawelu, Kathleen L.  
2015 Kuleana and Commitment: Working Toward a Collaborative Hawaiian Archaeology.  
University of Hawaiʻi Press, Honolulu, HI.  
 
Kealamakia, Eva 
1995 Interview by Lavina Felsman, 20 August. Transcript and audio tape, Camp 
Tarawa Oral History Project, Honokaʻa Heritage Center, Honokaʻa HI.  
 
Kelly, Marjorie 
1995 Native Hawaiians and Bishop Museum: Negotiating Ownership of the Island Past.  
Curator 38(4):229–245.  
 
Kimura, Yukiko 
1988 Issei: Japanese Immigrants in Hawaiʻi. University of Hawaiʻi Press, Honolulu, HI.  

 
King, Laura, James K. Stark, and Paul Cooke 
2016 Experiencing the Digital World: The Cultural Value of Digital Engagement with  
Heritage. Heritage and Society 9(1):76–101.  
 
Kona Historical Society 
2020 Kona Coffee Living History Farm. Kona Historical Society  
< https://konahistorical.org/kona-coffee-living-history-farm>. Accessed 4 November 2020.  
 
Kraus-Friedberg, Chana 
2008 “Where You Stay?”: Transnational Identity in Sugar Plantation Worker Cemeteries, 
Pahala, Hawaiʻi. Doctoral Dissertation, Depatment of Philosophy, University of Pennsylvania, 
PA.  

 
Kreps, Christina F.  
2003 Liberating Culture. Cross Cultural Perspectives on Museums, Curation, and Heritage  
Preservation. Routledge, New York, NY.  
 



 
 

 
 

214 

Kubota, Gaylord C.  
1985 The Lynching of Katsu Goto: The Tragic Fate of a Successful “First Japanese 
Immigrant.” Hawaii Chronicles: Island History from the Pages of the Honolulu Magazine, 
Bob Dye, editor, pp. 120–137, University of Hawaiʻi Press, Honolulu, HI.  
 
Kurisu, Yasushi “Scotch” 
1995 Sugar Town: Hawaiʻi Plantation Days Remembered. Watermark Publishing, Honolulu, 
HI.  
 
Kuykendall, Ralph S.  
1938 The Hawaiian Kingdom. University of Hawaiʻi Press, Honolulu, HI.  

 
Lassiter, Luke Eric 
2005 The Chicago Guide to Collaborative Ethnography. University of Chicago Press, IL.  
 
Lee, Thomas W.  
1999 Using Qualitative Methods in Organizational Research. Sage Publications, Thousand 
Oaks, CA.  
 
Leeson, Sjharn, Catrin Smith, and John Rynne 
2016 Yarning and Appreciative Inquiry: The Use of Culturally Appropriate and Respectful 
Research Methods When Working with Aboriginal and Torres Strait Islander Women in 
Australian Prisons. Methodological Innovations 9:1–17.  
 
Liew, C.L. 
2013 Digital Cultural Heritage 2.0: a Meta-design consideration. Information Research. 
<http://InformationR.net/ir/18-3/colis/paperCO3.html>.Accessed 17 October 2019.  
 
Lin, Ivan, Charmaine Green, and Dawn Bessarab 
2016 ‘Yarn With Me:’ Applying Clinical Yarning to Improve Clinician-Patient 
Communication in Aboriginal Health Care. Australian Journal Primary Health 22(5):377–382.  
 
Liu, John M. 
1984 Race, Ethnicity, and the Sugar Plantation System: Asian Labor in Hawaiʻi, 1850–1900. In 
Labor Immigration Under Capitalism, Lucie Cheng and Edna Bonacich, editors, pp. 186–210. 
University of California Press, Berkely.  

 
Liu, Juanita C.  
2006 The Economic Impact of Hawaiʻi Museums and Cultural Attractions in a Tourism 
Economy. School of Travel Industry Management, University of Hawaiʻi, Mānoa. 
 
Liu, J. and J. Auyong 
1988 Touristic Attractiveness of Hawaʻi by County. Tourism Research Publications Occasional 
Papers 10. Honolulu: University of Hawaiʻi School of Travel Industry Managment and Social 
Science Research Institute.  
 



 
 

 
 

215 

Lonetree, Amy 
2012 Decolonizing Museums: Representing Native America in National and Tribal Museums.  
University of North Carolina Press, Chapel Hill, NC.  

 
Lyman Museum 
2020 Mission House. Lyman Museum and Mission House 
≤https://www.lymanmuseum.org/mission-house/. Accessed 21 September 2020.  
 
MacLennan, Carol A. 
2014 Sovereign Sugar: Industry and Environment in Hawaiʻi. University of Hawaiʻi Press, 
Honolulu, HI.  
 
Malinowski, Bronislaw 
1929 Practical Anthropology. Africa: Journal of the International African Institute 2(1):22–38. 
 
Marcus, G. And M. Fisher (editors) 
1986 Anthropology and Cultural Critique: An Experimental Movement in Human Services, 
University of Chicago Press, Chicago, IL. 
 
Marshall, Catherine and Gretchen B. Rossman 
2006 Designing Qualitative Research. Sage Publishing, Thousand Oaks, CA.  
 
Maui Historical Society 
2020 Hale Hoikeike. Maui Historical Society < https://www.mauimuseum.org/pages/history>.  
Accessed 4 November 2020.  
 
Mazÿck, William G.  
1908 The Charleston Museum: Its Genesis and Development. Walker, Evans and Cogswell, 
Co. Charleston, SC. 
 
McGregor, Davianna Pōmaikaʻi, Noa Emmett Aluli, and Rosanna ʻĀnolani Alegado 
2020 Lessons from Aloha ʻĀina Activism: Visioning and Planning for Our Islands and 
Communities in the Wake of Covid-19, in The Value of Hawaiʻi 3: Hulihia, the Turning, 
Goodyear-Kaʻōpua, Craig Howes, Jonathon Kay Kamakawiwoʻole Osorio, and Aiko 
Yamishiro, editors, pp. 210–217. University of Hawaiʻi Press, Honolulu, HI.  
 
Mead, Margaret 
1928 Coming of Age in Samoa: A Psychological Study of Primitive Youth For Western 
Civilization. William Morrow and Company, New York, NY.  
 
Mead, Margaret 
1935 Sex and Temperament in Three Primitive Societies. William Morrow and Company, New 
York, NY.  
 
 
 



 
 

 
 

216 

Mears, Roy 
1996 Interview by Alice Clark, 13 September. Interview and Transcripts, Camp Tarawa Oral 
History Project, Waimea, HI.  
 
Message, Kylie 
2006 The New Museum. Theory, Culture and Society 23(2–3):603–606.  
 
Meyer, Manulani A.  
1998 Native Hawaiian Epistemology: Contemporary Narratives. Doctoral Disseration, Harvard 
University, Cambridge, MA.  
 
Mills, Peter R. 
2002 Hawaiʻi’s Russian Adventure: A New Look at Old History. University of Hawaiʻi Press, 
Honolulu, HI.  
 
Minatoishi-Palumbo, Lorraine Reiko 
1999 The Process of Transformation of the Buddhist Temple: Architecture of the Japanese 
Society of Hawaiʻi. Doctoral Dissertation, Department of Philosophy, Waseda University, 
Tokyo, Japan.  
 
Montsho, Goabaone 
2020 Combating Poverty Through Art: The Kalahari Indigenous Peoples. Museumnext.com 
<https://www.museumnext.com/article/combating-poverty-through-art-the-kalahari-indigenous-
peoples/>. Accessed 3 January 2021.  
 
National Museum of the American Indian 
2019 History of Collections. National Museum of the American Indian  
<https://americanindian.si.edu/explore/collections/history>. Accessed 26 May 2019.  
  
National Park Service 
2020 National Park Service Visitor Use Statistics. National Park Service 
 <https:www.irma.nps.gov/STATS/Reports/Park/VALR>. Accessed 20 September 2020.  
 
Naughton, E. Momilani 
2001 The Bernice Pauahi Bishop Museum: A Case Study Analysis of Mana as a Form of 
Spiritual Communication in the Museum Setting. Doctoral Dissertation, Department of  
Communication, Simon Fraser University. Burnaby, BC, Canada.  
 
Old Ashmolean Museum 
1954 The Old Ashmolean Museum. A History of the County of Oxford, H.E. Salter 
and Mary D. Lobel, editors, 3:47–49. University of Oxford. British History Online, 
<https://britishhistory.ac.uk/vch/oxon/vol3/pp47–49>. Accessed 8 August 2019.  
 
 
 
 



 
 

 
 

217 

Osorio, Jon Kamakawiwoʻole 
2010 Memorializing Puʻuloa and Remembering Pearl Harbor. In Militarized Currents: Toward 
a Decolonized Future in Asia and the Pacific, Setsu Shigematsu and Keith C. 
Camacho, editors, pp. 3–14. University of Minnesota Press, Minneapolis, MN. 
 
Ozdemir, Gokce and Duygu Celebi 
2017 A Social Media Framework of Cultural Museums. Advances in Hospitality and Tourism 
Research 5(2):101–119. 
 
Pang, Gordon Y.K.  
1993 Workers OK Final Harvest, Hawaiʻi Tribune-Herald 8 June:1,12. 70(135). Hilo, HI.  

 
Paniolo Preservation Society 
2020 A New Look for the Heritage Center. Paniolo Preservation Society 
<https://www.paniolopreservation.org/news/>. Accessed 20 September 2020.  
 
Park, Stuart 
1998 John Alexander Smith and the Early History of Auckland Museum, 1852–1867. Records 
of the Auckland Museum 35:13–43.  
 
Parkman, Margaret A. And Jack Sawyer 
1967 Dimensions of Ethnic Intermarriage in Hawaiʻi. American Sociological Review, 
32(4):593–607.  

 
Parker Ranch 
2020 Explore-Tours. Parker Ranch <https://www.parkerranch.com/waimea/explore-self- 
guided-tours/>. Accessed 21 September 2020.  

 
Parry, Ross 
2007 Recoding the Museum. Routledge, New York, NY. 
 
Peralto,  Noʻeau 
2018 Kokolo Mai Ka Mole Uaua OʻĪ: The Resilience and Resurgence of Aloha ʻĀina in 
Hāmākua Hikina, Hawaiʻi. Doctoral Dissertation, Department of Philosophy, University of 
Hawaiʻi at Mānoa, Oʻahu, HI. 
  
2019 He Moʻolelo no Paʻauilo: Restor(y)ing ʻĀina in a Quiet, Old Plantation Town in 
Hāmākua. In Detours: A Decolonial Guide to Hawaiʻi, Hōkūlani K. Aikau and 
Bernadette Vicuña Gonzalez, editors, pp. 28–36. Duke University Press, Durham, SC.  
 
Phillips, Ruth B.  
2003 Community Collaboration in Exhibitions: Introduction. In Museums and Souce 
Communities, Laura Peers and Allison K. Brown, editors, pp. 155–170. Routledge, New York,  
NY.  
 
 



 
 

 
 

218 

Pinciotti, Frances, Jr.  
1997 Interviewed by Alice Clark, 7 June. Transcripts and Audio, Camp Tarawa Oral History 
Project, Honokaʻa Heritage Center, Honokaʻa, HI.  
 
Polynesisan Cultural Center 
2020 Purpose and History of Polynesian Cultural Center. Polynesian Cultural Center  
<https:www.polynesia.com/history>. Accessed 21 September 2020.  
 
Porter, Hillary T.  
2017 Ecomuseums: A Study of How Agents Gain Socio-cultural Capital Through Participation 
Within Flodden 1513 Ecomuseum. Master’s Thesis, Visual Arts, Media and Architecture/Critical 
Studies in Art and Culture, Vrije Universiteit, Amsterdam, Netherlands.  
 
Pratt, Mark 
2018 Old Sturbridge Village Rethinks How It Presents the Past. The ARTery. WBUR 
<https://wbur.org/artery/2018/08/29/old-sturbrudge-village-women-minorities>.  Accessed 29 
November 2020.  
 
Pratt, Mary Louis 
1986 Fieldwork in Common Places. Writing Culture: The Poetics and Politics of Ethnography, 
James Clifford and George E. Marcus, editors, pp.27-50, University of California Press, 
Berkeley, CA.  

 
Propublica 
2019 Polynesian Cultural Center. Propublica.org  
<https://projects.propublica.org/nonprofits/organizations/990109908>. Accessed 21 September  
2020.  
 
Puhl, Mathilde and Remi Mencarelli 
2015 Web 2.0: Is the Museum-visitor Relationship Being Redifined? International Journal of  
Arts Management 18(1):43–51. 

 
Raymond, E.  
1999 The Cathedral and the Bazaar. Knowledge, Technology and Policy 12:23–49.  
 
Reading, Anna 
2015 Making Feminist Heritage Work: Gender and Heritage. In The Palgrave Handbook of 
Contemporary Heritage Research, Emma Waterton and Steve Watson, editors, pp. 397–413, 
Palgrave Macmillan, New York, NY.  
 
Richardson, Benjamin Ward and Edwin Chadwick 
1887 The Health of Nations: A Review of the Work of Edwin Chadwick, With a Biographical 
Dissertation. Vol (2). Longmans, Green, and Co. London.  
 
 
 



 
 

 
 

219 

Rivard, René 
1984 Opening Up the Museum; or, Toward a New Museology: Ecomuseums and “Open” 
Museums, René Rivard, Quebec City, Quebec, CA.  
 
Riviere, Georges Henri 
1985 The Ecomuseum – An Evolutive Defintion. Museum International (37)4:182–183. 
 
Robert, Nicole 
2014 Getting Intersectional in Museums. Museums and Social Issues, a Journal of Reflective 
Discourse 9(1):24–33.  
 
Ruby, Laura and Ross W. Stephenson 
2015 Images of America: Honokaʻa Town. Arcadia Publishing, Charleston, SC.  

 
Roued-Cunliffe, Henriette and Andrea Copeland (editors) 
2017 Participatory Heritage. Facet Publishing. UK.  

 
Russo, Angelina 
2012 The Rise of the ”Media Museum:” Creating Interactive Cultural Experience Through 
Social Media. In Heritage and Social Media: Understanding Heritage in a Participatory 
Culture, Elisa Giaccardi, editor, pp. 145–157. Routledge, New York, NY.  
 
Sabharwal, Arjun 
2012 Networked Co-Curation in Virtual Museums: Digital Humanties, History, and Social 
Media in Toledoʻs Attic Project. International Journal of Heritage in the Digital Era 1(4):587–
609. 
 
Sandwich Island Gazette 
1837 Definition of an Antiquary. Sandwich Island Gazette 15 July, 1(51):1. Honolulu, HI. 
 
Shelton, Anthony 
2013 Critical Museology: A Manifesto. Museum Worlds: Advances in Research 1:7–13.  
 
Silverstein-Schnee, Clara 
2011 One Nation, Two Founding Stories: A Study of Public History at Jamestown and 
Plymouth. Master’s Thesis, Department of History, University of Massachusetts, Boston, MA. 

 
Simon, Nina 
2010 The Participatory Museum. Museum 2.0, Santa Cruz, CA.  
 
Sinn, Donghee 
2017 No Gun Ri Digital Archive: Challenges in Archiving for a Historically Marginalized 
Incident. In Participatory Heritage, Henriette Roued-Cunliffe and Andrea Copeland, editors, 
pp. 106–116. Facet Publishing, London, UK. 
 
 



 
 

 
 

220 

Smart, Richard 
1952 Letter to General Franklin A. Hart. Paniolo Preservation Society, Waimea, HI.  
 
Smith, Laurajane 
2008 Heritage, Gender, and Identity. In The Ashgate Research Companion to Heritage and 
Identity, Brian Graham and Peter Howard, editors, pp. 159–178, Routledge, New York, NY.  
 
Swigger, Jessie 
2014 History is Bunk: Assembling the Past at Henry Ford’s Greenfield Village. University of 
Massachusetts Press, Amherst, MA.  
 
Takaki, Ronald 
1983 Pau Hana. University of Hawaiʻi Press, Honolulu, HI.  

 
Tamura, Eileen 
2009 Ethic Museums in Hawaiʻi: Exhibits, Interpreters, and Reenactments. Journal of 
American Ethnic History 28(3):66–73. 
 
Tanabe George and Willa Jane Tanabe 
2012 Japanese Buddhist Temple in Hawaiʻi: An Illustrated Guide. University of Hawaiʻi Press, 
Honolulu, HI.  
 
Tarleton, Catherine 
2016 Puʻuopelu and Mana Hale: Home of Modern Day Aliʻi. Ke Ola: Hawaiʻi Islands 
Community Magazine, <https:keolamagazine.com/home/puuopelu-and-mana-hale/>. Accessed 
08 September 2020.  
 
Tedlock, Barbara 
1991 From Participant Observation to the Observation of Participation: The Emergence of 
Narrative Ethnography. Journal of Anthropological Research 47(1):66–94.  
 
Thomas, Nicholas 
1991 Entangled Objects: Exchange, Material Culture, and Colonialism in the Pacific. Harvard 
University Press, Cambridge, MA. 
 
Thompson, Rod 
2002 Big Isle Exhibit Remembers Win, Aftermath of Tarawa. Honolulu Star-Bulletin 10 
November: A18. Honolulu, HI.  
 
Tomich, P. Quentin 
2008 Hawaii: Perspectives on Hamakua History: Ramblings Through an Ancient Land 
Division of Hawaii Island. Friesens, Canada.  
 
Townsend, William 
1995 Interviewed by Charles Petterson, 1 August. Transcripts and Audio, Camp Tarawa Oral 
History Project, Honokaʻa Heritage Center, Honokaʻa, HI.  



 
 

 
 

221 

Turner, Hannah 
2015 Decolonizing Ethnographic Documentation: A Critical History of Early Museum 
Catalogs at Smithsonians National Museum of Natural History. Cataloging and Classification 
53:658–672.  
 
U.S. Department of the Interior, National Park Service 
2019 World War II Valor in the Pacific National Monument. <https://nps.gov/gataways/valr/>. 
Accessed 10 August 2019.  
 
Vaioleti, Timote M.  
2006 Talanoa Research Methodology: A Developing Position on Pacific Research. Waikato 
Journal of Education 12:21–34.  
 
Vergo, Peter (editor) 
1989 The New Museology. Reaktion Books, London, UK. 
 
Wagner, Karin 
2017 The Personal Versus the Institutional Voice in an Open Photographic Archive. Archival 
Science 17:247–266.  
 
Walker, Dominic 
2014 Decentering the Discipline?: Archaeology, Museums and Social Media. AP Journal SP 
1:77–102.  

 
Walsh, Kevin 
1992 The Representation of the Past: Museums and Heritage in the Post-Modern World. 
Routledge, London, UK.  
 
Warshauer, Kent W. 
[1995–2006]  Warshauer Papers. Honokaʻa Heritage Center Archives, Honokaʻa, Hawaii. 
 
Weiner, Annette B.  
1979 Trobriand Kinship from Another View: The Reproductive Power of Women and Men. 
Man 14(2):328–348.  
 
Witcomb, Andrea 
2003 Re-Imagining the Museum: Beyond the Mausoleum. Routledge, London, UK. 

 
Wisse, Jacob 
2013 Prague During the Rule of Rudolph II (1583–1612). Metmuseum.org 
<https://www.metmuseum.org/toah/hd/rupr/hd_rupr.htm>. Accessed 08 August 2019. 
 
Wilson, Reid 
2013 Hawaiʻi’s Billion $14 Billion Tourism Industry Back to Pre-recession Levels. The 
Washington Post < https://www.washingtonpost.com/blogs/govbeat/wp/2013/09/27/hawaiis-14-
billion-tourism-industry-back-to-pre-recession-levels/ >. Accessed 4 November 2020.  



 
 

 
 

222 

Wong-Wilson, Michelle Noe Noe 
2016 Native Hawaiian Well Being at Hawaiʻi Community College, an Initiative for Academic 
Success. Doctoral Thesis, Department of Philosophy, University of Waikato, New Zealand. 
 
Yow, Valerie Raleigh 
2015 Recording Oral History: A Guide for the Humanities and Social Sciences. Rowman and 
Littlefield, Lanman, MD.  


