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Lecturer Self-Assessment: Kelsie Pualoa 
Date: Spring 2014 
Division: Arts & Sciences 
Department: Kahikoluamea  
Department Chair: Krista Hiser 
 
Question 0: Completion Data  
List courses taught in the period since your last evaluation. Include: CRN, alpha, course 
number, # enrolled, passed (C or better), failed, and withdrawn and/ or disappeared.) 
Please paste this table into your document, adding rows if needed. 
 

CRN Alpha Course 
number 

Number 
Enrolled 

Number of Students 
C or Better  Fail Withdrew/Disappear 

31447 ENG 22 22 19 3 3 (same as failed) 
31466 ENG 22 11 10 1 1 (same as failed) 
31486 ENG 100 11 9 2 1 (1 disappeared, 1 

failed) 
31487 ENG 100 10 8 2 2 (same as failed) 
32120 ENG 200 19 14 2 5 (3 withdrew, 2 

disappeared & failed) 
 
Question 1:  
 
 In terms of English 22 course objectives, I want to give students as many of the tools as 
they need to enter English 100 and to handle college writing.  Often, they may find that it is 
challenging, but they are typically up to the challenge.  I create four basic assignments – 
narrative, informative, persuasive/rhetorical analysis, and research.  I construct the course this 
way so that they may take the tools from the previous assignment and use it in the current 
assignment.  For example, in the transition from the informative essay to the persuasive essay, 
students understand a basic essay structure of thesis and support and how to incorporate research.  
In the construction of the persuasive essay, students also tend to avoid purely opinion-based 
argument because of their practice with conveying well-researched information in the previous 
essay.  I require two presentations and teach students how to create Powerpoints because college 
English courses not only require an oral element but they also require students to be able to 
understand the core of their own argument and to be able to convey their thesis and support to an 
audience.  One of the presentations requires them to present someone else’s argument (one of the 
readings) so they may practice their summary and analysis skills.  They must submit a short 
essay with that presentation.  Throughout the semester, I lecture on grammar, incorporating 
worksheets as well as games.  After these sections, I often see a dramatic improvement in basic 
mechanical and grammatical skills.  In terms of the materials, I try to develop new readings 
every semester based on what students respond to and what is relevant at that particular time.  I 
use local, national, and international readings or articles to reach as many of the students as 
possible while developing writing and reading skills.  I also use videos, both humorous and 
informative, to underscore some of the lessons.  For example, when I teach rhetorical analysis, I 
use videos to illustrate rhetorical appeals and satire.  For the persuasive/rhetorical analysis 
assignment, students analyze the argument of a film and argue whether or not they feel the film 
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makes a compelling argument or, conversely, does not make a strong argument.  I feel it is 
important for students to be able to analyze and respond to media as that is becoming crucial 
skill. 
 
 Creating a positive learning environment is very important to me.  Based on previous 
student evaluations and my one-on-one discussions with students, students seem to enjoy the 
community setting.  Therefore, while still conveying information about the readings and key 
concepts, I facilitate class discussions, making sure to incorporate their input and to give them as 
much time as is reasonable to voice their opinions or to ask questions.  My goal is always to 
make them feel comfortable enough to ask questions or to state their position because I feel that 
their engagement and investment is crucial to the learning process.  However, I often create 
group activities as well as “impromptu group presentations” for the readings so that students 
make sure to read as well as feel engaged when we discuss the readings. I also create games and 
competitive activities, particularly with grammar in my English 22 courses.  The fun yet 
competitive aspect seems to inspire them to learn these fundamentals so that they can apply it in 
order to win for their “team.”  I find that this creates a strong and supportive bond between the 
students and, therefore, a positive learning environment.  They often encourage each other in this 
setting.  Outside of group work, I also meet with students individually several times a semester 
(at least two, but often more).  This gives me the opportunity to understand their individual 
learning processes and to ask them questions about how to create a better learning environment 
for them.  It also gives me the opportunity to discuss their essays and their particular writing 
concerns.  I don’t often have this opportunity outside of the meetings, which is why I make 
meetings mandatory. 
 
Question 2:  
 
 Given that SLOs are always listed on my syllabi, I make sure to explain to students that 
these SLOs guide all of the activities and assignments in the course. Therefore, my courses meet 
all SLOs and for the English 22 courses many of the SLOs are at the introductory level (Level 1), 
but I hope to challenge students by increasing the level of difficulty throughout the semester so 
that they may be prepared for English 100.  Whenever students ask why we read local literature 
or local articles as well as international articles, I direct them to the SLO that indicates that 
students should be able to evaluate themselves, their community, and have awareness of other 
communities.  When we discuss these readings or articles, students are also able to fulfill the 
SLO regarding aesthetic engagement.  In terms of the thinking and inquiry, given the diverse 
units, I structure the preparation for the essays around the specified requirements for this SLO.  
Students will do analyses of readings, library research assignments, and there are lectures about 
the research process.  I also assign readings and lecture about the various types of essays 
(informative, persuasive, etc.)  While they are preparing for the essays, particularly as students 
begin to incorporate more research, students practice a three-step method of working with 
research in an essay – introduce, quote, and analyze.  We also discuss the “they say/I say” 
approach as I try to encourage them to engage in a research “conversation” rather than simply 
dropping in quotes to fulfill requirements.  In these processes, students are also able to fulfill the 
integrative learning SLO.  Lastly, in terms of communication, as stated in my response to 
Question #1, I encourage a very open and a very communicative environment – both in a one-on-
one dynamic and in the classroom.  Students are also responsible for presentations. 
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 Ultimately, in our portfolio review process, I am able to gauge students overall 
engagement with the student learning outcomes.  However, throughout the semester, given that 
the SLOs are built into the course curriculum, I am also able to evaluate their engagement with 
the SLOs.  For example, I provide a grading rubric to the students with every essay.  The rubrics 
often incorporate elements of the SLOs and they also allow me to evaluate each student’s 
progress in the course.  As students revise their essays, I change the scores in the different 
sections of the rubric to show where they have improved and where they still need to develop.   
 
Question 3:  

 
  Overall, students’ responses were very positive.  I was very happy that many of their 
responses reflected my genuine concern for each student’s progress and ability to understand the 
material.  That is something that is very important to me.  I constantly remind students to let me 
know if they are confused or need more clarification in each of the areas.  In their evaluations, 
students mentioned that I do try to make changes when they suggest different things they need in 
class.  One student mentioned that I would do presentations when I noticed the class was 
struggling with a particular assignment.  I would try to do this because students sometimes felt 
like not doing an assignment was a possibility, but I wanted them to see it was easy to do.  For 
example, I would show a sample essay and discuss what it did successfully.  I also would do 
sample outlines in class.  In terms of the curriculum, English 22 students felt that it was balanced 
and that they felt prepared for English 100.  Having taught the ALP course as well as English 100, 
this was very important to me because I have recognized what skills students still need to develop 
in English 100.  Some of my ALP and 100 students are also in my English 200 course, and their 
ability and skills in fundamental areas are very strong given their practice in the previous courses. 

My response regarding changes will be developed a little further in Question #5.  
However, overall, I want students to have a stronger engagement with research and citations.  I 
have developed a few techniques and worksheets to give them a stronger hold, and I hope to see 
successful results with these new strategies. 

 
Question 4:  
  
 The primary recommendation from my Kahikoluamea peer evaluator was to have a 
stronger focus on in-text citations.  I absolutely agree with this, as I notice that students often 
have a difficult time following in-text citation guidelines (MLA).  Furthermore, they also have a 
difficult time incorporating research in essays without simply summarizing information or 
repeating others’ arguments.  In terms of solutions, my peer evaluator also suggested working 
with librarians.  I find that the librarians are very helpful and very creative, but I also find that 
sometimes students tune out in certain settings or ignore the librarians’ corrections given their 
temporary presence.  This semester, especially given that it is a Saturday class, I decided to show 
students how to use the library website and what is available there.  They also needed to 
complete a research worksheet, which required students to go to the library on their own.  I 
created a worksheet very similar to the CRAAP worksheet developed by Reid Sunahara and the 
librarians.  Instead of making it a general assignment though, as with the library workshop, I 
tailored the worksheet to their first research assignment (rhetorical analysis), which dealt with 
Blackfish and animal cruelty/rights/etc.  I corrected their worksheet and returned it to the 
students.  As a result, I’ve seen a much stronger engagement with in-text citations thus far.   
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Question 5: 
 
 I’ve tried to make several changes since last semester.  I’ve switched out the informative 
essay, as it proved to be very difficult for a portion of the students to remain neutral.  Therefore, 
I’ve assigned both a rhetorical analysis assignment and a straightforward persuasive essay.  
However, I have tried to keep the informative activities embedded into the preparation for both 
essays – outlining unit readings (using reverse outlining skills), discussing the context of the 
argument, summarizing research, etc.  Therefore, I’ve tried to maintain the scaffolding elements 
from previous semesters.   
 As discussed above, I’ve created a library worksheet and lectured about how to use the 
library in class.  This allows me to work closer with the students in the research process as well 
as evaluate their engagement with the research process.  Furthermore, regarding research, I’ve 
created a synthesis worksheet to help students learn how to synthesize research and how to use 
research for their argument (rather than just plug it in at random).   
 Based on last semester’s portfolio process, I discussed with another faculty member the 
need for process artifacts.  Some of the activities I do with students aren’t always logged down 
on paper – I do a lot of “board” work or group work that isn’t documented.  However, I 
definitely understood the importance of process artifacts, so I’ve tried to create more 
opportunities for students to document their progress.  I’ve had students do an outline for every 
essay; I respond and comment on each one of their outlines to help them along in the process.  
I’ve also created more worksheets for students and created online group assignments (similar to 
blog activities). 
 I also created mid-term assessments/evaluations so that students can make suggestions 
about what works in the course as well as what they would like to see developed or what would 
help them.  This has helped me get a bit more of a response from students as well.   
 
Question 6: Kahikoluamea “Bonus Questions”  
Because the Kahikoluamea Department emphasizes continual improvement and innovation in 
addressing student success, please consider addressing any of the following questions:   
What did you do to increase student engagement? 
What features of your course helped to promote student effort?  
What would be the best way for Kahikoluamea and/or the college to help you to 
improve your outcomes? 
 
Student effort and engagement is very important to me, so I try to use group activities as much as 
possible and I’ve also made changes to help students engage and document their writing process.  
I look forward to finding more strategies through research and discussion with other faculty 
members.   
 
I might suggest creating a reference sheet with updated information regarding how to get support 
in the event of certain types of incidents with students (disruptive behavior in the classroom or in 
meetings, etc.)  I might also suggest potential seminars specifically addressing how to work with 
students with learning disabilities or certain types of disabilities so that we may better help them 
in the learning process or identify if they need to contact DSSO.  Overall, I’ve had great 
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discussions with other faculty members and have experienced a very positive environment in the 
department.  
 
 


