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Wówapi Iwóglakela 

Wówapi kiŋ lé él, Maȟpíya Lúta Owáyawa eyápi kiŋ hé é na oúŋyaŋpi waŋ él yukȟáŋ čha 

iwówaglake. Hé Sápauŋ iyéčhiŋka-iglúha owáyawa héčha na Wazí Aháŋhaŋ Oyáŋke étu weló. 

Oúŋyaŋpi k’uŋ hé Pté Sáŋ Wíŋ ečíyapi kiŋ hé é na tȟa-wóuŋspe kiŋ etáŋhaŋ hiyú. Eháŋk’ehaŋ, 

wóksape úŋ, Pté Sáŋ Wíŋ k’uŋ Lakȟóta Oyáte kiŋ wóopȟe na wičhóȟ’aŋ wakȟáŋ wičhákahi, na 

ečhél wólakȟolya úŋpi waŋ étkiya awíčhaye. 

Maȟpíya Lúta Owáyawa kiŋ lé tákuni ákhilečheča šni, na líla wóali óta, yuŋkȟáŋ wówapi 

kiŋ lé él tȟa wówičala é na tȟa wóečhuŋ é na tȟa wóphiič’iye kiŋ iwówaglake. Tȟokéya owáyawa 

kiŋ tókheškhe eháŋni úŋ kiŋ iwówaglakiŋ na heháŋl tókheškhe leháŋl úŋ kiŋ iwówaglake. 2018 

k’uŋ héhaŋ, Wóopȟe Šakówiŋ wóečhuŋ eyápi waŋ ahíglepi, wayáwa kiŋ wičhákičiyuwáštepi kta 

čha, na nakúŋ Lakȟól’iyapi úŋ wayáwa kiŋ óta waúŋspewičhákhiyapi. Owáyawa kiŋ ptaŋyétu 2018 

heháŋtaŋhaŋ, wétu 2020 heháŋyaŋ iwáŋblakiŋ na iwówaglake. 

Owáyawa-oúŋyaŋpi k’uŋ iyówalwayiŋ na héčhel wóokaȟniǧe wakhúwa kte, na táku 

oblúȟloke kiŋ yunáyewayiŋ kte, Ikčé Oyáte tȟa wóuŋspe na Sápauŋ wóuŋspe étkiya, na tókheškhe 

íčhikȟoyake kiŋ hé. Na agná, táku iyéwaye k’uŋ tȟokátakiya owáyawa wóuŋspe na wóečhuŋ 

tuktétu k’éyaš íŋyaŋke kiŋ ikȟóyagwayiŋ kte. Héčheš tókheškhe ečhúŋk’uŋpi yuŋkȟáŋ ikčé-

wakȟáŋyeža etáŋ makȟówaŋčaya owáyawa él wayáwapi héči hená ówičhuŋkiyapi na taŋyáŋ 

tȟóuŋyaŋpi gluhá waúŋspewičhúŋkhiyapi kte ló. 
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Okášpe 1: Okášpe Tȟokáhe 

Táku kiŋ wóuŋspe él Lakȟóta wayáwa kiŋ iyápi na wičȟóȟ’aŋ na taku oyáte kiŋ waŋkál 

uŋyáwapi hečhéna woičaǧi akípȟapi. “Culturally Sustaining Pedagogy (CPS)” Lakȟóta wičȟoȟ’aŋ 

owáuŋspe kiŋ wana owáyawa él úŋpi cha lakȟótiyapi na Lakȟóta wičhóȟ’aŋ ókiye. Eháŋni tuwéni 

ečhúŋpi šni. Eháŋni ektá úŋpi owáyawa čháŋna táku iyúha iyúkčaŋpi kiŋ hé “Killing the Indian and 

Save the Man” (National Institute of Health: National Library of Medicine, 2023). Lakȟóta wičháša 

kiŋ kte cha wičháša kiŋ niyíŋ kiŋ okihi. Wówapi kiŋ le Maȟpíya Lúta Owáyawa kiŋ, Wázi Aháŋhaŋ 

él owáyawa waŋ Sápa Úŋ iyáŋgkhiyapi kiŋ le iwóglakiŋ kte. Owáyawa k’uŋ he táku Pté Sáŋ Wíŋ 

Lakȟóta oyáte kiŋ wičhák’ú uŋpi. Pté Sáŋ Wíŋ wóopȟe šakówiŋ na wičhóȟ’aŋ wakȟáŋ kiŋ 

owíčhakiyake čha oyáte kiŋ wičhóni na wičhózani ablézapi kte. Čha Maȟpíya Lúta Owáyawa kiŋ 

owáyawa wičhóuŋ kiŋ wóopȟe šakówiŋ kiŋ úŋpi. 2018 hetáŋhaŋ 2020 heháŋyaŋ pasí kte. 

Wazí Aháŋhaŋ Oyáŋke kiŋ Dakȟóta Itókaǧata kiŋ itókaǧata na wiyóȟpeyata el úŋ. 

Makȟóče kiŋ tȟuŋkášilawičhuŋyaŋpi kiŋ Oglala Oyáte wičhák’upi. 2.1 makȟáošpe héčha na 

Bennett na Oglala na Jackson tȟoyaŋke el uŋ (Department of the Interior Burieau of Indian Affairs 

Pine Ridge Agency, 2023). Eháŋni Oglala Oyáte kiŋ Očéthí Šakówíŋ opȟápi. Očhéthi Sákowiŋ kiŋ 

oyáte kiŋ Mnísota na Mní Nablaska na Dakȟóta Itókaǧata na Dakȟóta Wažiyata él thípi. Oyáte kiŋ 

Dakȟótiyapi na Lakȟótiyapi an Nakȟótiyapi kiŋ iyápi. Lakȟóta Oyáte kiŋ wakȟáŋyeža kiŋ wótakuye 

úŋ na tóškhe ičháȟwičhayapi. Na wakȟáŋyeža kiŋ Uŋči Makȟá uŋspépi. Na Čhaŋnúŋpa Wakȟaŋ 

kiŋ na Wakȟáŋ Tȟáŋka uŋspépi. Lakȟóta Oyáte kiŋ wóopȟe šakówiŋ uŋ čha “being a moral human 

being” wičháša na wíŋyaŋ wašté akípȟapi kte (Brown J. E., 1989; Marshall-III, 2001). 
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Lakȟóta Oyáte kiŋ woópȟe šakówiŋ kiŋ lená héčhá. 

● Wówačhaŋtognáke kiŋ hé léčhel kȟápi: Tuwé kiŋ iyúha Oyáte kiŋ waŋkál

wičhágluzapi na úŋ óhiŋni wak’úpi na wawók’upi (Brown, 1989; Marshall-III, 2001).

● Wówačhiŋtȟáŋka eyápi kiŋ hé léčhel kȟápi: takúŋl othéȟikiŋ naíŋš wókȟokpȟeka

waŋží hinážiŋ háŋtaŋš, iníhaŋšni, š’agyáhaŋ itóheyapi kta waŋ héčha (Brown, 1989;

Marshall-III, 2001).

● Wóksape kiŋ hé wakáŋ kiŋ ožúlapi, ičhíŋ tȟéhaŋ ní úŋpi čha táku óta akhípȟapi na

uŋspéič’íčhiyapi na slolyápi na okáȟniǧapi (Brown, 1989; Marshall-III, 2001).

● Wówauŋšila kiŋ hé tuwá tókhi takúŋl akhípȟa naíŋš šilyá iyéič’iyiŋ naíŋš oglúšiče

háŋtaŋš, iníhaŋšni úŋšiuŋlapi (Brown, 1989; Marshall-III, 2001).

● Wóyuonihaŋ eyápi kiŋ hé tuwé k’éyaš yuónihaŋpi na nakúŋ iglúonihaŋpi na tuwá

tȟa wóiyowažapi kiŋ iyúha waŋkál yúzapi(Brown, 1989; Marshall-III, 2001).

● Wóohitike kiŋ hé léčhel kȟápi: takúŋl wókȟokpȟeke éyaš čhaŋtét’iŋzapi na

iníhaŋšni škáŋpi (Brown, 1989; Marshall-III, 2001).

● Wówaȟwala kiŋ hé tȟaŋmáhel na tȟawáčhiŋ mahél na čhaŋté mahél wóablakela

héčha. Čhaŋgléška kiŋ hé héčhel uŋspéuŋkhiyapi; tókheškhe átaya owótȟaŋla

uŋk’úŋpi kta iyéčheča kiŋ hé (Brown, 1989; Marshall-III, 2001).

Čhaŋnuŋpi Wakȟáŋ kiŋ Pté Sáŋ Wíŋ Lakȟóta oyáte kiŋ wičȟák’u čha oyáte kiŋ Lakȟól 

wóčhekiye kiŋ akípȟapi. Pté Sáŋ Wíŋ wičhóoyake k’uŋ hé léčhel oyákapi: Eháŋni, líla wičháakiȟ’aŋ 

škhé. Yuŋkȟáŋ Lakȟóta načá waŋ kȟoškálaka núm wígni yewíčhaya škhé, oyáte kiŋ wówičhakagli 

kta čha. Wakhúl yápi kiŋ ičhúŋhaŋ, tuwá kaíyuzeya waŋyáŋkapi škhé. Khiyéla yápi kiŋ él, wíŋyaŋ 

čha ablézapi škhé. Kȟoškálaka kiŋ lenáuŋs uŋmá líla asčú na kičhí ȟpáya čhíŋ, na tȟakȟólaku kiŋ hé 
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okíyaká škhé. Wíŋyaŋ kiŋ étkiya máni na ektá í na pȟóskiskil oyúspá škhé. Héčhel yúze kiŋ 

ičhúŋhaŋ, uŋgnáhelaka maȟpíya ská waŋ waŋkátaŋhaŋ awíčhaglihiŋ na átȟaŋiŋšniwičháya škhé. 

Wíŋyaŋ k’uŋ wakȟáŋ kéič’iyiŋ na kȟoškálaka kiŋ anáǧoptaŋ na tókhel ečhúŋ ší kiŋ ečhúŋ kiŋháŋ, 

tȟóyate kiŋ taŋyáŋ úŋpi kta kéya škhé. Kȟoškálaka k’uŋ gleší na oyáte-tȟómničiye kiŋ wítaya 

wičhákičho ší naháŋ iglúwiŋyeya wičháši ší škhé. Héčhuŋ čha ektá wičháhi na wóopȟe šakówiŋ é 

na wičhóȟ’aŋ šakówiŋ kiŋ oyáte kiŋ uŋspéwičhakhiya škhé. Yuŋkȟáŋ opȟáȟte waŋ yuhá hí čha 

yužúžu na wičhákipazo škhé. Lé čhaŋnúŋpa wakȟáŋ héčha čhaŋkhé tókheškhe wačhékiyapi 

čháŋna úŋpi kte kiŋ owíčhakiyákiŋ na uŋspéwičhakhiya škhé. Na nakúŋ pté na wíŋyaŋ na 

wakȟáŋyeža kiŋ tóškhe waŋkátuya wičháyuzapi kte iyéčheča kiŋ owíčhakiyáka škhé. Khiglé šni 

itȟókab, tókša kú kta kéya škhé. Yuŋkȟáŋ akȟóketkiya máni kiŋ él, tópakhiglé ičáptaŋptaŋ kič’úŋ 

škhé. Héčhuŋ naháŋ pté sáŋ hiŋglá škhé. Pté Sáŋ Wíŋ Oyáte kiŋ tóskhe lakȟól wóčhekiye etáŋhaŋ 

wóčhaŋtewašte ablézapi kte. Wóopȟe šakówiŋ na lakȟól wičhóȟ’aŋ wakȟaŋ etáŋhaŋ 

wóčhaŋtéwašte ablézapi kte (Brown, 1989; Marshall-III, 2001). Éyáš tohán Wašíču oyáte hihúŋnpi 

hehaŋl táku slolyápi kiŋ hé yutȟókečapi. 

Wašíču oyáte kiŋ Lakȟóta oyáte kiŋ waŋkál uŋ šni iyúkčaŋpi. Na Wašíču oyáte kiŋ Lakȟóta 

oyáte kiŋ awíčhapiyapi čȟíŋpi. Tóskhe ečhúŋpi kiŋ he Lakȟóta wakȟáŋyeža kiŋ thiwahe yuȟéyab 

iwíčhačupi. Deculturalization included “attempting to destroy Native American cultures, 

languages, and religion” (Voller-Berdan, 2003, p. 1). Owáyawa uŋma kiŋ wakȟáŋyeža ektá tȟipi 

čha Lakȟótiyapi na Lakȟól wičhoȟáŋ na Lakȟól wočhékiye yuhápi šni. Owáyawa thokáhe kiŋ 

Pennsylvania él Carlísle Indián Industrial School eyápi na 1879 él yuǧáŋpi. Tȟuŋkášilawičhuŋyaŋpi 

kiŋ yuǧáŋpi na iyáŋgkhiyapi. Ektá úŋpi owáyawa kiŋ eyápi na owayawa isáŋm yuǧáŋpi. Mnísota na 

Mní Nablaska na Dakȟóta Itókaǧata na Dakȟóta Wažiyata na Ayúȟwa na Wisconsin na Illinois na 
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Kȟaŋze ektá yuǧáŋpi (Voller-Berdan, 2003). Ektá úŋpi owáyawa kiŋ tȟuŋkášilawičhuŋyaŋpi kiŋ líla 

waštélakapi na čhiŋpi kte iyúkčaŋpi. 

After almost a century of checkered policies (Indian removal, broken trea- 

ties, and bloody warfare), in 1871, Congress deemed Native peoples to be wards of the 

government, a de facto colonized people. The concept of Indian 

education was proposed by reformers in the 1870s and soon gained support 

among government officials and the public. The aims of Indian education 

were several: one, to provide Indian children with the rudiments of an aca- 

demic education, including reading, writing, and speaking English; two, In- 

dians needed to be individualized, as reformers felt that tribal life placed 

more importance on the tribal community than on the individual; and third, 

Indian education was Americanization. It was within this context that, in 

1877, Congress began to appropriate funds expressly for Indian education  

 (Adams, 1995). 

Waníyetu opáwiŋǧe ihákab 1871 él tȟuŋkášilawičhuŋyaŋpi kiŋ Lakȟóta oyáte kiŋ 

awáŋwičhayaŋkapi kte keyápi. Čha Lakȟóta wóuŋspe kiŋ káǧápi na óta Wašíču waštélakapi. 

Lakȟóta wóuŋspe k’uŋ Lakȟóta wakȟáŋyeže kiŋ wayáwapi na wíyawapi na wówapi na 

Wašičuiyapi. Americanization eyápi na tuwá ečhúŋpi čhíŋpi kiŋ he mázaska wičhák’upi. 

Wíčhákičičašla na wašícu hayápi uŋpi na wówaši óta ečhúŋpi. Owáyawa itȟáŋčhaŋ kiŋ wayáwa kiŋ 

thiwaȟe ob woglaka héčhetulapi šni. Heháŋl wayáwa kiŋ líla iyókšičapi na thipi kiŋ óhiŋniyaŋ 

kiksúyapi. Wayáwa óta kiŋ napȟápi éyas owičhayuspapi na Wašíču kiŋ awíčhapȟapi. Wayáwa 
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húŋȟ ič’iktapi ičhíŋ líla čhaŋtéšičapi. Tuwéni owáyawa itȟáŋčhaŋ awáŋwičhaŋyaŋkapi šni čha 

wayawa kiŋ tȟehíya slolyápi (Voller-Berdan, 2003; Hoerig, 2002). 

1892 él, Captain Richard H. Pratt, Carlisle Owáyawa itȟáŋčhaŋ owá: “A great general had 

said that the only good Indian is a dead one and I agree with the sentiment, but only in this: that 

all the Indian there is in the race should be dead.  Kill the Indian in him and save the man” 

(Hoerig, 2002, p. 642). akíčhita itȟáŋčhaŋ tȟáŋka heyé, Lakȟóta wičháša wášte kiŋ t’e kiŋ hé líla 

wašté eyé, Miš eyá iblukčaŋ Pratt heye, eyáš Lakȟól wičhóuŋ kte heháŋl wičháša kiŋ niyíŋ kte 

okihi. Lakȟóta-Dakȟóta wičhása Harry Byrd ečíyapi kiŋ he heyé, “they would beat us or lock us in 

dark rooms in the basement for any infraction but some of us would still sneak out in the middle 

of the night so we could talk to each other in Lakota.  We knew that if we got caught, we would 

get a severe beating, but they could not beat the Lakota out of me” (Bryd, 1999). Othí sápa kiŋ 

thikhútkiya él oyútkuǧapi. Éyas húŋȟ naslál úpi čha lakȟótiya wókičiglakapi. Wašíču ablézapi 

haŋtáŋs wayáwa kiŋ áta apȟápi eyás Lakȟótiyapi héčhena theȟílapi. Floyd Red Crow Westerman 

heyé “my first impression, I thought my mother didn’t want me and it hit me hard like that.  But 

when I got on the bus and I sat down and I looked, and she was just crying.  It was hurting her too 

and it was hurting me to see that.  I’ll never forget that all the mothers were crying” (Native 

American boarding schools haunt many, 2008, p. 1).  Wayáwa kiŋ huŋkúpi kiŋ wičháčhiŋpi šni 

iyúkčaŋpi. Heháŋl owayawa itȟókšu hetáŋhaŋ huŋkúŋpi kiŋ waŋyáŋkapi na áta čheyápi. Iyúha líla 

čhaŋtéšičapi (Native American boarding schools haunt many, 2008). 

Ektá úŋpi owáyawa kiŋ hená wašté šni éyaš húŋȟ owáyawa kiŋ hená nakíčižiŋpi. Owáyawa 

kiŋ heŋa wašté ičhíŋ waušpekhiye kiŋ chaŋte wašté yuhápi keyapi. Wakȟáŋyeža húŋȟ yuȟéyab 
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iwičhačupi éyaš huŋkáke húŋȟ čhiŋča kiŋ iyéwičhakhiyapi cha tokša taŋyáŋ uŋpi okíhipi. Čhiŋča 

kiŋ toháŋ glipi kiŋ he Lakȟótiyapi wóglakapi čhíŋpi šni. Na wayáwa kiŋ ektá úŋpi owáyawa kiŋ 

huŋȟ ówičhakiye ičhíŋ waná owáyawa waŋkátuye él ópȟapi naíŋš oyáte kiŋ owíčhakiyapi okíhipi. 

Tȟa-oyáŋke él ečhúŋpi-phíča šni (Hoerig, 2002).   

Ektá úŋpi owáyawa kiŋ wóičaǧi uŋmá kiŋ yuhápi. Ektá úŋpi owáyawa óta kiŋ ȟeyáta maníl 

yaŋké. Hečhiya taŋyáŋ pȟežúta na waákisniya kiŋ wičhayuhapi šni. Na owáyawa kiŋ hená wóžu 

wičháša uŋspékhiypi éyaš wayawa k’uŋ henna waštélakapi šni. Ektá úŋpi owáyawa húŋȟ Sápa úŋ 

naíŋš wačhékiya wičháša uŋma kiŋ iyaŋgkhiyapi. Eháŋni Holy Rosary Mission waŋna Maȟpíya Lúta 

owáyawa eyápi kiŋ yuǧáŋpi. Wičháša kiŋ Maȟpíya Lúta Lakȟól wičhóȟʼaŋ kiŋ wakȟáŋyeža 

wičhák’u čhíŋ na wašícú wičhóȟ’aŋ okáȟniǧapi čhiŋ. Sápa úŋ kiŋ oyáte kiŋ Wakȟáŋtȟaŋká wašíču 

kiŋ wičháyahomnipi čhíŋpi. Na tȟuŋkášilawičhuŋyaŋpi ektá úŋpi owáyawa kiŋ Wazi Aháŋhaŋ él 

isaŋm úŋpi čhíŋpi. Čha 1887 él Makhízita wakpála isákhib Maȟpíya Lúta (Holy Rosary Mission) 

owáyawa kiŋ káǧapi (Galler-Jr., 1998).  

 Maȟpíya Lúta (Holy Rosary Mission) owáyawa kiŋ yuǧáŋ na heháŋl wašíču na Lakȟóta kiŋ 

isáŋm woglákapi. Sápa úŋ wičhása kiŋ Sápauŋ wočhékiye kiŋ wayáwa kiŋ wičhák’up na Lakȟól 

wičhóȟ’aŋ na Wašíču wičhóȟ’aŋ ičáhiyapi.  Waná Sápa Úŋ Owáčhekiye kiŋ hečhéna Maȟpíya Lúta 

(Holy Rosary Mission) owáyawa kiŋ iyáŋgkhiyapi. Éyaš wana Lakȟóta oyáte kiŋ isáŋm hel wowáši 

ečhúŋpi na owáyawa itháŋčhan hečhápi na owáyawa owáyawa tȟómničiye él yaŋkápi. Na 

tȟokáhe Holy Rosary Mission eyápi na heháŋl Red Cloud School yutȟókečápi na akhe čhaže kiŋ 

yutȟókečapi čha waŋna Maȟpíya Lúta Owáyawa eyápi (Galler-Jr., 1998). 
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Lé aŋpétu kiŋ Maȟpíya Lúta Owáyawa ektá lakȟóta na wašíču wóglakapi. Núm iyápi uŋ na 

uŋspépi čha Núm iyápi owáyawa kiŋ keyápi. Eháŋni owáyawa čík’ala waŋ na Lakȟótiyapi ečé 

woglakapi kiŋ he yuǧáŋpi. 2012 el Waníyetu Wi owáyawa čík’ala yuǧáŋpi. Peter Hill thi ekta 

wakȟáŋyeža zaptáŋ el opȟápi. Peter čhuŋwíŋtku kiŋ kȟó él úŋ. Owáyawa čík’ala kiŋ Wakíŋyaŋ 

Ópȟa iyáŋgkhiyapi na Iyápi Glukínipi eyápi. 2020 él Wakíŋyaŋ Ópȟa na Maȟpíya Lúta Owáyawa 

kiŋ ptáya kiŋ owáyawa tȟánka el yuǧáŋpi. Maȟpíya Lúta owáyawa ekta Wakíŋyaŋ Ópȟa owáuŋspe 

othí waŋ yuhápi. Čha hehánl héčhena wakȟáŋyeža kiŋ Lakȟótiyapi úŋ wayawapi okihipi (Red 

Cloud moves to dual-language education learning Lakota to revitalize an endangered language, 

2023). 

Maȟpíya Lúta owáyawa kiŋ Lakȟótiyapi owáuŋspe kiŋ wóali okhise etáŋhaŋ wóali 

akénuŋpa ihuŋni. 2007 él Indiana Owáyawa Waŋkátuye ektá American Indian Studies Research 

Institute kiŋ Maȟpíya Lúta ókiyapi. Wayáwa iyúha Lákȟótiyapi owáuŋspe yuhápi kte na tóskhe 

owápi kiŋ lečhala kaǧapi čhíŋpi. Ná Iyápi Glukínipi Owáyawa Tȟáŋka wayáwa kiŋ Lakȟótiyapi 

wóglakapi okihipi. Na wóiyutȟe owáǧo kiŋ Iyápi Glukínipi Owáyawa Tȟáŋka wayáwa kiŋ líla taŋyáŋ 

ečhúŋpi. 2019 hetáŋhaŋ 2020 heháŋyaŋ wayáwa atáya lakȟól’iyapi slolyápi (Red Cloud moves to 

dual-language education learning Lakota to revitalize an endangered language, 2023). 

Očhéthi Šakówiŋ él thiyóšpaye šakówiŋ él úŋ. Tuktél thípi kiŋ tóskhé wóglakapi kiŋ hé 

eyápi. Iyúha Lakȟótiyapi kiŋ líla tȟeȟílapi na Lakȟóta oyáte kiŋ lakȟótiyapi wóglakapi kte héčha. 

Lakȟótiyapi éktuŋžapi šni kiŋ hé waŋkál úŋ. Lakȟótiyapi kiŋ lená héktakiya yukínipi. Waná tuwá 

Lakȟóta oyáte opáwiŋǧe etáŋhaŋ záptaŋla Lakȟotiyapi naháŋ tuwéni kiníl waníyetu wikčémna 

tópa sáŋm záptaŋ oȟlátȟe Lakȟótiyapi šni.  Čha Lakȟóta iyápi kiŋ henála kte.  Iyápi wapásika 
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Joshua Fishman tȟa Oáli Šaglóǧaŋ Wičhóuŋčhaǧe Wóiyutȟe él Lakȟótiyapi kiŋ wóali ičíšakowiŋ 

yaŋké.  Lakȟótiyapi kiŋ “wakáŋ kiŋ ečéla uŋspépi.”  Oyáte Tȟokáhe Iyápi Iwáŋyaŋkapi na 

Okáȟniǧapi Okȟólakičhiye kiŋ heyapi; “Wakȟaŋyeža kiŋ iyápi kiŋ uŋspépi šni naháŋ tȟéča kiŋ épi 

na tȟáŋkake kiŋ kȟo uŋspépi šni éyaš waŋžígži uŋspé’ičiya-haŋpi.” (Red Cloud moves to dual-

language education learning Lakota to revitalize an endangered language, 2023). 

Éyaš táku ečhúŋk’uŋpi kiŋ hé oyáte kiŋ kičhízapi. Oyáte okášpe kiŋ lakȟótiyapi nípi čhiŋpi 

na héčhena iyápi kiŋ úŋpi na uŋma kiŋ lakȟótiyapi kiŋ wóiyukčaŋ yuhápi na wašIčyuiyapi kiŋ 

isaŋm waŋkál úŋpi. Tuwá Lakȟótiyapi waŋkál uŋpi kiŋ he óta ečhúŋpi. Owáyawa ektá Lakȟótiyapi 

úŋpi na thiwáhe kiŋ Lakȟótiyapi úŋpi na waŋna waúŋspekhiye kiŋ lakȟótiyapi uŋspepi čha yuphíya 

lakȟótiyapi kiŋ uŋspewičhakhiyapi.  Bureau of Indian Education Wazí Aháŋhaŋ Oyáŋke él 

owáyawa iyáŋgkhiyapi na makȟópašpe kiŋ owáyawa yáŋgkhiyapi naháŋ owáčhekiye kiŋ owáyawa 

iyáŋgkhiyapi. Wówapi ska kiŋ le owáčhekiy owáyawa kiŋ iwauŋyaŋkapi kte.  
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Okášpe 2: Wópasi Wímakȟaheye na Wówapi Wóslolye Wómnaye 

“We begin with the premise that education for Native American students is 

unique in that it implicates not only issues of language, “race”/ethnicity, social 

class, and other forms of social difference, but also issues of tribal sovereignty: 

the right of a people to self-government, self-education, and self-determination, 

including the right to linguistic and cultural expression according to local 

languages and norms” (Lomawaima & McCarty, 2006, p. 101).  

Tȟokáhe Ikčé Wičháša owáuŋspe kiŋ tȟókeča ičhíŋ iyápi, na wičhóuŋ, na mázaska 

yuhápi haŋtáŋš, kȟó naháŋ tóskhe Oyáte iglúhapi na tóškhe Oyáte unšpéič’ičiyapi, na 

tóškhe Oyáte čhaŋtékič’uŋpi čha iyápi na wičhóuŋ ablézapi. Waníyetu óta tóškhe Lakȟóta 

kiŋ uŋspéíč’ičhiyapi iwóglakapi naháŋ tóskhe isáŋm wašté Lakȟóta kiŋ uŋspéíč’ičhiyapi 

iwóglakapi. Sápauŋ Othí, makȟópašpe, na tȟuŋkásilayapi, Bureau of Indian Education 

naháŋ Bureau of Indian Affairs owáyawa owáuŋspe wóopȟe káǧapi. (Lomawaima, 2000, 

p.2). Éyas Lakȟóta wayáwa kiŋ hená owáyawa él čónala ablézapi. Castagno na Brayboy

(2008) heyápi, “schools are clearly not meeting the needs of Indigenous students, and 

change is needed if we hope to see greater parity in these (and other) measures of 

academic achievement” eyápi (Castagno & Brayboy, 2008, p. 942). Naíŋš owáyawa kiŋ 

taŋyáŋ ečhúŋpi šni čha táku tȟókeča ečhúŋk’uŋpi kte hečha čha Lakȟóta wayáwa isáŋm 

taŋyáŋ ečhúŋpi okíhipi. 1920 etáŋhaŋ Merriman Wahóši él Lakȟóta Oyáŋke na wóopȟe kiŋ 

hená wašté šni éyaš čónala wóopȟe aphíyapi naíŋs wóopȟe lečhála káǧapi šni (Green & 

Waldman, 2019). 
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Lakȟól Wičhóuŋ Owáuŋspe etáŋhaŋ, owáyawa úŋpi kte héčha čha Lakȟóta 

wakháŋyeža wičhóuŋ slolyápi. “Sovereignty is the bedrock upon which any and every 

discussion of (American) Indian reality today must be built” (Lomawaima, 2000, p. 3). 

Lakȟóta oígloaya kiŋ iyóhila etáŋhaŋ iwóglakapi kiŋ hé oágle héčha. Whether or not   

schools operate on tribal lands state and federal governments must hold themselves 

accountable to servicing quality education in Native communities (Lomawaima, Tribal 

Sovereigns: Reframing research in American Indian Education, 2000). Čha owáyawa kiŋ 

hená oyáŋke él úŋ naíŋs oyánke él úŋ šni naháŋ Makȟópašpe naíŋš Tȟuŋkášilayapi 

íŋyaŋgkhiyapi kiŋ hé tókȟa šni ičhíŋ héčhena Lakȟóta wayáwa hečhápi. Owáyawa kiŋ 

wayáwa kiŋ hená awáŋwičhayankápi kte héčha. Paris (2012) Culturally Sustaining 

Pedagogy (CSP) eyápi. CSP wóawačhiŋ tȟáŋka kiŋ oyáte tȟókeča na iyápi tȟókeča kiŋ 

wakȟáŋyeža kiŋ Lakȟóta etáŋhaŋpi kiŋ he “perpetuate and foster-to sustain-linguistics, 

literate, and cultural pluralism as part of the democratic project of school” (Paris, 2012 p. 

2). Čha iyápi, na wówapi na Lakȟól wičhoȟ’aŋ kiŋ owáyawa él waŋkátuya uŋyáwapi kte, na 

uŋglúonihaŋpi kte (Paris, Culturally sustaining pedagogy: A needed change in stance, 

terminology, and practice, 2012). 

Lakȟóta na Mílahaŋska Tȟamákočhe Okíčhíze (1854-1890) yuštáŋpi čha Tȟokáhe 

Mílahaŋska Tȟamákȟočhe ektá úŋpi owáyawa kiŋ káǧapi. Owáyawa kiŋ hená wakȟáŋyeža 

kiŋ thiwáhe etánhaŋ yuȟéyab ičúpi čha wašíču wičhóȟ’aŋ él oúŋyaŋpi. Naháŋ owáyawa 

kiŋ hená Lakȟól wičhóȟ’aŋ kasótapi. Owáyawa ektá wayáwa kiŋ Lakȟótiyapi wóglakapi 

okíhipi šni, naháŋ čháže uŋmá úŋ čhašwíčhatȟuŋpi čha wašíču čhažé waŋži yuhápi. Naháŋ 

pȟehíŋ haŋškáska yukȟáŋpi eyáš owáyawa ektá pȟehíŋ wičháyuksapi. Owáyawa kiŋ hená 
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eháš wayáwapi naháŋ wakháŋyeža kiŋ theȟíya wičhákhuwapi na óta šikšíl wičhákiȟ’aŋpi 

(Smith, 2018). 

Wakȟáŋyeža kiŋ thiwáhe etáŋhaŋ yuȟéyab iwíčhačupi, héčhel kilákȟotapi kte šni 

na Lakȟól wičhóȟ’aŋ slolkíyapi kte šni na ée Mílahaŋska tȟóuŋyaŋpi ektá yápi na Waníkiya 

Wówičala ektá yápi kte (Magagnini, 2006). Glíšni owáyawa eyápi kiŋ hená wóeye waŋ "Kill 

the Indian, Save the Man"(Hoerig, 2002, p. 642).  Lakȟóta kiŋháŋ kté na ečhél wičháša kiŋ 

nikhíya yo.) otȟápȟeya škáŋpi. Akíčhita itȟáŋčhaŋ waŋ Richard Pratt ečíyapi kiŋ hé é čha 

wóeye uŋ hé káǧe. Iyúkčaŋ ektá, Ikčé Oyáte kiŋ owáyawa ečhékčhe waúŋspewičhakhiyápi 

háŋtaŋš, kiwášiču-wičhákhiyapi kte. Na hé isáŋpȟa, wayáwa kiŋ wówaši tȟoktȟókča 

uŋspéwičhakhiyápi na ečhél wówaši wóphika eyá wašíču kiŋ wówaši ečháwičhakičúŋpi kta 

wičhákaǧapi. Héčheš wówaši khulkhúčiyela - wóžupi na Ithiáphiyapi ešá - líla 

wičhákipaǧáŋpi na wówaši waŋkálkatuya - waákisniyapi na waúŋspewičhakhiyápi eša - 

yuhúkhul yúzapi (History of NIEA, 2023).  Wičhóičhaǧe óta heháŋyaŋ léčhel ečhúŋpi 

čhaŋkhé Ikčé Oyáte tȟa wóslolye na tȟa wóuŋspe na tȟa wóiyukčaŋ na tȟa-wíčhoȟ’aŋ kiŋ 

líla óta gnúnipi, ičhíŋ tuwéni tȟéča kiŋ oyág yunáyewičhákhiye šni. 

1926 hihúŋni uŋ héhaŋ, Ikčé Oyáte wakȟáŋyeža 83% glíšni owáyawa ektá wayáwapi. 

Yuŋkȟáŋ 1970s háŋl, wakȟáŋyeža 60,000 wahénakča héčha owáyawa él úŋpi. Glíšni owáyawa 

tȟaŋkíŋkiŋyaŋ ȟče kiŋ hená 1980s na 1990s imáhel natȟákapi, hó éyaš leháŋtu kiŋ héčhena Ikčé 

Oyáte wakȟáŋyeža 9,500 glíšni owáyawa ektá wayáwapi, éyaš leháŋl ektá yápi šni kiŋ tókȟa šni. 

Wakȟáŋyeža líla óta glišní owáyawa ektá wayáwawičhakhiyápi kiŋ lé úŋ, Ikčé Oyáte thiwáhe óta 

él, wakȟáŋyeža eyá ičháȟwičhakiyápi kta waníčapi. Hó héčheš Lakȟóta thiwáhe na thiyóšpaye kiŋ 

líla wičhápažužupi. Na naháŋȟči wótheȟike eyá lé etáŋhaŋ hiyú čha ikčé wičhóthi él, tuwé ótaȟča 
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yuhá mánipi na ičákižapi. Leháŋl’eš thiwáhe na thiyóšpaye kiŋ lená wótheȟike óta akhípȟapi na 

ičákižapi - akíčhipȟapi na šikšíl ȟ’áŋpi na iyápi slolkíyapi šni na thiwáhe ožúžuwahaŋpi kiŋ hená - 

na eháŋni wičhóuŋ na wičhóȟ’aŋ kiŋ kȟó slolkíyapi šni čha ígluzezepi okíhipi šni (Juneau, 2001). 

1926 k’uŋ héhaŋ, Míla Háŋska Makȟóčhe Awáŋyaŋke kiŋ tókheškhe Míla Háŋska 

tȟuŋkášilayapi kiŋ Ikčé Oyáte kiŋ wičhákhuwapi kiŋ hé wópasi waŋ káǧe. Ómakȟa núm heháŋyaŋ 

lé ipásipi yuŋkȟáŋ wópasi itȟáŋčhaŋ waŋ Lewis Meriam ečíyapi kiŋ hé 1928 uŋ héhaŋ, Wóyake 

waŋ yuótȟaŋiŋ: “Ikčé Oyáte Awáŋwičhayaŋkápi kiŋ Wóičaǧi Héčha” eyápi. 1850s hetáŋhaŋ, lé 

ótȟokaheya wópasi léčha waŋ ečhúŋpi. Meriam táku šikšíča yuátȟaŋiŋ - glíšni owáyawa kiŋ hená 

líla wakȟáŋyeža eyá él wayáwapi kiŋ theȟíya wičhákhuwapi na išíčhola wówaši 

ečhúŋwičhakhiyápi, na nakúŋ Míla Háŋska tȟuŋkášilayapi kiŋ Ikčé Oyáte kiŋ ówičhakiyapi šni na 

ée kaǧíwičhayapi. Léčha úŋ, owáyawa wóyawa tȟéča waŋ owá, na hé Ikčé Oyáte wičhóuŋ na 

wičhóȟ’aŋ na eháŋni wóyake kiŋ aíkȟoyake (History of NIEA, 2023).  

Tȟuŋkášilayapi Herbert Hoover lé yawá na takúku yutȟókča na yuwášte kta ič’íčhuŋze, na 

Charles Rhodes ečíyapi waŋ lé ečhíyataŋhaŋ itȟáŋčhaŋ égnake. Táku óta ečhúŋpi kta yuštáŋpi: 

glíšni owáyawa óta natȟákapi na iyéš oyáte tȟówayawa kiŋ mázaska k’úpi naháŋ oyáte kiŋ iglúha-

wičhákhiyapi kta kéyapi. Lé Ikčé Oyáte Ówičhakiyapi Wóečhuŋ (Indian Reorganization Act of 

1934) eyápi (Holm, 2005). Lé ótȟokaheya Ikčé Oyáte tȟa wóuŋspe kiŋ ókiye, na oáye tȟéča waŋ 

káǧe. Hó k’éyaš, Meriam Wóyake k’uŋ táku šikšíča yuátȟaŋiŋ tkȟá héčhena owáyawa ečhékčhe 

líla Lakȟóta kiŋ wičháyuwášičupi kte ȟčiŋ.  

Yuŋkȟáŋ 1969 k’uŋ héhaŋ, Tȟuŋkášilayapi-Tȟómničiye kiŋ Ikčé Oyáte tȟa wóuŋspe kiŋ úŋ 

tȟáŋtaŋhaŋ okášpe waŋ káǧapi. Waníyetu núm ipásipi yuŋkȟáŋ wówapi waŋ káǧapi: Ikčé Oyáte: 

Wótheȟi waŋ é na Wóapȟe waŋ, na hé ikčéya “Kennedy Wóyake” eyápi (Yarborough, 1969).  Táku 
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waŋ wóyake kiŋ lé líla iwóglake kiŋ hé, BIA owáyawa hená ektákta wakȟáŋyeža kiŋ lílaȟčiŋ 

waúŋspeič’íčhiyapi šni na tónakiya šuŋkáŋyaŋ iȟpéwičhayápi kéyapi. Owáyawa thípi kiŋ é na 

wówapi eyá yawáwičhakhiyápi kiŋ é na waúŋspewičhákhiye kiŋ hená iyúha líla šikšíčapi kéyapi. 

Átayaš wašté šni kéyapi (Yarborough, 1969, p. 13). 

Táku kiŋ lená iwóglakapi kiŋ íyohakab, Kennedy Wóyake kiŋ tókhel Meriam Wóyake kiŋ 

waéčhuŋ wičháši kiŋ iyéčhel waéye. Yuŋkȟáŋ 1969 él, Princeton Owáyawa Waŋkátuya kiŋ hé Ikčé 

Wičháša eyá wóuŋspe khuwápi čha wičhákičho, na iyé oíye kič’uŋ-wičhákhiyapi na wóiyukčaŋ kiŋ 

lená akhíye-wičhákhiyapi. Lé ótȟokaheya Ikčé Wičháša eyá léčhel mníčiyapi na wóyuwašte 

iwóglakapi okíhipi. Lé úŋ etáŋhaŋ, Ikčé Oyáte Wóuŋspe Okȟólakičhiye kiŋ hé káǧapi, Lakȟóta 

wayáwa kiŋ wóuŋspe ečhétkiya ówičhakiyiŋ kta čha (History of NIEA, 2023). Yuŋkȟáŋ 1972 uŋ 

héhaŋ, Ikčé Oyáte Wóuŋspe Wóečhuŋ kiŋ hé iyópteyapi, na lé isáŋm wayáwa uŋ hená 

ówičhakiye. 

It is the policy of the United States to fulfill the federal government’s unique and 

continuing trust relationship with and responsibility to the Indian people for the education 

of Indian children, and the federal government will continue to work with the public 

school districts, Indian tribes and organizations, post-secondary institutions, and other 

entities toward the goal of ensuring that programs that serve Indian children are of the 

highest quality and provide for not only the basic elementary and secondary educational 

needs, but also the unique educational and culturally related academic needs of these 

children (Fact Sheet: No Child Left Behind Act, 2002). 
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Míla Háŋska Tȟuŋkášilayapi kiŋ wóaiȟpeye waŋ Ikčé Oyáte hená wičhákičiyuhapi, tȟa-

wákȟaŋyeža kiŋ waúŋspewičhakhiyápi kte kiŋ úŋ. Lé toháŋtaŋ kiŋ héčheča na tȟokátakiya 

héčhena yeyíŋ kte. Héčheš tȟuŋkášilayapi kiŋ owáyawa na Ikčé Oyáte na owáyawa-waŋkátuya ešá 

ób wówaši ečhúŋpi na ečhél Lakȟóta wayáwa tȟówayawa na tȟa wóikigni kiŋ wašté ȟčiŋ kte, na 

nakúŋ iyé eháŋni tȟóuŋyaŋpi na wičhóȟ’aŋ tȟáwapi kiŋ iyóȟlogya waúŋspewičhakhiyápi kte. 

Tuwá owáyawa etáŋhaŋ wówaši waŋží ektá taŋyáŋ yá čhíŋ háŋtaŋ, táku núm čhíŋpi kte 

(tȟuŋkášilayapi kiŋ oyákapi ektá): wówaši waŋží wašté na wíši wašté aíkȟoyaka čha, naháŋ 

thiwáhe na thiyógnaka etáŋhaŋ wóigluha. Hé úŋ tȟáŋtaŋhaŋ, eyášna Wašíču Iyápi na Wašíču tȟa 

wówapi na Wašíču tȟa-wíčhoȟ’aŋ kiŋ ečéla patȟókaheya yúzapi. Héčheš, iyápi na wówapi na 

wičhóȟ’aŋ tȟoktȟókča yuhúkhul yúzapi naíŋš éčuȟčiŋ éktuŋžapi, na ečhél lená Míla Háŋska 

owáyawa na owówaši ektákta yukȟé šni. Na agná lé wanúŋ ečhúŋpi šni; ečháŋleš ečhákel 

ečhúŋpi. Táku úŋ léčhuŋpi kiŋ hé Lakȟóta kiŋ wičháyuwašičupi kte ȟčiŋ na tȟóuŋyaŋpi na tȟa-

wíčhoȟ’aŋ kiŋ wičhákipažužupi čhíŋpi, Wašíču tȟóuŋyaŋpi na tȟa-wíčhoȟ’aŋ kiŋ waštéȟča 

kéčhiŋpi čha (Paris, Culturally sustaining pedagogy: A needed change in stance, terminology, and 

practice, 2012; Paris & Alim, What are we seekining to sustain through culturally sustaining 

pedagogy? A loving critique forward, 2014). 

Míla Háŋska owáyawa kiŋháŋ takú tȟogtȟógye ečhúŋpi, hó éyaš akhé takúku ákhilečhelya 

ečhúŋpi (Baker & LeTendre, 2005, p. 8; Anderson-Levitt, 2003, p. 3). Owáyawa iyúha él, 

wakȟáŋyeža kiŋ wayáwapi na wówapi uŋspéwičhakhiyápi. Na agná leháŋtu kiŋ wakȟáŋyeža kiŋ 

iyúha wóali ečhékčhe éwičhagnakápi na išíčhola wayáwawičhakhiyápi naháŋ enágna 
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ákhilečhekčhélya iwíčhayutȟápi. Wóečhuŋ kiŋ lé tóna taŋyáŋ iglúštaŋpi kiŋ hená wóuŋspe 

ékihuŋnipi kiŋ ohákab wówaši ečhúŋpi okíhipi (Baker & LeTendre, 2005, p.8).  

Milá Háŋska owáyawa ečhékčhe wóiyukčaŋ eyá yuwáŋkal yúzapi: tuwé k’éyaš 

waŋžígžilapi, tuwé k’éyaš wóali él éwičhagnag-phičá, tuwé k’éyaš ákhilečhelya 

waúŋspewičhakhiyápi kta iyéčheča, na toháŋyaŋ ikíphipi kiŋ heháŋyaŋ wičhákhuwapi kta 

iyéčheča (Purpel, 1989). Owáyawa oáye kiŋ lé leháŋl makȟásitomniyaŋ ečhúŋpi naíŋš éčuȟčiŋš 

iyútȟapi ičhíŋ Míla Háŋska tȟóuŋ kiŋ iyéčhel waéčhuŋpi čhíŋpi (Baker & LeTendre, 2005, p. 2). 

Francisco Ramirez (2003) ečíyapi waŋ lé iwáŋyaŋkiŋ na léčhel waéye: “the triumph of the West in 

the twentieth century has led to the intensification of the Western emphasis on both 

universalism and rationalization” (p. 246). Čha Míla Háŋska tȟóuŋ kiŋ naówaŋčaya iyáye kiŋ ečhél 

tȟóuŋ k’uŋ hé sáŋm líla ogná waéčhuŋpi. Na makȟásitomniyaŋ makȟópašpe óta Míla Háŋska kiŋ 

iyéčheȟčiŋ waéčhuŋpi kte ȟčiŋ kiŋ ečhél Míla Háŋska kiŋ tónakiya ígluzezepi, wapásipi na 

wóuŋspe omnáye ešá. Héčha úŋ Míla Háŋska tȟa wóiyukčaŋ kiŋ íŋš-eyá líla patítaŋpi (Baker & 

LeTendre, 2005; Anderson-Levitt, 2003; Rotberg, 2003). 

Hó k’éyaš wóiyukčaŋ kiŋ lená Ikčé Oyáte kiŋ tȟáwapi šni, íyotaŋš Ikčé Oyáte eyá 

tȟóyaŋkepi él thípi na eháŋni wičhóȟ’aŋ kiŋ kpatáŋpi čhíŋpi kiŋ hená. Oyáte kiŋ lená wičhóuŋ kiŋ 

lená yuwáŋkal yúzapi: akhíptaŋ waéčhuŋpi na oyáte íkičhigluzézepi na wačhíŋkičhiyápi na ptáyela 

wičhóškaŋ. Lená Míla Háŋska Oyáte kiŋ tákukhiyapi šni. Meriam é na Kennedy Wóyake kiŋ lé 

okáȟniǧiŋ na ečhél Ikčé Oyáte tȟa wóuŋspe kiŋ yutȟókeča wačhíŋ. Héčheš Ikčé Oyáte 

Ówičhakiyapi Wóečhuŋ (Indian Reorganization Act of 1934) kiŋ é na Ikčé Oyáte Wóuŋspe 
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Wóečhuŋ (Indian Education Act of 1972) kiŋ káǧapi, na lená líla Ikčé Oyáte kiŋ ówičhakiyiŋ kte 

s’eléčheča. Hó éyaš, Míla Háŋska Oyáte kiŋ lená líla patítaŋpi šni, čha táku yutȟókečapi kta kéyapi 

uŋ hená óta ečhúŋpi šni (History of Indian Education, 2023). 

Eháŋni Wičhóuŋ Wóuŋspe (CBE eyápi kiŋ hé) léčhetu kte:  

[ground] high quality instructional practices in culturally and linguistically relevant 

contexts. CBE is more than teaching language and culture as special projects, it is a 

systematic approach fully incorporating and integrating specific cultural ways of thinking, 

learning and problem-solving into educational practice (History of NIEA, 2023, p. 1).  

Héčheš oyáte tȟówayawa kiŋ hená oyáte tȟóuŋyepi na tȟa-wíčhoȟ’aŋ kiŋ hená iyóȟlogya 

íŋyaŋkapi kte, na lé líla wakȟáŋyeža kiŋ iwáštepi kte. 

Jon Reyhner (2019) é čha wówapila waŋ “Humility vs. Self Esteem: What do Indian 

Students Need?” eyápi čha owá na él tókheškhe Lakȟóta wakȟáŋyeža kiŋ aíč’iblezapi na 

theíč’iȟilapi kiŋ iyúkčaŋ na léčhel waéye: 

I am coming to the conclusion more and more that success in school and in life is related 

to people’s identity, how as a group and individually people are viewed by others, and 

they see themselves. Identity is not just a positive self-concept. It is learning your place 

in the world with both humility and strength. It is accepting the responsibility to be a 

contributing member of a society…finding a home in the landscapes and ecologies they 

inhabit (Reyhner, 2006, p. 33). 
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Héčheš toháŋyaŋ wakȟáŋyeža kiŋ aíč’iblezapi na theíč’iȟilapi kiŋ heháŋyaŋ owáyawa él taŋyáŋ 

waéčhuŋpi kte. Ožúla slol’íč’iyapi háŋtaŋš, tuwépi kiŋ slolkíyapi na taŋyáŋ ičháǧapi na makȟá 

akáŋl škáŋpi kte. 

Gay (2000) íŋš-eyá héčhel wíyukčaŋ na heyé; oyáte tȟóuŋyepi kiŋ hé - Wašíčuiya “culture” 

- Lakȟóta owáyawa kiŋ aíkȟoyakiŋ kta iyéčheča, na lé iyáyustag, Lakȟól wičhóȟ’aŋ, Lakȟól

wóiyukčaŋ, Lakȟól wóčhekiye, na Lakȟól wótakuye, hená yaŋké. Na táku waŋ uŋkáblezapi kte 

héčha kiŋ hé waúŋspewičhákhiye kiŋ íŋš-eyá wóiyukčaŋ yuhá mánipi, na eyášna wóiyukčaŋ kiŋ 

lená ognáyaŋ waúŋspewičhakhiyápi. Na ečhákel Ikčé Wičháša tȟóuŋyepi kiŋ iyóȟlogya 

waúŋspewičhakhiyápi šni háŋtanaš, wanúŋ Wašíču tȟóiyukčaŋ kiŋ ečéla yunáyeyapi kte. (Gay, 

Culturally responsive teaching: Theory, research, and practice, 2000) 

Oyáte-tȟóuŋyepi-wóuŋspe kiŋ léčhel waúŋspewičhákhiye kiŋháŋ waéčhuŋ wičháši: (i) takú 

uŋspéwičhakhiyápi kiŋ hená wayáwa tȟónipi kiŋ iyéčheča kte, héčhel oíglaȟniǧapi kte na tákuwe 

takúku eháŋni na leháŋl héčheča kiŋ iyé na waúŋspewičhákhiye kiŋ okhíkaȟniǧapi kte; (ii) wayáwa 

tȟóuŋyepi kiŋ etáŋhaŋ wóglakapi na waúŋspewičhákhiyapi na waúŋspeič’íčhiyapi očháže kiŋ ičúpi 

na owóuŋspe él úŋpi kte; naháŋ (iii) owóuŋspe waŋ oónakižiŋ héčha čha káǧapi, héčhel wayáwa 

na thítakuyepi kiŋ tókȟašniyaŋ él ópȟapi kte (Gay, 2000). Banks na Banks táku Gay eyé k’uŋ 

waštélakapi éyaš táku waŋ akáb égnakapi čhíŋpi: Ikčé wayáwa kiŋ hená ówičhakiyapi kta čha 

tȟathíwahepi kiŋ é na tȟóyatepi kiŋ é na tȟa-íyapi kiŋ kȟó owóuŋspe él ópȟawičhakhiyápi kte 

iyéčheča kéyapi (Banks & Banks, 2020). 
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Tlingit/Lakȟóta wóuŋspe khuwá wičháša William G. Demmert ečíyapi, tóskhe Lakȟóta 

taŋyáŋ uŋspépi na tóskhe waúŋspekhiyapi čha owáywa el wayawapi kiŋ taŋyaŋ echuŋpi kte. Míla 

Háŋska tȟuŋkášilayapi kiŋ wóopȟe káǧiŋ na hé takúwe Demmert iwaŋyaŋke. Demmert iyápi na 

wičhóuŋ ektá iwáŋyaŋke. Demmert wowapi wowapi ska, na wahóši isaŋm 100 iwaŋyaŋke. Čha 

2001 na 2003 Demmert wówapi ska owá, (Demmert W. G., 2001; Demmert & Towner, A review 

of the research literature on the influences of culturally based education on the academic 

performance of Native American students, 2003), na oyáte kiŋ wówapi k’uŋ waŋkál uŋpi Ikče 

wičhása iyápi na wičhóuŋ k’un wayawa kiŋ čhiŋpi kte. Demmert héye:  

A series of studies in the past 30 years collectively provide strong evidence that native 

language and cultural programs – and student identification with such programs – are 

associated with improved academic performance, decreased dropout rates, improved 

school attendance rates, decreased clinical symptoms, and improved personal behavior. 

(Demmert and Towner, 2003, p. 17) 

Waníyetu 30 etáŋhaŋ wouŋšpe khuwapi lé kpazo. Ikče wayawa kiŋ iyápi wouŋspe na wičhóuŋ 

wóuŋspe yuhápi haŋtaŋs owáyawa el taŋyaŋ ečhúŋpi. Tuwá opȟápi kiŋ he owáyawa enákiyapi šni 

na isaŋm owáyawa opȟápi, čónala čhaŋtéšičapi na taŋyaŋ ophííč’iyapi. Čha wóuŋspe khuwápi 

k’uŋ he wóiyuŋge huŋȟ uŋyúhapi. Na etáŋhaŋ wópasi waŋ wakáǧe. Maȟpíya Lúta Owáyawa 

etáŋhaŋ táku uŋspéuŋkhiyapi kta he? Maȟpíya Lúta Owáyawa kiŋ Wazí Aháŋhaŋ Oyaŋke el na 

Sápa Úŋ owáčhekiya owáyawa héčha. Tuktetaŋhaŋ owayawa wičhóuŋ iyéyapi he? Eháŋni Lakȟóta 

Oyáte táku waŋkál úŋpi na tóskhe táku waŋkál uŋpi kiŋ he owáywa el khičhaŋyanpi he? 
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Wówapi kiŋ The Sacred Pipe eyapi na Joseph Epes Brown owa kiŋ he čhokáta el úŋ na 

wowápi k’uŋ iwówaglakiŋ kte. Wówapi kiŋ Wóopȟe Šakówiŋ iwóglake. Eháŋni, wíŋyaŋ wakȟáŋ 

waŋ “Pté Sáŋ Wíŋ” ečíyapi k’uŋ hé makȟáta hí na Lakȟóta Oyáte kiŋ Ptehíŋčala Čhaŋnúŋpa kiŋ hé 

uŋkáhipi, na íŋyaŋ čík’ala waŋ miméla čha kȟó uŋk’úpi škhé.  Wičhóȟ’aŋ tȟokáhe – Naǧí Gluhápi 

kiŋ – uŋspéwičhakhiye, na él čhaŋnúŋpa na íŋyaŋ k’uŋ ilágyapi kta kéya škhé. Na nakúŋ wičhóȟ’aŋ 

šákpe tókša slolyápi kta kéya škhé. Yuŋkȟáŋ iyáye eháŋl heyá škhé, “Makȟá oúŋčhaǧe tópa kte ye. 

Iyéna makȟá oúŋčhaǧe tȟéča waŋ hí čhaŋ, waŋčhíyaŋkapi kte ye. Na ičítopa kiŋ henála kiŋháŋ, 

waglíhuŋni kte ye,” eyá škhé. Na oyáte kiŋ Wóopȟe Šakówiŋ eyápi kiŋ lená uŋspéwičhakhiye: 

Wówačhaŋtognáke, Wówauŋšila, Wóyuonihaŋ, Wówačhiŋtȟáŋka, Wówaȟwala, Wóohitike, na 

Wóksape. Lená uŋ Lakȟóta Oyáte kiŋ ophíič’iyapi kta kéya škhé. Naháŋ Wičhóȟ’aŋ Šakówiŋ kiŋ 

iyúha wičhákipazo na uŋspéwičhakhiye: Naǧí Gluhápi, Huŋkáyapi, Iníkaǧapi, Haŋbléčheyapi, 

Wiwáŋyaŋg Wačhípi, Išnáthi Awíčhalowáŋpi, na Tȟápa Waŋkál Yeyápi kiŋ hé. Na 

waúŋspewičhákhiye kiŋ  hé iglúštaŋ k’uŋ héhaŋ, iyáyiŋ kta iglúwiŋyeya škhé. - Wana Wóopȟe 7 

kiŋ Maȟpíya Lúta ektá owáyawa wičhóuŋ ihákab yapi (Brown J. E., 1967; Black-Elk & Neihardt, 

2014). 

Tóškhe Wópaši Wakáǧe 

Pasíkel ophímičʼiyiŋ cha wíyuŋǧiŋ na taku awákipȟa kiŋ hena wapasi. Maȟpíya Lúta 

Owáyawa ekta waniyétu 2018 hetaŋhaŋ 2020 heháŋyaŋ, wauŋspekhiyapi kiŋ wičhóuŋ lečhála 

úŋpi. Pasíkil kiŋ iwoglakiŋ kte na iwaŋyaŋkiŋ kte. 1996 el Maȟpiya Lúta ektá tȟokáhe wówaši 

ečhámuŋ. Iblábliŋ na 2002 wagli. 
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Waníyetu wikčémna Maȟpíya Lúta Owáyawa waŋkátuya ekta wówaši ečhamuŋ na 2012 

owáyawa čík’ala ekta wówaši ečhamuŋ. Héčhiya wópazo waŋ waŋblake, 

“Wóopȟe Šakowiŋ kiŋ Owáyawa el.” Tamera Miyasatao káǧe. Maȟpíya Lúta waúŋspekhiyapi 

waštélakapi cha 2018 owáyawa ektá úŋpi iyúkčaŋpi (Lakota Language Consortium: Indiana 

University, 2020). 

Owáyawa el waúŋ čha awákipȟa. 2018 hetáŋhaŋ 2020 heháŋyaŋ waúŋspekhiya 

hemáčha. Táku waŋblake kiŋ owáwa na wayawa owáyawa él úŋpi na itȟaŋchaŋ thiléhanyaŋg, na 

wóiyutȟe wóiyawa kiŋ owáwa. Ehánni wiyuŋǧapi kiŋ múŋ na iwáŋblake. 

Wóiyuŋǧe kiŋ lená oyáte kiŋ ayúptapi: 

1. Maȟpíya Lúta Owáyawa ektá, tókheškhe Wóopȟe Šakówiŋ kiŋ oúŋye kiŋ yutȟókeča he?

2. Tákuwe Wóopȟe Šakówiŋ kiŋ oslólye phičá naíŋš oslólye phičá šni he?

3. Wóopȟe Šakówiŋ kiŋ yuéčhetupi kiŋ itȟáhena takúku tȟókča čha ayábleza he?

4. Tókheškhe Maȟpíya Lúta Owáyawa wóuŋspe oígloaye kpazó kta iyéčheča he?
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Okášpe 3: Iyápi Tóškhe Eháŋnitaŋhaŋ Hiyú 

Eháŋni Očhéthi Šakówiŋ kiŋ Mnísóta él thípi.  Očhéthi Sakówiŋ oyáte k’uŋ heháŋ waŋzíla 

yukȟáŋpi naháŋ iyápi kiŋ waŋžíla iyápi.  1700 él Ȟaȟáwakpa aglágla thípi naháŋ Wašíču Siháŋska 

kiŋ na Šagláša kiŋ nupȟíŋ wamákȟaškaŋ há kiŋ owékičhizapi.  Čhápa Okíčhize kiŋ eyápi etáŋhaŋ 

Očhéthi Šakówin k’uŋ na Algonquian oyáte kiŋ wóakhiniče óta wičháyuhapi.  Čha Oyáte kiŋ 

Makȟóblaye Tȟánka kiŋ ektá napȟéwičhayapi.  Heháŋl Oyáte kiŋ uŋmá Očhétȟi Sakówiŋ kiŋ 

Makȟóblaye Tȟánka etáŋhaŋ napȟéwičhayapi. Ihákab Očhéthi Šakówiŋ kiŋ kakhínuŋkȟaŋ iyéyapi. 

Očhéthi Sakówiŋ kiŋ oyáte šakówiŋ yukȟánpi kte (Lakota Language Consortium: Indiana 

University, 2020). 

1. Bdewákhaŋthuŋwaŋ (Dakȟóta)

2. Waȟpékhute (Dakȟóta)

3. Waȟpéthuŋwaŋ (Dakȟóta)

4. Sisítȟuŋwaŋ (Dakȟóta)

5. Iháŋktȟuŋwaŋ (Dakȟóta)

6. Iháŋktȟuŋwaŋna (Dakȟóta)

7. Thítȟuŋwaŋ (Lakȟóta)

a. Oglála

b. Šičháŋǧu

c. Mnkhówožu

d. Itázipčho
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e. Sihásapa

f. Oóhenuŋpa

g. Húnkpapȟa

Wóslolye opázo 1 

Heháŋl iyápi kiŋ tȟokéča čík’ala ayé. Čhažé k’uŋ tágni oówa yuhá šni eyáš iyápi kiŋ thiyóspaye kiŋ 
tȟókča wóglakapi.  

Wiyóhiŋyaŋpatahaŋ Dakȟóta Wiyóȟpeyatahaŋ Dakȟóta Lakȟóta 
Bdewákhaŋthuŋwaŋ Iháŋktȟuŋwaŋ Oglála 

Waȟpékhute Iháŋktȟuŋwaŋna Šičháŋǧu 
Sisítȟuŋwaŋ Mnikȟówožu 

Itázipčho 
Sihásapa 

Oóhenuŋpa 
Húŋkpapȟa 

(Lakota Language Consortium: Indiana University, 2020). 

Lakȟóta iyápi kiŋ  othéȟike.  2010 “Census” etáŋhaŋ kȟóktópagwiŋǧe šakpe kiŋ lakȟóta 

iyápi okíhipi nahaŋ wana henála áyapi.  Lakȟóta oyáte kiŋ opáwíŋǧe etáŋhaŋ akétopa lakȟótiyapi. 

Iyúha kiníl (average) wikčéma šákpe saŋm zaptáŋ eyás hé woíayawa kiŋ isáŋm óta waníyetu kiŋ 

iyúhal kiníl t’ápi (Lakȟóta Language Consortium data 2016).  Lakȟótiyapi kiŋ waníl áye.  Wazí 

Aháŋhaŋ él Pete na Cindy Catches iwáŋyaŋkapi waŋ ečhúŋpi na lená owíčhalepi.  Lakȟótiyapi 

Iwáŋyaŋkapi kiŋ Tuwa Káǧa Kiŋ: (Catches & Catches, 2007). Thípi na thípi iwáŋyaŋkapi ANA 

wómnayapi Lakȟótiyapi Okíhipi (tona iwaŋwíčhaŋyankpai/tóna wóglakapi okíhipi/opáwíŋǧe 

etáŋhaŋ kiŋ wóglakapi okíhipi). 
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Wóslolye opázo 2 

Wazí Aháŋhaŋ 

Waníyetu 0-6 7-17 18-29 30-49 50+ 

Wáŋbli  Hóȟpi 226/0/0% 253/1/.4% 221/14/5% 223/82/37% 125/97/78% 

Wakpámni 116/0/0% 187/0/0% 112/6/6% 133/29/25% 113/55/49% 

Wagmíza Wakpá                151/4/3%               215/20/10% 161/29/19% 167/91/55%            92/65/71% 

Pȟežúta Ȟáka  88/4/5% 167/4/2% 104/13/12% 162/70/43% 108/75/69% 

Wazí Aháŋhaŋ  262/2/1% 562/2/.4% 277/4/1.5% 381/50/13%      294/103/35% 

Phahíŋ Siŋté 220/5/1% 362/18/5% 180/16/9% 236/91/39% 117/82/70% 

Wakpamni 123/0/0% 234/2/1% 153/13/9% 266/61/24% 165/98/60% 

Makȟásaŋ  135/3/2% 247/8/3% 142/27/19% 174/72/41% 102/79/78% 

Čháŋkpe Ópi 244/8/3% 264/4/1.5% 226/15/7% 255/64/25% 160/76/48% 

Iyúpȟaȟ     1,566/26/2%    2491/59/3%   1576/137/9%     1977/610/35%   1276/733/58% 

Lakȟótiyapi Iwáŋyaŋkapi kiŋ Tuwa Káǧa Kiŋ: (Lakota Language Consortium: Indiana University, 
2020). 
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Wóslolye opázo 3 

1993 heháŋyaŋ 2013 Lakȟótiyapi Okíhipi opáwiŋǧe etáŋhaŋ kiŋ wóglakapi okíhipi. LaKȟóta 

Wóglakapi Okíhipi. 

(Lakota Language Consortium: Indian University, 2020 Copyrighted). 

Iwaŋyaŋkapi kiŋ lakȟótiyapi okíhipi kiŋ čónala áye..  Nahán tákuȟča núŋpa kiŋ abléze. 

Tȟokáhe iyúha kiŋil waníyetu wikčémna zaptáŋ nipi naháŋ Mílahaŋska él Wazí Ahaŋhaŋ ičínuŋpa 

tȟečake wičhayuhapi.  Oyáte okhíse waniyetu wikčémna oȟláthe henákečapi.  Čha tóna tuwá 

wanÍyetu 71-80 naháŋ héčhena Lakȟóta wóglakapi okíhipi kiŋ tóna tuwá waníyetu 20-  líla isaŋm 

čónalapi.  Čha tuwá kiŋ 70 + na Lakȟotiya wóglakapi okíhipi čonála hiyéyapi (Lakota Language 

Consortium: Indiana University, 2020). 

Lakȟóta oyáte opáwiŋǧe etáŋhaŋ zaptaŋ lakȟotiya wóglakapi okíhipi naháŋ tuwéni kiníl 

wíkčemna tópa saŋm zaptáŋ oȟlátȟe lakȟótiya wóglakapi okihipi.  Čha Lakȟóta iyápi kiŋ kasóta 
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kte.  Joshua Fishman Šaglóǧaŋ Oáli Wičhóuŋčhaǧe Wóiyutȟe kiŋ Lakȟótiyapi kiŋ wóali sákowíŋ 

héčha.  Lakȟótiya kiŋ “wakáŋ kiŋ ečéla wóglakapi (Fishman, 1991) Oyáte tȟókahe okhólakičhiye 

Iyápi iwaŋyaŋkapi na okáȟniyapi heyapi. Wakȟaŋyeža kiŋ íyapi uŋspépi šni naháŋ kȟóškalaka na 

wičhása kȟo uŋspépi šni eyás uŋspé’ičiyapi (Report on the Status of B. C. First Nations Languages, 

2010). 

2012 él Wakíŋyaŋ Ópȟa Okȟolakičhiye kiŋ (TVCDC), okȟólakičhiye kiŋ oyáŋke etáŋhaŋ 

iwáŋyaŋkapi waŋ ečhúŋpi.  Na táku kiŋ iyéyapi oyáte kiŋ Lakȟótiyapi glukínipi.  Čha okȟolákičhiyi 

uŋmá kiŋ ob wóawačhiŋ waŋ káǧapi.  Oyáte Omníčiye Oyánké Wóawačhín eyápi na HUD kažúžu.  

Oglála omníčiye kiŋ wóawačhíŋ kiŋ čhiŋpi naháŋ wóopȟe waŋ káǧe.  Waníyetu háŋl omníčiye óta 

yuhápi naháŋ táku kiŋ oyáte čhiŋ ablézapi.  Lakȟótiyapi glukínipi kiŋ waŋkátuya yawápi čha Oyáte 

Omníčiye Oyánke Wóawačhiŋ él owápi (Thunder Valley CDC Lakota Language Initiative, 2012). 

Oyáŋke tȟéhaŋ wóawačhiŋ čhiŋpi kiŋ woíyawa yámni heyé:  Akhé lakȟótiyapi aŋpétu 

iyóhila naháŋ tȟokátakiya Lakȟótiyapi wóglakapi. Lakȟótiyapi etáŋhaŋ tóskhe oyáte nipi kte hečha 

kapázopi. The Oglála Oyáte iyápi glukínipi kiŋ yuwánkal yúzapi naháŋ wóawačhiŋ waŋži kaǧápi kte 

hečha čha tȟókatikiya oyate waš’áka uŋpi kte.  Naháŋ akhé huŋkáke kiŋ čhiŋcápi kiŋ lakȟótatiyapi 

kiŋ wokíčhiglakapi.  Čha heȟáŋl tȟéča kiŋ lakȟótiyapi yuzápi okíhipi na tȟokátakiya akhé 

lakȟótiyapi aŋpétu atáya wokičhiglakapi čha oyáte omníciye kiŋ oyáte kiŋ wóawačhiŋ uŋ ókiyapi.  

Naháŋ táku lečhála kiŋ uŋkólepi ičhiŋ lakȟól wičhóȟ’aŋ ahókipȟapi k’uŋ he waŋna wičhóičhaǧ 

théča kiŋ awíčhaȟiŋȟpaye.  Na akhé Lakȟól wičhóȟ’án kiŋ na Lakȟótiyapi kiŋ waštélaka ičháǧapi 

(Thunder Valley CDC Lakota Language Initiative, 2012). 
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Wóiyawa šakowiŋ Oyáte Omníčiye Oyánké Wóawačhín kiŋ etáŋhaŋ – “Tȟéča na 

Wakȟáŋyeža” – iŋs-éya owaúŋspe otȟi waŋži tuktél lakȟótiyapi ečéla úŋpi.  Naháŋ “Tuktél kiŋ 

okȟópȟešniyaŋ, wačháŋktkiya nahaŋ wičháyuhapi. Wóawačhiŋ kiŋ heyé: 

“Wakȟáŋyeža čhaŋna óta yutȟókeča, wakȟáŋyeža kiŋ tȟaŋčháŋ, nasúla, na naǧí kȟo 

ičáǧapi.  Čha zaníya ičhágapi kiŋ wakȟáŋyeža wičhózani wóawaŋyaŋke kiŋ, wičhózani wašte naháŋ 

taŋyaŋ waúŋspekhiye kte héčhapi.  Tuktél kiŋ okȟópȟešniyaŋ, wóištinme kiŋ, waúŋspeíč’ičhiye 

kiŋ, škátapi kiŋ naháŋ wasásyela ičháȟwičhayapi.” 

Wanna owáyawa iyúha kiŋ tóskhe wayáwapi kiŋ iyótaŋ wašte waúŋspewičhakiyapi kiŋ 

iyéuŋyaŋpi kte héčha.  Naháŋ owyáyawa ektá lakȟól wičhóȟ’áŋ kiŋ uŋk’úŋpi kte.  Lakȟóta 

pȟežuta, tȟaŋglúškehaŋ kiŋ wačhí, šuŋg’óslolyiŋ, nahaŋ čhaŋkábu opȟá.  Lakȟótiyapi kiŋ naháŋ 

lakȟól wičhóȟ’aŋ wičhózaŋni iyeyapi kte.  Čha Lakȟótiyapi wóawačhiŋ waŋ uŋkágapi naháŋ 

ahókipȟe (Red Cloud Indian School - Pine Ridge Indian Reservation, 2019).  

Lakȟótiyapi Wóawačhiŋ Kiŋ 

Táku Ečhúŋpi Kte Wóeye 

Waníyetu wikčémna kiŋ Wazí Aháŋhaŋ lakȟótiyapi naháŋ lakȟól wíčhóȟ’aŋ kiŋ lená héktakiya 

yukínipi naháŋ aŋpétu iyóhila ečhúŋk’uŋpi kte. 

Táku Čhiŋpí Kte 

-Tóškhe lakȟótíyapi kiŋ wokíčhiyakapi waŋkál úŋ.

-Wówaši ektá tuwá lakȟótiyapi okíhipi káǧapi kte.

-Tuktél lakȟótiyapi ičúpi okíhipi naháŋ owíchikiyapi kiŋ kičíyaŋkapi.
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-Aŋpétu iyóhila Lakȟótiyapi wokičhiyakapi.

-Lakȟól wičhóȟ’aŋ na eháŋni wóyakapi wóuŋspe kiŋ wóslolye wičhák’upi.

Tóškhe Ečhúŋk’uŋpi Kte 

-Owáyawa čík’ala

-Iyápi Owáyawa –Toháŋyaŋ óali okhíse heháŋyaŋ óali akénuŋpa

-Wóksape Wóuŋspe Kiŋ

-Owáyawa él K-12 Lakȟótiyapi wóuŋspe wóawačhíŋ kiŋ

-Lakȟótiyapi Wóuŋspe Tȟáŋkaka Kiŋ

-Wóopȟe Káǧapi Kiŋ

- Okóiȟaŋke LakȟótiyapKiŋ

-Waúŋspekhiya Wóuŋspe kiŋ

-Wówapi, Wóuŋspe Omnaye Ažú, Itówapinaškaŋškaŋ, Wókigni Kaǧápi

Owáyawa Čík’ala 

Owáyawa čík’ala kiŋ wóiyowiŋkhiye waŋ makȟópáspe k’úpi.  Waná wikčémna núŋpa saŋm wanží 

wayawapi.  Aŋpétu atáya ečéla lakȟóliyapi.  Waŋa tuwá lakȟotiyapi kiŋ yámní hél wowáši ečhúŋpi 

Oglala él uŋ.  Montessori wóuŋspe kiŋ lakȟól wičȟoȟ’aŋ uŋk’uŋpi Naháŋ le waníyetu kiŋ akhé 

waŋži yúǧáŋpi kte.  Wana Wazí Aháŋhaŋ Oyáŋke él lakȟótiyapi owáyawa čík’ala kiŋ yamní yukȟé 

Iyúha wóuŋspe uŋtháwapi úŋpi. 

Iyápi Owáyawa 

Iyápi Glukínipi Owáyawa kíŋ waníyetu yámni yukȟáŋpi.  Waná wóali okhíse, wóali waŋži naháŋ 

wóali núŋpa yukȟáŋpi. Maȟpíya Lúta Owáyawa el Iyápi Glukínipi iyáŋgkhíyapi.  Čha owáyawa kiŋ 
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owáyawa uŋma kiŋ mahél yukȟé.    Tuwá iyápi glukínipi čík’ala wayáwapi kiŋ iyápi glukínipi 

owáyawa wayáwapi.  Wóali yámni wóečhuŋ uŋkáǧapi naháŋ thokátakiya wóali akénuŋpa 

uŋyúhapi kte.  Očȟéti Šakówiŋ Wóksape Wóuŋspe wóilag’uŋyaŋpi.  Naháŋ ečháŋni akhé waŋži 

yúǧáŋpi kte.  Wana Wazí Aháŋhaŋ Oyáŋke él lakȟótiyapi owáyawa kiŋ núŋpa yukȟé. 

Wóksape Wóuŋspe Kiŋ 

2007 South Dakota wóitȟaŋčan kiŋ wóopȟe waŋ káǧapi.  Oyáte Wóuŋspe Wóopȟe eyápi kiŋ heyé 

South Dakota Lakȟóta na Dakȟota wóuŋspe kiŋ kaǧapi kte héčha eyápi.  Heháŋl waniyétu yamni 

heháŋyaŋ waúŋspekhiya naháŋ wakáŋ kiŋ wóksape wóuŋspe kiŋ owápi.  Tóskhe oyáte kiŋ 

oúŋyaŋpi akhípȟapi kiŋ he wíchauŋkpazopi naháŋ táku čhaŋgléska pȟežúte kiŋ uŋspéuŋkhiyapi 

uŋkáblezapi kte.    Iyápi Glukínipi Owáyawa Čík’ala, Iyápi Glukínipi Owáyawa, Iyápi Glukínipi 

Waúŋspekhiya Wóuŋspe Kiŋ, na Iyápi Glukínipi Lakȟótiyapi Wóuŋspe Tȟáŋkaka Kiŋ kȟo wóksape 

wóuŋspe kiŋ héčhel ečhúŋpi. 

Owáyawa él K-12 Lakȟótiyapi Wóuŋspe Wóawačhíŋ Kiŋ 

Waná Maȟpíya Lúta ektá Lakȟotiyapi wóuŋspe kiŋ k-12 yukȟáŋpi.  Waŋa tóskhe 

waúŋspewičhakiye waŋkál uŋ wičhákpazopi naháŋ wóuŋspe waŋ wanžígži úŋpi.  Heháŋl toháŋl 

ekíhuŋnpi Lakȟótiyapi óta wóglakapi okíhipi.   

Lakȟótiyapi Wóuŋspe Tȟáŋkaka Kiŋ 

Lakȟótiyapi wóali 101, 102, 201, 202, 301, 302, 401, 402 uŋyúhapi.  Naháŋ Lakȟótiyapi Wóopȟe 

na lakȟótiypai waúŋspekhiyapi kiŋ uŋyúhapi.  Wóuŋspe k’uŋ toháŋyaŋ Aŋpetu Wakȟáŋ heháŋyan 

Aŋpétu Tópa uŋyúhapi naháŋ oápȟe waŋžila el úŋpi.  Wóuŋspe 201, 202, 301, 302, 401 nahaŋ 

402 kȟo lakȟótiyapi ečela uŋspewičhakiyapi.  Toháŋl niǧlúštáŋ kiŋ ečéla lakȟótiyapi kiŋ wóglakapi. 
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Naháŋ toháŋl niǧlúštaŋ makȟópašpe etáŋhaŋ Lakȟótiyapi waúŋspekhiya wówapi súta waŋ iyáčupi 

kte.  Wóuŋspe kiŋ wóuŋspe omnáye el wičhákpazopi čha tuwá k’éyas waŋyáŋkapi.  Wana wóali 

101 wikčémna topa saŋm záptaŋ wayáwapi naháŋ kȟo wóali 201 wikčémna wayápi.   

-Naháŋ Lakȟótá wíčhóȟ’aŋ wóuŋspe kiŋ uŋyúhapi kte.  Lakȟóta wičhóȟ’aŋ na Lakȟótiyapi

aíkhoyake.  Čha tuwá kiŋ 202 ekihuŋnpi kiŋ lakȟóta wičhóȟ’aŋ kiŋ opȟápi okíhipi.  Waúŋspekhiya 

kiŋ oyánke etáŋhaŋpi.  Wóuŋspe kiŋ tóskhe ehaŋk’ehaŋ wóilagye kaǧápi, wičháȟpi wóslolye, 

lakȟóta eháŋni wóyakapi wóuŋspe, otákuye wičhóȟ’aŋ, thiíkčeya wóslolye, šuŋg’óslolyapi 

ečhúŋk’upi kte.   

-Wóopȟe Káǧapi Kiŋ

Tuwá itȟókab úŋpi okíčhize óta khízapi.  Čha waná táku óta uŋkákipȟapi lakȟól wóčhekiye,

lakȟóta iglúha kiŋ lakȟótiyapi owáyawa kiŋ kiŋ he wóopȟe owékhizapi naháŋ ohíyapi.  

Uŋkíksuyapi kte héčha.  Eyás okíčhize kiŋ yuštáŋ šni, wóophe lečhála uŋkáǧapi kte čha heȟaŋl 

oyáte kiŋ wičhíčhaǧiŋ kte.  Owáyawa mázaska kiŋ, naháŋ lakȟótiyapi waŋkál uŋ ablézapi naháŋ 

wóopȟe kiŋ hé pažópi líla yuwáŋkal uŋyúzapi kte héčha.  Oyáŋke kiŋ, makȟópašpe kiŋ, 

milaháŋska tȟamákočhe kiŋ  

- Okóiȟaŋke Lakȟótiyapi Kiŋ

Waná oyáte kiŋ lakȟótiyapi uŋspéič’iyapi čhíŋpi.  Eyáš akhé aŋpétu atáya lakȟótiyapi

wokíčhiyakapi kiŋ naháŋ iyápi kŋ uŋglúkinipi kte kiŋ oyáte isaŋm uŋspéič’iyapi kte héčha.  Čha 

tóškhe oyáte kiŋ táku ečhúŋpiȟica kiŋ wičhápazopi kte héčha.  Naháŋ tuwá kiŋ uŋspéičhiyapi kiŋ 

isáŋm uŋspeíčhiyapi chíŋpi tuktél k’uŋ hená okíhipi uŋkáǧapi kte hečha.  Čha Okóihaŋke 

Waúŋspekhiya kiŋ yukȟé.  Lakȟótiyapi wičhóthi, Lakȟótiyapi wóakhiye, Lakȟótiyapi ikčéya 
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wóglakapi kiŋ uŋyúhapi kte.  Čha oyáte kiŋ líla taŋyáŋ woglákapi okíhipi.  Naháŋ kȟo tuwá kiŋ 

ablézapi šni kiŋ lakȟótiyapi átȟaŋiŋ kte. 

Waúŋspekhiya Wóuŋspe kiŋ 

Čha wana Wazí Aháŋhaŋ Oyánke él lakȟótiyapi uŋ owáyawa čik’ala yamni na owáwaya num 

yukȟe.  Eyáš waúŋspekhiye kiŋ iyéwičhayapi kiŋ líla otȟéȟike.  Túwa kiŋ tóskhe lakȟótiyapi uŋ 

wauŋspewíčhakhiyapi kiŋ uŋspépi uŋpi šni.  Naháŋ tuwá kiŋ lakȟótiyapi wóuŋspe kiŋ iyápi núŋ 

uŋspéwičhakiyapi kiŋ čónala taŋyáŋ uŋspépi naíŋs okáȟniǧapi.  Čha Waúŋspekhiya wóuŋspe 

owáyawa kiŋ uŋyúhapi.  Waníyetu waŋžíla yukȟe eyás líla wašte uŋkablézapi.  Waná 

waúŋspekhiye sákpe opȟápi. 

Wówapi, Wóuŋspe Omnaye Ažú, Itówapinaškaŋškaŋ, Wókigni Kaǧápi 

Wakȟáŋyeža, wayáwapi, tuwá uŋspé’ičhiyapi kiŋ, huŋkáke kiŋ, waúŋspekhiye kiŋ lakȟótiyapi 

wókigni kiŋ čhiŋpi kte.  wówapi, wóuŋspe omnaye ažú, itówapinaškaŋškaŋ, wókigni kaǧápi kiŋ 

húŋȟ yukȟé eyáš isáŋm húŋȟ uŋčhíŋpi kte.   

Olówaŋ waŋ heyé: 

Makȟásitomniyaŋ lakȟól wičhóȟ’aŋ kiŋ otȟéȟike lo. 

Iná Até malákȟóta keyápi čha  

Blihíc’iyelo! 

Lakȟótiyapi Owápi Ikčéye Kiŋ 

Tuwá Lakȟótiyapi uŋspéičʼičhiyapi kiŋ hé líla waphíkapi ičhiŋ Lakȟóta wówapi ska óta úŋpi. 

Ikčéya Iyápi uŋma kiŋ wówapi ská čónala yuhápi. Lakȟóta na Dakȟóta iyápi kiŋ 1830 etáŋhaŋ na 
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wana heháŋyaŋ óta uŋspéičʼičhiyapi. Wówapi eháŋni Šiná Sápauŋ kiŋ thokáhe mnayáŋpi. Wówapi 

kiŋ Dakȟóta oyáte etáŋhaŋ na Mnisóta el. Stephen Riggs na Samuel na Gideon Pond Wówapi 

Wakȟáŋ kiŋ yuiyeskapi čhiŋpi. Čha hé uŋ tóskhe wówapi kaǧápi kiŋ kaǧápi kte hečha na 

wóaȟmuŋye atáya ečhékče owápi kte héčha. 1852 él Riggs Dakȟóta wówapi wičhóiye na wówapi 

iyápi wóopȟe waŋ káǧe na toháŋ káǧa kiŋ he wówapi ská óta naǧoyiŋ na owá. Čhaŋwápe Tȟó Wí 

1871 hetáŋhaŋ Waníčhoka Wí 1887 heháŋyaŋ Dakȟóta wótȟaŋiŋ wówapi waŋ máza aglíheyapi. 

Na hená k’uŋ óta Dakȟóta akhípȟapi (Ulrich, New Lakota dictionary, 2011). 

Tóksa 1800 na eháŋni 1900, Lakȟóta wičháša húŋȟ Lakȟól wičhóȟʼaŋ na Lakȟóta waúŋspe 

owápi, George Sword, Thomas Tyson, Edgar Fire Thunder, Bushotter na Charging Crow 

ewičhakiyapi. Eháŋni 1900 Eugene Buechel, SD Lakȟóta wičhóoyake húŋȟ Lakȟóta oyáte etáŋhaŋ 

owá na Wašícuyapi na Lakȟótiyapi nuphíŋ el owá. Sičháŋǧu Lakȟóta wičhégna thí na Lakȟóta 

oyáte ób watȟó pȟežúta na watȟó wóyute iwówapi (Beuchel 2002). Na Oyáte huŋȟ iwówa. 1902 

hetáŋhaŋ 1954 heháŋyaŋ Buchel 24000 wičhóiye owá na wówapi wičhóiye kiŋ el uŋ kte čhíŋ na 

18,000 wičhóiye kiŋ Stephen Riggs Wówapi etáŋhaŋ kȟó uŋ.1970 máza agliheye. Buechel wówapi 

wakȟáŋ na wówapi iyápi wóopȟe waŋ Lakȟóta él káǧe (Ulrich, New Lakota dictionary, 2011). 

1930 él oyáte wópasi na iyápi wópasi wičhása kiŋ Frank Bos ečíyapi kiŋ he wíŋyaŋ waŋ 

ókiye. Ella Deloria Lakȟóta na Dakȟóta el ičáȟyapi. Columbia Univeristy el wayáwa na oyáte 

wópasi kiŋ na iyápi wópasi kiŋ uŋspé. Deloria tóskhe (Ulrich & Black Bear Jr., Lakota grammar 

handbook, 2016) owápi kiŋ he káǧiŋ na hečhéna úŋpi. Deloria oyáte óta naǧóyiŋ na táku eyápi kiŋ 

he owá čha hé uŋ iyótaŋ tháŋka okášpe kiŋ káǧe na okášpe k’uŋ líla otȟéȟike. Deloria lakȟótiyapi 

na dakȟótiyapi taŋyáŋ kaǧníǧe čha óta wówapi ská mnayé. Deloria tȟawówaši kiŋ eháŋk’ehaŋ 
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wičhóoyake na itéšniyaŋ wičhóoyake, iyá wayúphikiŋ na iyá ikčéya yuhá. Na óta Lakȟótiyapi kiŋ 

Wašíčuyapi kiŋ yahómni šni čha líla waŋkál úŋ (Ullrich, 2016). 

Waná eháŋni Lakȟóta wanáǧoyapi kiŋ óta yuhá Húŋȟ onáȟ’uŋ wašte na húŋȟ onáȟ’uŋ šícé 

1950 etáŋhaŋ héčha. Emory College Language Center tȟok6ahe wanáǧoyapi kiŋ mnayáŋpi.Na 

Colorado University, na South Dakota University na Siŋté Glešká University  wanǧoyapi ota 

yuhápi. Na waníyetu wikčémna yamni kiŋ KILI ikȟáŋčhola wópazo kiŋ Lakȟóta Language Wópazao 

kiŋ Wázi Aháŋhaŋ etáŋhaŋ anáǧoptaŋ okihipi. Oápȟe waŋži él wičháša núm Lakȟótiyapi ečéla 

woglákapi. 1992 hetáŋhaŋ 2016 heháŋyaŋ Jan Ulrich wanáǧoyapi ota káǧe. Opáwiŋǧe núm 

wičhánaǧoyiŋ na Oyáte kiŋ Lakȟóta makȟóče etáŋhaŋp (Ullrich 2016). Wanáǧoyapi na wówapi 

k’uŋ líla waŋkál uŋ ičhíŋ tóškhe Lakȟótiyapi kiŋ wóglakapi kiŋ he líla wašté na tóškhe eháŋni 

Lakȟóta ní úŋpi kŋ he Lakȟóta Oyáte etáŋhaŋpi. Eháŋni wanáǧoyapi na wówapi k’uŋ tóškhe 

Lakȟótiyapi kiŋ tȟokéča kiŋ he pázo. Iyápi kiŋ wičhóiye lečhála na akáb na Oyáte kiŋ Wašíčuyapi 

uŋspépi (Ulrich & Black Bear Jr., Lakota grammar handbook, 2016). 
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Okášpe 4: Wóopȟe Šakówiŋ Oíglake Tȟokáhe na Wóophiič’iye - Eháŋni na Leháŋl na Pté Sáŋ Wíŋ 

Wičhóoyake kiŋ 

Each one of us came into this world through the sacredness of water. When your mother’s 

water breaks and that water touches the earth, you have a very deep connection with the Mother 

Earth. Othíwote is that place. By Rapid Creek in the sacred Black Hills is Crazy Horse’s othíwote. 

Stories of why and how he fought to keep the Black Hills are many. This was his spiritual 

connection. This is our connection to the land, we don’t own it, it’s our mother. This place here is 

named wizípaŋ, which means a container. You can be out on the prairie, hungry, homeless, sick 

and come to this place and everything is here. This container, the Black Hills is a container holding 

everything you need.  This is your mother, make a relationship with her, keep that relationship 

beautiful and strong. She will take care of you all the way to the end, and you must be willing to 

give back to her. -Duane Hollow Horn Bear (Hollow-Horn-Bear, 2017). 

Mní kiŋháŋ wakȟáŋ na mní kiŋ lé ogná tuwé kiŋ iyúha makȟá kiŋ lél uŋhípi. Nihúŋ kiŋ 

nitȟúŋ-hiŋ na tȟamní kiŋ naȟléče uŋ héhaŋ, mní kiŋ hé makȟá kiŋ ékaȟtakiŋ na hé úŋ Uŋčí Makȟá 

kiŋ aínikȟoyake. Na tuktétu kiŋ hé “othíwote” uŋkéyapi. Mnilúzahaŋ Wakpála kiŋ hé aglágla 

Tȟašúŋke Witkó othíwote tȟáwa kiŋ yaŋké. Ȟé Sápa kiŋ líla nakíčižiŋ na úŋ okíčhize óta él ópȟa 

kiŋ hé ótakiya oyákapi. Na tákuwe héčhuŋ kiŋ hé wakȟáŋyaŋ aíkȟoyake. Héčheš iyúha makȟóčhe 

kiŋ uŋkáikȟoyákapi. Makȟóčhe kiŋ uŋkítȟawapi šni, ée ináuŋyaŋpi. Ȟé Sápa kiŋ lé “wizípȟaŋ” 

uŋkéyapi, ičhíŋ táku óta uŋkíčiyuhapi. Obláye él onúniyaŋ yaúŋ na uŋgnáš loyáčhiŋ, nikhúže, 

thiníniče séče, na wizípȟaŋ kiŋ lél yahí na táku k’éyaš níčiyaŋke. Ȟé Sápa kiŋ lél táku yačhíŋ kte 

k’éyaš níčiyaŋke. Ináyaya čha wótakuye kiŋ hé ahóphiŋ naháŋ waštéya na š’agyá glús úŋ we. 
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Nihúŋ k’uŋ hé oíhaŋke iyágleya awáŋniyaŋkiŋ na ahóniphiŋ kte, na níš aíyopteya wayéčhu kte 

héčha (Indigenous Heritage, 2016). 

Lakȟóta ohútkȟaŋ-wičhóoyake tȟáwapi kiŋ hé héčhel oyákapi: Eháŋk’ehaŋ, Lakȟóta oyáte 

kiŋ iyúha makȟá mahél úŋpi. Yuŋkȟáŋ watóhaŋtu waŋ, Iktómi hé é čha oyáte kiŋ húŋȟ 

wičhágnayiŋ na makȟá akáŋl awíčhahi. Héčhiya taŋyáŋ wówičhak’u na táku waštéšte ȟče kiŋ 

iyúha wičhákipazo. Hó éyaš, waníyetu ahí eháŋl, wóyute kiŋ čónala na líla osní, čha oyáte kiŋ 

nihíŋčiyapi. Hó čha Wakȟáŋtȟaŋka khútakiya ahíwičhatuŋwíŋ na úŋšiwičhala. Yuŋkȟáŋ pté 

wičhákaǧe. Héčheš waš’ákapi na hiŋšmápi kiŋ hé úŋ waníopta očhózapi na lol’ígnipi okíhipi kte. 

Waníyetu tóna yuŋkȟáŋ oyáte eyá naháŋȟči makȟá mahél úŋpi kiŋ hená wičháša waŋ Tȟokáhe 

ečíyapi čha iyátȟab íŋš-eyá makȟá akáŋl iglóhipi. Lená Wakȟáŋtȟaŋka tókheškhe makȟá akáŋl ní 

úŋpi kte kiŋ uŋspéwičhakhiyíŋ na nakúŋ tókheškhe pté kiŋ š’agyá aíwičhákȟoyákapi kiŋ 

abléswičhaye (Indigenous Heritage, 2016), 

Hetáŋhaŋ, wičhóičhaǧe yawáphičašni ogná, wóuŋspe kiŋ lenáuŋs Lakȟóta kiŋ čhiŋčápi kiŋ 

uŋspéwičhakhiyápi naháŋ ótakiya tókheškhe líla makȟá kiŋ aíkȟoyakapi kiŋ owíčhakiyakápi. 

Héčhel wakȟáŋyeža kiŋ lená slolyá ičháǧapi na tuktél wičháhuŋkake kiŋ wičhátȟuŋpi na ní úŋpi na 

okíčhize ečhúŋpi na t’ápi kiŋ theȟílapi. Lakȟóta kiŋ léčhel makȟóčhe kiŋ thekíȟilapi kiŋ úŋ líla 

š’agyá nakíčižiŋpi s’a. Waníyetu opáwiŋǧe wahéhaŋyaŋ Obláye Tȟáŋka Makȟóčhe wazíyata kiŋ hé 

átawa tȟáwapi. Hassrick ečíyapi waŋ tȟa wówapi él heyé: 

[The Lakȟóta] made no concessions, few alliances, and many enemies. They were hated by 

many and feared by most. They were proud of their superiority and were vigilant in 

defending it. They conquered relentlessly with a conviction of fortune. They were men 

among men and a nation among nations (Hassrick, 1972). 
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Lakȟóta kiŋháŋ tóhaŋni enákiyapi šni. Kȟoláwičhayapi kiŋ čónalapi na tȟókawičhayapi kiŋ ótapi. 

Oyáte óta owíčhayusíŋkapi na óta ȟčiŋ kȟowíčhakipȟápi. Lé slolkíyapi na líla ítaŋpi. Tuwé 

wičhítȟaŋokšaŋ úŋpi kiŋ iyúha šuŋkáŋyaŋ owíčhakihipi. Takómni wičháša ȟčápi na oyáte hčápe ló 

(Hassrick, 1972). 

Lakȟóta wakȟáŋyeža kiŋháŋ wótakuye ogná ičháȟwičhakiyápi. Wótakuye kiŋ lé waŋkátuya 

ȟčiŋ yúzapi. Lakȟóta kiŋ otákuye iyótaŋwičhakilápi. Na otákuye kiŋ hená iyúha wé ogna 

aíwičhakȟoyákapi šni; uŋgnáš kȟolá naíŋš máške héčha, naíŋš khiyéla thí waŋží, naíŋš kičhí 

wowaši ečhúŋ waŋží. Naíŋš uŋgnáš waníyaŋpi naíŋš wamákȟaškaŋ héčha, naíŋš Uŋčí Makȟá é 

naháŋ táku aíčhaǧe kiŋ iyúha; hená íŋš-eyá otákuye héčha. Lakȟóta kiŋ iyótaŋš aŋpéwi na haŋhépi 

wí na wičháȟpi kiŋ otákuye wičháyawapi (Kasey, 2016).  

Wówapi waŋ Čhaŋnúŋpa Wakȟáŋ Kiŋ eyapi čha Joseph Epes Brown (1967) ečíyapi waŋ 

owá kiŋ hé él, Oglála Lakȟóta Wičhóȟ’aŋ Šakówiŋ tȟáwapi kiŋ oyáke: tókheškhe wíŋyaŋ waŋ Pté 

Sáŋ Wíŋ ečíyapi k’uŋ čhaŋnúŋpa wakȟáŋ waŋ Lakȟóta kiŋ wakȟáŋ ȟča yawápi k’uŋ hé wičhákahi. 

Naháŋ nakúŋ wóopȟe wakȟáŋ šakówiŋ é na wičhóȟ’aŋ šakówiŋ uŋspéwičhakhiye. Héčhel hená 

otȟápȟeya úŋpi kiŋháŋ, taŋyáŋ ní úŋpi na Wakȟáŋtȟaŋka iyókiphiyapi kte (Brown J. E., 1967). 

Pté Sáŋ Wíŋ wičhóoyake k’uŋ hé léčhel oyákapi: Eháŋni, líla wičháakiȟ’aŋ škhé. Yuŋkȟáŋ 

Lakȟóta načá waŋ kȟoškálaka núm wígni yewíčhaya škhé, oyáte kiŋ wówičhakagli kta čha. Wakhúl 

yápi kiŋ ičhúŋhaŋ, tuwá kaíyuzeya waŋyáŋkapi škhé. Khiyéla yápi kiŋ él, wíŋyaŋ čha ablézapi škhé. 

Tȟahá-kpaŋyáŋpi čhuwígnaka waŋ líla ská čha úŋ na hiŋíkčeka na pȟehíŋ sabsápiŋ na ištá sabsápa 

yukȟáŋ škhé. Kȟoškálaka kiŋ lenáuŋs uŋmá líla asčú na kičhí ȟpáya čhíŋ, na tȟakȟólaku kiŋ hé 

okíyaká škhé. Hó éyaš tȟakȟólaku k’uŋ héčhuŋ šni ší na héčhel wíyukčaŋ šni ší, ičhíŋ wíŋyaŋ kiŋ lé 
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wakȟáŋ s’eléčheča, čha wókȟokpȟe séče. Hó tkȟá kȟoškálaka uŋmá kiŋ líla asčú čha aktá-šni škhé 

(Brown J. E., 1989). 

Wíŋyaŋ kiŋ étkiya máni na ektá í na pȟóskiskil oyúspá škhé. Héčhel yúze kiŋ ičhúŋhaŋ, 

uŋgnáhelaka maȟpíya ská waŋ waŋkátaŋhaŋ awíčhaglihiŋ na átȟaŋiŋšniwičháya škhé. Kaskíyaya 

yuŋkȟáŋ wíŋyaŋ k’uŋ ečéla okápte, na isákhib, wičháhuhu eyá paháyela yaŋká škhé (kȟoškálaka 

waŋ šilyá wíyukčaŋ k’uŋ waná t’á čha úŋ). Kȟoškálaka uŋmá kiŋ líla nihíŋčiya čha wahíŋkpe waŋ 

akáthiŋ na wíŋyaŋ kiŋ apáhá škhé. Hó éyaš wíŋyaŋ k’uŋ uší wíkiyuthiŋ na tákuni šíča ečhákičuŋ 

kte šni kéya okíyaka škhé. Kȟoškálaka kiŋ lé wóiyukčaŋ šíča yuhá šni čha akíčibleza kéyá škhé. 

Wíŋyaŋ kiŋ Lakȟól’iya čha kȟoškálaka kiŋ wičákȟela na ektá í škhé (Brown J. E., 1967; Brown J. E., 

1989). 

Wíŋyaŋ k’uŋ wakȟáŋ kéič’iyiŋ na kȟoškálaka kiŋ anáǧoptaŋ na tókhel ečhúŋ ší kiŋ ečhúŋ 

kiŋháŋ, tȟóyate kiŋ taŋyáŋ úŋpi kta kéya škhé. Kȟoškálaka k’uŋ gleší na oyáte-tȟómničiye kiŋ 

wítaya wičhákičho ší naháŋ iglúwiŋyeya wičháši ší škhé. Héčhuŋ čha ektá wičháhi na wóopȟe 

šakówiŋ é na wičhóȟ’aŋ šakówiŋ kiŋ oyáte kiŋ uŋspéwičhakhiya škhé. Yuŋkȟáŋ opȟáȟte waŋ yuhá 

hí čha yužúžu na wičhákipazo škhé. Lé čhaŋnúŋpa wakȟáŋ héčha čhaŋkhé tókheškhe wačhékiyapi 

čháŋna úŋpi kte kiŋ owíčhakiyákiŋ na uŋspéwičhakhiya škhé. Na nakúŋ pté na wíŋyaŋ na 

wakȟáŋyeža kiŋ tóškhe waŋkátuya wičháyuzapi kte iyéčheča kiŋ owíčhakiyáka škhé. Khiglé šni 

itȟókab, tókša kú kta kéya škhé. Yuŋkȟáŋ akȟóketkiya máni kiŋ él, tópakhiglé ičáptaŋptaŋ kič’úŋ 

škhé. Héčhuŋ naháŋ pté sáŋ hiŋglá škhé (hé úŋ héčhel čhažéyatapi) (Brown J. E., 1967; Brown J. 

E., 1989).1 

Wóopȟe šakówiŋ Lakȟóta oyáte kiŋ uŋspéwičhakhiye k’uŋ hená lená é: 

1 Okášpe Siŋtéyapi Č iwáŋyaŋka yo 
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1. Wówačhaŋtognáke

2. Wówauŋšila

3. Wóyuonihaŋ

4. Wówačhiŋtȟáŋka

5. Wówaȟwala

6. Wóohitike

7. Wóksape

Lakȟóta kiŋháŋ oóphiič’iye kiŋ lená líla waŋkátuya yawápi na étkiya líla škáŋpi. Hó éyaš 

nakúŋ iyúha ȟčiŋ ognáyaŋ úŋpi kiŋ hé líla oéčhuŋ theȟíka čha slolyápi. Na agná wóopȟe kiŋ iyúha 

íčhikȟoyaka čha tuwá tókhi wówačhaŋtognáka yuhá máni čhíŋ háŋtaŋš, nakúŋ wówauŋšila yuhá 

kte héčha, na uŋmá hená. Tuwé Lakȟóta kiŋ iyúha wóopȟe kiŋ lená slolyápi na okáȟniǧapi na 

ogná uŋ-wáčhiŋpi. Tuwá aktášniyaŋ ophíič’iye háŋtaŋš, átayela iyópȟeyapi kte šni načhéče, hó 

éyaš uŋgnáš iwóglakapi na aíyapi úŋ yaówotȟaŋlapi kte séče. Héčhel tuwé ótaȟča oóphiič’iye 

šakówiŋ ogná úŋpi kta íyoikpaštákapi čhaŋkhé oyáte kiŋ waš’ákapi na taŋyáŋ úŋpi.  

(Miyasato T. , 2015). 

Wówačhaŋtognáke kiŋ hé léčhel kȟápi: Tuwé kiŋ iyúha Oyáte kiŋ waŋkál wičhágluzapi na 

úŋ óhiŋni wak’úpi na wawók’upi. Na takúšnišni ečéla wičhák’upi naíŋš owíčhak’upi šni, éeye 

wičhóčhaŋtiyápȟa kȟó; wókikčaŋpte, wówauŋšila…héčhekčhe, na tóhaŋni tákuni héktakiya 

waktápi šni. Lakȟóta kiŋháŋ tȟa wóyuha na tȟa wówižiča kiŋ okíčhič’upi s’a tkȟá. Wičhóȟ’aŋ waŋží 

yuhápi čháŋna, líla otúȟ’aŋpi na wíȟpeyapi. Héčhel watóhaŋl šna átaya iglásotapi. Nakúŋ wakáŋ 

kiŋ épi na wabléniča kiŋ épi na wiwáziča kiŋ awáŋwičhaglakápi kiŋ hé líla waŋkátuya yawápi. 

Héčhuŋp-s’e oyáte kiŋ égna, tuwé k’éyaš taŋyáŋ nípi na tuwéni líla waȟpániče šni. Wóeye waŋ 
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eháŋni Lakȟóta kiŋ eyápi s’a kiŋ lé é: “Táku otúyaȟ’aŋ kiŋ hé yaglúha kte, na táku ayákšiže kiŋ hé 

yagnúni kte” (Miyasato T. , 2015). 

Wówačhiŋtȟáŋka eyápi kiŋ hé léčhel kȟápi: takúŋl othéȟikiŋ naíŋš wókȟokpȟeka waŋží 

hinážiŋ háŋtaŋš, iníhaŋšni, š’agyáhaŋ itóheyapi kta waŋ héčha. Na nakúŋ líla wayázaŋpi naíŋš 

kakížapi háŋtanaš, ipážiŋpi. Naháŋ líla wóčhaŋtiyapȟa ečhíyataŋhaŋ kakížapi háŋtaŋš - čhaŋté 

iháŋgyapi séče - lílaȟčiŋ kpazópi šni. Na hé isáŋpȟa, tȟéhaŋ ločhíŋpi naíŋš lílaȟčiŋ okȟátapi naíŋš 

čhuwítapi háŋtaŋš, ítokȟapi kte šni iyéčheča. Héčha úŋ, wóyazaŋ na akíȟ’aŋič’iyapi kiŋ hená 

wičhóȟ’aŋ eyá Pté Sáŋ Wíŋ oyáte kiŋ uŋspéwičhakhiye kiŋ aíkȟoyake. Héčhuŋp-s’e wótheȟi él 

iyéič’iyapi háŋtaŋš, blihéič’iyapi na čhaŋtét’iŋs’íč’iyapi na iníhaŋšni wótheȟi k’uŋ itóheyapi okíhipi. 

Héčhena kȟópȟeglapi séče éyaš iníhaŋšni iglóayapi kte héčha. Wóopȟe kiŋ lé úŋ, oyáte kiŋ 

othéȟika óta akhípȟapi škȟá niwáčhiŋpi na ečhél niíč’iyapi (Miyasato T. , 2015) Oglála Lakȟóta 

wičháša waŋ Richard Iron Cloud ečíyapi čha heyé taku waštéšte kiŋ iyúha waíč’iuŋyaŋpi etáŋhaŋ 

hiyú weló eyé.  

Wóksape kiŋ hé wakáŋ kiŋ ožúlapi, ičhíŋ tȟéhaŋ ní úŋpi čha táku óta akhípȟapi na 

uŋspéič’íčhiyapi na slolyápi na okáȟniǧapi. Toháŋyaŋ iyúha uŋnípi kiŋ heháŋyaŋ wóksape kiŋháŋ 

uŋkhúwapi. Héčheš Uŋčí Makȟá akáŋl wógligleyapi kiŋ uŋkáblezapi naháŋ táku úŋ uŋnípi kiŋ 

uŋkóglaȟniǧapi. Na nakúŋ wówičala wakȟáŋ hená táku kȟápi kiŋ kȟó uŋkókaȟniǧapi na 

wóokaȟniǧe uŋ hé yuhá uŋnípi. Wóksape kiŋ hé oyáte kiŋ owíčhuŋk’upi uŋkókihipi. Wóksape 

yuhápi háŋtaŋš nakúŋ wičhóni wakȟáŋ ogná nípi naháŋ táku makȟá akáŋl ní úŋpi kiŋ hená iyúha 

wičháyuoniháŋpi na ohówičhalapi. Wóihaŋble kiŋ hená íŋš-eyá wóksape yunáyeuŋkhiyápi okihi 

čhaŋkhé hená anáuŋǧoptaŋpi kta iyéčheča, iyótaŋš héčha uŋkólepi háŋtaŋš. Tuwá táku kiŋ lená 

ogná úŋ háŋtaŋ, eyášna wóitȟaŋčhaŋ k’úpi. Wóksape na wóslolye kiŋ ótakiya uŋkíčupi; 
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wičhóičhaǧe ogná yunáyeyapi naíŋš tȟáŋkake kiŋ wakȟáŋyeža kiŋ yunáyewičhakhiyápi naíŋš 

wakáŋke čiŋ tȟáŋkake kiŋ yunáyewičhakhiyápi naíŋš Uŋčí Makȟá uŋspéuŋkhiyapi okíhi, naíŋš 

Tȟuŋkášila kiŋ hená (Miyasato T. , 2015). 

Wówauŋšila kiŋ hé tuwá tókhi takúŋl akhípȟa naíŋš šilyá iyéič’iyiŋ naíŋš oglúšiče háŋtaŋš, 

iníhaŋšni úŋšiuŋlapi. Lé wówačhaŋtognáke kiŋháŋ kičhí íčhikȟoyake, na lená úŋ oyáte kiŋ taŋyáŋ 

úŋpi. Na iyótaŋš oyáte kiŋ wabléniča kiŋ épi na óhuŋkešni kiŋ épi na wakáŋ kiŋ úŋšiwičhálapi s’a. 

Nakúŋ zuyá waŋží ahíktepi háŋtaŋš, Lakȟóta kiŋ thítakuye kiŋ líla úŋšiwičhálapi na ówičhakiyapi 

s’a. Na tuwéni wóečhuŋ kiŋ hé wóiksape yawá šni (Miyasato T. , 2015).  

Wóyuonihaŋ eyápi kiŋ hé tuwé k’éyaš yuónihaŋpi na nakúŋ iglúonihaŋpi na tuwá tȟa 

wóiyowažapi kiŋ iyúha waŋkál yúzapi. Tuwá líla ohítikiŋ na wačháŋtognákiŋ na ksápiŋ na waúŋšila 

na wačhíŋtȟaŋka na wáȟwala háŋtaŋš, hé líla yuónihaŋpi. Na táku waštéšte ečhúŋpi naíŋš 

kigléǧapi háŋtaŋš, hená kiksúyapi na nakúŋ waŋblí wíyaka naíŋš itówapi wičhák’upi naíŋš olówaŋ 

wičhákičičaǧápi. Tuwá líla yuónihaŋpi háŋtaŋš, uŋgnáš wóitȟaŋčhaŋ k’úpi. Wóyuonihaŋ kiŋ hé 

tuwé kiŋ iyúha čikčík’alapi hetáŋhaŋ khuwápi na yuhá máni wačhíŋpi (Miyasato T. , 2015). 

Wóohitike kiŋ hé léčhel kȟápi: takúŋl wókȟokpȟeke éyaš čhaŋtét’iŋzapi na iníhaŋšni 

škáŋpi. Eháŋni Lakȟóta kiŋ wakȟáŋyežapi hetáŋhaŋ léčhel waúŋspewičhakhiyápi; okíčhize él t’ápi 

kiŋ hé kaŋíyagleya nípi kiŋ hé isáŋmya wašté. Wakȟáŋyeža tȟa-wíčhooyake na tȟa wóškate kiŋ 

wóečhuŋ ohítika óta aíkȟoyake. Wóohitike kiŋ hé tókheškhe waéčhuŋpi na nakúŋ tókheškhe úŋpi. 

Tuwéni yuhá tȟúŋpi šni éyaš eháŋni wičhóni kiŋ wóinapȟeka čha iyúha khuwápi kte héčha 

(Miyasato T. , 2015).  

Ehákela, wówaȟwala kiŋ hé tȟaŋmáhel na tȟawáčhiŋ mahél na čhaŋté mahél wóablakela 

héčha. Čhaŋgléška kiŋ hé héčhel uŋspéuŋkhiyapi; tókheškhe átaya owótȟaŋla uŋk’úŋpi kta 
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iyéčheča kiŋ hé. Tuwá waktóglaka čháŋna šna, tuwé k’éyaš okíčičaȟníǧe, hé wóowotȟaŋla k’uŋ hé 

ič’íčhuwa. Nakúŋ wóksape khuwápi naháŋ oíč’ignag wačhíŋpi. Isáŋathi (Miyasato T. , 2015). 

Héčheš wóopȟe šakówoŋ kiŋ lená Lakȟóta kiŋ ígluzezepi na yuhá máni wačhíŋpi, héčhuŋp-

s’e taŋyáŋ ičháǧapi na wówakȟaŋ ečhíyataŋhaŋ tȟáŋkakapi kte. Oóphiič’iye kiŋ lená tókheškhe 

itȟáŋčhaŋ kiŋ oȟ’áŋpi kiŋ hečéla šni, éyaš tuwé kiŋ iyúha ič’íčhuwapi, na wičhóičhaǧe ogná 

yunáyeyapi. Wóopȟe šakówiŋ k’uŋ wičhóni kičhí íčhikȟowakiŋ na tuwé kiŋ iyúha líla étkiya 

škíŋčiyapi. Na tȟuŋkášilawičháyapi é na uŋčíwičhayapi kiŋ épi čha eyášna uŋspéwičhakhiyápi 

(Miyasato T. , 2015) 

Lakȟóta kiŋ glíšni owáyawa ektá yewíčhakhiyápi yuŋkȟáŋ wóopȟe kiŋ hená éktuŋš áyapi. 

1880 heháŋtaŋhaŋ, Míla Háŋska wóitȟaŋčhaŋ kiŋ táku Lakȟóta kiŋ wičálapi kiŋ ótaȟča anáptapi 

na wakȟáŋyeža kiŋ iyúha kiníl glíšni owáyawa ektákta úŋpi. 1930s yuŋkȟáŋ tóna eháŋni glíšni 

owáyawa él wayáwapi k’uŋ hená waná tȟáŋkakapi na iyé íŋš-eyá čhiŋčá kiŋ owáyawa héčha ektá 

yewíčhakiyápi, héčhuŋ-s’e wakȟáŋyeža óta húŋku-čhóla na atkúku-čhóla ičháǧapi. Héčheš 

waníyetu tóna kiŋ iyópteya Lakȟóta kiŋ táku óta gnúnipi, hó éyaš tuwé húŋȟ iníhaŋšni 

wakíksuyapi kte ȟčiŋ škáŋpi čha oyáte kiŋ táku kiŋ iyúha ȟčiŋ gnúpi šni na takúku naháŋȟči yeyé. 

Na héčhena takú léčhuŋp-s’e slol’úŋyaŋpi: wakáŋ waŋží yuónihaŋ phičá čha léčhetu; oóphiič’iye 

waštéšte ogná úŋ naháŋ tuwé kiŋ iyúha iyé itȟókab wičhákiksuye, na nakúŋ owótȟaŋla na 

wačháŋtognákiŋ na úŋšiič’iyiŋ na wačhíŋtȟaŋka.  
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Okášpe 5: Wazí Aháŋhaŋ Oyáŋke Él Owáyawa kiŋ 

Wazí Aháŋhaŋ Oyáŋke él, owáyawa tȟoktȟókeča híŋ na hená íčhitȟoktȟogye 

íŋyaŋgkhiyápi. Leháŋl owáyawa yaŋké kiŋ akéšagloǧaŋ na lená épi: 

● Wašíčuŋ Tȟašúŋke Owáyawa (K-8)

● Íŋyaŋ Šála Owáyawa (pre-K-8)

● Tȟašúŋke Witkó Owáyawa (K-12)

● Lakhóta Waldorf Owáyawa (K-8)

● Lakȟóta Maswíkhičhaŋye Owáyawa Waŋkátuya (9-12)

● Tȟaópi Čík’ala Owáyawa (K-12)

● Išná Wičhá Owáyawa (K-8)

● Oglála Lakȟóta Oyáŋke Thiyáta Owáyawa (9-12)

● Wíŋyaŋ Wakȟáŋ Owáyawa (K-8)

● Oyáte Wóiyowaža Waníkiya Wówičala Owáyawa (K-12)

● Wazí Aháŋhaŋ Oyáŋke Wikȟóškalaka Owáyawa (6-12)

● Wazí Aháŋhaŋ Owáyawa (K-12)

● Pȟahíŋ Siŋté Owáyawa (K-8)

● Ógle Lúta Owáyawa (K-8)

● Maȟpíya Lúta Owáyawa (k-12)

● Makȟóšiča Owáyawa (K-8)

● Šuŋgmánitu Tȟáŋka Wakpála Owáyawa (K-8)
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● Čhaŋkpé Ópi Owáyawa (K-8)

Owáyawa kiŋ lená húŋȟ Ikčé Oyáte Wóuŋspe Okȟólakičhiye (Pine Ridge Indian 

Reservation - Demographics & Population, 2023) (BIE) kiŋ íŋyaŋgkhiyapi na ȟúŋȟ Oyáte kiŋ 

íŋyaŋgkhiyapi na húŋȟ makȟópašpe kiŋ íŋyaŋgkhiyapi na húŋȟ íŋš oíč’ihiya íŋyaŋke: 

BIE Íŋyaŋgkhiyapi 

● Wazí Aháŋhaŋ Owáyawa

Oyáte Íŋyaŋgkhiyapi 

● Wašíčuŋ Tȟašúŋke Owáyawa (K-8)

● Tȟašúŋke Witkó Owáyawa (K-12)

● Tȟaópi Čík’ala Owáyawa (K-12)

● Išná Wičhá Owáyawa (K-8)

● Pȟahíŋ Siŋté Owáyawa (K-8)

● Čhaŋkpé Ópi Owáyawa (K-8)

Makȟópašpe Íŋyaŋgkhiyapi 

● Íŋyaŋ Šála Owáyawa (pre-K-8)

● Lakȟóta Maswíkhičhaŋye Owáyawa Waŋkátuya (9-12)

● Oglála Lakȟóta Oyáŋke Thiyáta Owáyawa (9-12)

● Ógle Lúta Owáyawa (K-8

● Makȟóšiča Owáyawa (K-8)

● Šuŋgmánitu Tȟáŋka Wakpála Owáyawa (K-8)

Oíč’ihiya Íŋyaŋke 
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● Lakhóta Waldorf Owáyawa (K-8)

● Wíŋyaŋ Wakȟáŋ Owáyawa (K-8)

● Oyáte Wóiyowaža Waníkiya Wówičala Owáyawa (K-12)

● Wazí Aháŋhaŋ Oyáŋke Wikȟóškalaka Owáyawa (6-12)

● Maȟpíya Lúta Owáyawa (k-12)

Ikčé Oyáte Wóuŋspe Awáŋyaŋka (BIE) kiŋ hé eháŋni Office of Indian Education Programs 

eyápi tkȟá. Yuŋkȟáŋ hé Wasútȟuŋ Wí 29, 2006 k’uŋ héhaŋ, phiyá čhaštȟúŋpi ičhíŋ okȟólakičhiye 

kiŋ tȟókeča áya čha eháŋni čhažé kiŋ aíyopteya hé šni. Leháŋl Ikčé Oyáte Wóuŋspe Awáŋyaŋka 

itȟáŋčhaŋ kiŋ é čha wóuŋspe oíŋyaŋke kiŋ iyúha íŋyaŋgkhiye, na hená lená é: wóopȟe na 

wówasukiye káǧe, wóečhuŋ kiŋ iyúha awáŋyaŋke, na wóuŋspe-mázaska kiŋ iyúha tókheškhe 

kič’úŋpi kiŋ iyé yasú (Statistics of the Bureau of Indian Education: U.S. Department of the Interior, 

2023). 

Iyúpȟaȟ BIE owáyawa opáwiŋǧe sáŋm wikčémna šaglóǧaŋ sáŋm yámni yukȟé, na hená 

owákpamni-oyáŋke wikčémna šákpe sáŋm tópa él, makȟópašpe wikčémna núm sáŋm yámni él 

hé. Agná, owáyawa kiŋ lená wayáwa 46,000 él ópȟapi. Hó na owáyawa kiŋ lená wikčémna záptaŋ 

sáŋm yámni BIE kiŋ íŋyaŋgkhiyiŋ na opáwiŋǧe sáŋm wikčémna yámni íŋš BIE kiŋ wówaši-oígwapi 

iyóȟlogya íŋyaŋgkhiyiŋ naíŋš mázaska-wóokiye wičhák’u. Nakúŋ BIE kiŋ hé owáyawa na owáyawa-

oȟpáye tóna owákpamni-oyáŋke itȟáŋkal na ikhíyela háŋ čha él škáŋ. Na tónakiya mázaska úŋ 

ikčé wayáwa óta ówičhakiye. Kȟosáŋ ȟčiŋš BIE kiŋ owáyawa waŋkátuya núm iyátayela 

íŋyaŋgkhiye: Haskell Indian Nations University (Lawrence, Kansas ektá) naháŋ Southwestern 
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Indian Polytechnic Institute (Albuquerque, New Mexico étu) (Statistics of the Bureau of Indian 

Education: U.S. Department of the Interior, 2023). 

1975 uŋ héhaŋ, Ikčé Oyáte Oígluha na Wóuŋspe Wóokiye Wóštaŋpi (Indian Self-

Determination and Education Assistance Act) kiŋ hé iyópteyapi. Wóštaŋpi kiŋ lé iyóȟlogya, Míla 

Háŋska Tȟuŋkášilayapi tȟa wówaši húŋȟ Ikčé Oyáte okȟólakičhiye kiŋ waná átayela ób wówaši-

oígwapi káǧapi okíhipi na katíŋyeya mázaska kič’úŋpi okíhipi. Na Ikčé Oyáte kiŋ hená tókhešhke 

mázaska kiŋ lená úŋpi kte kiŋ waná iyé gluštáŋpi okíhipi. Nakúŋ Public Law 100-297 eyápi waŋ 

iyópteyapi na lé ogná, owáyawa eyá kaȟníȟ-phičá čha tȟóyate kiŋ íŋyaŋgkhiyapi okíhipi na 

čhaŋbláska él yaŋkápi kiŋ oyáte kiŋ hetáŋhaŋpi kte. Héčhel owáyawa kiŋ lená iglúhapi kte, na 

tȟóyate kiŋ tókheškhe iwášteič’iyapi kte (na wayáwa kiŋ iwáštepi kte) kiŋ hógna íŋyaŋgkhiyapi 

okíhipi. Wóiyukčaŋ kiŋ lé “wóuŋspe óigluha” eyápi, héčheš Ikčé Oyáte kiŋ tókheškhe tȟóuŋyepi 

ogná wašté kta héči hé iyé tȟá-wákȟaŋyeža kiŋ waúŋspewičhákičhiyapi okíhipi (Statistics of the 

Bureau of Indian Education: U.S. Department of the Interior, 2023). 

Míla Háŋska makȟóčhe él, “Oyáte Íŋyaŋgkhiyapi” owáyawa waŋží Tribally Controlled Schools 

Act of 1988 oȟlátheya mázaska ičú naíŋš Wóuŋspe-Wówapikaǧe kiŋ Tribally Controlled Schools 

Act of 1988 aíyopteya háŋ kéye. Owáyawa kiŋ lé Ikčé Oyáte okȟólakičhiye waŋží íŋyaŋgkhiyiŋ na 

wayáwa waúŋspewičhákhiyiŋ na BIE naíŋš wóuŋspe okȟólakičhiye tȟókeča waŋžíni íŋyaŋgkhiye 

šni. BIE íŋyaŋgkhiyapi owáyawa kiŋ hená ítȟokeča, ičhíŋ BIE owáyawa él, Department of 

Education kiŋ é čha mázaska kič’úŋ, wayáwapi na škal’ákičhiyapi na wóečhuŋ úŋ (Statistics of the 

Bureau of Indian Education: U.S. Department of the Interior, 2023). 
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Indian Affairs (IA) eyápi kiŋ hé owáyawa opáwiŋǧe sáŋm wikčémna šaglóǧaŋ sáŋm yámni 

kiŋ lená mázaska wičhák’u naháŋ awáŋwičhayaŋkíŋ na nakúŋ aphíye s’a. Héčhel makȟópašpe-

owáyawa-awáŋyaŋka-okȟólakičhiye waŋží iyéčheča. Hó éyaš makȟópašpe-owáyawa-awáŋyaŋka-

okȟólakičhiye waȟpáye-mázaska uŋ waíŋyaŋgkhiyápi, naháŋ tȟuŋkášilayapi mázaska ičúpi okíhipi 

(P.L. 81-815). BIE owáyawa kiŋ hená íŋš waȟpáye-mázaska ičúpi okíhipi šni, éyaš íŋš-eyá 

tȟuŋkášilayapi mázaska ičúpi okíhipi. Naháŋ nakúŋ owáyawa k’uŋ hená wóopȟe 23 oȟláthe 

íŋyaŋkapi kte héčha, na wóopȟe kiŋ hená tȟuŋkášilayapi na makȟópašpe na ikčé oyáte kiŋ 

etáŋhaŋ hiyú. Owáyawa káǧapi na awáŋyaŋkapi kiŋ hé DOI tȟawówaši kiŋ waŋží é, na wólakȟota 

óta wóaiȟpeye kiŋ lé iwóglake (Department of the Interior Burieau of Indian Affairs Pine Ridge 

Agency, 2023). 

Dakota Itókaǧata makȟópašpe owáyawa kiŋ hená (wóali okhíse - wóali akénuŋpa) 

ečhékčhe híŋ na owáyawa itȟáŋčhaŋ ȟča épi na čhaŋbláska čha yús áyapi. Na čhaŋbláska él 

yaŋkápi kiŋ hená éna wičhákaȟniǧapi. 2021 k’uŋ héhaŋ, owáyawa kiŋ lená wayáwa 139,471 

ópȟapi na hená owáyawa opáwiŋǧe šákpe sáŋm wikčémna napčíyuŋka sáŋm šakówiŋ él 

wayáwapi, owáyawa oyáŋke opáwiŋǧe sáŋm wikčémna šakówiŋ él. Na lená él, 

waúŋspewičhákhiye kȟoktópawiŋǧe napčíyuŋka sáŋm opáwiŋǧe yámni sáŋm wikčémna yámni 

sáŋm tópa wówaši ečhúŋpi, na wayáwa akétopa úŋ, waúŋspewičhákhiye waŋží yukȟé. Waníyetu 

Wí 29, 2010 uŋ héhaŋ, Dakota Itókaǧata Makȟópašpe Wóuŋspe Okȟólakičhiye kiŋ hé Common 

Core standards eyápi kiŋ hená yusútapi na 2014-2015 wahéhaŋl ožúla kigléǧapi (Statistics of the 

Bureau of Indian Education: U.S. Department of the Interior, 2023). 
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Oglála Lakȟóta Makȟópašpela Owáyawa Oyáŋke 65-1 kiŋ hé owáyawa oyáŋke héčha na 

átaya Wazí Aháŋhaŋ Oyáŋke kiŋ imáhel yaŋké. Hél wayáwa kȟoktópawiŋǧe sáŋm opáwiŋǧe 

šakówiŋ wayáwapi na hená owáyawa záptaŋ ektá yápi: Makȟóšiča Owáyawa, Šuŋgmánitu Tȟáŋka 

Wakpála Owáyawa, Íŋyaŋ Šála Owáyawa, Lakȟóta Maswíkhičhaŋye Owáyawa Waŋkátuya, na 

Ógle Luta Owáyawa, hená é. Na hená él, waúŋspewičhákhiya opáwiŋǧe sáŋm wikčémna tópa 

sáŋm záptaŋ wówaši ečhúŋpi. Wayáwa opáwiŋǧe etáŋhaŋ wikčémna napčíyuŋka sáŋm záptaŋ 

wayáwa-itȟókšu ogná wayáwa ektá yápi na thiyátakiya glápi. Na wayáwa opáwiŋǧe etáŋhaŋ 

wikčémna napčíyuŋka sáŋm šakówiŋ Oglála Lakȟóta Oyáte él čhažé oígwapi (Oglala Lakota 

County School District 65-1, 2023). 

Owáyawa kiŋ lená isáŋmya, Wazí Aháŋhaŋ Oyáŋke él, owáyawa tópa oíč’ihiya íŋyaŋke. 

Waŋží Lakhóta Waldorf Owáyawa kiŋ é. Lé wayáwa wóali okhíse etáŋhaŋ, wóali šaglóǧaŋ 

heháŋyaŋ wičháyuha, na owáyawa kiŋ lé išíčhola na owáčhekiye waŋžíni aíkȟoyake šni. Waldorf 

owáyawa kiŋháŋ wóuŋspe kiŋ waŋkátuya yúzapi na wakȟáŋyeža kiŋ líla wíwičhayukčaŋpi na 

wówaši eyá wašté na taŋyáŋ othéȟika čha wičhák’upi na iyéčhiŋka napé kič’úŋyaŋ waéčhuŋ- 

wičhákhiyapi. Na itówapi-káǧapi na táku héčhekčhe kiŋ takú wayáwa kiŋ ečhúŋpi kiŋ iyúha 

aíkȟoyagyápi. Waldorf owáyawa hená wakȟáŋyeža kiŋ toháŋyaŋ ní úŋpi heháŋyaŋ wóuŋspe 

khuwápi kta čhiŋwíčhakhiyapi, héčhel taŋyáŋ iglóayapi kte. Lakhóta Waldorf Owáyawa kiŋ hé 

1993 uŋ héhaŋ yuǧáŋpi, na wakȟáŋyeža húŋkupi na atkúkupi kiŋ é čha yuǧáŋpi. Na wóawačhiŋ 

waŋ yuhá škáŋpi kiŋ hé, čhiŋčápi kiŋ wóuŋspe wašté ičúpi na nakúŋ Lakȟól wičhóuŋ kiŋ kȟó 

slolkíyapi kte. Na Waldorf wóečhuŋ kiŋ kaȟníǧapi ičhíŋ waštélakapi naháŋ Lakȟól wičhóuŋ na 

Lakȟóliyapi kiŋ kičhí aíkȟoyagkičhiye phičá kéčhiŋpi. Lakhóta Waldorf Owáyawa kiŋ héčhena 
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owáyawa ečéla héčhuŋp-s’e Waldorf wóuŋspe na Lakȟól wičhóuŋ na Lakȟóliyapi kiŋ iyáyustag 

waéčhuŋ (Lakota Waldorf School, n.d.). 

Oyáte Wóiyowaža Waníkiya Wówičala Owáyawa kiŋ hé íŋš wíŋyaŋ waŋ Kathy Dyer ečíyapi 

čha tȟoká yuǧáŋ, ičhíŋ Wazí Aháŋhaŋ él, wakȟáŋyeža kiŋ thiyáta waúŋspewičhákhiya čhíŋ. 

Ótȟokahe ektá, wayáwa záptaŋla waúŋspewičhákhiya yuŋkȟáŋ wakȟáŋyeža eyá akáb wičhákičho. 

Heháŋl wičhóthi waŋ él thí kiŋ hé waŋyáŋkapi ektá owáyawa kiŋ wašté na wayáwa kiŋ taŋyáŋ 

úŋpi s’eléčheča čhaŋkhé húŋkupi na atkúkupi eyá íŋš-eyá čhiŋčápi kiŋ él ópȟapi kta 

čhiŋwíčhakhiyapi kéyapi. Čhaŋkhé ptáyela škáŋpi na owáyawa čík’ala waŋ káǧapi, 2009 uŋ héhaŋ. 

Heháŋhaŋtaŋ, waníyetu iyóhila, wayáwa tȟéča él ópȟawičhákhiyapi na ečhél owáyawa kiŋ tȟáŋka 

áye. Leháŋl wayáwa eyá tȟoká wičháyuhapi kiŋ hená wóali ičíšakowiŋ él wayáwapi. Waniyétu 

iyóhila, wóali waŋžígži owáyawa kiŋ aégnakapi (Oyate Concern, 2023). 

Wazí Aháŋhaŋ Oyáŋke Wikȟóškalaka Owáyawa kiŋ hé íŋš wayáwa wóali ičíšakpe etáŋhaŋ 

wóali iákenuŋpa heháŋyaŋ wičháyuha na owáyawa kiŋ lé išíčhola na owáčhekiye waŋžíni 

aíkȟoyake šni. Makȟópašpe na tȟuŋkášilayapi etáŋhaŋ mázaska tákuni ičú šni, ée tuwáwaka 

iyéčhiŋka mázaska kič’úŋpi na ečhél owáyawa kiŋ íŋyaŋkiŋ na yuǧáŋ-he. Tóna hél wayáwapi kiŋ 

iyúha wikȟóškalaka héčhapi na owáyawa kiŋ hená wíŋyaŋ wašté na wíŋyaŋ iglúha na wíŋyaŋ 

waš’áka héčha ičháǧapi kta čhiŋwíčhakhiyapi. Héčha úŋ, líla wikȟóškalaka kiŋ ówičhakiyapi na 

nakúŋ yuwáŋkal wičháyuzapi. Wikȟóškalaka eyá hél wayáwapi kiŋ hená líla STEM wóuŋspe 

uŋspéič’ičhiyapi, hó éyaš kȟoškálaka waníčapi ičhíŋ hená eyášna STEM wóuŋspe él 

tȟokáheič’iyapi. Owáyawa kiŋ lé wóuŋspe taŋyáŋ othéȟika čha aíkȟoyakiŋ na Lakȟól wičhóuŋ na 

wičhóȟ’aŋ na Lakȟóliyapi kiŋ kȟó aíkȟoyake. Hé úŋ ečhíyataŋhaŋ, wikȟóškalaka kiŋ líla taŋyáŋ 
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waéčhuŋpi na wíŋyaŋ ahípi kiŋháŋ, waúŋspepi na ksápapi na oyáte kiŋ taŋyáŋ yús awíčhayapi kte 

(Pine Ridge Girls School, 2023). 
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Okášpe 6: Maȟpíya Lúta Owáyawa Eháŋni-Wóyakapi na Huȟáka kiŋ 

Maȟpíya Lúta Owáyawa kiŋháŋ Sápa Úŋ, K-12 owáyawa héčha na Wazíahaŋhaŋ, Dakota 

Itókaǧata él hé. Owáyawa kiŋ tuktétu núŋpa hé: Wíŋyaŋ Wakȟáŋ Owáyawa (Pȟahíŋ Síŋte él) 

naháŋ Maȟpíya Lúta Owáyawa (Wazí Aháŋhaŋ él). Wayáwa eyá hél wayáwapi kiŋ hená ótaȟča 

Oglála Lakȟóta héčhapi, na ótaȟča Wazí Aháŋhaŋ Oyáŋke etáŋhaŋpi. Owáyawa kiŋ lé 1888 uŋ 

héhaŋ káǧapi (Red Cloud History, 2015). 

1812 Okíčhize kiŋ hetáŋhaŋ, Míla Háŋska tȟuŋkášilayapi kiŋ iyúkčaŋ-haŋpi: tókheškhe 

ečhúŋpi yuŋkȟáŋ Ikčé Oyáte kiŋ hená wašíču tȟóȟ’aŋ ogná úŋpi kte. Waníkiya Wičálapi kiŋ hená 

lé líla čhíŋpi, na Tȟuŋkášilayapi Thomas Jefferson k’uŋ hé Ikčé Oyáte kiŋ wašíču iglútȟokčapi 

okíhipi kéčhiŋ kéye. Heyé kiŋ heháŋtaŋhaŋ, wašíču eyá Ikčé Oyáte owáyawa íŋyaŋgkhiye kiŋ 

hená hétkiya škáŋpi (Bangert, 1972; Chittenden & Richardson, 1905). 

Waníkiya Okȟólakičhiye eyápi kiŋ hé Sápa Úŋ okȟólakičhiye héčha, na wičháša kiŋ hená 

1632 heháŋtaŋ Khéya Wíta Makȟóčhe él úŋpi. Ótȟokaheya Uŋčíyapi Makȟóčhe ektá Quebec 

eyápi kiŋ hél úŋpi. Lakȟóta kiŋ “Sápa Úŋ” eyá čhažéwičhayatápi, ičhíŋ óhiŋni šiná sápa úŋpi. 

Tȟoká hiyúweǧapi kiŋ heháŋtaŋhaŋ, Ikčé Wičháša kiŋ kȟolá wičhákaǧapi naháŋ Spayóla tuŋwéya 

eyá ób 1697 uŋ héhaŋ California ektá tȟoká ihúŋnipi. Yuŋkȟáŋ 1773 k’uŋ héhaŋ, Sápa Úŋ 

Itȟáŋčhaŋȟča kiŋ Waníkiya Okȟólakičhiye kiŋ wičhápažužu wačhíŋ na heháŋtaŋ waníyetu tóna 

yukȟáŋ waníčapi. Yuŋkȟáŋ 1814 uŋ héhaŋ okȟólakičhiye kiŋ kiní (Bangert, 1972; Chittenden & 

Richardson, 1905). 

1823 k’uŋ héhaŋ, Waníkiya Okȟólakičhiye kiŋ húŋȟ Florissant, Missouri ektá wičhákičhopi 

na Ikčé Oyáte kiŋ wičháyuwášičupi kte ȟčiŋ škáŋpi kiŋ él wawókiye wičhášipi. Waŋží Pierre Jean 
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De Smet ečíyapi na hé íyečhana líla očháštȟaŋiŋyaŋ úŋ. 1838 eháŋl, wiyóȟpeyatákiya ománi 

naháŋ ótȟokaheya Očhéthi Šakówiŋ Oyáte kiŋ atáwičhaye (Bangert, 1972; Chittenden & 

Richardson, 1905). 

Héhaŋ, Sápa Úŋ na Ská Úŋ kiŋ líla wičháša óta wiyóȟpeyatákiya iyáyewičháyapi na hél 

Ikčé Oyáte kiŋ Waníkiya-Wičála wičhákaǧapi kte ȟčiŋ škáŋpi. Hó éyaš Waníkiya Okȟólakičhiye 

k’uŋ Ikčé Oyáte kiŋ taŋyáŋ wičhákhuwapi na wičháyuonihaŋpi. Na nakúŋ líla Wakȟáŋtȟaŋka 

wičálapi na taŋyáŋ waéčhuŋ wačhíŋpi s’a. Héčha úŋ, Ikčé Oyáye kiŋ ótaȟča Waníkiya 

Okȟólakičhiye wičháša kiŋ waštéwičhalakápi (Chittenden & Richardson, 1905). Iháŋkthuŋwaŋ 

Dakhóta waŋ Pȟaláni-Apȟápi ečíyapi k’uŋ heyé, “…the Black-robe has neither wife nor children. His 

heart is undivided. All his care is for God and the happiness of the people that surround his cabin and the 

house of prayer” (Chittenden & Richardson, 1905, p. 1285). 

Sápa Úŋ kiŋháŋ tȟawíču waníčiŋ na čhiŋčá waníče. Čhaŋté kiŋ ówaŋžila úŋ 

Wakȟáŋtȟaŋka étkiya škáŋ na táku él éwačhiŋ kiŋ ečéla oyáte eyá itȟáŋokšaŋ thípi kiŋ hená, 

hená líla úŋšiwičhala yeló.”  

Father De Smet k’uŋ Ikčé Oyáte tȟóȟ’aŋpi na wówičala tȟáwapi kiŋ húŋȟ héčhetula šni, 

hó éyaš čhaŋtówičhagnáke. 1860 uŋ héhaŋ, Očhéthi Šakówiŋ Oyáte kiŋ iwówičhawa na heyé, 

One cannot help being anxious of the fate of the Indians of the approach of the whites. The 

treasures concealed in the heart of the mountains will attract thousands of miners from every; 

and with them will come the dregs of civilization, gamblers, drunkards, robbers and 

assassins…(Chittenden & Richardson, 1905, p. 118). 

Wašíču kiŋ makȟóčhe kiŋ lél khiyéla úpi čhaŋkhé Ikčé Oyáte kiŋ wakȟówičhawečipȟé. 
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Ȟé kiŋ imáhel takú othéȟika yaŋká čha hená wašíču kiŋ igní úpi. Mázaskazi ok’á wičháša kiŋ 

waná úpi na hená ób wayékiye s’a na wayátke s’a na wamánuŋ s’a na thíwičhakte s’a kiŋ 

takómni íŋš-eyá úpe ló. 

Očhéthi Šakówiŋ načá kiŋ Waníkiya Okȟólakičhiye kiŋ ób kȟolákičhiyapi čhíŋpi čhaŋkhé 

húŋȟ wičhákičhopi na égna thípi wakȟáŋ kaȟwíčhakhiyápi. 1868 wólakȟota kiŋ káȟ áyapi uŋ 

héhaŋ, Lakȟóta wakȟáŋ wičháša waŋ Tȟatȟáŋka Íyotake ečíyapi k’uŋ heyé, 

“The Black-robe has made a long journey to come us; his presence among us makes me very glad 

and with all my heart I wish him welcome to my country. I can understand all the words the Black-robe 

has just said to us: they are good and filled with truth” (Goll 1940). 

Sápa Úŋ kiŋ líla tȟéhaŋtaŋhaŋ máni hípi na él uŋhípi kiŋ úŋ líla čhaŋtémawašte. 

Mičháŋte kiŋ átaya úŋ taŋyáŋ hípi képȟe. Táku uŋkékiyapi kiŋ iyúha owákaȟniǧiŋ na tȟóiye kiŋ 

hená waštéšte na wówičakȟe.  

1869 k’uŋ héhaŋ, Tȟuŋkášilayapi Ulysses S. Grant wóštaŋ ečhíyataŋhaŋ Ikčé Oyáte kiŋ 

iyúha owákpamni-oyáŋke ektákta kašká éwičhaglepi kte. Lé “Wólakȟota wóštaŋpi” eyápi. 

Tákuwe héčhuŋ kiŋ hé, Ikčé Oyáte kiŋ owákpamni-oyáŋke imáhel taŋyáŋ tókȟašniyaŋ úŋpi kta 

kéye. Yuŋkȟáŋ Míla Háŋska tȟuŋkášilayapi kiŋ owákpamni-oyáŋke kiŋ iyúha owáčhekiye-okášpe 

wičhákikpamnipi, héčhel heháŋtaŋhaŋ hená “tȟáwapi.” Na ečhékčhe owáyawa kaȟ-wíčhašipi. 

Owákpamni-oyáŋke wikčémna šakówiŋ sáŋm núŋpa etáŋhaŋ, wikčémna šákpe sáŋm tópa Ská 

Úŋ okȟólakičhiye wičhák’uŋpi (Adams, D.W. 1995). 

Oglála Lakȟóta kiŋ iyé tópakiya khiwíčhayuksapi. Maȟpíya Lúta é na Lakȟóta itȟáŋčhaŋ 

uŋmá kiŋ líla tȟuŋkášilayapi tȟóawačhiŋpi kiŋ čhet’úŋglapi. Owákpamni-oyáŋke él kašká úŋpi kta 

čhíŋpi šni. Maȟpíya Lúta líla Waníkiya Okȟólakičhiye kiŋ waštéwičhalaka čha iyé owáyawa waŋží 
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kíčaǧapi čhíŋ. Čhaŋkhé wiyóhiyaŋpátakiya yíŋ na Čhaŋwápeǧi-Wí 28, 1877 uŋ héhaŋ, Thípi Ská 

ektá, omníčiye waŋ él, Sápa Úŋ waúŋspewičhákhiye etáŋ wičhála naháŋ: “Catholic priests are 

good, and I want you to give me one of them also” (Olsen 1965).  Sápa Úŋ wačhékiya-wičháša kiŋ 

wičháša waštépi na hená waŋží kȟó wačhíŋ yeló, eyé. Hó čhaŋkhé Wazí Aháŋhaŋ Oyáŋke kiŋ Ská 

Úŋ kiŋ tȟáwakhiyapi k’éyaš Maȟpíya Lúta líla wóitȟaŋčhaŋ na wówaš’ake yuhá čha anáǧoptaŋpi. 

1881 uŋ héhaŋ, wóopȟe kiŋ yutȟókečapi na waná Sápa Úŋ kiŋ íŋš-eyá Wazí Aháŋhaŋ owážapi 

kéyapi (Olsen, 1965). 

1887 k’uŋ héhaŋ, wičháša waŋ Ptekté ečíyapi čha makȟóčhe waŋ wóžuiyútȟapi-160 čha 

kič’úŋ na hél owáyawa kiŋ káǧapi kte. “Wanáp’iŋ Wakȟáŋ Owáyawa” eyá čhažéyatapi. Íomakȟa 

uŋ héhaŋ, owáyawa kiŋ yuǧáŋpi, na wayáwa opáwiŋǧe wičháyuhapi. Wayáwa kiŋ yámnikiya 

wičhákašpapi: wakȟáŋyeža, kȟoškálaka, na wikȟóškalaka. Wayáwa kiŋ aŋpétu haŋkéya 

owóuŋspe thípi thimá wówapi etáŋhaŋ waúŋspewičhakhiyápi na aŋpétu haŋkéya 

wówašiwičhayapi; wóžupi na ptekhíčhaŋyaŋpi na wóžažapi na lol’íȟ’aŋpi na wapákhiŋtapi na 

héčhekčhe (Sialm-III, 1932). 

Hé itȟókab, 1879 k’uŋ héhaŋ, Lakȟóta hokšíla wikčémna šákpe épi na Lakȟóta wičhíŋčala 

wikčémna núm sáŋm tób owákpamni-oyáŋke etáŋhaŋ iyáyewičháyapi, glíšni owáyawa waŋ 

Carlisle Indian School eyápi čha hél, Pennsylvania étu (Adams, p.48). Owáyawa kiŋ lé Captain 

Henry Pratt ečíyapi waŋ íŋyaŋgkhiyiŋ na tȟa wóeye kiŋ “Ikčé wičháša kiŋ kté na ečhél wičháša 

kiŋ nikhíya yo” é (Pratt, 1892, p.1). 

Pratt táku ečhúŋ kte ȟčiŋ kiŋ hé, Ikčé Wičháša kiŋháŋ wičháyuwašiču na wakȟáŋyeža kiŋ 

wówaši wičhákaǧa čhíŋ, héčhel wašíču kiŋ wówašiwičhákhiyapi kte. Hé úŋ etáŋhaŋ, wówaši 

uŋspéwičhakhiyápi – wóžupi na thiáphiyapi ešá – na wóuŋspe waŋkátuya uŋspéwičhakhiyápi šni 
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(History of NIEA, 2023). Wakȟáŋyeža kiŋ iyúha wašíču čhažé wičhák’upi na tȟa-íyapi kiŋ iyé šni 

wičhášipi (owékinahaŋš wičhákasáksakapi naíŋš ošúŋgye iyópȟewičháyapi kte). Naháŋ nakúŋ 

pȟehíŋ kiŋ wičhákičašlapi na wašíču hayápi uŋwíčhakhiyapi. Míla Háŋska tȟuŋkášilayapi kiŋ táku 

kiŋ leníyuha héčhetulapi (Keochane, 2008). 

Tȟuŋkášilayapi kiŋ 1870 heháŋtaŋhaŋ owákpamni-oyáŋke ečhékčhe owáyawa églepi, 

wakȟáŋyeža kiŋ waúŋspewičhákhiyapi kta čha. Hé waníyetu k’uŋ héhaŋ, Tȟuŋkášilayapi-

Omníčiye kiŋ $100,000 owáyawa kiŋ lená patáŋ ékičiglepi. Na owáyawa kiŋ lená owáčhekiye 

na owáčhekiye okȟólakičhiye kiŋ é čha íŋyaŋgkhiyapi. Wakȟáŋyeža iyúha waníyetu šákpe 

hetáŋhaŋ waníyetu akéšakpe heháŋyaŋ owáyawa ektá wayáwapi kte héčha kéyapi. Héčhuŋ 

šni kiŋháŋ, wóopȟe kiŋ khičáksa-haŋpi kéyapi. 

Commission of Indian Affairs E.A. Hayt ečíyapi kiŋ heyé, 

I expressed very decidedly that the idea that Indian should be taught in the English 

language only…There is not an Indian pupil whose tuition is paid by the United States government 

who is permitted to study any other language that our own vernacular – the language of the 

greatest, most powerful, and enterprising nationalities under the sun. The English language as 

taught in America is good for all her people of all races” (Jaimes, p. 380). 

Takómni Lakȟóta kiŋ lená iyúha Wašíčuiyapi úŋ ečéla waúŋspewičhakhiyápi waštéke. 

Tȟuŋkášilayapi kiŋ é čha owáyawa mázaska kiŋ wičhákičičažužupi čha hé úŋ iyápi tȟókeča 

waŋžíni uŋspéič’íčhiyapi kte šni héčha. Čhíŋ Wašíčuiyapi uŋkítȟawapi kiŋ iyápi waštéȟča na 

tȟáŋkaȟča na waŋkátuyaȟča kiŋ é, na oyáte waštéȟča na tȟáŋkaȟča na waŋkátuyaȟča kiŋ 

uŋképe ló. Héčha úŋ, Wašíčuiyapi kiŋ Ikčé Oyáte kiŋ iyúha iwáštepi kte. 
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Hó tkȟá owáyawa uŋ hená waštéȟča šni. Íyečhana, wašíču kiŋ ablézapi ečhíyataŋhaŋ 

Lakȟóta wakȟáŋyeža kiŋ wičhóthi ečhékčhe khípi na šna akhé Lakȟóta ogná ophíič’iyapi na iyápi 

kič’úŋ-haŋpi. Wanáp’iŋ Wakȟáŋ Owáyawa kiŋ hél íŋš glíšni owáyawa héčha čhaŋkhé wí 

napčíyuŋka heháŋyaŋyaŋ wayáwa kiŋ wičháyuha. Iyúkčaŋpi ektá, wakȟáŋyeža kiŋ taŋyáŋ 

waúŋspe áyapi čha húŋkupi na atkúkupi kiŋ awíčhakičiblézapi kte, na ečhél húŋkupi na atkúkupi 

kiŋ owáyawa kiŋ héčhetulapi kta kéčhiŋpi (Jaimes, 1992) 

Eháŋni, Wanáp’iŋ Wakȟáŋ Owáyawa wayáwa kiŋ wahéhaŋyela waúŋspewičhakhiyápi, 

uŋgnáš wóali šaglóǧaŋ heháŋyaŋ, éyaš owáyawa waŋkátuya wóuŋspe kiŋ átaš él éwačhiŋpi šni. 

Éeye wówaši é čha líla uŋspéwičhakhiyápi. Lé wóiwaŋyaŋke héčha; Father Emil Perrig ečíyapi 

waŋ 1890 uŋ héhaŋ oápȟe iyáwapi kiŋ lé káǧe: 

…the big boys will work as follows: Monday, Tuesday, Wednesday II and III reader in the morning I reader 

in the afternoon – Thursday, Friday, Saturday I Reader in the morning II and III Reader in the afternoon. 

The workers are distributed in this way: 2 in each class in the carpenter shop, 2 in the bakery, 4 or 5 in 

the woodshop, and the rest in the field or garden (Perrig, p 28). 

Hokšíla tȟáŋka kiŋ léčhuŋp-s’e wóuŋspe thípi thimá wówaši ečhúŋpi kte: Aŋpétu 

Tȟokáhe, Aŋpétu Núŋpa, Aŋpétu Yámni čháŋna – híŋhaŋni ečhíyataŋhaŋ Wówapi II na III 

awówaši ečhúŋpi na wíčhokaŋ sáŋm iyáye ečhíyataŋhaŋ Wówapi I awówaši ečhúŋpi kte. 

Aŋpétu Tópa na Aŋpétu Záptaŋ na Owáŋka Yužážapi čháŋna – híŋhaŋni ečhíyataŋhaŋ Wówapi I 

awówaši ečhúŋpi na wíčhokaŋ sáŋm iyáye ečhíyataŋhaŋ Wówapi II na III awówaši ečhúŋpi kte. 

Na léčhel wóuŋspe thípi itȟáŋkal wówaši ečhúŋpi kte: wayáwa okášpe kiŋ iyúha etáŋhaŋ núm 

čhaŋkážipapi othí él wówaši ečhúŋpi na núm aǧúyapi okáǧe él wówaši ečhúŋpi na tópa naíŋš 
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záptaŋ čháŋ khičháŋyaŋpi othí él wówaši ečhúŋpi na uŋmá kiŋ iyúha owóžu kiŋ él wówaši 

ečhúŋpi kte  

 Owáyawa ektá, Waníkiya Okȟólakičhiye wičháša kiŋ é na Franciscan wíŋyaŋ wakȟáŋ kiŋ 

hená Waníkiya Wičálapi kiŋ hé waŋkátuya ȟčiŋ yúzapi. Wíyawapi wóuŋspe na wówapi na 

kákheškhe waúŋspewičhákhiyapi (héčhiyataŋhaŋ takómni owáyawa mázaska ikíkčupi) hó éyaš 

táku wakȟáŋyeža kiŋ uŋspéwičhakhiyapi kte ȟčiŋ kiŋ hé Waníkiya Wówičala kiŋ é. Iyúha 

mniáwičhakaštáŋpi na Waníkiya Wičála wičhákaǧapi líla čhíŋpi. Aŋpétu iyóhila owáčhekiye-ta 

yewíčhayapi na wašíču-Wakȟáŋtȟaŋka étkiya iglúhomnipi kte kiŋ líla wičhápatitaŋpi. Father Perrig 

k’uŋ hé Wanáp’iŋ Wakȟáŋ Owáyawa tȟoká waŋyáŋg í uŋ héhaŋ heyé, “considerably less disciplined 

and obedient than [their counterparts] in St. Francis and there was an immorality of certain children” 

(Thompson, 1932, p. 32). Wayáwa kiŋ lená taŋyáŋ ophíič’iyapi šni na húŋȟ oȟ’áŋ šíčapi. Iyéš 

Sičháŋǧu wakȟáŋyeža eyá hé Sápa Úŋ Owáyawa ektá wayáwapi kiŋ hená épi s’e ophíič’iyapi šni. 

Hé úŋ Sápa Úŋ wóuŋspe ečé iwáštepi kta kéčhiŋ (Sialm-III, 1932).

 Tȟokáhe tóskhe tuwé lakȟótiyapi ičáǧapi kiŋ wičhóiye lečhála yuíyeskapi.

Waníyetu óta Lakȟóta wičhóiye lečhála kaǧápi. Iyápi húŋȟ wičhóiye lečhála taŋyáŋ olóta

okíhi eyás lakȟótiyapi ečhétu šni. Čha waná waníyetu waŋžígži kánpi kiŋ mníčiyapi. Hél

wičhóiye lečhála iwokičhiglakapi. Heháŋl wičháčhaže iyóȟpeyapi. Eyáš hé líla ȟ’aŋhí čha

tuwé lakȟótiyapi ičáǧapi kiŋ wašíčuyápi úŋpi. Naháŋ waná tȟečá kiŋ táku lečhála

ečhúŋpi naháŋ tuwéni lakȟótiyapi ičáǧa ečhúŋpi šni čha lakȟótiyapi wičhóiye na wóeye

uŋyúhapi šni.
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Waníkiya Okȟólakičhiye wičháša kiŋ hená tuktél wówaši ečhúŋpi k’éyaš oúŋye waŋ él yuhápi kiŋ 

hé uŋspéič’ičhiyapi na šna takúku etáŋhaŋ ičúpi na šna úŋpi. Héhaŋ, Wanáp’iŋ Wakȟáŋ 

Owáyawa ektá wówaši ečhúŋpi kiŋ húŋȟ Lakȟótiyapi uŋspéič’íčhiyapi na ilágyapi. Húŋȟ iyótaŋš 

owáčhekiye él akáŋwoglakapi etáŋhaŋ Lakȟótiya šna wóglakapi. Héčheča k’éyaš héčhena 

Lakȟótiyapi kiŋ owáyawa ektá anáptapi čha úŋpi šni. 

1868 uŋ héhaŋ, Tȟuŋkášilayapi Ulysses Grant heyé: 

in the different of language today lies two-thirds of our trouble …. schools should be established, 

which children should be required to attend; their barbarous dialect should be blotted out and the 

English language substituted (Annual Report of the commissioner of Indian Affairs, p) 

Ikčé Oyáte kiŋ iyápi tȟoktȟókeča wóglakapi kiŋ hé šíče….Owáyawa ektá uŋkáǧapi na 

Lakȟóta wakȟáŋyeža kiŋ él wayáwawičhuŋkhiyápi kte. Na iyé tȟa-íyapi eyá líla šikšíče kiŋ hená 

uŋpážužupi na ečháŋleš Wašíčuiyapi kiŋ ečéla slolyápi kiŋ wašté kte (33 Annual Report of the 

Commissioner of Indian Affairs, 1887-1904). 

Agná, Waníkiya Okȟólakičhiye kiŋ wačhíŋtȟaŋg’ič’iyápi kiŋ hé líla waŋkál yúzapi. Héčha 

úŋ, wakȟáŋyeža kiŋ aŋpétu iyóhila táku iyáza ečhúŋpi kte kiŋ iyúha owíčhakiyakápi na 

ečhúŋwičhakhiyápi. Wóopȟe kiŋ líla awásuwičháyapi na tuwá wóopȟe waŋží khičákse 

háŋtaŋš, íčat’a iyópȟeyapi. Wayáwa waŋží owáyawa etáŋhaŋ napȟé wačhíŋ na oyúspapi 

háŋtanaš, kasáksakapi na šna ištélyapi. Naíŋš owóuŋspe thípi thimá taŋyáŋ ophíič’iyapi šna 

háŋtaŋ, ošúŋgye iyópȟeyapi. Lakȟóta wakȟáŋyeža kiŋ iyé thítakuye kiŋ léčhel wičhákhuwapi 

šni čha átaya tȟaŋságt’api. 

1920 wahéhaŋl, Wanáp’iŋ Wakȟáŋ Owáyawa él wayáwa opáwiŋǧe núm wayáwapi, na 

1930 wahéhaŋ, 400 él wayáwapi. Na waúŋspewičhákhiya wikčémna tób sáŋm waŋží él 



57 

wówaši ečhúŋpi na iyúha Waníkiya Okȟólakičhiye wičháša naíŋš wíŋyaŋ wakȟáŋ héčhapi. 

Wakȟáŋyeža líla óta hél wayáwapi čhíŋpi éyaš owáyawa kiŋ naháŋȟči heháŋyaŋ tȟáŋka šni 

čha húŋȟ wičhákišičapi (Sisters of St. Francis, Chronicle 1888-1930, 1888-1930).  

Hó éyaš wahéhaŋl nakúŋ owáyawa thípi tȟektȟéča eyá káǧa-haŋpi, oškáte thípi tȟéča 

waŋ ešá (héhaŋ ótȟokaheya wayáwa kiŋ líla tȟabškátapi él éwačhiŋpi na waštélakapi, na 

wayáwa tkȟá waŋ Bob Clifford ečíyapi čha hé é čha tȟabškátapi uŋspéwičhakhiye). Haŋkéya 

wayáwa kiŋ tȟókeča áyapi. Waná húŋȟ húŋkupi na atkúkupi kiŋ Wanáp’iŋ Wakȟáŋ él eháŋni 

wayáwapi na iyéčhiŋka iyókphiya čhiŋčápi kiŋ yewíčhayapi. Óta wóiyopȟeye šikšíča kiŋ 

kiksúyapi čhaŋkhé hé úŋ iyé Sápa Úŋ wówičala na Wašíčuiyapi kiŋ čhiŋčápi kiŋ 

uŋspéwičhakičhiyápi, héčhel iyépi s’e kakížapi kte šni. 

Héhaŋ, Wanáp’iŋ Wakȟáŋ Owáyawa kiŋ akíčhita okȟólakičhiye s’e íŋyaŋgkhiyapi. 

Wayáwa kiŋ tókhiya awíčhayapi k’éyaš akíčhita s’e ówečhiŋhaŋ nážiŋwičháyapi na šna pasí 

awíčhayapi. Wayáwa kiŋ iyéčhiŋka tókhiyani yápi okíhipi šni. Na tȟáŋkaka waŋží wókiyake šni 

háŋtaŋš, wayáwa waŋží wóglaka okíhi šni. Wayáwa waŋžíla wóopȟe kiŋ khičákse háŋtaŋ, 

wayáwa kiŋ iyúhakaska wal’íyopȟewičháyapi. Na wóopȟe kiŋ líla óta. Wayáwa kiŋ hayápi 

ákhilečheča uŋwíčhakhiyapi na šna pȟehíŋ kiŋ ptelyéla wičhákičašlápi. Wayáwa atȟáŋkalake 

kiŋ itȟáŋčhaŋ wičhákaǧapi na šna taŋyáŋ awíčhayapi šni háŋtaŋš, wayáwa tȟókeča 

éewičhakhiyápi (Anonymous-2, 1994; Student's Chapter, 1919). 

Wóiyopȟeye kiŋ šikšíčiŋ na eyášna íčat’a iyópȟewičhayapi. Wayáwa kiŋ ižéhaŋ 

awíčhapȟapi naíŋš wičhákasaksákapi. Wayáwa waŋží wóopȟe tȟáŋka waŋží kaksé háŋtanaš, 

čhaŋkpéškamakȟágle inážiŋkhiyapi na šna kapsíŋtapi. Na iyótaŋš Lakȟótiyapi íyašlalyapi 
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háŋtaŋš, líla iyópȟewičháyapi; í kiŋ haípažaža uŋ owíčhayužážapi naíŋš napé kiŋ iyútȟapi úŋ 

awíčhapȟapi naíŋš zigzíčala waŋží í él inásagwičháyapi (Anonymous-2,). 

Wayáwa kiŋ aŋpétu tȟáwapi kiŋ iyúha oápȟe iwíčhakičiyawápi: wóuŋspe thípi él 

waúŋspewičhakhiyápi na wówaši uŋspéwičhakhiyápi na wówapi abléswičháyapi na šna 

toháŋhaŋyela kašká awíčhayuštáŋpi. Na tókhel waúŋspewičhákhiyapi kiŋ hé, táku kiŋ iyúha 

phiphíya yawáwičhakhiyápi naíŋš phiphíya eyéwičhakhiyápi, toháŋyaŋ uŋspépi šni kiŋ 

heháŋyaŋ. Na wóoglake kaȟwíčhayapi čha haŋkéya wayáwa kiŋ líla wóphikapi. 1935 

heháŋtaŋhaŋ wóoglake akíčhiyapi waŋ yuhápi na wayáwa kiŋ líla taŋyáŋ ečhúŋpi (Galler, 

1931-49, p. 22-23). 

Waníkiya Okȟólakičhiye wičháša kiŋ hená wóuŋspe wóečhuŋ kiŋ lé Lakȟóta 

wakȟáŋyeža kiŋ iwáštepi kta kéčhiŋpi. Nakúŋ Lakȟóta wakȟáŋyeža kiŋ wašíču wakȟáŋyeža 

kiŋ iyéhaŋyaŋ waúŋspeič’íčhiyapi okíhipi čha yuwíčakȟapi čhíŋpi. Hé úŋ, waníyetu iyóhila 

iwíčhayutȟápi na wašíču wayáwa eyá ób íčhiwaŋwíčhayaŋkapi. Wanáp’iŋ Wakȟáŋ wayáwa 

kiŋ taŋyáŋ waéčhuŋpi čha Father Edwards ečíyapi waŋ Oxford University iyáčhiŋ (Galler, 

1931-49, p.59). 

Wayáwa kiŋ taŋyáŋ waúŋspepi éyaš héčhena aŋpétu iyóhila wówaši tȟoktȟókeča 

uŋspéwičhakhiyápi na šna ečhúŋwičhakhiyápi. Wóžupi na čhaŋkážipapi na waíčhaȟyapi na 

wóksapi na lol’íȟ’aŋpi na wayúžažapi na wapákhiŋtapi na wakáǧeǧepi, heníyuha 

ečhúŋwičhakhiyápi. 1937 uŋ héhaŋ, waúŋspewičhákhiye kiŋ tȟoká wóali káǧapi na íyečhana 

owáyawa waŋkátuya waŋ káǧapi. 1943 uŋ héhaŋ, wayáwa tȟokáhe kiŋ wóali akénuŋpa 

etáŋhaŋ wóuŋspe ékihuŋnipi. 

“The Indians of today are faced with the problem of making their living in new ways. To 
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achieve this way they need the white man’s guidance and experience, and this is what we are trying 

to give the younger generation now preparing for the life in our mission school” (Getting The Right 

Start: The Indian Sentinel, 1940, p 92.). 

Leháŋl Ikčé Oyáte kiŋ hená wóičaǧi waŋ yuhápi: tókheškhe ečhúŋpi yuŋkȟáŋ oúŋye 

tȟéča ogná iglóayapi kte. Taŋyáŋ ečhúŋpi kte háŋtaŋš, wašíču kiŋ awíčhayapi na ówičhakiyapi 

kta waŋ yaŋké. Héčha úŋ, owáyawa kiŋ lená wičhúŋkičáǧapi na ektákta wakȟáŋyeža tȟáwapi 

kiŋ leháŋl wičhóni kiŋ él ópȟapi kte kiŋ wičhúŋyuwíŋyeyapi. 

Héhaŋ, naháŋȟči Sápa Úŋ Owáčhekiye kiŋ é čha owáyawa kiŋ íŋyaŋgkhiye. Wayáwa kiŋ 

wačhékiyewičhákhiyapi s’a, na aŋpétu iyóhila tónakhigle owáčhekiye-ta awíčhayapi. Na okó 

iyóhila wayáwa kiŋ wakȟáŋ-oíglake ektá yewéčhakhiyapi. Uŋmá ečhíyataŋhaŋ, Lakȟóta kiŋ 

tónakiya owáčhekiye kiŋ yutȟókčapi. Owáčhekiye wóečhuŋ na wóčhekiye kiŋ Lakȟótiya šna 

ečhúŋpi na 1935 uŋ héhaŋ, wayáwa tkȟá waŋ Lakȟóta oglígleyapi úŋ owáčhekiye thípi kiŋ 

iyúŋkhiyapi (Chronicle, 1888-1940, p. 104). Hó éyaš, héčhena Lakȟóta kiŋ takúku oókaȟniȟ šiča 

yawápi. Tákuwe pȟehíŋ pteptéčela yukȟé wičhášipi éyaš Waníkiya waŋ theȟílapi uŋ hé iyéš 

pȟehíŋ háŋskaska yukȟáŋ he? Hé okáȟniǧapi šni. 

1888 hetáŋhaŋ, 1960s heháŋyaŋ, Wanáp’iŋ Wakȟáŋ Owáyawa lílaȟčiŋ iglútȟokeča 

šni. Hó éyaš 1960s wahéhaŋl, Waníkiya Okȟólakičhiye itȟáŋčhaŋ kiŋ húŋȟ takúku 

iwáŋyaŋkapi kiŋ phiyá iyúkčaŋpi. Wačhékiya-wičháša na wíŋyaŋ wakȟáŋ kiŋ čónala áyapi. 

Na 1964 uŋ héhaŋ, ótȟokaheya wayáwa eyá aŋpétu iyóhila owáyawa etáŋhaŋ thiyátakiya 

khiglápi čha hél wayáwawičhákhiyapi. Na héhaŋ nakúŋ, Sápa Úŋ tȟóiyukčaŋ na Waníkiya 

Okȟólakičhiye tȟóiyukčaŋ kiŋ tȟókeča áye. Theadore F. Zuem S.J. ečíyapi waŋ heyé: 

I agree that education is necessary, but I fear that our approach to education does not meet 
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the needs for the establishment of the Church. I think this is because as Jesuits we have 

operated on the theory that if we educate the young, the effects of the education will filter 

through the Sioux community even to those who have not had an opportunity for "white 

man's " or "Catholic " education. I think we have brought the wrong form of education to 

the Sioux, an education which did not sufficiently consider their background, and which 

was never even close to being fully appreciated by the majority of the Sioux (Zuem 1963). 

Takómni wóuŋspe kiŋháŋ waŋkál úŋ, éyaš tókheškhe wakȟáŋyeža kiŋ lená 

waúŋspewičhuŋkhiyápi kiŋ hé iwáštepi šni kéčhaŋmi. Leháŋhuŋniyaŋ Waníkiya Okȟólakičhiye 

tȟóiyukčaŋ ogná ečhúŋk’uŋpi na wóuŋspe na wówičala uŋkítȟawapi kiŋ uŋpátitaŋpi. Hó éyaš, 

owákpamni-oyáŋke kiŋ lél, wičhóthi ečhékčhe wóuŋspe na wówičala kiŋ lená naówaŋčaya yé 

šni. Tóna owáyawa uŋkítȟawapi él wayáwa šni hená yukȟápapi šni. Hó čha ipáyeȟ ečhúŋk’uŋpi 

képȟe. Lakȟóta kiŋ lená taŋyáŋ iwíčhuŋyukčaŋpi šni čha héčhe. 

1965 uŋ héhaŋ, wičháša eyá Wanáp’iŋ Wakȟáŋ Owáyawa íŋyaŋgkhiyapi kiŋ hená 

wóyutȟokča tȟáŋka waŋ káǧapi: wayáwa kiŋ owáčhekiye-ta yápi šni kiŋ tókȟa šni kéyapi. Na 

héhaŋ, wičháša waŋ John Bryde S.J. ečíyapi čha itȟáŋčhaŋ yaŋké. Na táku waŋ abléze kiŋ hé, 

wayáwa óta tȟéčapi eháŋl owáyawa él taŋyáŋ waéčhuŋpi, éyaš owáyawa waŋkátuya ektá 

ihúŋnipi yuŋkȟáŋ tákuni él éwačhiŋpi šni s’eléčheča. Slol’íč’iyapi šni čha hé úŋ héčhečapi 

kéčhiŋ čhaŋkhé takúku yutȟókeča. Ótȟokaheya, Lakȟóta wóuŋspe waŋ owáyawa él égle 

(Galler, 1998, p. 100). 

Bryde itȟáŋčhaŋ íyotake šni itȟókab, owáyawa kiŋ wakȟáŋyeža kiŋ wičháyuwašiču kte 

ȟčiŋ. Hó éyaš waná tuwé kiŋ iyúha – waúŋspewičhákhiye kiŋ kȟó – Lakȟól wičhóuŋ kiŋ 

uŋspéič’íčhiyapi na lé úŋ Lakȟóta wayáwa na waúŋspewičhákhiye kiŋ (ótaȟčiŋ Lakȟótapi šni) 
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taŋyáŋ okíčhičaȟniȟ áyapi. Nakúŋ Bryde takúku yutȟókeča: kȟoškálaka na wikȟóškalaka kiŋ 

nuphíŋčaska wayáwawičhákhiyiŋ na owáyawa hukhúčiyela wayáwa kiŋ aŋpétu iyóhila 

khigléwičhakhiyápi. Heháŋl owáyawa waŋkátuya wayáwa kiŋ okóihaŋke čháŋna 

khigléwičhayapi na heháŋl 1980 uŋ héhaŋ, oȟpáye thípi kiŋ natȟákapi (Galler-Jr., 1998) 

1969 k’uŋ héhaŋ, Wanáp’iŋ Wakȟáŋ Owáyawa kiŋ phiyá čhaštȟúŋpi na waná Maȟpíya 

Lúta Owáyawa eyápi. Maȟpíya Lúta wičháša itȟáŋčhaŋ k’uŋ ičhážeyatápi. Tákuwe héčhuŋpi 

kiŋ hé heháŋyela owáyawa kiŋ wakȟáŋyeža kiŋ wičháyuwašiču čhíŋ šni kiŋ kpazópi čhíŋpi. 

Waná Waníkiya Okȟólakičhiye na Sápa Úŋ kiŋ Lakȟól wičhóuŋ kiŋ yuónihaŋpi na heháŋyaŋ 

pažúžupi čhíŋpi šni, ée Lakȟóta Oyáte kiŋ taŋyáŋ waéčhawičhakičičúŋpi čhíŋpi čha 

glutȟáŋiŋpi čhíŋpi (Red Cloud History, 2015). 

Na hetáŋhaŋ owáyawa kiŋ héčhena óčibčib Lakȟóta kiŋ ečhíyataŋhaŋ yé. Lakȟóta 

wičháša na wíŋyaŋ eyá wówašiwičháyapi. Ótȟokáheya waúŋspewičhákhiya ókiya héčhapi na 

heháŋl waúŋspewičhákhiya héčhapi na heháŋl waíŋyaŋgkhiye héčhapi. Haŋkéya owáyawa 

itȟáŋčhaŋ yámni kiŋ iyúha Lakȟótapi: Calvin Jumping Bull é na Deb Claymore é na Charles 

Cuny. Wahéhaŋl wayáwa kiŋ owáyawa waŋkáwapȟa étkiya wičhápatitaŋpi na wóuŋspe kiŋ 

yuwáštepi. Naháŋ Lakȟól wičhóuŋ wóuŋspe óta yuhápi na Lakȟóta čha 

waúŋspewičhakhiyápi (Galler-Jr., 1998). 

1999 k’uŋ héhaŋ, ótȟokaheya Maȟpíya Lúta wayáwa waŋ Gates Millenium 

Scholarship eyápi kiŋ ohíič’iye. Hetáŋhaŋ, 2016 heháŋyaŋ, wayáwa wikčémna šakówiŋ sáŋm 

núŋ wóohiye kiŋ lé ičúpi. Owáyawa tȟókeča waŋžíni él wayáwa henákča isáŋm ohíič’iyapi 

šni. Yuŋkȟáŋ 2007 uŋ héhaŋ, Maȟpíya Lúta “Lakȟól’iyapi Wóawačhiŋ” eyápi waŋ káǧapi, 
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héčhel Lakȟóta iyápi kiŋ yukínipi kte. Hé iyóȟlogya, wayáwa opáwiŋǧe šákpe kiŋ iyúha 

aŋpétu iyóhila Lakȟótiyapi uŋspéič’íčhiyapi. 

2016 él nakúŋ Wakíŋyaŋ Opȟá Okȟólakičhiye kiŋ kičhí Maȟpíya Lúta 

Iyápi Glukínipi Owáyawa Tȟáŋka eyápi kiŋ káǧapi. Lé okáȟtaŋ-owáyawa héčha, na iyóȟlogya 

wayáwa líla óta okáȟtaŋyaŋ Lakȟótiyapi kiŋ uŋspéič’íčhiyapi. Wóečhuŋ kiŋ lé líla wašté, na 

2019-20 uŋ héhaŋ, Maȟpíya Lúta iyéčhiŋkala iyápi-núm wóečhuŋ waŋ iyópteyapi. Hé ogná, 

wóali okhíse wayáwa kiŋ iyúha iyápi núm (Lakȟótiyapi na Wašíčuiyapi) uŋ 

waúŋspewičhakhiyápi na ómakȟa iyóhila wóali waŋkátakiya yíŋ kta kéyapi. 2020-21 uŋ héhaŋ, 

Wíŋyaŋ Wakȟáŋ Owáyawa ektá íŋš-eyá léčhuŋpi. 
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Okášpe 7: Wóopȟe Šakówiŋ kiŋ Tóškhe Owáyawa Él Huágleyapi 

Wičháša núm Ikčé Oyáte Wóopȟe Okȟólakičhiye kiŋ káǧapi – Birgil  Owótȟaŋla Kté é na 

Steven Newcomb – na henáuŋs Wípazukȟa-Wašté-Wí, 2004 uŋ héhaŋ, Oglála Lakȟóta Wóopȟe-

Wówapi-Tȟáŋka Wóeye waŋ káǧapi. Tákuwe héčhuŋpi kiŋ hé, Wólakȟota yučhókaŋyaŋ églepi 

čhíŋpi. Wólakȟota eyápi kiŋ hé Lakȟól wičhóuŋ kiŋ čhokáta wakȟáŋyaŋ yaŋké, naháŋ Wóopȟe 

Šakówiŋ Pté Sáŋ Wíŋ Lakȟóta Oyáte kiŋ uŋspéwičhakhiye k’uŋ hená etáŋhaŋ hiyú. Henáuŋs 

leyápi: 

The purpose of an Oglala Lakota Constitution is Wólakȟóta , a spiritual way of life, based 

on the Seven Laws that were handed to our People by the Sacred White Buffalo Calf 

Pipe Woman. Wólakȟóta  is a life of peace, friendship, brotherhood and sisterhood, 

treaties, and right relationship between and among the members of the Nation, within 

each family circle (Thiwahe), within each extended family (Thiyošpaye), within the 

Oglala Lakota Nation, and within the Očhéti Šakówiŋ as a whole. Wólakȟóta is also right 

relationship and respect between human beings and all forms of life, as well as between 

and among allies (Kills-Straight & Newcomb, 2004). 

Tákuwe Oglála Lakȟóta Oyáte kiŋ Wóopȟe-Wówapi-Tȟáŋka waŋ yuhápi kiŋ hé 

Wólakȟóta  hé é. Wólakȟota kiŋ lé Lakȟól oúŋyaŋpi kiŋ čhokáŋyaŋ wakȟáŋyaŋ yaŋkíŋ na 

Wóopȟe Šakówiŋ Pté Sáŋ Wíŋ Lakȟóta Oyáte kiŋ yunáyewičhakhiye k’uŋ hená etáŋhaŋ hiyú 

škhé. Wólakȟota eyápi kiŋ hé wówaȟwala na okȟólakičhiye na otákuye na čhékičhiyapi, hená 

kȟápe ló. Táku kiŋ lená Oglála Lakȟóta Oyáte kiŋ égna, thiwáhe na thiyóšpaye iyóhila él yaŋkíŋ 

na Očhéthi Šakówiŋ kiŋ átaya nakúŋ. Naháŋ nakúŋ Wólakȟota kiŋ lé tuwé kiŋ iyúha taŋyáŋ 

takúkičhiyapi na kičhíyuonihaŋpi na kȟolákičhiyapi, na táku ní úŋpi kiŋ iyúha él kȟó héčheča.   
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Birgil and her mom were colleagues back in the day, she used to work for him. She was 

aware of this work. She had been implementing cultural integration for many years. 

However, when I came back i was not aware of how to do this, she kept telling me to 

implement the Wóopȟe into my classroom. She told me Birgil has these translations and 

so you can try it and see how it goes, once I tried and everything improved. When I left 

the classroom and went to TIE, I had time to think about validation and so I did that, but 

I want to center the person’s voice who was instrumental for me doing this. I called 

Birgil and I went to visit him offered him some food, we sat and visited I had laid out the 

framework then he realized who i was and he looked it over and this is good, this needs 

to be put into the schools. He recorded himself saying each of the words. We never got 

to meet up again this one-time meeting was instrumental (Okášpe Siŋtéyapi N). 

Húŋku kiŋ Birgil kičhí wowaši ečhúŋ tkȟá. Héhaŋ, oȟláthe wówaši ečhúŋ. Tȟa wówaši kiŋ 

oslólye. Waníyetu tóna heháŋyaŋ Lakȟól wičhóuŋ kiŋ owáyawa ektá égle-he. Hó éyaš, waglí uŋ 

héhaŋ, tókheškhe miyé ečhámuŋ kta tȟaŋíŋ šni čhaŋkhé phiphíya Wóopȟe Šakówiŋ kiŋ 

owáuŋspe él égle maší. Birgil wóyuiyeska kiŋ yuhá kéya omákiyakiŋ na iyútȟe maší. Wašté kte 

séča kéye. Čha iblúthiŋ na táku k’éyaš sáŋm taŋyáŋ ahí. Yuŋkȟáŋ óhaŋketa owáyawa etáŋhaŋ 

iblámniŋ na TIE ektá wówaši ečhámuŋ. Hél táku óta líla iblúkčaŋ na tuwé čha Wóopȟe Šakówiŋ 

k’uŋ yuótȟaŋiŋ kiŋ bluónihaŋ wačhíŋ. Hó čha Birgil mas’áwakiphiŋ na thí ektá waí na wówak’u. 

Heháŋl wóglag uŋyáŋkapi naháŋ čhaŋkȟáhu kiŋ iwówaglake. Yuŋkȟáŋ matúwe kiŋ amábleziŋ na 

čhaŋkȟáhu kiŋ iwáŋyaŋke. Líla wašté kéyiŋ na owáyawa ečhékčhe églepi kta iyéčheča kéye. 

Yuŋkȟáŋ wičhóiye kiŋ iyáza hótȟaŋiŋyaŋ eyíŋ na naǧóič’iye. Hé itȟáhena ičínuŋpani 

atáuŋkičhiyapi šni (Kills-Straight & Newcomb, 2004). 
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Tamera Miyasato Wazí Aháŋhaŋ Oyáŋke etáŋhaŋ éyaš waníyetu wikčémna núŋpa 

heháŋyaŋ itȟókȟaŋl thí. Yuŋkȟáŋ glí na Wazí Aháŋhaŋ Owáyawa ektá wówaši ečhúŋ. 

Wašíčuiyapi čha uŋspéwičhakhiyiŋ kta wówašiyapi éyaš líla wóičaǧi óta akhípȟa. Wayáwa kiŋ 

átaš él éwačhiŋpi šni na pȟeágle wačhíŋpi s’a na húŋȟ líglila napsákapi. Miyasato enákiyiŋ kte 

ȟčiŋ yuŋkȟáŋ húŋku kiŋ kičhí wóglake. Húŋku kiŋ waníyetu óta waúŋspewičhákhiya čha 

wówahokúŋkhiye óta kíčiyuha. Nuphíŋ iyúkčaŋpi ektá Lakȟól’iyápi na Lakȟól wičhóuŋ kiŋ 

Miyasato tȟa-ówouŋspe él égle phičá čha iwóglakapi. Hé íyohakab, Miyasato Oglála Lakȟóta 

Wóopȟe-Wówapi-Tȟáŋka kiŋ yawá na líla Wólakȟota eyápi kiŋ hé iyúkčaŋ. Miyasato 

wóiyukčaŋ na wóuŋspe na wówahokúŋkhiye kiŋ owáyawa ektá aí, héčhel wayáwa eyá iyókphipi 

šni na wanáȟ’uŋpi šni čha hená ówičhakiyiŋ na wičháyuowotȟaŋ na naǧí kiŋ aphíwičhayiŋ kta 

čha. 

 Hó čha Miyasato Lakȟól’iyapi na Lakȟól wičhóuŋ kiŋ hená Wazí Aháŋhaŋ Owáyawa él 

ahígle. Hé íyečhana, Miyasato tȟa-ówauŋspe él, wayáwa kiŋ líla iglúwaštepi kéye. Waná táku 

óta él éwačhiŋpi na iglúonihaŋpi na taŋyáŋ kičhíčhuwapi. 

Then you realized that T was misinterpreting the behaviors looking through a deficit 

mindset she thought her behavior was tough- but after doing some inside out work this 

is me labeling then but they were communicating to me, you don’t know me you I don’t 

trust you, when I stopped labeling them, then their behaviors started to change. 

Clarifying our roles as relatives (Okášpe Siŋtéyapi Č). 

Yuŋkȟáŋ T tókhel ophíič’iyapi kiŋ ipáyeȟ okáȟniǧe ičhíŋ aókpanipi kéčhiŋ čha ayábleze. Hó éyaš 

heháŋl amíč’ibleziŋ kte ȟčiŋ waškáŋ yuŋkȟáŋ phiyá owíčhakaȟniȟ wačháŋmi naháŋ waná takú 

slolwíčhawečíčhiya čhíŋpi čha awábleze: “Slolmáyaye šni; čhet’úŋčhigla,” emákiye wačhíŋ-haŋpi 
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čha awíčhawečibléze. Heháŋl heháŋyaŋ ipáyeȟ iwíčhablukčaŋ šni na ečhél tȟóphiič’iyapi kiŋ 

tȟókeča áye. Na takúuŋkičhiyapi čha ablés uŋkáyapi. 

Integrating more of our culture and Language into our education don’t just put them on 

the wall, live them. One of her fears is that it would - can non-indigenous people instruct 

indigenous learners. Must do inside-out work. This is a process that takes years and 

years. Then we look at something and ask what the ways are, how do we focus that 

framework for non-indigenous people, so they don’t take this and warp it, as a usage of 

colonization. Getting into understanding how we support indigenous and nonindigenous 

teachers, to walk side by or side or embeds into framework and how does that path 

look? (Okášpe Siŋtéyapi Č). 

Lakȟól wičhóuŋ kiŋ é naháŋ Lakȟótiyapi kiŋ wóuŋspe él aíkȟoyag’uŋyáŋpi kte kiŋ hé 

waŋkál úŋ. Takúku thitȟáhepiya él otkéuŋyaŋpi na héčhegla; hečéla kte šni iyéčheča. Na táku 

waŋ kȟokípȟe kiŋ hé – wašíču kiŋháŋ ikčé wayáwa taŋyáŋ waúŋspewičhákhiyapi okíhipi sél? 

Héčha úŋ aíč’ibles wačhíŋpi kta waŋ héčha. Na lé opčébyela šni; éeye líla tȟéhaŋ wóečhuŋ – 

waníyetu líla óta. Yuŋkȟáŋ táku waŋží iwáŋuŋyaŋkápi naháŋ tókheškhe naíŋš tuktógna kiŋ hé 

uŋkíič’iyuŋǧapi kta iyéčheča. Na tóškhe ečhúŋk’uŋpi yuŋkȟáŋ čhaŋkȟáhu kiŋ hé wašíču kiŋ 

okáȟniȟwičhúŋyaŋpi, héčhel ipáyeȟ yutȟókčapi na úŋ akhé yuhúkhul uŋyúzapi kte šni he? Na 

tókheškhe Lakȟóta waúŋspewičhákhiye kiŋ épi na wašíču waúŋspewičhákhiye kiŋ 

wičhúŋpatitaŋpi kta he, héčhel sakhíb mánipi kte, na čhaŋkú waŋ amánipi kiŋ hé tókhetu he? 

Miyasato abléza yuŋkȟáŋ tȟa wóečhuŋ kiŋ Wazí Aháŋhaŋ Owáyawa Waŋkáwapȟa ektá 

úŋpi háŋtaŋš, Očhéthi Šakówiŋ wayáwa kiŋ héna iwáštepi kta načhéče. Ótȟokaheya tȟa 
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wóečhuŋ kiŋ wayáwa eyá owóuŋspe él wanáȟ’uŋpi šni kiŋ hená wičháyuowotȟaŋ wačhíŋ kta úŋ 

káǧe k’éyaš ótakiya iwáštepi okíhi čha waná akíbleze. 

I used the word decolonization a lot but changed the word to indigenize. Non-

Indigenous people must decolonize but indigenous people have to reclaim, bring it from 

inside. Powerful guide for both indigenous and nonindigenous people. This was my 

process to re-indigenize. I wasn’t being a good relative, labeling native kids was not the 

way the people should be. That is the power that is within the framework. It takes a lot 

of work, still back and forth” (Okášpe Siŋtéyapi Č). 

Wičhóiye waŋ “iglúLakȟota” eyápi kiŋ hé múŋ s’a. Wašíču kiŋ óuŋkiyapi na eháŋni 

tókheškhe theȟíya uŋkhúwapi na pahúkhul uŋyúzapi s’a kȟá kiŋ hená gluótkuŋs wačhíŋpi 

okíhipi, éyaš uŋkíye čha uŋkíyečhiŋka uŋkígluLakȟótapi kte héčha. Na wóečhuŋ kiŋ hé líla 

waš’áke. Wayáwa mitȟáwa kiŋ ipáyeȟ iwíčhablukčaŋ čha hé úŋ otákuye wašté s’e ophímič’iya-

he šni čha hé úŋ miglúLakȟota kta waŋ yaŋké. Wóečhuŋ mitȟáwa kiŋ líla waš’áke éyaš nakúŋ 

wówaši óta aíkȟowake. 

Miyasato tȟa wóečhuŋ kiŋ owáyawa ektákta tuwé óta wičhákipazo čhíŋ čha wówapi 

waŋ “Wóopȟe Šakówiŋ Owáyawa Ektá” eyápi čha káǧe. Wówapi kiŋ lé Wašíčuiya WSES eyápi na 

hé Lakȟól wóuŋspe čhaŋkȟáhu kiŋ héčha. Wóaye kiŋ lé heyé: mahétuya uŋkóič’itúŋwaŋpi 

naháŋ takúku slolyé ȟče šni wičákȟeuŋlapi kiŋ uŋkákiblezapi na iyéuŋkiyapi na uŋkíič’iyúŋǧapi 

kta waŋ héčha, na nakúŋ tókheškhe wówičala uŋkítȟawapi kiŋ owáyawa él tókhel uŋškáŋpi kiŋ 

yutȟókča kiŋ uŋkáblezapi kte héčha. Owáyawa ektá, WSES ečhíyataŋhaŋ, tuwé kiŋ iyúha 

ptáyela, akhíptaŋ wówaši ečhúŋpi naháŋ wóopȟe na wóečhuŋ na wógligleyapi na owáyawa 

oyáte kiŋ wóičhaǧe kiŋ iwáštepi naíŋš khušéya nážiŋpi kta héči iwáŋyaŋkapi kta waŋ yaŋké. 
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Wóečhuŋ  kiŋ lé Wóopȟe Šakówiŋ Čhaŋkȟáhu kiŋ yuhá íŋyaŋke, na hé ičázopi s’e hé šni éeye 

miméla.  

Wówapi tȟáwa waŋ “Wóopȟe Šakówiŋ Owáyawa Ektá Úŋpi – Wóopȟe Šakówiŋ kiŋ úŋ 

Wóuŋspe Tȟáŋka kiŋháŋ YuLákȟotapi kte,” Miyasato táku tópa owáyawa waštéšte yuhápi čha 

iyékiyiŋ na iwówa. Hená lená é: 

1. Oyáte - Oyáte eyá owáyawa kiŋ él ópȟapi kiŋ iyúha kȟowíčhaya yo/ye,

ičhíŋ iyúha táku tȟoktȟókča akhípȟapi na slolyápi. Na waáwačhaŋni čháŋna, 

iyúha oíye kič’úŋwičhákhiya yo/ye, héčhel tȟóiyukčaŋpi na tȟóuŋspepi na 

tȟóksapapi kiŋ owáyawa ektá ilágyayiŋ kte. Héčhuŋp-s’e waúŋspewičhákhiye kiŋ 

tuwé kiŋ iyúha wičháyuonihaŋpi kte. 

2. Wóopȟe – Owáyawa kiŋ wóopȟe eyá úŋ íŋyaŋke kiŋ iyékiyiŋ na

tókheškhe wóopȟe uŋ hená owáyawa kiŋ íŋyaŋgkhiyiŋ naíŋš yutȟókeča kiŋ hená 

ablés wačhíŋ yo/ye. Wóopȟe kiŋ iyúha owáyawa kiŋ tȟa wókhuwa kiŋ iyówalya 

híŋ kta iyéčheča čha hé yusúta yo/ye. 

3. Wóečhuŋ – Wóečhuŋ eyá úŋ owáyawa él tȟaŋgyá wayútȟokčapi na

wayúwaštepi okíhipi čha úŋ wo/we. Wóečhuŋ tákuni lená ičáǧi šni kiŋ wašté kte. 

Wayáwa na thiwáhe na waúŋspewičhákhiye na owáyawa itȟáŋčhaŋ kiŋ iyúha 

wóečhuŋpi kiŋ lená él škaŋpi okíhipi (Northouse, 2015)  

4. Wógligleyapi – Owáyawa ektá, oyáte tȟa wógligleyapi kiŋ hená

wayútȟokča wačhíŋpi kiŋ hé ikhúšeya híŋ kta iyéčheča šni. Wóečhuŋ eyá úŋ 

wayáwa kiŋ taŋyáŋ waúŋspeič’íčhiyapi na táku óta kigléǧapi kta čha kaȟ-wáčhiŋ 
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yo/ye. Héčhel tȟáwáčhiŋ ektá na tȟaŋčháŋ ektá zanípi na óič’iyapi na ókičhiyapi 

na wówačhiŋyepi na oíč’ihipi kte. 

Wóopȟe] Šakówiŋ kiŋ lená owáyawa waŋží él tuktétu kiŋ iyúha ilágye phičá. Léčhuŋp-

s’e: Waúŋspewičhákhiye waŋží Wówaȟwala úŋ owáuŋspe wóopȟe kiŋ phiyá okíwa okíhi; naíŋš 

wašíču waúŋspewičhákhiye húŋȟ Wóksape ablés wačhíŋpi, yulákȟolyakel waúŋspewičhákhiyapi 

kta čha; naíŋš owáyawa itȟáŋčhaŋ kiŋ Wóohitike úŋ owáyawa wókhuwa wóeye kiŋ phiyá owápi 

okíhipi, héčhel owáyawa kiŋ átaya gluwáštepi kta čha. Wóopȟe Šakówiŋ kiŋ ečhíyataŋhaŋ, 

waúŋspewičhákhiye kiŋ iíglutȟapi na wíič’iyuŋǧapi na ečhél aíč’iblezapi kte héčha, héčhel 

waúŋspewičhakhiya wówaši kiŋ ečhíyataŋhaŋ iglúwaštepi kte. 

1. Wówaȟwala – Iglúhukhúčiyela yo/ye. Awíič’iglúkčaŋ yo/ye. Iglúwaŋkȟala

yo/ye. 

Iíč’iyuŋǧa yo/ye: 

· Matúwe he? Tuktémataŋhaŋ he?

· Takú imákakižiŋ naíŋš úŋ yuhúkhul mayúzapi naíŋš úŋ owótȟaŋla šni

makhúwapi he? 

· Takú čhaŋtíyapȟamaya he?

· Takú ipáweȟ wíyukčaŋmayahe?

· Takú wačhíŋ he?

· Takú wayáwa kiŋ épi na thítakuyepi kiŋ waŋkál yawápi he?

· Takú wówaš’ake yuhápi he (Miyasato T. , 2015)?
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2. Wóohitike – Čhaŋtét’iŋs kič’úŋ wo/we. Wačhíŋtȟaŋg’íč’iya yo/ye.

Wahókuŋič’íčhiya yo/ye. Leháŋl tókhetu kiŋ é na wóečhuŋ kiŋ mahétuya iyúkčaŋ 

yo/ye. Ohítiya oíye kič’úŋ wo/we. 

· Owáuŋspe él, wóopȟe na wóečhuŋ kiŋ abléziŋ na owá égnaka yo/ye.

· Tuwáwa naíŋš takúku owáyawa kiŋ iwášte šni kiŋ hená abléza yo/ye.

· Owáyawa kiŋ tȟa wókhuwa kiŋ mahétuya iyúkčaŋ yo/ye.

· Takú owáyawa kiŋ iwášte kiŋ hená okáȟniȟ wačhíŋ yo/ye, na tuwé

čha iwáštepi kiŋ nakúŋ. 

· Lakȟól Wičhóuŋ Slolkíyapi Wóuŋspe Oáye kiŋ ablés wačhíŋ yo/ye

(Miyasato T. , 2015). 

“Tuktél waúŋ he?” 

 “Owáyawa uŋkítȟawapi kiŋ tuktél háŋ he?” 

 “Wičhóthi uŋkítȟawapi kiŋ tuktél háŋ he?”  

3. Wóksape – Waókaȟniȟ wačhíŋ yo/ye. Waúŋspeič’íčhiya yo/ye.

Waátuŋwaŋ yo/ye. Wawíyuŋǧa yo/ye. 

Waókaȟniȟič’iyápi na ksab’ič’iyapi wóečhuŋ: 

· Wóčhatka  iȟéyab ečhúŋ šni yo/ye.

· Owáyawa na wičhóthi kiŋ táku úŋ háŋpi kiŋ uŋspéič’íčhiya yo/ye.

· Wótheȟike kiŋ aóhomni wačhíŋ šni yo/ye.

· Wayáwapi ečé ečhúŋ šni yo/ye; škíŋčiya yo/ye.

· Wóečhuŋ eyá okíhi phičá čha atúŋwaŋ yo/ye.

· Óhiŋni aíč’ibles wačhíŋ yo/ye.
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· Tuwá wíyukčaŋ na waáwačhiŋ óničiyiŋ kta čha iyéič’iya yo/ye

(Miyasato T. , 2015) . 

4. Wówauŋšila – Wačháŋtognaka yo/ye. Wóawačhiŋ waŋží káǧa yo/ye.

Waúŋšila Wóyutȟokeča Wóihaŋble Wóečhuŋ: 

·  Wóopȟe Šakówiŋ kiŋ yučhókaŋyaŋ égle yo/ye.

·  Táku luhá kiŋ úŋ wakáǧa yo/ye.

·  Takú úŋ etáŋhaŋ aphínič’iyiŋ kte héčha hená iglúkčaŋ yo/ye

(wókakiže ešá). 

·  Wóyukpi eyá wówauŋšila aíkȟoyaka čha káǧa yo/ye. – Táku okíhi

phičá he? – Owáuŋspe étu na owáyawa étu na owáyawa-okášpe étu na 

wičhóthi ečhékčhe léčhuŋ wo/we. 

·  Wóičaǧi etáŋ yukhíŋ kte séča čha iyúkčaŋ wačhíŋ yo/ye.

·  Wóyutȟokča tȟáŋka iháŋmniŋ na ečhél wóikhuwa káǧa yo/ye.

·  Wóawačhiŋ waŋží yuhá máni phičá čha iyúkčaŋyaŋ káǧa yo/ye

(Miyasato T. , 2015) . 

5. Wówačhiŋtȟáŋka – Wačháŋtiyokšiče šni yo/ye.

Wówačhiŋtȟáŋka na Wačháŋtiyokšíčapi Šni Wóečhuŋ: 

·  Wóopȟe Šakówiŋ kiŋ yučhókaŋyaŋ égle yo/ye.

·  Wówaȟwala Ígluzeze na Aíč’ibles Wačhíŋ naháŋ Iglúwaŋkȟala

yo/ye. 

·  Oyáte kiŋ toháŋhaŋyaŋ íčhimanipi kiŋ awíčhakičibleza yo/ye.

·  Yutȟókča phičá úŋ na ečhél oyáte kiŋ ínigluzezepi kte.
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·  Wayútȟokčapi kta wíyukčaŋpi étkiya čhaŋlwášteya wičhápatitaŋ

yo/ye. 

·  Wóečhuŋ na wóopȟe na wógligleyapi eyá šikšíča héči hená

yutȟókča na tȟókeča hená iyútȟa yo/ye. 

·  Wóečhuŋ kiŋ wačhíŋyeya yo/ye (Miyasato T. , 2015).

6. Wóyuonihaŋ – Waáhopȟa yo/ye. Waóhola yo/ye. Wóslolye mnayíŋ na

Oyáte tȟa Wóakhipȟa na Wičháho kiŋ Wičháyuonihaŋ yo/ye. 

· Itȟókab-wóiyutȟe (owáwaya wičhóuŋ wóiyuŋǧe na kákheškhe)

· Wówaši

· Wayáwa

· Thiwáhe

· Wičhóthi

· Ohákab-wóiyutȟe (wóslolye tȟoktȟókča)

· Phiyá yawá na yutȟókeča na phiyá ečhúŋ wo/we (Miyasato T. ,

2015). 

7. Wówačhaŋtognake – Wawókiya yo/ye. Waówičhak’u wo/we. Wakíč’uŋ

wo/we. Wačháŋtognaka yo/ye. Wóopȟe Sakówiŋ kiŋ owáyawa él yutȟáŋka na 

táku k’éyaš aíkȟoyagya yo/ye. 

Ožúla Wayútȟokčapi Káǧapi na Wóuŋspe Okíčhič’upi Wóečhuŋ 

·  WSES haŋké kiŋ hená phiyá iwáŋyaŋka yo/ye.

·  Wóigloaye Wóawačhiŋ kiŋ phiyá iwáŋyaŋkiŋ na yutȟókeča yo/ye.

·  Tȟokáta wóičhaǧe kta wóuŋspe wóiyekičihaŋtu čha iyékiya yo/ye.
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·  Tóna okínipi kiŋ iyúha ópȟawičhakhiya yo/ye.

·  WSES kiŋ hé owáyawa na wóuŋspe kiŋ ožúla él égla yo/ye (DE,

CIA, owáyawa wičhóuŋ , na kákheškhe). 

·  Wóičhaǧe na wóigloaye kiŋ úŋ iyúškiŋyaŋ úŋ wo/we.

·  Phiyá ečhúŋ wo/we (Miyasato T. , 2015).

Owáyawa waŋží naíŋš tuwé waŋží Wóopȟe Šakówiŋ kiŋ úŋ čhíŋ háŋtaŋš, wóopȟe tukté 

waŋží k’éyaš tȟokáheyiŋ na etáŋhaŋ ečhúŋ okíhi. Tuktél etáŋhaŋ iyáye k’éyaš, ečhúŋ na phiyá 

ečhúŋ yuŋkȟáŋ iígluthiŋ na ečhél kȟoyágyiŋ na heháŋl íyokhihe ektá yá okíhi, hó éyaš tȟokáhe 

k’uŋ hé éktuŋžiŋ kte šni héčha. Wóopȟe kiŋ iyúha ní úŋpi wičáuŋlapi, na hená haŋkéya ičháȟ 

áyapi na uŋgnáš iglútȟokča áyapi, čha hé tuwé k’éyaš kiksúyiŋ kta waŋ yaŋké. Čha tuwá phiyá 

iglúLakȟota kte ȟčiŋ háŋtaŋš, Wóopȟe Šakówiŋ kiŋháŋ ilágyiŋ kta iyéčheča, čhíŋ héčheš 

wóopȟe na wóečhuŋ na wógligleyapi waštéšte káǧapi na oyáte hópi kiŋ taŋyáŋ nawíčhaȟ’uŋ 

kte, héčhel oyáte kiŋ nípi kte ló (Miyasato T. , 2015). 
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Okášpe 8: Wóopȟe Šakówiŋ kiŋ Tóškhe Maȟpíya Lúta Owáyawa Él Iyópteyapi, 2018-2020 

Lakȟótiyapi glukínipi wičhóȟ’aŋ kiŋ taŋyáŋ tȟokátakiya yeyé, éyaš iyápi kiŋ héčhena 

oȟ’áŋkȟoya atákuni-šni áye. 2006 k’uŋ héhaŋ, tuwé 6,000 wahénakča Lakȟótiyapi, hó éyaš 

leháŋl 2,000 1aókpaniyaŋ okáptapi. Na COVID wičhókhuže tȟáŋka kiŋ hé wakáŋka óta 

Lakȟótiyapi čha wičhákte čha uŋgnáš leháŋl 1,000-la wahénakča yukȟáŋpi séče. Lé líla 

oíyokšičiŋ na othéȟike éyaš Lakȟótiyapi uŋspéič’ičhiya óta iblíheič’iyapi na tókhel okíhipika 

íškiŋčiyapi. Maȟpíya Lúta Owáyawa ektá léčhetu, na óta hél Lakȟól’iyapi kiŋ glukíni kte ȟčiŋ 

škáŋpi (Our Story, Our Success, Wičhóoyake Na Wóokihi Uŋkítȟawapi Kiŋ, 2023). 

Maȟpíya Lúta Owáyawa k’uŋ hé Sápauŋ iyéčhiŋka-iglúha owáyawa na Wazí Aháŋhaŋ, 

Dakhóta Itókaǧata étu. Owáyawa kiŋ tuktél núŋpa hé: Wíŋyaŋ Wakȟáŋ Owáyawa (Pȟahíŋ Siŋté 

Wičhóthi ekta) naháŋ Maȟpíya Lúta Owáyawa (Wazí Aháŋhaŋ Wičhóthi ektá). Na wayáwa eyá 

hél wayáwapi kiŋ iyúha kiníl Oglála Lakȟóta héčhapi na Wazí Aháŋhaŋ etáŋhaŋpi. Eháŋni, 

owáyawa kiŋ lé glíšni-owáyawa héčha, na héhaŋ, wačhékiya-wičháša na wíŋyaŋ-wakȟáŋwiŋla 

čha waúŋspewičhákhiyapi. 2007 k'uŋ héhaŋ, Maȟpíya Lúta Lakȟóta Iyápi Wóečhuŋ (LLP) kiŋ 

káǧapi, Lakȟól’iyapi kiŋ yukínipi kta čha. Wóečhuŋ kiŋ lé él táku tóna ečhúŋpi; owáyawa wówapi 

Citkáǧapi na wičhóthi ečhékčhe waéčhuŋpi na Lakȟól wičhóuŋ ogná waúŋspewičhákhiyapi. 

Leháŋl, Maȟpíya Lúta wayáwa kiŋ iyúha - 600 iyáyupȟaȟ - LLP iyóȟlatheya wayáwapi (Our Story, 

Our Success, Wičhóoyake Na Wóokihi Uŋkítȟawapi Kiŋ). 

Maȟpíya Lúta Lakȟóta Iyápi Wóečhuŋ kiŋ lé K-12 Lakȟótiyapi owáyawa wóečhuŋ 

wówapi káǧapi, na hé itȟókab, tuwéni héčhuŋ šni. Yuŋkȟáŋ wóečhuŋ íyokhihe kiŋ hé, owáyawa 

wóali kiŋ iyúha ȟčiŋ tȟoká Lakȟótiyapi uŋspéwičhakhiyápi. Héčhuŋpi šni haŋní, owáyawa 

waŋkáwapȟaya kiŋ hél, ómakȟa waŋžíla Lakȟótiyapi uŋspéwičhakhiyápi (na eháke waŋží ičúpi 
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okíhipi, čhíŋpi háŋtaŋš). Hó čha waná owáyawa waŋkáwapȟaya wayáwa kiŋ ómakȟa tópa 

heháŋyaŋ Lakȟótiyapi uŋspéwičhakhiyápi. Wazí Aháŋhaŋ Oyáŋke é], na Lakȟóta oyáŋke 

tȟoktȟókča ektá nakúŋ, owáyawa waŋžíni heháŋyaŋ iyápi kiŋ yuhápi šni. Hó éyaš leháŋl Lakȟóta 

owáyawa óta Lakȟótiyapi wóuŋspe wičhóȟ’aŋ kiŋ glutȟáŋka škáŋpi (Our Story, Our Success, 

Wičhóoyake Na Wóokihi Uŋkítȟawapi Kiŋ, 2023).2 

Hó čhaŋkhé waná Maȟpíya Lúta Owáyawa ektá, wayáwa kiŋ iyúha aŋpétu iyóhila 

Lakȟótiyapi kiŋ uŋspéwičhákhiya-háŋpi. Hé wašté, tkȟá hečéla úŋ, iyápi kiŋ kiní kte šni. Héčha 

úŋ, Maȟpíya Lúta LLP kiŋ yutȟáŋkapi. Waníyetu tóna heháŋyaŋ, tȟabškáta kȟoškálaka na 

wikȟóškalaka kiŋ škátapi čháŋna iyápi kiŋ ilágyapi. Na tȟabškáta uŋspéwičhakhiye kiŋ íŋš-eya 

úŋpi, na wayáotȟaŋiŋ kiŋ hená nakúŋ. Naháŋ owáyawa kiŋ él, wóuŋspe othí iyóhila é, wayáwa 

kiŋ wóeye húŋȟ Lakȟól’iya eyé wičhášipi s’a (otȟáŋkaye ektá yápi kte ȟčiŋ čháŋna, na 

héčhekčhe). Héčhel iyápi kiŋ yuówaŋčayapi. Nakúŋ Lakȟól wóčhekiye kiŋ aŋpétu iyóhila 

owáyawa ektá úŋpi, na oínikaǧe kiŋ ižéhaŋ úŋp. Yuŋkȟáŋ waná 2010s naháŋ wóečhuŋ kiŋ sáŋm 

yutȟáŋkapi kte ȟčiŋ škáŋpi (Our Story, Our Success, Wičhóoyake Na Wóokihi Uŋkítȟawapi Kiŋ, 

2023). 

2016 ptaŋyétu wahéhaŋyaŋ, Maȟpíya Lúta Owáyawa Hukhúčiyela ektá, Iyápi Glukínipi 

Owáyawa Tȟáŋka eyápi waŋ yuǧáŋpi. Owáyawa kiŋ lé Wakíŋyaŋ Opȟá Okȟólakičhiye kičhí 

eháŋni tȟokȟáŋl káǧapi na waná Maȟpíya Lúta ektá ahíglepi. Ótȟokahe ektá, wóali okhíse 

wayáwa záptaŋ épi na waúŋspewičhákhiya waŋ é na wakáŋka  waŋ é na iyápi wóphika waŋ 

yukȟáŋpi. Owáyawala kiŋ lé úŋ tȟáŋtaŋhaŋ, owáyawa wóuŋspe wówapi eyá Wašíčuiyapi úŋ 

káǧapi čha yuíyeskapi na nakúŋ iyéčhiŋkala wóuŋspe eyá Lakȟól wičhóuŋ na Lakȟól wičhóȟ’aŋ 

2 Okášpe Siŋtéyapi B iwáŋyaŋka yo 
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aíkȟoyaka čha káǧapi. Tȟoká ektá othéȟike éyaš wí tóna yuŋkȟáŋ wayúphika áyapi na wóuŋspe 

wóečhuŋ kiŋ gluwášte áyapi. Nāwahīokalaniʻōpuʻu owayawa Hilo etanhan toskhe uŋspépi.

Wičhóiye haŋké wayáwapi kiŋ eyápi. Waníyetu okášpe thokáhe kiŋ wayáwa kiŋ woáli okhíse 

etáŋhaŋ óta wayáwapi okíhipi.  (Galla & Wilson, 2019).  2017 uŋ héhaŋ, wówapi yawápi 

wóuŋspe wóečhuŋ waŋ káǧapi na owáyawa ektá églepi (Our Story, Our Success, Wičhóoyake 

Na Wóokihi Uŋkítȟawapi Kiŋ, 2023). 

2017 ptaŋyétu uŋ héhaŋ, wóali okhíse wayáwa eháke záptaŋ  ópȟawičhakhiyápi 

čhaŋkhé waná iyúpȟaȟ wakȟáŋyeža wikčémna hél wayáwapi. Akhé wóečhuŋ kiŋ líla othéȟike 

éyaš táku waštéšte uŋspéič’ičhiyapi na táku k’éyaš taŋyáŋ áye. Wóali tȟokáhe wóuŋspe wowápi 

káǧapi na yuštáŋpi na waná wóuŋspe othí ektá kič’úŋpi kte héčha. Waníyetu tóna owáyawa kiŋ 

héčhuŋp-s’e íŋyaŋke: Ptaŋyétu čháŋna wayáwa záptaŋptaŋ ópȟawičhakhiyápi na heníyuha 

Iyápi Glukínipi etáŋhaŋpi, čha hokšíčalapi heháŋtaŋhaŋ Lakȟol’íya waúŋspewičhákhiya-háŋpi. 

Wayáwa kiŋ lená waníyetu íčhitȟokčapi éyaš wóuŋspe othí waŋžíla él ptáptayela 

waúŋspewičhákhiyapi. Hó čhaŋkhé ómakȟa ičíyamni háŋl, wayáwa kiŋ akézaptaŋpi. Na ómakȟa 

ičítopa háŋl, wikčémna núm yukȟáŋpi. Yuŋkȟáŋ 2018 wétu wahéhaŋl, Maȟpíya Lúta Owáyawa 

wóštaŋpi ekta, wayáwa eyá owáyawa él ópȟawičhakhiyápi kte kiŋ iyúha ȟčiŋ Iyápi Glukínipi 

Owáyawa Tȟáŋka ektá tókhel ečhúŋpi kiŋ héčhuŋp-s’e Lakȟól’iya waúŋspewičhákhiyapi kte, 

Iyápi Glukínipi él ičháǧapi šni kiŋ tókȟa šni (Our Story, Our Success, Wičhóoyake Na Wóokihi 

Uŋkítȟawapi Kiŋ, 2023).   

2007 uŋ héhaŋ, Tȟuŋkášilayapi Ikčé Oyáte Wóuŋspe Wóštaŋpi eyápi waŋ heyé: Dakhóta 

Itókaǧata imáhel, owáyawa kiŋ iyúha él, Lakȟóta eháŋni-wóyakapi na Lakȟól wičhóuŋ kiŋ 
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uŋspéwičhakhiyapi kte héčha. Hetáŋhaŋ, Dakhóta Itókaǧata Ikčé Oyáte Wóuŋspe Omníȟuha-

Owá kiŋ mázaska ignípi, wóuŋspe wówapi káǧapi kta čha. 

Nakúŋ Omníȟuha-Owá kiŋ lé  Lakȟóta na Dakhóta waúŋspewičhákhiye na wakáŋka na 

waslólye ȟče eyá wičháyuwitayapi. Lená Lakȟóta eháŋni-wóyakapi na Lakȟól wičhóuŋ na Lakȟól 

ohúŋkakaŋ na Lakȟól’iyapi kiŋ oslólyapi ȟče. Hó čha tókheškhe ečhúŋpi yuŋkȟáŋ táku uŋ hená 

tȟéča kiŋ taŋyáŋ uŋspéwičhakhiyápi kte kiŋ iyúkčaŋpi na wóiyukčaŋ čhokáta eyá iyékiyapi na 

owá égnakapi. Heháŋl ošpáye ačík’alaka waŋ wóiyukčaŋ čhokáta uŋ hená etáŋhaŋ wóokaȟniǧe 

na wókigleǧe káǧapi. Wóokaȟniǧe na wókigleǧe kiŋ lená Ištáwičháyazaŋ-Wí 19, 2018 uŋ héhaŋ 

Dakhóta Itókaǧata Wóuŋspe Kȟamíte kiŋ yuštáŋpi (Statistics About Pine Ridge Reservation, 

2019). 

Wóokaȟniǧe uŋ hená šakówiŋkiya owá égnakapi (Oceti Sakowin: Essential understanding & 

standards, 2018; Oceti Sakowin Project, 2023)3: 

1.  Makȟá na Makȟóčhe - Eháŋni, Očhéthi Šakówiŋ oyáte kiŋ makȟóčhe na 

wóyuha-ikčéka kiŋ ahókipȟapi na gluónihaŋpi, na iyúhakaska awáŋglakapi, 

Wašíču kiŋ ahíhiŋni šni haŋní. Lakȟóta kiŋ Uŋčí Makȟá otákuye glawápi na 

wóokaȟniǧe kiŋ lé líla waŋkál úŋ.  

2. Wóslol’ič’iye na Wówakiš’ake - Očhéthi Šakówiŋ oyáte kiŋ íčhitȟokečapi

éyaš iyúha wakíš’akapi. Ičháǧapi kiŋ él, aíč’iblezapi na slol’íč’iya áyapi. 

Lakȟóta kiŋ húŋȟ eháŋni s’e ophíič’iyapi na húŋȟ íŋš kiwášičupi, hó éyaš 

iyúha Lakȟótapi, ičhíŋ Lakȟóta kiŋ ákhilečhečapi šni. 

3 Okášpe Siŋtéyapi B iwaŋyaŋka yo. 
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3. Lakȟól’iyapi na Lakȟól Wičhóȟ’aŋ - Očhéthi Šakówiŋ oyáte kiŋ ohútkȟaŋ 

na tȟóiyukčaŋ na tȟóksape kiŋ héčhena yeyé. Lakȟól wičhóȟ’aŋ na Lakȟól 

wičhóuŋ na Lakȟótiyapi kiŋ Lakȟóta óta slolkíyapi, oyáŋke él thípi naíŋš 

itȟáŋkal thípi kiŋ tókȟa šni. 

4. Wótakuye na Wólakȟolkičhiyápi - Očhéthi Šakówiŋ wótakuye kiŋ oyáte

čhaŋkȟáhu kiŋ é, na tuwé Lakȟóta kiŋ iyúha ogná ophíič’iyapi kta waŋ yaŋké. 

Wótakuye wóopȟe kiŋ owá yaŋké šni tkȟá wólakȟolkičhiyápi na 

wóowotȟaŋla na wóakhiptaŋ aíkȟoyake. 

5. Eháŋni Wičhóoyake na Ohúŋkakaŋ - Khéya Wíta eháŋni-wóyakapi kiŋháŋ

Očhéthi Šakówiŋ oyáte kiŋ épi na Wašíču kiŋ íčhitȟogye oyákapi na šna 

íčhitȟogye owáyawa ektá uŋspéwičhakhiyápi. Hó čha lená iwáŋyaŋkapi na 

íčhiwaŋyaŋkapi na táku wówičakȟe kiŋ iyéye wačhíŋpi kta waŋ héčha. 

6. Wóigluha na Wólakȟota - Milá Háŋska oyáte kiŋ wólakȟota káǧapi (na

iyúha khiglúksapi) na wóopȟe eyá Očhéthi Šakówiŋ oyáte kiŋ 

awásuwičháyapi. Ikčé oyáte kiŋ wóigluha yuhápi  čha Míla Háŋska 

tȟuŋkášilayapi kiŋ íakhilehaŋyaŋ wóitȟaŋčhaŋ-wówaš’ake yuhápi. Naháŋ ikčé 

oyáte kiŋ makȟópašpe kiŋ wóitȟaŋčhaŋ-wówaš’ake ečhíyataŋhaŋ iwáŋkab 

úŋpi. 

7. Wičhóuŋ na Wóigloaye - Očhéthi Šakówiŋ wičhóuŋ kiŋ úŋ etáŋhaŋ

Lakȟóta kiŋ líla wakíš’akapi. Na oyáte kiŋ wóuŋspe ečhíyataŋhaŋ na mázaska 

ečhíyataŋhaŋ líla iglóaye wačhíŋpi. Héčha úŋ, owáyawa waŋkátuya káǧapi na 

wičhózani othí káǧapi na Lakȟól wičhóuŋ na wičhóȟ’aŋ na Lakȟótiyapi kiŋ 
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glukíni škáŋpi. Na nakúŋ táku ečhúŋpi k’éyaš él, Wóopȟe Šakówiŋ eyápi kiŋ 

hená čhokáta égnakapi na ogná waéčhuŋpi. 

Lakȟóta winúȟčala waŋ Lydia Whirlwind Solder ečíyapi čha heyé: 

Essential Understandings will address cultural diversity, provide many new insights and 

concerns of local Tribal communities, and address challenges faced by educators and 

families of students. Education will be much better as a result of the commitment of 

schools, administrators and educators for meaningful engagement to raise 

consciousness to appreciate and respect cultural differences that will empower Native 

American students (Oceti Sakowin: Essential understanding & standards, 2018). 

Wóokaȟniǧe kiŋ lená owáyawa ečhékčhe ilágyapi háŋtaŋš, Lakȟóta wayáwa kiŋ épi na 

thítakuyepi kiŋ épi na waúŋspewičhákhiye tȟáwapi kiŋ iwáštepi kte, na wóokaȟniǧe kiŋ wóičaǧi 

eyá yuhápi kiŋ wičhákičiyučík’ala kte, na wičhóthi ečhékčhe wóableze wičhák’u kte. Na iyótaŋš, 

wóuŋspe kiŋháŋ yuwášte kte, ičhíŋ waúŋspewičhákhiye na owáyawa itȟáŋčhaŋ kiŋ waáblezapi 

na úŋ ečhíyataŋhaŋ, Lakȟóta wayáwa kiŋ sáŋm owíčhakaȟníǧapi na wičháyuonihaŋpi kte. 

Maȟpíya Lúta Owáyawa leháŋl Lakȟótiya na Wašíčuiya nuphíŋčaska 

waúŋspewičhákhiyapi naháŋ Očhéthi Šakówiŋ Wóokaȟniǧe Waŋkátuya kiŋ úŋpi, héčhel 

Lakȟóta iyápi kiŋ é na Lakȟól wičhóuŋ kiŋ owáyawa ektá čhokáta églepi. Wóokaȟniǧe 

Waŋkátuya ičíšakowiŋ kiŋ hé Wóopȟe Šakówiŋ kiŋ iwóglakiŋ na “Oglála tȟóopȟe” eyé. 

Owáyawa ektá, owáuŋspe thípi kiŋ iyóhila él, táku kiŋ iyúha yulákȟotapi kta úŋ, Tamera 

Miyasato, TIE waslólye wówaši ečhúŋ naháŋ Maȟpíya Lúta él wayáwa tkȟá čha owáyawa kiŋ 
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iwáŋyaŋkiŋ na tókheškhe wayáwa kiŋ wičháyuowotȟaŋ wačhíŋpi kiŋ hé iyúkčaŋ na nakúŋ 

tóškhe yulákȟolyakel ečhúŋpi kta héči iyúkčaŋ. Héčha úŋ, Wóokaȟniǧe Waŋkátuya wóečhuŋ 

waŋ iyé káǧe k’uŋ hé owáyawa ektá gloí na wičhákipazo. Héčheš Wóopȟe Šakówiŋ kiŋ hená 

owáuŋspe thípi waŋ él úŋpi kta yuštáŋpi. Hetáŋhaŋ, wayáwa kiŋ yuphíya ophíič’iyapi čha 

ablézapi yuŋkȟáŋ owáyawa itȟáŋčhaŋ waŋ Ann-Marie Amiotte ečíyapi kiŋ hé yaótȟaŋiŋ ektá 

owáuŋspe thípi kiŋ iyúha ȟčiŋ Wóopȟe Šakówiŋ kiŋ wóilagyapi kte, 2018 ptaŋyétu 

heháŋtaŋhaŋ.  Ms. Miyasato tókheškhe ečhúŋpi kte kiŋ uŋspéwičhakhiyiŋ na omníčiye eyá 

yuhápi na wakáŋka eyá épi na owáyawa itȟáŋčhaŋ eyá él ópȟapi. Héčhel Maȟpíya Lúta 

Owáyawa tókhel Wóopȟe Šakówiŋ kiŋ úŋpi kte kiŋ owá égnakapi. Na léčhel wóštaŋpi: 

• Pté Sáŋ Wíŋ k’uŋ Lakȟóta Oyáte ektá wičháhi k’uŋ héhaŋ, Tȟatúye Tópa

kiŋ owíčhakiyákiŋ na tókheškhe ečhétkitkiya wačhékiyapi kta iyéčheča kiŋ

uŋspéwičhakhiye. Nakúŋ Pté Sáŋ Wíŋ kiŋ lé olówaŋ waŋ kȟó

uŋspéwičhakhiyiŋ na takúŋl wakȟáŋ ečhúŋpi kta čháŋna, tȟóéyaš

ahíyayapi kta iyéčheča kéya owíčhakiyáke. Hó čha olówaŋ kiŋ lé híŋhaŋni

čháŋna wayáwa kiŋ iyúha ahíyaye- wičhákhiyapi kta kéya yuštáŋpi.

• Wazílyapi eyápi kiŋ hé, pȟežíȟota opágmula waŋží tuwá iléyiŋ na oyáte él

úŋpi kiŋ yučháŋgleškaya nážiŋpi na tuwé kiŋ hé iyáza áyiŋ na uŋmá kiŋ

iyúha šóta kiŋ aíglaȟpapi. Pȟežíȟota kiŋ hé wakȟáŋ ičhíŋ táku šikšíče kiŋ

iyúha napȟéye. Héčhel táku waštéšte kiŋ ečéla él úŋ kte. Čhaŋkhé

híŋhaŋni čháŋna, owáuŋspe thípi kiŋ iyúha thimá wayáwa kiŋ azíl’ič’iye-

wičhákhiyapi kta kéya yuštáŋpi.
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• Owáyawa itȟáŋčhaŋ kiŋ wí iyóhila wóopȟe wakȟáŋ kiŋ waŋží kaȟníǧapi

kta kéya yuštáŋpi. Na tȟokéya owáyawa wówaši kiŋ iyúha owíčhakiyákapi

kte, héčhel iyúha taŋyáŋ oslólyapi kte. Yuŋkȟáŋ wí íyokhihe kiŋ, aŋpétu

tȟokáhe kiŋ, wayáwa kiŋ iyúha uŋspéwičhakhiyápi kte, na wóiwaŋyaŋke

óta wičhák’upi kte, héčhel ožúla okáȟniǧapi kte. Yuŋkȟáŋ wí kiŋ hé él,

wayáwa eyá wóopȟe kiŋ hé taŋyáŋ yuhá mánipi héči hená ótȟaŋiŋyaŋ

yaónihaŋpi kte.

• Owáyawa kiŋ él, thimá-oómani kiŋ ogná, thitȟáhepiya él itówapi eyá

Wóopȟe Šakówiŋ kiŋ él owá yaŋká čha otkéyapi kte. Na héčhetkiya,

waúŋspewičhákhiye kiŋ iyúha itówapi héčha wičhákikpamnípi. Na

owáyawa thiyópa tȟokáta kiŋ ikhíyela, itówapi waŋ él wí kiŋ hé tȟa-

wóopȟe kiŋ owá yaŋká čha otkíŋ kta kéyapi. Na wayáwa waŋží wóopȟe

uŋ hé ogná ophíič’iya čháŋna šna, waúŋspewičhákhiye kiŋ čhažé kiŋ owá

égnakiŋ na tȟóphiič’iye kiŋ kȟó owá égnakiŋ na lé itówapi kiŋ él

iyáskabyiŋ kte, héčhel ótȟaŋiŋ kte.

• Wí kiŋ ihúŋni kta čháŋna, owáyawa kiŋ átaya mníčiyapi na

waúŋspewičhákhiye kiŋ iyúha waŋžígži inážiŋpi na tȟa-wáyawapi eyá

wóopȟe kiŋ ogná škáŋpi čha hená iwówičhaglakápi kte. Héčheš wayáwa

kiŋ lená ótȟaŋiŋyaŋ wičháyaonihaŋpi na wóiwaŋyaŋke waštéšte

wičhákaǧapi (Okášpe Siŋtéyapi K iwáŋyaŋka yo).

• Wóiyopȟeye wóečhuŋ waŋ owáuŋspe thípi kiŋ iyúha él ilágyapi kte, na hé

Wóopȟe Šakówiŋ kiŋ čhaŋkȟáhuyapi kta yuštáŋpi. Class Dojo eyápi kiŋ hé
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owáuŋspe thípi kiŋ iyóhila él úŋpi na wayáwa kiŋ wóopȟe ogná 

ophíič’iyapi čháŋna wóohiye-owáǧo wičhák’upi kte. Na tuwá héčhuŋ 

čháŋna šna, waúŋspewičhákhiye kiŋ wáŋčagna kíčiyaotȟaŋiŋ kte.  

• Lakȟóta wówapi eyá owáuŋspe thípi kiŋ él úŋpi kta kéya yuštáŋpi. Wí-okó

iyóhila, eháŋni wičhóoyake naíŋš ohúŋkakaŋ waŋží wayáwa kiŋ

owíčhakiyakápi kte. Ella Deloria ečíyapi waŋ eháŋni Lakȟótiya wówapi óta

káǧiŋ na yuótȟaŋiŋ, na wóyuiyeska kȟóye, héčhel owáyawa ektá uŋphíča

kta čha. Dakota Texts eyápi kiŋ lená eháŋni wičhóoyake na ohúŋkakaŋ

héčha naháŋ Lakȟóta na Dakhóta wičháša na wíŋyaŋ čha oyákapi.

Wówapi kiŋ lé héčhena yukȟé kiŋ úŋ, owáyawa ekta Wóopȟe Ičíšakowiŋ

kiŋ hé iyóȟlogya wayáwa kiŋ uŋspéwičhakhiyápi okíhipi. Héčheš

huŋkákewičháyapi kiŋ eháŋni tókhel Lakȟól wóophiič’iye kiŋ

uŋspéič’íčhiyapi kiŋ héčhuŋp-s’e leháŋl wayáwa kiŋ íŋš-eyá ečhúŋpi

okíhipi.

• Wí iyóhila, aŋpétu okhíse waŋ patáŋpi naháŋ waúŋspewičhákhiye kiŋ

mníčiyapi na Wóopȟe Šakówiŋ na Wóokaȟniǧe Waŋkátuya kiŋ

ečhíyataŋhaŋ ókičhiyapi na wóiyuŋǧe yuhápi héči hená ikíčhiyuŋǧapi

okíhipi. Waúŋspewičhákhiye yámni wičhákaȟniǧapi na hená Wóopȟe na

Wóokaȟniǧe kiŋ mahétuya uŋspéwičhakhiyápi, héčhel oslólyapi ȟčiŋ na

wawókiya héčhapi kte. Yuŋkȟáŋ okó iyóhila, waúŋspewičhákhiye kiŋ

mníčiyapi na tókheškhe Wóopȟe Šakówiŋ kiŋ owáuŋspe thípi tȟáwapi kiŋ

él úŋpi kiŋ iwóglakapi okíhipi, na wóičaǧi akhípȟapi héči hená kȟó.
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• Owáuŋspe thípi kiŋ iyúha él, wóčhekiye yuhá škáŋpi kte. Tȟokéye ȟčiŋ,

híŋhaŋni čháŋna, wayáwa kiŋ ób wačhékiyapi na ečhél taŋyáŋ hípi kéyapi

na wóuŋspe ečhétkiya wóokiye wičhákičilapi kte. Yuŋkȟáŋ, wíčhokaŋ

wówapi kiŋ glútapi šni itȟókab, wačhékiyapi na tóna wóyute kiŋ

khičháŋwičhakičíčhiyapi kiŋ hená wóphila ewíčhakiyapi na wamákȟaškaŋ

oyáte eyá ikpáǧaŋpi kiŋ hená kȟó. Yuŋkȟáŋ owáyawa aŋpétu kiŋ henála

čháŋšna, akhé wačhékiyapi na waná Wakȟáŋtȟaŋka wóphila ekíyapi ičhíŋ

wóuŋspe wašté ičúpi naháŋ ptáyela čhaŋtéwašteya otákuye s’e úŋpi.
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Okášpe 9: Wóopȟe Šakówiŋ Tóškhe Iyópteyapi kiŋ Iwáŋyaŋkapi 

It was a reminder for me that this was at the core of who these students were whether 

they grew up with the culture. They were hungry and they needed to have that access 

to it. It needed to be embedded into everything that we did regardless of what the 

curriculum was. We had to always come back to our identity, and that was a learning 

experience for me to come back to that and then also to provide the students with an 

access to these connections (Tamera Miyasota- Creator of Wóopȟe Šakowiŋ). 

Wayáwa kiŋ lená Lakȟól wičhóuŋ ogná ičháǧapi naíŋš ičháǧapi šni héči hé tuwépi kiŋ 

čhoǧíŋyaŋpi kiŋ hé wókiksuye héčha. Čhíŋ Lakȟól wičhóuŋ k’uŋ hé ilókičhiŋpi na gluhápi kte 

ȟčiŋ. Čhaŋkhé táku owáyawa él ečhúŋk’uŋpi k’éyaš aíkȟoyakiŋ kta waŋ yaŋké. Laúŋkȟotapi čha 

uŋtúwepi kiŋ óhiŋni él uŋglípi kte héčha, na hé wóuŋspe héčha. Hé úŋ wayáwa kiŋ wóaikȟoyake 

kiŋ hená yuháwičháwakhiyiŋ kte ȟčiŋ. 

Wóables’ič’iye. Lakȟóta kiŋháŋ wóiyawa wakȟáŋ úŋ čhaŋgléška wakȟáŋ kiŋ okáȟniǧapi. 

Čhaŋgléška wakȟáŋ kiŋ lé táku ní úŋpi k’éyaš – oyáte na wamákȟaškaŋ, makȟá na maȟpíya, na 

makȟásitomni kiŋ – ohútkȟáŋ héčha, na Wakȟáŋtȟaŋka oyáte kiŋ čhaŋgléška k’uŋ wičhák’u, 

makȟásitomniyaŋ táku kiŋ iyúha owíčhakaȟníǧapi kta čha. Tópa kiŋ hé Lakȟóta kiŋ waŋkátuya 

yawápi čhaŋkhé čhaŋgléška kiŋ lé okášpe tópa yukȟé. Naháŋ čhaŋgléška wakȟáŋ kiŋháŋ 

tȟatúye tópa kiŋ é na makȟóuŋčhaǧe kiŋ é na wamákȟaškaŋ kiŋ épi na makȟá wičhóni kiŋ 

Lakȟóta kiŋ uŋspéwičhakhiye. Wiyóȟpeyata na wazíyata na wiyóhiyaŋpáta na itókaǧata kiŋ 
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hená úŋ Lakȟóta kiŋháŋ wičhóni wóuŋspe na oyáte wičhóuŋ wóuŋspe kiŋ islólkiyapi, na čhokáta 

kiŋ hé makȟá na maȟpíya kiŋ wal’íyačhiŋ. 

• Tȟatúye tópa kiŋ (wiyóȟpeyata, wazíyata, wiyóhiyaŋpáta, itókaǧata),

• Oówa eyá tȟatúye tópa k’uŋ aíkȟoyake kiŋ (sápa, šá, zí, ská),

• Wičhóni wóičhaǧe kiŋ (wakȟáŋyeža, tȟéča, tȟáŋkaka, wakáŋ),

• Táku úŋ ní uŋk’úŋpi kiŋ (oníya, makȟá, mní, pȟéta),

• Pȟežúta wakȟáŋ tópa kiŋ (čhaŋlí, ȟaŋté, pȟežíȟota, wačháŋǧa),

• Wamákȟaškaŋ wakȟáŋ kiŋ (waŋblí, wahíŋheya, matȟó, pté), naháŋ

• Táku úŋ uŋk’úŋpi k’uŋ hená (wičhátȟaŋčhaŋ, wičhótȟawačhiŋ, wičhóčhaŋtíyapȟa,

wičhánaǧi) 

Wóslolye kiŋ lená čhaŋgléška wakȟáŋ wóuŋspe kiŋ ogná ablés wačhíŋpi] yuŋkȟáŋ táku 

tópa ablézapi. Waúŋspewičhákhiye kiŋ épi na wayáwa itȟáŋčhaŋ kiŋ tókheškhe wayáwa kiŋ 

owáyawa él ophíič’iyapi kiŋ iwóglakapi naháŋ Wóopȟe Šakówiŋ kiŋ ahíglepi kiŋ íyohakab 

tókheškhe wayáwa kiŋ iglútȟokčapi na iglúwaštepi kiŋ kȟó iwóglakapi na takúku ákhilečhelya 

ablézapi. 

Iglúhapi. “Iglúhapi” eyápi kiŋ hé Oxford [wčhóiye wówapi kiŋ léčhel kȟápi kéye: “oyáte 

kiŋ iglóayapi na wičhóni gluhápi.” Maȟpíya Lúta Owáyawa k’uŋ leháŋl owáyawa-wóuŋspe-

wówapi-tȟáŋka waŋ káȟ áyapi na Lakȟótiyapi na Lakȟól wičhóuŋ na Lakȟól wóuŋspe 

aíkȟoyagyapi na nakúŋ owáyawa wóuŋspe ektá oéčhuŋ šilyápi, héčhel wašákala kte šni. Héčha 

úŋ čhaŋkú tȟéča waŋ wayáwa na wówaši na oyáte kiŋ éwičhakičiúŋpapi, Očhéthi Šakówiŋ 

Wókaȟniǧe Čhokáta kiŋ ognáyaŋ. 
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As a people we have been colonized and as such, we have lost parts of ourselves that 

must be intentionally restored. Starting with Wóopȟe Šakówin this is the critical starting 

place in relating to our students (Ammann, Rama, Maka'imoku, & Keamo, 2020). 

Wašíču kiŋ pahúkhul uŋyúzapi na nap’úŋkiyuzapi kiŋ él, takúku uŋglúhapi tkȟá čha uŋgnúnipi na 

hená uŋkíkikčupi kte héčha. Wóopȟe Šakówiŋ kiŋ hená é čha tȟokéye ȟčiŋ uŋkíkikčupi kte, 

héčhel wayáwa kiŋ owíčhuŋglaȟníǧapi kte. 

Wičhóuŋ Tȟókeča Áye. Maȟpíya Lúta Owáyawa kiŋ 1889 k’uŋ héhaŋ tȟokéya yuǧáŋpi, 

na hetáŋhaŋ táku óta hél wayáwa kiŋ iwáštepi šni. Ótȟokaheya owáyawa kiŋ Wanáp’iŋ Wakȟáŋ 

Owáyawa eyápi na hél wayáwa kiŋ wówaši eyá uŋspéwičhakhiyápi na Waníkiya Wówičala kȟó 

uŋspéwičhakhiyápi. Waníyetu tóna heháŋyaŋ héčheȟčiŋ íŋyaŋke; táku úŋ henáuŋs čhokáta 

yúzapi na haŋkéya takú wówapi-wóuŋspe uŋspéwičhakhiyápi. Yuŋkȟáŋ, 1960s kiŋ ičhúŋhaŋ, 

takúku phiyá iyúkčaŋpi na yutȟókečapi. Héhaŋ, ótȟokaheya Lakȟól wičhóuŋ kiŋ 

uŋspéwičhakhiyápi na nakúŋ owáčhekiye ektá ípi šni kiŋ tókȟa šni kéyapi.  

 Wahéhaŋl, Maȟpíya Lúta ektá Lakȟóta waúŋspewičhákhiye épi na owáyawa-itȟáŋčhaŋ 

eyá wówašiwičháyapi naháŋ owóuŋspe ektákta Lakȟól wičhóuŋ na Lakȟótiyapi kiŋ 

uŋspéwičhakhiyápi. 2007 uŋ héhaŋ, owáyawa ektá Lakȟóta Iyápi Wóawačhiŋ eyápi waŋ káǧapi, 

héčhel wayáwa opáwiŋǧe šákpe eyá K-12 wayáwapi kiŋ hená iyúha aŋpétu iyóhila Lakȟól’iyapi 

kiŋ uŋspéwičhakhiyápi. Héčheš, owáyawa kiŋ héčhena taŋyáŋ iglútȟokeča-hiŋ na leháŋl 

wayáwa kiŋ ótakiya iwáštepi. 

We believe that our students are smarter, stronger, kinder and more respectful knowing 

there is a belief system that was handed to them from their ancestors on how to be a 

strong Lakȟota individual (Ammann, Rama, Maka'imoku, & Keamo, 2020). 



87 

Wayáwa uŋkítȟawapi kiŋ huŋkákepi tȟa wówičala kiŋ yunáyewičhuŋkhiyápičhaŋkhé 

sáŋm waúŋspe áyapi na sáŋm waš’ág áyapi na sáŋm waúŋšila áyapi na nakúŋ sáŋm wayúonihaŋ 

áyapi ičhíŋ waná slol’íč’iyapi na Lakȟóta waš’áka héčhapi.   

Wičhóthi S’e Waúŋspewičhákhiyapi. Owáyawa ektá wičhóuŋ kiŋ tuktétu k’éyaš ákhilečheča kta 

iyéčheča – owóuŋspe ektá na thimá oómani étu na owóte thimá naháŋ omníȟuha-owá él, na 

tókheškhe thiyáta wayáwa kiŋ oúŋyaŋpi kiŋ héčheȟčiŋ owáyawa ektá héčhetu kta iyéčheča. 

Maȟpíya Lúta Owáyawa él, owáyawa kiŋ thiyóšpaye s’e híŋ kta uŋčhíŋpi, na tuwé kiŋ iyúha 

íčhigluzezepi. Leháŋl, Maȟpíya Lúta ektá, iyéčhiŋka-wówaši óta úŋpi na waúŋspewičhákhiya 

ótaȟča hená épi. Iyéčhiŋka-wówaši kiŋ lená tȟéčapi na óta Wašíčupi na wíkakižešniyaŋ ičháǧapi, 

na ótaȟča Sápauŋ owáyawa-waŋkátuya etáŋhaŋ wayáwapi na wóuŋspe ékihuŋnipi. Heháŋl šna 

ómakȟa waŋží naíŋš núŋpa owákpamni-oyáŋke él waúŋspewičhákhiye hípi na šna tuktétaŋhaŋ 

hípi héči henána ektá khiglápi. Owákpamni-oyáŋke ektá hípi šni haŋní, ótaȟča tóhaŋni héčha 

waŋyáŋkapi šni na átaš Ikčé Oyáte kiŋ slolwíčhayapi šni na okáȟniǧapi šni. Čha Maȟpíya Lúta 

ektá waúŋspewičhákhiya óta kiŋ héčhapi na óta íŋš Wašíču eyá owákpamni-oyáŋke ikhíyela 

ičháǧapi na etáŋhaŋpi. 

 Maȟpíya Lúta ektá Iyápi-núm wóečhuŋ kiŋ káǧapi šni itȟókab waúŋspewičhákhiye kiŋ 

líla čónala Lakȟótapi. Hó tkȟá hé iyópteyapi na nakúŋ Očhéthi Šakówiŋ Wóokaȟniǧe Tȟáŋka na 

Wóopȟe Šakówiŋ kiŋ ahíglepi kiŋ íyohakab, oȟ’áŋkȟoya tȟókeča áye. Leháŋl wóali okhíse 

waúŋspekhiye kiŋ é na wóali tȟokáhe waúŋspekhiye kiŋ é na wóali ičínuŋpa waúŋspekhiye kiŋ é 

na wóali íčhižena waúŋspekhiye kiŋ é na oškáte waúŋspekhiye kiŋ iyúha Oglála Lakȟóta 

héčhapi. Na hé isáŋm, owáyawa ektá wówaši núm akáb káǧapi: wakáŋla  waŋ é na Lakȟóta 

wakáǧapi na lowáŋpi waúŋspekhiye (núphiŋ Lakȟótapi). Nakúŋ leháŋl, owáyawa-itȟáŋčhaŋ kiŋ 
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é na owáyawa-itȟáŋčhaŋ-íyokhihe kiŋ é na owáyawa-hukhúčiyela wawókiye kiŋ iyúha íŋš-eyá 

Oglála Lakȟótapi. Hó čhaŋkhé leháŋl, owáyawa kiŋ líla wičhóthi kiŋ iyéčheča. Tókhel eháŋni líla 

ítȟokeča tkȟá k’uŋ waná héeča šni. 

 We need to talk about it and have the kids ask questions they understand.  In this way 

the children teach other, and they can take part in Wóopȟe Šakówiŋ (Ammann, Rama, 

Mākaʻimoku, Keamo, 2020). 

Líla iwóuŋglakapi kte héčha na tuwá taŋyáŋ okáȟniǧapi šni kiŋ uŋkíyuŋǧapi okíhipi kte. 

Wóopȟe Šakówiŋ tukté waŋží uŋspéuŋkič'íčhiyapi kiŋ wáyawa kiŋ iyúha takúku ečhúŋk'uŋpi kte 

Wóuŋspe Ektá Oígluhapi. Oígluhapi eyápi kiŋ hé núŋpakiya kȟápi. Oyáte waŋží iglúhapi háŋtaŋš, 

iyéčhiŋka waglúštaŋpi okíhipi na okáblaya úŋpi kta iyéčheča. Na héčhuŋpi kiŋ hé tuwéni 

wičhákhi okíhi šni, héčhel wóopȟe kiŋ yaŋké. “Iyé itȟáŋčhaŋič’iyápi na waúŋspeič’íčhiyapi na 

iglóayapi, naháŋ tókhel čhíŋpika iyé iyápi kič’úŋpi na tȟóuŋyepi kiŋ ogná úŋpi okíhipi,” 

(Lomawaima & McCarty, 2006; Wilkins & Lomawaima, 2001 quoted in McCarty & Lee, 2014). 

Maȟpíya Lúta Owáyawa k’uŋ tȟokéya yuǧáŋpi uŋ hetáŋhaŋ wóuŋspe ektá iglúha wačhíŋ úŋpi, 

owáyawa kiŋ wakȟáŋyeža kiŋ wičháyuwašiču wačhíŋpi na waníkiya wičála wičhákaȟ wačhíŋpi 

éyaš. 

1960s uŋ héhaŋ, Maȟpíya Lúta ektá wóuŋspe iglúhapi k’uŋ gluéčhetu wačhíŋpi čhaŋkhé 

Ikčé Oyáte Wóuŋspe eyápi kiŋ hé owáyawa-wówapi él kȟóyapi. Hé úŋ etáŋhaŋ, íyohakab 

owóuŋspe waŋžígži él, Lakȟótiyapi kiŋ é na Lakȟól wičhóuŋ kiŋ uŋspéwičhakhiyápi. Na nakúŋ 

wóali okhíse heháŋtaŋhaŋ wóali akénuŋpa heháŋyaŋ Lakȟótiyapi kiŋ wičhákipaǧáŋpi kta 

kéyapi. Na hetáŋhaŋ iyápi-núm-waúŋspewičhákhiyapi kiŋ hé líla ečhúŋpi kta kéyapi. 
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Maȟpíya Lúta iyéčhiŋka-iglúha owáyawa héčha. Dakhóta Itókaǧata makȟópašpe kiŋ iyékiye, hó 

éyaš takúku makȟópašpe-owáyawa na BIE-owáyawa kiŋ ečhúŋpi okíhipi šni čha ečhúŋ okíhi. 

My understanding of educational sovereignty is the right to educate one's students or 

community as one sees fit, not following the European or Industrial model of education, 

which dominant society in American has embraced (Ammann, Rama, Mākaʻimoku, 

Keamo, 2020). 

Wóuŋspe ektá iglúhapi eyápi kiŋ hé léčhel kȟápi kéčhaŋmi: Ikčé Oyáte owáyawa waŋží 

ektá, oyáte kiŋ wayáwa kiŋ tókhel čhíŋpika waúŋspewičhákičhiyapi okíhipi. Na wašíču ogná 

naíŋš Míla Háŋska tȟóuŋyepi ektá ečhúŋpi šni kiŋ tókȟa šni, na tuwéni hé héčhetu šni kéya okíhi 

šni.   

Owáyawa wóečhuŋ kiŋ lé líla tȟókeča  ičhíŋ owáyawa waŋžígžila ektá héčhuŋp-s’e 

Lakȟól wičhóuŋ ogná waúŋspewičhákhiyapi na Lakȟól’iya waúŋspewičhákhiyapi nakúŋ. Lé 

waŋkál úŋ ičhíŋ wayáwa kiŋ Lakȟótapi kiŋ slolkíyapi kte héčha. Leháŋl wóslolkiye kiŋ lé thiyáta 

yunáyewičhákhiyapi šni čhaŋkhé takómni owáyawa ektá ečhúŋk’uŋpi kta waŋ héčha. Aŋpétu 

iyóhila wakȟáŋyeža kiŋ ičháǧapi – tȟaŋčháŋpi kiŋ é na tȟawáčhiŋpi kiŋ é na naǧípi kiŋ – na 

héčhel waŋwíčhuŋyaŋkápi, na táku óta kigléǧapi waŋwíčhuŋyaŋkápi, na hé líla wašté. 

Na hé isáŋm, wóiyutȟe ečhíyataŋhaŋ, wayáwa kiŋ líla taŋyáŋ waéčhuŋpi. 

Maȟpíya Lúta ektá, wayáwa kiŋ iyúha MAP (Measure of Academic Progress) wóiyutȟe 

kiŋ ečhúŋwičhakhiyápi. Waná waníyetu záptaŋ héčhuŋ-haŋpi. Éš’eš wayáwa tóna Lakȟótiya 

okáȟtaŋyaŋ waúŋspewičhákhiyapi hená taŋyáŋ ečhúŋpi. Tóna wóali ičíyamni él wayáwapi kiŋ 

hená wayáwapi-wóuŋspe él Wašíčuiyapi-wayáwa kiŋ wičhíhakab owáǧo 6 ówičhakihaŋpi tkȟá 

wíyawapi-wóuŋspe él iyé owáǧo 2 wičhítȟokab iglúštaŋpi. Tóna wóali ičínuŋpa él wayáwapi kiŋ 
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hená wayáwapi-wóuŋspe él Wašíčuiyapi-wayáwa kiŋ wičhíhakab owáǧo 7 ówičhakihaŋpi tkȟá 

wíyawapi-wóuŋspe él iyé owáǧo 5 wičhítȟokab iglúštaŋpi. Tóna wóali tȟokáhe él wayáwapi kiŋ 

hená wayáwapi-wóuŋspe él Wašíčuiyapi-wayáwa kiŋ wičhítȟokab owáǧo 2 iglúštaŋpi na nakúŋ 

wíyawapi-wóuŋspe él owáǧo 2 wičhítȟokab iglúštaŋpi. Wóali okhíse wayáwa kiŋ íŋš wayáwapi-

wóuŋspe él iyúpȟaȟ 50% čhokáta iglúštaŋpi na hé hékta waníyetu heháŋtaŋhaŋ akáb 38% čha 

líla wašté. Naháŋ wóali okhíse wayáwa k’uŋ wíyawapi-wóuŋspe él iyúpȟaȟ 42% iglúštaŋpi na hé 

hékta waníyetu heháŋtaŋhaŋ akáb 23% čha hé kȟó wašté. 

Wayáwa eyá leháŋl wóali ičíyamni na ičínuŋpa él wayáwapi kiŋ hená tȟoká Lakȟól’iyapi-

okáȟtaŋ owáyawa él wayáwapi k’uŋ héhaŋ, ótȟokaheya wóečhuŋ kiŋ iyútȟapi na takúku 

naháŋȟčiŋ yuéčhetupi šni naíŋš yuwáštepi šni. Yuŋkȟáŋ wóali tȟokáhe él wayáwapi kiŋ hená 

hihúŋnipi šni haŋní, owáyawa kiŋ táku óta yuštáŋpi na yuéčhetupi čha wašté. Hé úŋ 

ečhíyataŋhaŋ, leháŋl wayáwa kiŋ líla oȟ’áŋkȟoya waúŋspeič’íčhiyapi. Owáyawa-ómakȟa-okhíse 

waŋží imáhel wakȟáŋyeža kiŋ wayáwapi uŋspéwičhakhiyápi na líla íyečhana iyéčhiŋka 

wayáwapi okíhipi. Hó čhaŋkhé Wašíčuiya waúŋspewičhákhiyapi šni tkȟá Wašíčuiya 

iwíčhayutȟapi na líla taŋyáŋ ečhúŋpi okíhipi, toháŋyaŋ Wašíčuiya-wayáwa kiŋ ečhúŋpi kiŋ 

waíyehaŋyaŋ. Hó čha Lakȟól’iya waúŋspewičhákhkiyapi wičhóȟ’aŋ kiŋ líla wašté čha 

slol’úŋyaŋpi. Yuŋkȟáŋ wóslolye ečhíyataŋhaŋ, wakȟáŋyeža etáŋ héčhel waúŋspewičhákhiyapi 

háŋtanaš, ótȟokaheya Wašíčuiya waúŋspewičhákhiyapi kiŋ hetáŋhaŋ líla íyečhana (waníyetu 

waŋží aókpaniyaŋ) Wašíčuiya-wayáwa kiŋ kȟawíčhapȟapi na tóhaŋni iyúgnayaŋpi šni. 

2019-2020 k’uŋ héhaŋ, Maȟpíya Lúta Hukhúčiyela Owáyawa ektá, wayáwa líla čónala 

owáyawa-itȟáŋčhaŋ ektá yewíčhayapi (iyópȟewičháyapi kta čha). Iyótaŋš toháŋyaŋ wayáwa 

tóna hél yewíčhayapi kiŋ owá égnaka-haŋpi kiŋ heháŋyaŋ, héhaŋ wayáwa čónala ȟča 
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yewíčhayapi kéyapi. Na agná, wóiyutȟe kiŋ él, wayáwa owáǧo tȟáwapi kiŋ 15% waŋkátakiya ya 

škhé. Nakúŋ waná waúŋspewičhákhiye kiŋ 80% Lakȟótapi naháŋ hukhúčiyela owáyawa 

itȟáŋčhaŋ kiŋ hená iyúha Lakȟótapi. Heháŋtaŋhaŋ héčhetuwaŋžíča héčheča, čha owáyawa 

yulákȟolyapi wičhóȟ’aŋ k’uŋ hé líla wašté na ótakiya owáyawa kiŋ iwášte . 

Čhaŋgléška wakȟáŋ kiŋ hé iyóȟlogya lé uŋkókaȟniǧapi: waúŋspeič’íčhiyapi kiŋ hé 

wóableze na wóokaȟníǧe na wóslolye na wóksape aíkȟoyake, hená iyúha. Na wakȟáŋyeža kiŋ 

waúŋspeič’íčhiyapi čháŋna šna táku tópa kiŋ hená iyúha ogná yápi. Wáŋlwaŋčala iyáza yápi šni 

tkȟá miméya, čhaŋgléška s’e ománipi. Maȟpíya Lúta ektá, wayáwa kiŋ okáblaya čhaŋgléška kiŋ 

ogná wóksape ič’íčhuwapi okíhipi, na hél ihúŋnipi čháŋna šna, sáŋm iyáyapi okíhipi. 

Naháŋȟčiŋ wówaši óta yaŋké. Tȟokéya, waúŋspewičhákhiye kiŋ iyúha Lakȟótiyapi kiŋ 

uŋspéič’ičhiyapi okíhiwičhuŋyaŋpi kta waŋ yaŋké. Glahéya iyápi šni háŋtaŋš, taŋyaŋ tȟéča kiŋ 

uŋspéwičhakhiyapi okíhipi kte šni. Wazí Aháŋhaŋ Oyáŋke kiŋ lél, waníyetu-wikčémna líla óta 

heháŋyaŋ, wakȟáŋyeža kiŋ siksíčaya waúŋspewičhákhiyapi. Sápauŋ kiŋ šikšíčaya ečhúŋpi na 

tȟuŋkášilayapi kiŋ šikšíčaya ečhúŋpi na BIA wówaši kiŋ íŋš-eyá héčhečapi. Hó éyaš waná táku uŋ 

hená uŋyútȟokečapi na uŋyúwaštepi na kítaŋȟčiŋ wóiwahoye kiŋ uŋglúotkuŋzapi. 

Wóyutȟokeča kiŋ lé takómni tȟokátakiya wašté kte, na wayáwa kiŋ táku óta kigléǧapi kte. 

Thiyóšpaye iyéčhel íčhikȟoyakapi čha akíblezapi kte, naháŋ wówaš’ake ikíkčupi kte. 

Wakȟáŋyeža kiŋ lená čikčík’alapi heháŋtaŋhaŋ, owáyawa ektá Lakȟóta iyápi úŋ 

waúŋspewičhúŋkhiyapi kiŋ hé úŋ héčheča yeló. 



Okášpe 10: Okášpe Eháke 

Oíhaŋke-Yuháŋskapi kiŋ Ótȟokahe kiŋ:  

Ikčé Oyáte wóuŋspe kiŋháŋ, iyótaŋš Lakȟóta Oyáte kiŋ égna, líla wóičaǧi óta hé. Wóičaǧi kiŋ 

lená iyápi na wičhóȟ’aŋ na wičhóuŋ na wóigluha kiŋ iyúha aíkȟoyake. Táku uŋ hená leháŋl khúl 

áya čha naúŋkičižíŋpi na uŋglúkinipi kta waŋ héčha. Glíšni-owáyawa k’uŋ hená Lakȟól 

wičhóȟ’aŋ na wičhóuŋ na iyápi kiŋ wičhákipažužupi kta čha wašíču kiŋ ahíglepi, na wakȟáŋyeža 

na oyáte kiŋ átaš iwáštepi šni, čha hená uŋkíksuyapi. Leháŋl owáyawa kiŋ él, 

wówauŋspewičhákhiye waŋ “Culturally Sustainable Pedagogy (CPS)” eyápi čha úŋ waéčhuŋ 

waúŋčhiŋpi, héčhel Lakȟóta wayáwa kiŋ taŋyáŋ tȟa-íyapi na tȟóuŋyaŋpi kiŋ uŋspéič’ičhiyapi 

okíhipi kte. 

Lakȟóta Iyápi kiŋ Wičhóuŋ Čhaŋté kiŋ É:  

Lakȟóta Oyáte kiŋ Očhéthi Šakówiŋ etáŋhaŋpi, na wičhóuŋ na wičhóȟ’aŋ tȟáwapi kiŋ 

Lakȟól’iyápi kiŋ kašpéphičášniyaŋ aíkȟoyake. Iyápi kiŋháŋ čhokáta láȟčiŋ yaŋké, na oyáte 

tȟóuŋyaŋpi kiŋ iyúha iyápi kiŋ kičhí íčhikȟoyake. Tókheškhe hokší-ičháȟkiyapi kiŋ hé é naháŋ 

tókheškhe čhaŋnúŋpa yuhá wakȟáŋyaŋ škáŋpi kiŋ hé é naháŋ tókheškhe Wóopȟe Šakówiŋ 

ogná ophíič’iyapi kiŋ hé iyápi kiŋ gluhá škáŋpi ečé. Hó tkȟá, leháŋl Lakȟótiyapi kiŋ líla khúl áye, 

ičhíŋ tóna yagláp-s’e iyápi kiŋ káŋ áyapi na agná wičhágnuni uŋkáyapi. Čhaŋkhé tóškhe 

ečhúŋk’uŋpi yuŋkȟáŋ lé anáuŋptapi kta waŋ yaŋké. Šni háŋtaŋš, táku óta uŋgnúnipi kte. 

Lakȟótiyapi Glukíni Kte Ȟčiŋ Škáŋpi na Wóikhuwa: 
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Héčhetu čhaŋkhé Wazí Aháŋhaŋ oyáte eyá wóyukpi waŋží olépi yuŋkȟáŋ 2012 uŋ héhaŋ 

ptaíč’iyapi na akhíptaŋ škáŋpi kta oíč’iglakapi. Wóikhuwa eyá iyékiyapi kiŋ hená lená é: wówaši 

etáŋ Lakȟótiyapi čha wičhákaǧapi kte, waúŋspewičhákhiye etáŋ Lakȟótiyapi kiŋ 

uŋspéwičhakhiyápi kte, na wičhóthi ečhékčhe tóna Lakȟól’iyapi na Lakȟól wóslolye yuhápi kiŋ 

wičháyuotapi kte. Héčhel škáŋpi yuŋkȟáŋ iyápi kiŋ iyátakuni kte šni šni naháŋ ečháŋl’eš 

čhaŋkȟáhu sutá waŋ káǧapi na ečhél tȟokátakiya Lakȟóta-iyápi kiŋ š’agyá yeyíŋ kte. 

Wówaš’ake kiŋ Tȟókča Áye:  

Eháŋni, 1900s uŋ héhaŋ, Sápauŋ Owáčhekiye kiŋ é naháŋ tȟuŋkášilayapi kiŋ líla Lakȟóta Oyáte 

kiŋ napíwičháyuzapi éyaš haŋkéya wówaš’ake tȟáwapi kiŋ khúl áyiŋ na Lakȟóta kiŋ é čha sáŋm 

iglóayapi. 1970s uŋ héhaŋ, Wanáp’iŋ Wakȟáŋ Owáyawa eyápi k’uŋ hé phiyá čhaštȟúŋpi na 

lehúŋhuŋniyaŋ Maȟpíya Lúta Owáyawa eyá čhažéyatapi, čha hé wóiwaŋyaŋke héčha. Héčha úŋ, 

Lakȟóta Oyáte kiŋ iyéčhiŋka iglúhapi kte kíŋ patȟókaheya yúzapi, naháŋȟči Waníkiya-wičála 

tóna owáyawa kiŋ él úŋpi éyaš. 

Maȟpíya Lúta Owáyawa Iyápi Glukínipi Wičhóȟ’aŋ él Čhokáya Škáŋpi:  

Maȟpíya Lúta Owáyawa kiŋ hé wičhóȟ’aŋ kiŋ lé él čhokáta yaŋké ičhíŋ tuwé eyá hél wówaši 

ečhúŋpi kiŋ é čha ótȟokaheya wakȟáŋyeža othí waŋ ektá Lakȟól’iya okáȟtaŋwičháyapi čha 

káǧapi, 2012 k’uŋ héhaŋ. Lé wičhóȟ’aŋ tȟáŋka héčha yeló. Yuŋkȟáŋ okȟólakičhiye waŋ 

Wakíŋyaŋ Opȟá eyápi kiŋ hé íŋš-eyá él škáŋpi tkȟá Maȟpíya Lúta Lakȟótiyapi Wóečhuŋ (LLP) kiŋ 

é čha tȟokéye ȟčiŋ yé. 2019-2020 owáyawa-ómakȟa uŋ héhaŋ, Iyápi Glukínipi Owáyawa Tȟáŋka 
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eyápi kiŋ hé tȟoká hél káǧapi na wóikhuwa óta kigléǧapi čhaŋkhé okíhiphiča kiŋ tuwé k’éyaš 

waŋyáŋka okíhi. 

Iyápi-Núm Wóuŋspe-Othí Káǧapi:  

Maȟpíya Lúta Owáyawa ektá leháŋl iyápi-núm wóuŋspe-othí úŋpi, na owáyawa líla čónala 

héčhel íŋyaŋkapi. Iyéčhiŋka-iglúha-owáyawa héčha čha makȟópašpe owáyawa na BIE owáyawa 

hená ítȟokeča. Héčha úŋ, Maȟpíya Lúta Owáyawa líla wašté ičhíŋ owáyawa uŋmá kiŋ takúku 

okíhipi šni éyaš Maȟpíya Lúta ektá okíhiphiča. Héčheš wóigluha eyápi kiŋ hé líla owáyawa kiŋ 

hél yaŋké, na Lakȟóta kiŋ tókheškhe iyé čhiŋčá kiŋ waúŋspewičhakičhiyápi čhíŋpi kiŋ ogná 

waéčhuŋpi okíhipi (Ammann, Rama, Mākaʻimoku, Keamo, 2020). 

Owáyawa Ektá Wókigleǧe na Wówauŋspewičhákhiye Ayúwaštepi:  

Maȟpíya Lúta Owáyawa ektá Lakȟótiyapi kiŋ glukínipi kiŋ hé ečéla šni; agná wóuŋspe óta él 

wayáwa kiŋ taŋyáŋ áyapi. Ómakȟa iyóhila, Lakȟól’iya-okáȟtaŋ-wayáwa kiŋ wóiyutȟe él taŋyáŋ 

waéčhuŋpi, 2020 uŋ héhaŋ, MAP wóiyutȟe kiŋ wičhák’upi yuŋkȟáŋ okáȟtaŋ-wayáwa eyá wóali 

ičíyamni él wayáwapi kiŋ hená wíyawa-wóuŋspe él wayáwa -ikčéka kiŋ wičhákigleǧapi, owáǧo 

núm úŋ, wayáwa-wóuŋspe él owáǧo 6 ówičhakihaŋpi éyaš. Tóna wóali tȟokáhe na ičínuŋpa él 

wayáwapi kiŋ íŋš-eyá héčhel taŋyáŋ waéčhuŋpi. Na wóali okhíse wayáwa kiŋ wayáwa-wóuŋspe 

él 38% iglúwaštepi na wíyawa-wóuŋspe él 23% iglúwaštépi, waníyetu waŋžíla él. 

Oȟ’áŋkȟoya Waúŋspeič’íčhiyapi na Iyápi Yukȟápapi: 
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Čhaŋkhé owáyawa kiŋ gluwáštepi na wakȟáŋyeža kiŋ iglúwaštepi na agná wayáwa kiŋ leháŋl 

sáŋm oȟ’áŋkȟoya waúŋspeič’íčhiyapi. Lé wóiwaŋyaŋke: wayáwa eyá wayáwapi uŋspépi šni čha 

owáyawa-ómakȟa waŋžíla imáhel wayáwapi uŋspéič’íčhiyapi. Na hé isáŋm, Wašíčuiya 

iwíčhayutȟápi yuŋkȟáŋ wayáwa-ikčéka kiŋ tókhel wóiyutȟe él waéčhuŋpi kiŋ isáŋmya taŋyáŋ 

wačhuŋpi. Okáȟtaŋ-owáyawa ektá Wašíčuiya waúŋspewičhákhiyapi šni éyaš wayáwa-ikčéka kiŋ 

wičhákigleǧapi! Hó čha takómni Maȟpíya Lúta ektá wakȟáŋyeža kiŋ yuphíya 

waúŋspewičhákhiya-háŋpi. 

Lakȟóta Wówaši Wičhápataŋpi na Táku Waštéšte Hiyú:  

Maȟpíya Lúta Owáyawa ektá leháŋl wówaši kiŋ 80% Lakȟótapi, na owáyawa íŋyaŋgkhiye kiŋ 

hená iyúha Lakȟótapi. Eháŋni héčheča šni; waúŋspewičhákhiye kiŋ iyúha wašíčupi tkȟá. Čha 

leháŋl líla wašté. 2019-2020 owáyawa-ómakȟa kiŋ hé ičhúŋhaŋ, wayáwa čónala ȟčiŋ owáyawa-

itȟáŋčhaŋ othí ektá šičáya yewíčhayapi, naháŋ wóiyútȟe él, toháŋhaŋyaŋ wayáwa (wóali 

okhíse-wóali ičízaptaŋ) kiŋ ečhúŋpi kiŋ 15% waŋkátakiya yé. Lé khilí yeló. 

Wóehake na Tȟokátakiya Tókheškhe Kte:  

Hó čhaŋkhé owáyawa ečhékčhe Lakȟóta-iyápi kiŋ kpatáŋpi na glukínipi wičhóȟ’aŋ kiŋ hé, 

iyótaŋš Maȟpíya Lúta Owáyawa ektá, tuwé óta akhíptaŋptaŋ škáŋpi. Wičhóthi ektákta 

waéčhuŋpi na owóuŋspe ektákta nakúŋ oȟ’áŋpi, na iyápi-núm wóuŋspe-othí káǧapi na hená 

iyóȟlogya Lakȟótiyapi úŋ wakȟáŋyeža kiŋ waúŋspewičhákhiyapi. Owáyawa héčha ektá, wayáwa 

kiŋ yuphíya waéčhuŋpi, ičhíŋ Lakȟóta Oyáte kiŋ líla š’agyá niwáčhiŋpi na tókhetu k’éyaš iyápi na 

oúŋye kiŋ tȟokátakiya gluhá mánipi kte ȟčiŋ. Hó čha tȟokátakiya, takómni owáyawa wičhóȟ’aŋ 
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kiŋ lená wičhúŋkičipatítaŋpi kta waŋ héčha. Na wóuŋspe ečhíyataŋhaŋ, thiyóšpaye na wičhóthi 

kiŋ čhokáta láȟčiŋ uŋglúzapi kte héčha, na ókowaŋžila óuŋkičhiyapi kte héčha. Héčheš Lakȟóta-

iyápi kiŋ ečéla uŋkpátaŋpi kte šni, éeye waŋkátuye láȟčiŋ uŋglúzapi na ečhél uŋglúkinipi kte. 

Lakȟótiyapi kiŋ uŋtúwepi, čha tȟokátakiya, wičhóičhaǧe oíhaŋkewanílya, gluhá maúŋnipi kta 

waŋ yaŋké ló. 
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Summary in English- Harmony in Education: Integrating Lakȟóta Value Systems through the 

Wisdom of White Buffalo Calf Woman in a Catholic Parochial Elementary School (2018-2020) 

Abstract 

This research paper is an inquiry into the school culture at Red Cloud Indian School, a 

private Catholic institution within the Pine Ridge Reservation. Central to this culture are the 

teachings of the White Buffalo Calf Woman. With roots in ancient wisdom, White Buffalo Calf 

Woman bestowed upon the Lakota people laws and ceremonies, guiding them towards a 

harmonious and purposeful existence. 

This research delves deeply into the multifaceted layers of this unique educational 

environment, employing qualitative methodologies to demonstrate the beliefs, practices, and 

values of Red Cloud Indian School. After a review of the history of Red Cloud Indian School, the 

research focuses on the school culture since the implementation of Wóopȟe Šakowin, a 

culture-based plan for behavior enhancement in the fall of 2018, and the implementation of 

Lakota medium education. The period covered in the research begins in the Fall of 2018 and 

ends in the completion of the 2020 school year. 

By shedding light on the school culture, this research contributes to a nuanced 

understanding of Indigenous education and its intersection with Catholic teachings within the 

context of the Pine Ridge Reservation. Additionally, the findings hold potential implications for 

educational policy and practice, offering insights into fostering culturally responsive pedagogies 

and nurturing inclusive learning environments in similar settings. 
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Chapter 1: Nurturing Lakota Identity: 

The Story of Red Cloud Indian School 

The education of Lakota students is a delicate balance between preserving the culture 

and healing from historical trauma. Red Cloud Indian School, situated in the expansive Pine 

Ridge Indian Reservation of South Dakota, offers a beacon of hope amidst a tumultuous past. 

Rooted in the teachings of the White Buffalo Calf Woman, this private Catholic institution aims 

to empower Lakota youth through culture-based education. 

The Lakota people have a rich history of resilience in adversity. Their spiritual beliefs and 

connection to the Great Plains have withstood the test of time. Prayer, holistic wellness, and a 

commitment to a higher power are central to their way of life. However, the arrival of foreign 

settlers brought about significant change as the United States government sought to assimilate 

Native American tribes into mainstream society through boarding schools. 

These institutions, epitomized by Captain Richard H. Pratt's infamous slogan of "Kill the 

Indian in him and save the man," inflicted deep wounds upon generations of Native children. 

Stripped of their cultural identity, language, and autonomy, students faced unimaginable 

hardships. Yet, amidst the darkness, educators and administrators emerged with a mission to 

provide education and opportunity, offering glimmers of hope for the future. Red Cloud Indian 

School, formerly known as Holy Rosary Mission, embodies this complex legacy of assimilation 

and cultural resilience. Established in collaboration between the Catholic Church and the 
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federal government, the school initially aimed to foster Indian-white relationships. Over time, it 

evolved into a bastion of Lakota cultural revitalization. 

Red Cloud Indian School is at the forefront of efforts to preserve and promote the 

Lakota language and culture. The school recognizes the significance of language in preserving 

cultural heritage and has implemented a comprehensive K-12 Lakota language curriculum. By 

introducing a new orthography and second-language learning curriculum across all classes, the 

school ensures that Lakota language learning and ultimately revitalization are fundamental 

aspects of its educational framework. 

Red Cloud Indian School is devoted to preserving language and culture and collaborates 

with neighboring institutions to foster a community-wide movement toward language 

revitalization. This is especially important since the average age of Lakota language speakers in 

the region is around seventy. The average life span on Pine Ridge Reservation is sixty eight. 

The school's mission focuses on the overall well-being of its students. By embracing a 

educational system prioritizing language and cultural sustainability, the school provides 

students with academic knowledge and nurtures their sense of identity and belonging. 

Initiatives like the Lakota language curriculum empower Lakota youth to reclaim their heritage 

and build a brighter future. 

Red Cloud Indian School is an outstanding example of the ongoing struggle for cultural 

preservation and educational empowerment within Lakota communities. By honoring the 

teachings of the White Buffalo Calf Woman and embracing the richness of the Lakota language 

and culture, the school stands as a testament to the resilience of the human spirit. As Lakota 

youth continue to walk the halls of Red Cloud Indian School, they carry with 
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them the legacy of their ancestors, infused with hope, resilience, and the promise of a brighter 

tomorrow. 
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Chapter 2: Fostering Cultural Resilience: 

Exploring Lakota Education and Cultural Revitalization 

A complex web of social, cultural, and political factors shapes the education of Native 

American students. These include language, race, social class, and tribal sovereignty, which 

intertwine to create a unique educational landscape for Indigenous communities. Despite 

federal oversight, Native students face significant challenges in achieving academic success, 

leading to ongoing discussions about the need for transformative approaches to education. This 

paper delves into the historical context, challenges, and promising practices surrounding Native 

American education, emphasizing culturally based education (CBE) and culturally sustaining 

pedagogy (CSP) in fostering educational sovereignty. 

The history of Native American education is fraught with difficulties, stemming from the 

legacy of assimilationist policies that culminated in the establishment of Native American 

boarding schools in the late 1800s. These schools aimed to eradicate Indigenous cultures and 

identities by forcibly removing children from their families and suppressing their languages and 

cultural practices. The philosophy behind these schools sought to assimilate Native American 

children into Euro-American culture. Despite subsequent reform efforts, such as the Meriam 

and Kennedy Reports, assimilationist education persisted, perpetuating intergenerational 

trauma and cultural loss within Indigenous communities. 
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Amid many challenges facing Native American communities, culturally based education 

(CBE) has emerged as a transformative framework deeply rooted in sovereignty and cultural 

sustainability principles. CBE integrates Indigenous artistic practices, languages, and knowledge 

systems into educational curricula, focusing on recognizing and respecting the unique cultural 

heritage and values of Native communities. Scholars, such as William G. Demmert, have 

conducted research that highlights the positive impact of CBE on academic achievement, 

dropout rates, and overall well-being among Native students. CBE aims to empower students 

and nurture their cultural identities by grounding instructional practices in culturally relevant 

contexts, fostering a sense of pride and belonging within educational settings. 

At the heart of the discourse on Native American education is culturally sustaining 

pedagogy (CSP), which goes beyond cultural responsiveness to foster linguistic, literate, and 

cultural pluralism within schools. Unlike assimilationist approaches, CSP embraces students' 

diverse linguistic and cultural backgrounds, creating a learning environment that honors and 

celebrates cultural diversity. By integrating Indigenous perspectives, languages, and knowledge 

into educational practices, CSP promotes educational equity and ensures that Native students 

thrive academically and culturally. 

To gain a deeper understanding of the implementation of culturally grounded 

education, qualitative methodologies have been employed to offer valuable insights into the 

experiences of educators and students within Indigenous communities. The research focused 

on institutions like Red Cloud School, a Catholic parochial elementary school located on the 

Pine Ridge Reservation, examing the influence of Indigenous cultural values on school culture 
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and academic outcomes. Through participant observation, interviews, and school data analysis, 

the research sought to understand the transformative potential of culturally based education in 

nurturing educational sovereignty at Red Cloud Indian School. 

The research done at Red Cloud School has demonstrated that the journey towards 

educational sovereignty for Native American students demands a holistic approach that centers 

their cultural identities and values within educational frameworks. Culturally based education, 

sovereignty, and cultural sustainability principles offer a promising educational equity and 

empowerment pathway. By embracing culturally sustaining pedagogy and fostering 

partnerships with Indigenous communities, schools can pave the way for transformative 

change, ensuring that Native students thrive academically, culturally, and holistically. 
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Chapter 3: Preserving Lakota Language and Culture: 

A Journey of Revitalization 

The Lakota language is an essential aspect of Lakota culture, serving as a vital link to 

ancestral wisdom and a means of transmitting cultural heritage. Despite language revitalization 

challenges, including a decline in fluent speakers and the influence of English, dedicated efforts 

are underway to preserve and revitalize the Lakota language. These efforts are grounded in a 

deep commitment to cultural sovereignty. 

Historically, the Lakota people were organized into seven subgroups within the Seven 

Council Fires, each distinguished by a distinctive dialect and a traditional territory. The Lakota 

language was a sacred bond connecting individuals to their ancestors and cultural identity. The 

average age of fluent Lakota speakers has surpassed 70, and the number of speakers has 

dwindled, particularly among younger generations. This poses a pressing threat to the survival 

of the language and Lakota identity. 

Table 1, page 29 depicts the significant decline of the Lakota language over the past few 

decades, accompanied by demographic changes on the Pine Ridge Reservation. Despite the 

initiation of revitalization efforts, Lakota language loss remains a critical issue, requiring 

comprehensive strategies to reverse the trend and cultivate a new generation of fluent 

speakers. Initiatives such as the Oglala Lakota Plan, a community plan that was initiated by 

Thunder Valley, prioritize language revitalization as a top priority, emphasizing the importance 

of promoting fluency among young Lakota speakers and creating supportive language 

acquisition and usage environments. Goals of Lakota language revitalization efforts include 
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advancing language expectations, fostering a Lakota-speaking workforce, and increasing access 

to immersive language learning experiences. Institutions like Thunder Valley CDC have 

spearheaded initiatives to establish Lakota immersion daycares and schools, providing 

immersive language environments for young learners. Additionally, partnerships with 

educational institutions and community organizations have facilitated adult language learning 

programs, empowering individuals of all ages to reclaim their linguistic heritage. 

The recognition of Lakota, Dakota, and Nakota as the state indigenous languages of 

South Dakota in 2019,  serve to highlight the significance of preserving and promoting native 

languages in the state. Linguists and anthropologists of the past, such as Eugene Buechel and 

Ella Deloria, have contributed to documenting and conserving the Lakota language through 

written texts and phonemic orthographies. Additionally, audio recordings and linguistic corpora 

have aided ongoing research into language change and preservation strategies. 

To revitalize native languages successfully, standardized language norms and writing 

systems must be developed, providing educators with consistent frameworks for language 

instruction. While the Lakota language has undergone significant changes, it remains crucial to 

maintain linguistic integrity and accuracy in immersive language education settings. Adapting to 

evolving linguistic norms and contextual needs is imperative for ensuring the Lakota language's 

vitality and relevance in contemporary settings. 

The journey of Lakota language revitalization embodies a profound commitment to 

cultural sovereignty, intergenerational resilience, and linguistic diversity. Lakota communities 

are reclaiming their linguistic heritage and revitalizing the language for future generations by 
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fostering collaborative partnerships, embracing innovative pedagogies, and honoring ancestral 

knowledge. Emphasizing the interconnectedness of language, culture, and community in the 

ongoing journey of revitalization is the Lakota proverb "Mitákuye Oyás'iŋ" – "We are all 

related". 
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Chapter 4 - Embracing Tradition: 

The Story of White Buffalo Calf Woman and the Seven Sacred Laws of the Lakota 

The Lakota community, with a profound respect for the natural world and the 

abundance of cultural teachings, has always cherished the Seven Sacred Laws as sacred 

principles. At the center of Lakota customs lies the White Buffalo Calf Woman's tale, whose 

teachings gave her people spiritual guidance and wisdom. By exploring the Seven Laws' timeless 

values and modern-day importance, we discover a remarkable heritage of empathy, sagacity, 

and reverence, which remains a cornerstone of Lakota identity and perseverance. 

Story of White Buffalo Calf Woman: 

       Long ago, during a time of famine, the Lakota people faced starvation. In a desperate bid to 

save his tribe from hunger, a wise chief dispatched two young scouts to hunt for food in the 

vast wilderness. As they ventured forth, their eyes scanning the horizon for signs of game, they 

beheld a remarkable sight. In the distance, amidst the rolling plains, the silhouette of a human 

emerged. Drawn by curiosity and hope, the scouts hastened towards the mysterious apparition. 

As they drew nearer, the figure transformed into a vision of beauty—a young woman draped in 

the purest white buckskin, her dark hair cascading like a midnight waterfall, and her eyes 

gleaming with an otherworldly luminescence. Yet, one of the scouts, his heart consumed by 

desire, whispered to his companion his intention to claim the woman as his own. Ignoring the 

cautionary words of his friend, who sensed the sacredness of the woman's presence, he 

approached her with less than honorable intentions. As the man embraced the woman, a 

swirling cloud of white enveloped them, cloaking their forms from sight. When the mist 

dissipated, only the woman stood amidst a heap of bones—the remains of the ill-fated scout 
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who dared to defy the sacred. The remaining scout, gripped by fear and uncertainty, 

instinctively reached for his bow, ready to defend himself against the perceived threat. Yet, to 

his astonishment, the holy woman beckoned him forward, her voice resonating with an 

otherworldly calmness. Assured by her words and the purity of her gaze, the scout approached 

the woman, his apprehension gradually giving way to awe and reverence. He sensed a profound 

connection to something greater than himself in her presence—a force transcending the 

physical world's boundaries. With gentle yet resolute grace, the woman revealed herself as 

wakȟáŋ—imbued with spiritual and supernatural powers. She imparted to the scout a sacred 

mission: to heed her instructions, gather his people, and prepare for her imminent arrival. In 

the ensuing days, the scout dutifully relayed the woman's message to his tribe, summoning the 

Council to convene and orchestrating a grand feast in anticipation of her coming. True to her 

word, the holy woman appeared before the assembled tribe, bestowing on them seven sacred 

ceremonies and the timeless wisdom of the seven holy laws. In a gesture of profound 

significance, she presented the Lakota people with a wrapped bundle, unveiling within it a 

sacred pipe—the embodiment of their spiritual connection to the divine. With reverence and 

gratitude, the tribe embraced the teachings of the holy woman, vowing to honor the sanctity of 

life and the interconnectedness of all beings. Before departing, the wakȟáŋ woman offered a 

final promise: to return to her people in their time of need. As she vanished into the horizon, 

her form morphed into that of a majestic white buffalo calf—a symbol of hope, renewal, and 

the enduring legacy of White Buffalo Woman, whose presence continues to guide and inspire 

the Lakota people today. 
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According to Lakota oral tradition, the arrival of the White Buffalo Calf Woman marked a 

transformative moment in the history of the Lakota people. White Buffalo Calf Woman brought 

the sacred pipe to the Lakota, as she imparted the Seven Rites and Seven Sacred Laws to guide 

future generations. The seven sacred laws (wóopȟe šakówiŋ) are at the core of the educational 

program at Red Cloud School that is the topic of this research. 

The Seven Sacred Laws are: 

1. Wówačhaŋtognáke (Generosity/Love): Central to Lakota culture is the principle of

generosity, exemplified by sharing freely with others. This law emphasizes the 

importance of contributing to the community's well-being through acts of kindness and 

compassion. 

2. Wóksape (Wisdom): Wisdom gained through a lifetime of learning and experience lies at

the heart of Lakota teachings. Understanding the natural world, spiritual values, and the 

sacred way of life is paramount to embodying this principle. 

3. Wówauŋšila (Compassion/Kindness): Compassion towards those in need or distress

underscores the interconnectedness of the Lakota community. Emphasizing empathy 

and assistance for the vulnerable ensures the tribe's continuity and well-being. 

4. Wóyuonihaŋ (Respect/Honor): Respect for oneself and others, rooted in honoring

individual rights and achievements, forms the cornerstone of Lakota values. Leadership 

is earned through respect, not subservience, fostering a culture of mutual reverence 

and dignity. 
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5. Wóohitike (Bravery/Courage): Personal bravery in the face of fear is celebrated as an

essential virtue in Lakota culture. Through stories and teachings, courage is instilled 

from childhood, reflecting a commitment to facing life's challenges with strength and 

resilience. 

6. Wówaȟwala (Gentleness/Peace): Inner peace and balance, achieved through harmony

in physical, spiritual, emotional, and mental realms, are highly valued in Lakota culture. 

Demonstrating humility and spiritual humility fosters a culture of tranquility and 

respect. 

7. Wówačhaŋtognáke (Generosity/Love): Contribution to the well-being of others through

acts of kindness and sharing lies at the heart of Lakota values. By nurturing a spirit of 

generosity, the Lakota ensure their community's continued existence and prosperity. 

For generations, the Lakota people have looked to the teachings of the White Buffalo Calf 

Woman and the Seven Sacred Laws for guidance and wisdom. In contemporary times, 

preserving these traditions has become increasingly difficult. Historical trauma such as the 

forced assimilation of Lakota children in boarding schools have caused traditional values and 

practices to fade away. Nevertheless, there are ongoing efforts to revitalize and reclaim Lakota 

culture. Cultural preservation initiatives and culturally rich language immersion education 

programs have been instrumental in keeping the legacy of White Buffalo Calf Woman and the 

Seven Sacred Laws alive, inspiring resilience and renewal among the Lakota community. 

Contemporary survival and use of the story of White Buffalo Calf Woman and the Seven 

Sacred Laws is a testament to the Lakota people's enduring resilience and cultural richness. By 
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embracing these timeless teachings and upholding the principles of generosity, wisdom, and 

compassion, the Lakota continue to forge a path of spiritual growth and community well-being. 

As we honor the legacy of White Buffalo Calf Woman, may we draw inspiration from her 

wisdom and guidance, and may the Seven Sacred Laws illuminate our journey towards greater 

understanding, harmony, and respect for all living beings. 
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Chapter 5 Education Landscape on Pine Ridge Reservation: 

A Comprehensive Overview 

Education is a cornerstone of community development and cultural preservation on the 

Pine Ridge Reservation, where various K-12 schools cater to the needs of the Lakota. From 

Bureau of Indian Education (BIE) operated schools to tribally controlled institutions and private 

academies, the education system on Pine Ridge reflects a complex interplay of historical, 

governmental, and cultural factors. In this chapter, we will explore the diverse educational 

landscape of Pine Ridge Reservation, examining the roles and responsibilities of various 

stakeholders and the unique challenges and opportunities faced by educators and students 

alike. 

Pine Ridge Reservation boasts 17 K-12 schools, each with a governance structure and 

educational philosophy. These schools can be categorized into several types: 

1. The Bureau of Indian Education directly manages BIE-operated schools and is

responsible for implementing federal education policies and procedures. 

2. Tribally Controlled Schools: These institutions operate under the sovereignty of tribal

governments and receive funding from the BIE or other government agencies. They 

have greater autonomy in shaping their educational programs and priorities. 

3. State Public Schools: These schools are funded and operated by state authorities and

serve Native American and non-Native American students within the reservation 

boundaries. 
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4. Private Schools: These independent institutions offer alternative educational

approaches and cater to specific cultural or religious communities within the 

reservation. 

The Bureau of Indian Education is central to administering and funding education on the 

Pine Ridge Reservation. As federal law mandates, the BIE oversees all education functions 

within the Office of the Assistant Secretary-Indian Affairs, including managing BIE-operated 

schools and allocating resources to tribally controlled schools. While the BIE provides essential 

financial support, it faces criticism for bureaucratic inefficiencies and inadequate funding. 

The Indian Self-Determination and Education Assistance Act of 1975 marked a significant 

shift towards tribal sovereignty in education. This legislation empowered federally recognized 

Indian tribes to assume greater control over their educational systems, establishing tribally 

controlled schools and formulating culturally relevant curricula. By exercising their inherent 

sovereignty, tribes on Pine Ridge Reservation have sought to reclaim their educational 

autonomy and promote cultural revitalization and self-determination. 

Despite the diversity of educational options available on Pine Ridge Reservation, significant 

challenges persist. Limited funding, inadequate infrastructure, and high rates of poverty pose 

barriers to academic achievement and student success. Additionally, the legacy of historical 

trauma and cultural assimilation continues to impact educational outcomes and perpetuate 

disparities within the reservation community. However, amidst these challenges, there are also 

opportunities for innovation and collaboration. Initiatives such as the Lakota Waldorf School 
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and Pine Ridge Girls' School demonstrate the potential for alternative educational models to 

empower students and promote cultural resilience. 

The education system on Pine Ridge Reservation is complex and shaped by historical, 

governmental, and cultural factors. While challenges abound, there is also tremendous 

potential for positive change and transformative impact. By fostering collaboration, honoring 

tribal sovereignty, and centering cultural revitalization, educators and community leaders can 

work together to create a more equitable, inclusive, and culturally responsive educational 

system for future generations on Pine Ridge Reservation. 
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Chapter 6 - Red Cloud Indian School: 

Nurturing Lakota Identity and Academic Excellence 

In the Pine Ridge region of South Dakota, Red Cloud Indian School stands as a symbol of 

cultural resilience and educational empowerment. Since its establishment in 1887 by the 

Society of Jesus, this private Catholic institution has played a pivotal role in shaping the lives 

and futures of countless Lakota students. Originally known as Holy Rosary Mission, the school 

has evolved into Red Cloud Indian School, embracing the rich cultural heritage of its students 

alongside a rigorous academic curriculum. Here we will explore the history, structure, and 

transformative journey of Red Cloud Indian School, highlighting its unwavering dedication to 

preserving Lakota identity and fostering academic excellence. 

Chief Red Cloud's leadership laid the foundation for what would become Red Cloud 

Indian School. As he was facing the challenges of reservation life, Chief Red Cloud recognized 

the importance of education and invited Catholic missionaries, including Jesuit Father Pierre 

Jean De Smet, to establish schools that honor Lakota traditions while providing academic 

training. In 1887, Holy Rosary Mission opened its doors as a boarding school, marking a new era 

in Lakota education. 

In its early years, Holy Rosary Mission followed a model of on-reservation boarding, 

emphasizing vocational training and religious instruction. While the Jesuits and Franciscan 

Sisters worked to educate Lakota children, challenges arose due to the imposition of English 

language instruction and the prohibition of Lakota language and cultural practices within the 
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school walls. Despite these obstacles, Holy Rosary Mission earned a reputation for academic 

excellence and disciplined rigor, earning the moniker of the "Oxford of the Plains." 

Beginning in the mid-20th century, the Holy Rosary Mission underwent significant changes in 

response to shifting societal attitudes and educational philosophies. School authorities 

recognized the need for a more culturally responsive approach and began incorporating Native 

American studies into the curriculum. In 1969, the school was officially renamed Red Cloud 

Indian School, signifying a renewed commitment to honoring Lakota heritage and identity. 

Since the name change Red Cloud Indian School has embarked on a transformative 

journey toward cultural revitalization and language preservation. The school established a 

comprehensive Lakota language plan and launched a groundbreaking Lakota immersion 

program, recognizing the importance of preserving the Lakota language. These initiatives, have 

resulted in success in language acquisition and cultural resurgence, ensuring that future 

generations of Lakota students will continue to embrace and celebrate their heritage. 

Red Cloud Indian School stands in the heart of Pine Ridge Reservation, embodying the 

spirit of cultural pride, academic excellence, and community empowerment. From its 

beginnings as Holy Rosary Mission to its current role as a leader in Indigenous education, Red 

Cloud Indian School remains steadfast in its commitment to nurturing the minds, hearts, and 

spirits of Lakota youth. As it continues to evolve and adapt to the changing needs of its 

community, Red Cloud Indian School will remain a source of inspiration and empowerment for 

generations to come. The school's success in promoting cultural pride, academic excellence, 

and community empowerment is significant in Lakota education. 
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Chapter 7 - Wóopȟe Šakówiŋ: 

Cultivating School Culture for Transformative Change 

In 2004, Birgil Kills Straight, an Oglala Lakota elder, and Steven Newcomb, Shawnee-

Lenape scholar and author, proposed an Oglala Lakota Constitution, which emphasized 

Wólakȟóta - a spiritual way of life-based on the Seven Laws (Wóopȟe Šakówiŋ) gifted to the 

people by White Buffalo Calf Woman. This framework was a guiding light for Tamera Miyasato, 

a Mdewakantan Dakota, who returned to Pine Ridge School after being away for two decades. 

Her exposure to the teachings of Wóopȟe Šakówiŋ sparked a profound shift in her approach to 

classroom management and school culture. Through this chapter, we will explore how 

Miyasato's adaptation of the Wóopȟe Šakówiŋ principles transformed the educational 

landscape at Pine Ridge High School and Red Cloud School. 

Upon her return to Pine Ridge School, Miyasato encountered unexpected challenges in 

classroom management. However, after a conversation with her mother and exposure to Birgil 

Kills Straight's teachings, she was inspired to integrate the principles of Wóopȟe Šakówiŋ into 

her classroom practices. Recognizing the need for a holistic approach, Miyasato developed the 

Wóopȟe Šakówiŋ in the Education Setting (WSES) framework, which offers a roadmap for 

transformative change within educational institutions. 

Central to Miyasato's framework are the Four Ps: People, Policies, Practices, and 

Patterns. By prioritizing the voices and experiences of educators, students, families, and 

stakeholders, Miyasato emphasizes inclusivity and diversity within the school community. 

Aligning policies with core values and instructional practices ensures a supportive and nurturing 
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environment for all learners. Implementing practices prioritizing social-emotional well-being 

and academic achievement fosters a culture of inclusivity and success. Finally, fostering positive 

patterns of interaction over time cultivates habits that promote transformational change and 

collective responsibility. 

The Seven Components of Wóopȟe Šakówiŋ provide a robust framework for 

transforming education. Educators can navigate challenges and foster an inclusive learning 

environment by prioritizing traits such as patience, tolerance, and flexibility. Miyasato's 

implementation actions focus on testing alternatives and prioritizing warm demands to address 

problematic practices and policies. By trusting the change process, educators can create a 

transformative learning environment. 

Wóopȟe Šakówiŋ offers a way to decolonize education and center Indigenous voices 

while dismantling oppressive systems. The WSES framework challenges traditional notions of 

education by prioritizing sustainability, equity, and inclusion. By decolonizing policies, practices, 

and patterns, educators can create learning environments that value all students' diverse 

identities and experiences. 

The integration of Wóopȟe Šakówiŋ principles represents a shift in the way we 

approach transformative change in education. By embracing the Four Ps and applying the Seven 

Components, educators can create inclusive, empowering learning environments that honor 

Indigenous wisdom and promote academic success. As Red Cloud School has navigated the 

complexities of education, it has let us look to the teachings of Wóopȟe Šakówiŋ for inspiration 

and work towards a future. 
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Chapter 8 - Cultivating Wóopȟe Šakówiŋ: 

A Journey of Implementation at Red Cloud School 

Red Cloud School's dedication to revitalizing the Lakota language and preserving its 

culture is deeply rooted in the principles of Wóopȟe Šakówiŋ. White Buffalo Calf Woman gifted 

these Seven Laws to the Lakota people The school has been promoting the Lakota language and 

culture through initiatives like the Lakota Language Project which began in 2007 and the Lakota 

immersion program which began in 2017. The school's implementation of Wóopȟe Šakówiŋ 

from 2018 to 2020 marked a significant milestone in its journey towards holistic education. 

In 2016, Red Cloud’s Elementary School started the Iyápi Glukínipi Owáyawa Tȟáŋka 

(the Revitalizing-Their-Language School), a Lakȟóta language immersion program created with 

Thunder Valley Community Development Corporation. It began with five kindergarten students, 

one fluent elder, a linguistic expert, and a classroom instructor. English-language curricula were 

translated, and new lessons focusing on Lakota culture and history were developed. As the year 

progressed, pedagogical methodologies were refined, and a syllabic reading method was 

adopted. This approach to teaching reading was inspired by the syllabic reading method used in 

Nāwahīokalaniʻōpuʻu School in Hilo, Hawaiʻi. As a result, a large percentage of students were

able to read by the end of the first semester of their kindergarten year, leading to immediate 

success in reading for learners. In 2017, five more students joined, bringing the total enrollment 

to 10.  

By 2018, Red Cloud's decision was to enroll all incoming students in Lakȟóta-medium 

education, not just a select group of previous immersion daycare attendees. An immersion 
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model was implemented with a 90-10 structure, where 90% of instruction was in the Lakota 

language and the remaining 10% of English was used only in Religion class. 

To achieve this transition from a conventional educational model to one rooted in 

Lakota values, the school took a holistic approach to curriculum development. The Lakota 

Language Project (LLP) laid the foundation for a comprehensive K-12 Lakota language 

curriculum, instilling cultural pride and identity in students. However, the school also 

recognized the need to extend the reach of Wóopȟe Šakówiŋ beyond the classroom and 

incorporate it into every aspect of school life. 

From 2018-202 through practical implementation strategies, Red Cloud School 

embraced Wóopȟe Šakówiŋ and infused Lakota values into its culture. Daily rituals like morning 

prayers, smudging ceremonies, and singing the sacred song of White Buffalo Calf Woman 

became integral parts of the school day, fostering a sense of spiritual connection and reverence 

for tradition. 

The Seven Laws of Wóopȟe Šakówiŋ were woven into the fabric of school life, guiding 

students and educators alike in their daily interactions. Each month, a different law was chosen 

as the focal point, with all-school meetings held to introduce the law and celebrate students 

who exemplified its principles. Bulletin boards adorned with posters displaying the Seven Laws 

served as constant reminders of the values upheld by the school community. 

Red Cloud School adopted a positive-based discipline approach grounded in Wóopȟe 

Šakówiŋ teachers used a program called Class Dojo to acknowledge students who 
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demonstrated adherence to the monthly law. The curriculum was enriched with stories from 

Lakota folklore, providing cultural context and reinforcing the teachings of Wóopȟe Šakówiŋ. 

To ensure successful implementation, staff members participated in monthly training 

sessions and received mentorship from experienced educators. Weekly staff meetings fostered 

reflection and collaboration, developing a shared understanding of creating a Lakota-centered 

classroom culture. From 2018 to 2020, implementation of Wóopȟe Šakówiŋ at Red Cloud 

School represented a transformative journey towards holistic education rooted in Lakota values 

and traditions. Through practical strategies, daily rituals, and ongoing professional 

development, Red Cloud School created a nurturing environment where students could thrive 

academically, culturally, and spiritually. As the journey continues, Red Cloud School has 

remained committed to upholding the teachings of Wóopȟe Šakówiŋ and empowering future 

generations of Lakota leaders until the present time of this writing. 
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Chapter 9 Nurturing Educational Sovereignty: 

Red Cloud School's Implementation Analysis 

At Red Cloud School, integrating traditional culture, language, and academic rigor into 

the curriculum and culture represents a profound commitment to educational sovereignty and 

holistic student development. Through a comprehensive analysis of the implementation 

process, this chapter explores the school's approach to cultural infusion and pedagogical 

alignment. 

Central to Red Cloud School's educational philosophy is a deep reverence for Lakota 

culture and traditions. Those features are embodied by the medicine wheel's four quadrants 

representing spiritual knowledge and a connection to everything in the universe. The quadrants 

guide curriculum development and instructional practices, encompassing the seasons, life 

stages, elements, and animals. By infusing traditional cultural elements into every aspect of the 

curriculum, the school fosters a sense of cultural pride and identity in its students while 

maintaining academic rigor. 

Red Cloud School maintains a cohesive school culture through shared expectations and 

norms across classrooms, hallways, and shared spaces. This ensures a supportive and nurturing 

environment for all students, fostering a sense of belonging and community among students 

and staff. The school's unified approach to school culture creates a safe and welcoming space 

for all. 

Educational sovereignty lies at the heart of Red Cloud School's current mission, 

empowering the community to govern and educate its students according to its values and 
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beliefs. Red Cloud School has been exercising educational sovereignty, challenging 

assimilationist practices and advocating for the right to self-determination in education. Red 

Cloud School is committed to preserving and promoting indigenous knowledge and traditions 

by embracing the Lakota language and culture. 

The Red Cloud Elementary School's approach of infusing culture and aligning pedagogy 

has remarkably impacted student achievement and success. Standardized testing data reveals 

that students in the Lakota immersion program are testing above grade level in Math and are at 

grade level or higher In 2020, Red Cloud school conducted the MAP (Measure of Academic 

Progress) test, including all students. Immersion 3rd graders scored 6 points below their peers 

in reading but 2 points ahead in math. Second graders were 7 points behind in reading and 5 

points ahead in math. First graders were 2 points ahead in both reading and math. 

Kindergarteners met the grade level median in reading with a 38% increase from the previous 

year and showed a 23% increase in math proficiency. The new pedagogical approach enhanced 

students' learning speed, enabling them to outperform or match their peers in English-medium 

classrooms, demonstrating the effectiveness of the immersion education. Additionally, there 

were fewer principal visits in the 2019-2020 academic year, and there was a significant 

improvement in test scores. 

Red Cloud School is an example of educational sovereignty and cultural revitalization for 

Lakota communities. By incorporating traditional culture, language, and pedagogy into its 

curriculum and culture, the school empowers students to excel academically, socially, and 

culturally. As Red Cloud School remains committed to promoting educational sovereignty and 

holistic student development, it paves the way for a brighter future for Lakota education. 
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Chapter 10 - Revitalizing Lakota Education: 

A Journey of Cultural Resilience 

Lakota education has long been characterized by a complex web of challenges, including 

the preservation of language and the protection of tribal sovereignty. At the core of these 

obstacles is the urgent need to safeguard and promote Lakota culture, with its language as a 

cornerstone. The Lakota language is infused with vital cultural practices, spiritual traditions, and 

moral codes that inform every aspect of Lakota life. 

To address these challenges, a collaborative effort emerged on the Pine Ridge Indian 

Reservation in 2012 to revitalize the Lakota language. This effort centered around a core group 

of language advocates aimed to reclaim and celebrate the Lakota people's linguistic heritage, 

recognizing its profound value in safeguarding cultural identity and sovereignty. 

One of the critical institutions spearheading this revitalization effort has been the Red 

Cloud Indian School. Formerly known as the Holy Rosary Mission, the school underwent a 

transformation in the mid 20th century, reflecting a shift towards local input and cultural 

autonomy. By embracing a Lakota Language immersion educational system as its primary 

method for instruction in the elementary school, Red Cloud School has moved away from 

conventional mainstream English medium educational models of Lakota education, aligning 

with the principle of educational sovereignty. 

At the core of Red Cloud School's pedagogical approach is a unique curriculum that 

integrates Lakota culture and science through the medium of the Lakota language. This holistic 
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approach to education nurtures students spiritually and mentally, fostering a deep connection 

to their cultural heritage while equipping them with essential academic skills. 

The Red Cloud School's culturally and linguistically rich immersive educational approach 

has led to remarkable academic successes. From 2018-2020, total Lakota immersion was 

implemented, expanding one grade level each year, starting with kindergarten. Before this, a 

Lakota medium track had been introduced in 2015 alongside English medium classrooms. 

In 2018, Lakota immersion students took their first standardized tests, and their 

performance in math and reading was compared to two groups: (1) their peers in previous 

years who were in the English medium classrooms, and (2) the remaining English medium 

students who were being phased out as Lakota immersion expanded. In both comparisons, the 

Lakota immersion students demonstrated excellent results.

As of the 2024-25 school year, the school provides Lakota immersion for all students 

from kindergarten through grade 5. Starting in grade 5, English is introduced as a subject 

taught through English and in grade 6, there is one Lakota immersion classroom and one 

English medium classroom. Even at this stage, immersion students outperform their peers on 

English medium assessments when compared to other schools on the reservation.

The syllabic reading method, observed at Nāwahīokalaniʻōpuʻu in Hilo, Hawaiʻi, has 

been highly effective in Red Cloud School's Lakota immersion program. By breaking words into 

syllables, kindergarteners achieve independent reading in Lakota after one semester, mirroring 

successes seen in Hawaiian immersion. This approach strengthens Lakota literacy, creating a 

solid bridge to English literacy, with immersion students excelling in both Lakota and English 

assessments.
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Okášpe Siŋtéyapi A – Owáyawa Waúŋspekhiyapi Kiŋ Wóali K-2 

Wayáwa hihuŋnipi 

● Háu/Háŋ, taŋyáŋ waŋčhíyaŋke!

● Híŋhaŋni wašté!

● Taŋyáŋ yahí

● Taŋyáŋ waŋčhíyaŋke!

● Tóškhe yaúŋ he? / Toníktuka he?

● Ógle šóka glušlóka yo/ye.

● Wógnake el otkékiya yo/ye.

● Wóžuha (nitȟáwa) kiŋ mak’ú wo/we.

● Thiyópa kiŋ yuǧáŋ yo/ye.

● Waŋyáŋka yo/ye.

● Thimá kičhó wo/we.

● Thiyópa tȟašpú kiŋ oyúspa yo/ye.

● Thiyópa kiŋ natȟáka / ečhél iyéya

yo/ye.

● Napé oyúspa yo/ye.

● Pȟóskil oyúspa yo/ye.

● Iyótkeye él ógle šóka kiŋ otkékiya

yo/ye.

Tȟatúye Tópa 

● Wazíyata - Tȟatȟáŋka Oyáte/Pté Oyáte

● Wiyóhiŋyapata - Heȟáka Oyáte

● Itókaǧata - Wamákȟaškaŋ Oyáte/Hiŋhaŋ Oyáte

● Wiyóȟpeyata - Wakíŋyaŋ Oyáte-Šúŋkawakȟaŋ Oyáte

● Waŋkátakiya - Waŋblí Gléška Oyáte

● Makȟátakiya - Pȟežúta Oyáte/Wahíŋheya Oyáte

133



Owáyawa Wóopȟe 

● Ówečhiŋhaŋ nážiŋpi itȟáŋčhaŋ (kiŋ)

● Ówečhiŋhaŋ (i)nážiŋ pe.

● Wóyuonihaŋ glútȟaŋiŋ po/ pe.

● Napé kiŋ owáŋžila glúza po/pe./Ékičhipatȟaŋpi šni yo/ye/ Akíčhiyuštaŋ po/pe.

● Owáŋžila yaŋká po/pe.

● Oákaŋke kiŋ kahúŋhuŋzapi šni ye. / Woslál ečé yaŋká pe.

● Ahítuŋwaŋ pe.

● Oákaŋke kiŋ paslóhaŋ mahél iyékiya pe.

● Waápȟapi šni yo/ye. / Tuwéni waápȟe šni.

● Wanáȟtakapi šni yo/ye. / Tuwéni wanátake šni.

● Waéyapi šni yo/ye. / Tuwéni waéye šni.

Oȟ’áŋ napíwičhayúzapi 

● Taŋyáŋ ečhánuŋ/ Yuphíya ečhánuŋ

● Tuwá __________ glutȟáŋiŋ he?

● __________ yaglútȟaŋiŋ čha

philámayaye!

● Aŋpétu iyóhila wóopȟe šakówiŋ

yaglútȟaŋiŋpi kta hečha.

● Kičhíwaštečake po/pe:

● Iyópȟeniyaŋpi kte

● šičáya iyénč’ye

● Wóopȟe

● Tuwéni waápȟe šni

● Tuwéni thimá íŋyaŋke šni

● Tuwéni wak6aȟ’ol iyéye šni

● Tuwéni pačég iyéwičhaye šni

● Tuwéni wayáȟtale šni

● Tuwéni waóstegla šni

● wókakiže kiŋ táku he?

134



● Thiyópa ektá ówečhiŋhaŋ (i)nážiŋ

pe.

● John tȟokéya máni/yíŋ kte.

Oápȟe-iyáwa Wóeyela 

● Čhažéyal Wówa yo/ye

● Wayáwapi Eháŋl

● Owáyawa Aŋpétu

● Tȟaŋkál Uŋškátapi kte

● Ečhékčhe Wówaši Ečhúŋk’uŋpi kte

● Tókčhiŋyaŋ Škátapi Iyéhaŋtu

Wóopȟe Šakówiŋ 

● Wóyuonihaŋ

● Wówačhiŋtȟaŋka

● Wóčhaŋtognake

● Wóohitike

● Wóksape

● Wówauŋšila

● Wówaȟwala

Táku záptaŋ úŋ waáuŋblezapi kiŋ 

● Núŋǧe uŋ šna waánauŋǧotaŋpi.

● Ištá uŋ šna wawáŋuŋyaŋkapi.

● Napé kiŋ owáŋžila šna uŋglúzapi.

● Iógmus šna uŋyáŋkapi.

● Záptaŋ mak’ú wo/we. / Napé

makáskapa yo/ye.

Zaptáŋ mak’u wo/we! 

● wawáŋyaŋg ištá

● anáǧoptaŋ núŋge

● hukáičhičawiŋyaŋ hú

● ablákela napé

● iníla ihá

Čhaŋtéyuza - 1 

● Lé Aŋpetu kiŋ tóškhe yaúŋ hé?
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● čhaŋtébluze

● Lé aŋpétu kiŋ Čhaŋtemašiče

● lowačhiŋ/Ímapúze/masní/makȟáte

● Iblúškiŋ/čhaŋtémašiče/mačháŋze/wamátukȟa

● Lé aŋpétu kiŋ wiŋyaŋ waŋ wašte.

● Lé wiŋyaŋ kiŋ Ločhíŋ/ípuza/sní/kȟáta

● Lé wíčaša kiŋ Iyúškiŋ/čhaŋtešíča/čhaŋzéka

Čhaŋtéyuza - 2 

• wawáŋyaŋg ištá

● anáǧoptaŋ núŋge

● hukáičhičawiŋyaŋ hú

● ablákela napé

● iníla ihá

Wówaši (Wówapiska) Wóečhuŋ 

● oówaptaye tókȟaȟ’aŋ kiŋ ečhékčhe égnaka yo/ye.

● Wóeye kiŋ aphíya yo/ye. Wičhóiye tókȟaȟ’aŋ kiŋ ečhékčhe égnaka yo/ye.

● Wóiyawa tókȟaȟ’aŋ kiŋ ečhékčhe égnaka yo/ye.

● Wóeye kiŋ yúštaŋ yo/ye.

● Wóiyawa wóeye kiŋ yúštaŋ yo/ye.

● Wóayupte aíyopteya kiŋ owá yo/ye.

● Wičhóiye kiŋ lená okášpe aíyopteya kiŋ ečhékčhe ognáka yo/ye.

● Itówapi kiŋ lená okášpe aíyopteya kiŋ ečhékčhe ognáka yo/ye.

● Wóayupte aíyopteya kiŋ óhomni íčazo égle yo/ye.
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● Wóeye kiŋ aphíya yo/ye.

● Wóiyuŋǧe kiŋ taŋyáŋ ayúpta yo/ye.

● Itówapi kiŋ ožúgžula wíyuŋ wo/we.

● _________ kiŋ lená ówečhiŋhaŋ égnaka/owá yo/ye.

● Itówapi kiŋ lená yuksá naháŋ okášpe aíyopteya kiŋ ečhékčhe égnaka yo/ye.

● Wógligleya kiŋ aíyopeya yúštaŋ yo/ye.

Híŋhaŋni Miméla Yaŋkápi 

Tuwá hí he?>>>>> Lél wahí “Lél wahí.” 

Waúŋspekhiye: _(Čhažé)_tuktél úŋ he?  _(Čhažé)_Tuktél úŋ he? 

Wayáwa: “Lél wahí, Lél wahí,” 

Waúŋspekhiye: Tóškhe yaúŋ he? 

Wayáwa: Líla taŋyáŋ waúŋ. 

Waúŋspekhiye: Íyotaka yo/ye, Íyotaka yo/ye. 

Tanyáŋ waŋčhíyaŋke!            

“Lé aŋpétu kiŋ Mia íŋš heháŋl” 

Wówaši / wíyawapi wówapi wawókiye 

● wakáška yúze

● iyúile wawókiye

● thiyópa yúza

● wíyawapi wówapi wawókiye

● tȟaté ayáta

● haípažaža paslí
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● oyúŋke wawókiye ● owíŋža wawókiye

Aŋpetu kiŋ lé tókheča he? 

● Aŋpétu kiŋ lé tókheča he?

● Tȟaŋkál maǧážu he?

● Hiyá maǧažu šni.

● Okȟáte

● Maȟpíya tȟo

● Kitáŋla maȟpíya

● Maǧážu

● P’ó

● Tȟaté

● Wá hiŋhé

● Osní

● Mašté

● Haŋhépi

● Híŋhaŋni

● Aŋpéčhokaya

Hayápi  

● (čhažé)_ takú úŋ he?

● Iškáhuhaŋska naíŋš háŋpa (úŋ he)?

● Uŋzóǧe naíŋš uŋzóǧe ptéčela (úŋ

he)?

● Ógle naíŋš ógle šóka (úŋ he?)

● Lé aŋpétu kiŋ ógle šóka ayáhi he?

Wíyawap Wówapi 

● Leháŋl wíyawapi kiŋ táku he?

● Wíyawapi kiŋ lé él aŋpétu tóna yukȟáŋ he?

● Wíyawapi aŋpetú iákewaŋži kiŋ táku aŋpétu (kta) he?

● Wíyawapi kiŋ lé él aŋpétu wakȟáŋ tóna yukȟáŋ he?

● (Wóphila aŋpetú) kiŋ táku aŋpetú (kta) he?

● Wíyawapi kiŋ lé aŋpétu ehákela kiŋ táku aŋpétu kta he?
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● Lé aŋpétu kiŋ wíyawapi aŋpétu kiŋ owá yo/ye.

Wíyawap Wówapi Wóiyawa 

● Wíyawapi kiŋ lé _____é.

● Lé aŋpétu kiŋ _____.

● Ȟtálehaŋ _______.

● Waná tȟaŋkál (léčheča):_____.

● Híŋhaŋni kiŋ ____ kte.

● Makȟóuŋčhaǧe kiŋ leháŋl _____ é.

Oápȟe-iyáwa 

● Híŋhaŋni Miméya Yaŋkápi

● Ečhékčhe Wayáwapi

● Tȟaŋkál škátapi

● Wówapi

● Wóopȟe Šakówiŋ

● Wíčhokaŋ Wótapi

● Ptáyela Wayáwapi

● Wíyawa Wóuŋspe

● Ečhúŋpi, Wóuŋspela

● Tȟokȟáŋl Waéčhuŋpi

● Wapási Wóuŋspe

● Oyáte Wóuŋspe

Tȟatȟáŋka kiŋ tóškhe kič’úŋ he? 

● Aŋpétu kiŋ lé tókheča he?

● Tȟatȟáŋka tóškhe haúŋkičatȟúŋpi kta he?

● Wapȟóštaŋ na ógle šoka na napíŋkpa kičhíŋ kta he?

● Maǧážu háŋpa naíŋš maštéhaŋpa kič’úŋ kta iyéčheča he?

● Lé aŋpétu kiŋ Gnaškala íyohaŋzi kičhíŋ kta he?

● Lé aŋpétu kiŋ Tȟatȟáŋka nuŋwíŋ okíhi he?

Wayáwapi Wičhóiye 

● oówaptaye ● Hošnála
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● wičhóiye

● oówa

● šabuše

● oyúblaye

● wičhóiye haŋke

● Wóčhaže (tuwa, tuktél, táku)

● Wóškaŋ

● Wóeye

● Kičhíyawapi

● wówapi ažú

● Wóiyuŋǧe íkazo

● sabyúš’e

● Wičhóiye Íčhič’uya

● Waŋží

● Tóna

● Wówičakȟe

● Wóiyukčan

● Wawíyuŋǧapi

● Wóyakapi

Wówapi Káǧa Iíglutȟapi 

● Letaŋhaŋ

● Lehaŋyaŋ

● Hetaŋhaŋ

● Hehaŋyaŋ

Wičhóoyake Wowíyuŋǧe 

● Wičhóoyake él tuwá ópȟapi he?

● Wičhóoyake él táku ečhétu he?

● Wičhóoyake kiŋ tuktél ečhétu he?

● Wičhóoyake kiŋ tóhaŋ ečhéča he?

● Tákuwe héčhetu he?

● Tókheškhe héčhetu he?

● Táku íyokhiheya ečhétu kta ilúkčaŋ he?
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● Tákuwe léčhetu he?

● Níš-eyá héčhheȟiŋ waéčhanuŋ kta načhéča kȟá he?

● Wičhóoyake kiŋ lé tóškhe čhaŋtéluza he?

● Oíhaŋke kiŋ waštéyalaka he?

Itówa oyáka wičhóiye 

● čík’ala

● gmigméla

● sutá

● pȟaŋšpȟáŋžela

● -štákA

● zizípela

● bloblóya

● Owá ye/pe

● Pȟaŋšpȟáŋžela s’eléčheča

● Čík’ala s’eléčheča

● Tké s’eléčheča

Wičhóoyake waŋží owá yo/ye. 

● Oyáte wičhábluha.

● Wičhóiye bluhá.

● Okó bluhá.

● Tuktétu waŋ bluhá.

● Wówapi ažú bluhá

● Oówa waštéšte bluhá

Wapáhi Olówaŋ 

Wapáhi po/pe, Wapáhi po/pe, lyúha wapáhi po/pe. 

Škál uŋkígluštaŋpi čháŋna waúŋhpahipi s’a yeló. Heyyyyy 

Wapáhi po/pe, wapáhi po/pe, lyúha wapáhi po/pe 
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Wóečhuŋ/Wóuŋspe uŋkígluštaŋb čháŋ waúŋpahipi s’a yelo.Heyyyyy 

Napé Glužážapi 

Napé glužáža yo (ye), napé glužáža yo (ye). 

Haípažaža kȟó ečháš úŋ wo (we). 

Waná glužáža yo (ye). Taŋyáŋ glužáža yo (ye). Heyyyyy 

Waná gličú wo (we). Napé glaskápa yo (ye). 

Waná kpakhíŋta yo (ye), Napítakaha kȟo. 

Waná niglúštaŋ yelo (ye). Taŋyáŋ ečhánuŋ weló (we). Heyyyyy. 
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Wóčhekiye 

Híŋhaŋni Wóčhekiye 

Tȟuŋkášila, Wakȟáŋtȟaŋka, híŋhaŋni kiŋ lé aŋpétu wašté waŋží iwáčhiŋ-uŋníyaŋpi. Héčhel táku 

waštéšte ečéla uŋkákhipȟapi kte. Úŋšiuŋlapi na óuŋkiya po/pe. Miták’ oyás’iŋ. 

Wíčhokaŋ Wóčhekiye 

Tȟuŋkášila, Wakȟáŋtȟaŋka, wóyute waštéšte uŋkíčaǧapi na waná iyáta iyéuŋyaŋpi kta čha 

wóphila uŋkéničiyapi. 

Miták oyás’iŋ.  

Owáyawa Ehákela Wóčhekiye 

Tȟuŋkášila, Wakȟáŋtȟaŋka, owáyawa aŋpétu wašté waŋ uŋkígluštaŋpi čha wóphila uŋkéyapi. 

Na waná taŋyáŋ uŋkágla po/pe. Miták oyás’iŋ. 

Pȟežíȟota 

● Lé pȟeži ȟóta héčha.

● Pȟeží ȟóta kiŋháŋ owé óta kštó.

● Pȟeží ȟóta uŋ šna čhaŋlásniuŋkíč’iyapi.

● Pȟeží ȟóta uŋ šna aphíuŋkič’iyapi

● Pȟeží ȟóta uŋ šna wačhéuŋkiyapi. Wačhéuŋkiypai čháŋšna otákuye eyá iȟéya uŋkíyayapi

hená wičhúŋkiksúyapi. Waná wanáǧiyata úŋpi, éyaš héčhena wówičhuŋkiyakápi.

● Tȟokéya pȟeží ȟóta kiŋ uŋkíčupi na apé kiŋ uŋyúslapi.

● Heháŋl šna léčhuŋp-s’e uŋpágmigmapi.

● Oháŋ waná pȟeží ȟóta kiŋ aglágla yeyápi na ómna pe.

143



● Waštémna lawápi he?

● Waná pȟeží ȟóta kiŋ lé pȟaŋkéska él éuŋgnakapi kte.

● Na waná zil’úŋyaŋpi

● Hó waná iyékičhiya pe.

● Ták tókȟuŋk’uŋpi he?

● Ták tókȟuŋk’uŋpi kiŋ tuwéȟčiŋ slolyáyapi he?

● - Pȟeží ȟóta waŋzí zítiŋ naíŋš zíte šni háŋtaŋš, oómna ečhíyataŋhaŋ tȟókča hé ayáblezapi

he?

Híŋhaŋni Wótapi 

● Waná wótapi iyéhaŋtu.

● Loyáčhiŋ he? / Ínipuza he?

● čhiŋšká

● wíčhapȟe

● wakšíškokpa

● wakšíča

● wíyatke

● Čhiŋšká kiŋ waná kpamní ye/yo.

● Waŋžígži wičhák’u we/wo.

● _____(etáŋ) yačhíŋ he?

● _____wašteyalaka he?

● _____čhič’ú.

● Waštéyalaka he?

● Iyútȟa ye/yo. Waštéyalakiŋ kte séče!

● Akhé húŋȟ yačhíŋ he?

● Niglúštaŋ he?

Tȟaŋkál (TPR) 

Natá, hiŋyéte, čhaŋkpé, sí 

Simon Heyé 

Wóškaŋ: 
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● íŋyaŋkA

● psíčA

● psípsil máni

● iglúhomni

● nážiŋ

● yaŋkÁ

● nuŋwÁŋ

● yuŋkÁ

● ištíŋmA

● Hóhotela

● Oslóhe

● Oápsipsičapi

● Tȟápa

● Wáta

● Waglúla

● Owóškate

● Hunáhomni

Wayáwa khiglápi: 

● Ógle šóka kič’úŋ we/wo.

● Háŋpa ikíkču we/we.

● Tókša híŋhaŋni kiŋ

● Haŋhépi wašté yuhá ye/yo.

● Háŋpa kiŋ tuktél yaglúšloka he? / Háŋpa kiŋ tókȟayeč’uŋ he?

Wóiyopaštake 

● Taŋyáŋ ečhánuŋ!

● Taŋyáŋ ehé!

● Wašté kštó/yeló!

● Wičhíŋčala niwášte.

● Hokšíla niwášte.

• ______ waŋyáŋka po/pe; Líla taŋyaŋ waéčhuŋ!

• Ipáyeȟ čhaéyagle háŋtaŋ tókȟa šni; íŋše sí kiŋ ečhél ikíkču wo/we.

145



Thihépiya 

● Aŋpétu Tókča Thihépiya

● Wóiyawa Thihépiya

● Oówaptaya Thihépiya

● Wóčhaŋteyuza Thihépiya

● Wičhítowapi Thihépiya

Wóopȟe Šakówiŋ 

WÓWAUŊŠILA 

“Waȟpániče kiŋ úŋšiwičhala po. &chíŋ iyúha waúŋȟpaničapi k’uŋ, na héhaŋ, hená úŋšiuŋlapi na 

óuŋkiyapi.” - Naca Isnala, Scili 

Tókheškhe Wówauŋšila uŋglútȟaŋiŋpi 

● Tuwá tókheȟčiŋ čhaŋtéšiče háŋtaŋš, awéčibleze.

● Na ták tókȟamuŋ kiŋ wégnakiŋ na tuwé kiŋ hé tȟokáhewaye.

● Tókča kiŋ imúŋǧiŋ na wačhíŋtȟaŋgya anáwaǧoptaŋ.

● Tuwá oglúšiče háŋtaŋš, awéčiktuŋže amígluha.

● Tuwá tókheȟčiŋ wačhíŋmaye háŋtaŋš - wamákȟaškaŋ ešá - ówakiye.

WÓYUONIHAŊ 

“Tuwé kiŋ iyúha ohówičhala po, éyaš tuwéni itȟókab iglúhukhučiyélapi šni yo. “- Waȟpé Šá, 

Isáŋathi Dakhóta  

Tókheškhe Wóohola uŋglútȟaŋiŋpi 

Tókhel makhúwapi kta wačhíŋ kiŋ iyéčheȟčiŋ tuwé k’éyaš wičháwakhuwa. 

Tuwé k’éyaš taŋyéla wówičhawakiyáke s’a.  
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Wakáŋke čiŋ na tȟa wóiyaksape kiŋ taŋyaŋ anáwičhawaǧóptaŋ s’a. 

Mithítakuye na mitȟóyate kíŋ ohówičhawakila 

Tuwé kiŋ iyúha ohómalapi  

Wóohola bluhá čha tuwé k’éyaš yuphíya owákhuwa. 

WÓUŊŠIIČ’IYE 

“Ikčé wičháška kiŋháŋ wówitaŋ yuhá éyaš nakúŋ wóuŋšiič’iye yuhá máni. Wakȟáŋtȟaŋka 

itȟokab waȟ’áŋič’ila šni, naíŋš oyáte kiŋ wičhíwaŋkab ič’íla šni. “ - ohíye S’a, Isáŋathi Dakhóta 

Wóuŋšiič’iye eyápi kiŋ hé tuwén iwáŋkab ič’ílapi šni. Éčháŋleš čhaŋlwášteya wawókiyapi na 

tuwé k’éyas waŋkál úŋ na yuónihaŋ phičá kéčhiŋpi. Wóuŋšiič’iye yuhá mayáni háŋtaŋš, tuwéni 

lašíče šni, naíŋš él ínič’igle šni. Na nakúŋ niglátaŋ šni kiŋ tóká šni táku wakȟáŋtȟaŋka nič’ú kiŋ 

hená uŋ wóphila luhá, na hen6aŋyaŋ ínitaŋ.  

Tókheškhe Wóúŋšiič’iye uŋglútȟaŋiŋpi  

● Tuwé k’éyas ohówala na bluónihaŋ

● Owáglušiče háŋtanaš, miglúwašte.

● Wóokiye wačhíŋ kta čháŋna ištéče šni walá.

● Táku k’ éyaš él taŋyaŋ ečhúŋ wačháŋmi, éyaš tuwéni ímakimna wačhíŋ na uŋ héčhamuŋ

šni.

● Wóphils bluhá éyaš tákuni uŋ miglátaŋ šni.

● Wóuŋšiič’iye kiŋ hé táku óta uŋspémakhiye.

WÓOHITIKE 

“Wičhúŋt’e ikȟópȟešniyaŋ úŋ po.” - Wahpé Šá, Isáŋathi Dakhóta 
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- Wóohitike eyápi kiŋ hé táku wókȟokpȟeke éyaš š’agyá khiážiŋpi na čhaŋtet’iŋsya itóheyapi,

tókheȟčiŋ wóinapȟeke éyaš. Naíŋš táku othéȟika kač’úŋ enáyakiyiŋ naíŋš khigléyakiyiŋ kte ȟčiŋ 

éyaš blihénič’iyiŋ na ithúšeka yakíhelake. Naháŋ takúŋl tóhaŋni ilútȟe šni éyaš iníha6nšni ilútȟe 

háŋtaŋš, hé wóohitike héčha. Naíŋš tókhel oyáglušičiŋ na uŋ wačhíŋyeyaye šni éyaš akhé ečhúŋ 

wa6cháŋni kte héčha. Na Wakȟáŋtȟaŋka wačhíŋyaye háŋtaŋš, wówičala kiŋ h6e ígluzeze 

waéčhanuŋ oyákihi.  

Tokheškhe Wóohitike uŋglútȟaŋipi  

● Kȟópȟewagla naíŋš wačhíŋyewaye šni khéš blihémič’iye.

● Čhaŋtówakihi šni s’eléčheča háŋtaŋš, migláčhaŋtet’íŋžiŋ na akhé waškáŋ

● Ikȟópȟešni wawíblutȟe.

● Táku waglúšna háŋtaŋ, itóhewayiŋ na wóakiktuŋže walá.

● Wakȟáŋtȟaŋka wačhíŋwayiŋ na ečhél waš’ágmič’iye.

Waŋbláke wóškate 

……waŋbláke. 

● Waáyatuŋwaŋpi kiŋ ičhúŋhaŋ, ičázopi ečé akáŋl nážiŋ po/pe.

● _______ waŋyáŋkapo/pe.

● Líla taŋyáŋ waéčhuŋ!

● Ipáyeȟ čhaéyagle

● háŋtaŋ tókȟa šni; íŋše sí kiŋ ečhél ikíkču wo/we.

● – siyéte, sipȟá, siyéte, sipȟá

● Ičázopi kiŋ lél ahí-ópȟa yo/ye/po/pe;

● oíyokiphi yeló/kštó!
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● _______ waŋyáŋka

● po/pe; Líla taŋyáŋ waéčhuŋ!

● Ipáyeȟ čhaéyagle

● háŋtaŋ tókȟa šni; íŋše sí kiŋ ečhél ikíkču wo/we.

● siyéte, sipȟá, siyéte, sipȟá

● Ičázopi kiŋ lél ahí-ópȟa yo/ye/po/pe;

● oíyokiphi yeló/kštó!

tȟawčhiŋ glusnípi  

waléǧa tȟawáčhiŋ glusnípi 

● waléǧa iyótanyala iyukčaŋ ye/yo.

● waléǧa waŋží oówa héčheča čha iyukčaŋ po/pe.

● Líla niyápi na waléǧa s’e nat’íŋs’ič’iy po/pe.

● Héčha ič’ílapi na léčhuŋps’e istó yuákaǧal nážiŋ, yaŋká/yuŋká po/pe; tíŋskoya

nayá6ziŋpi/nuŋkápi s’eléčheča he?

● Oníya nahél gluža po/pe. Wáŋči, núŋpi, yámni

● Nanípȟopapi! Póǧaŋ po/pe.

Khúl yuŋká tȟawáčhiŋ glusnípi 

● Iyúha khúl iyúŋka po/pe.

● Ištogmuza po/pe.

● Sipȟá kiŋ nat’íŋskiya po/pe, wáŋči, núŋpa, yámni, t’at’ákiya po/pe.

● Hú kiŋ nat’íŋskiya po/pe, wáŋči, núŋpa, yámni, t’atákiya po/pe.

● Napé kiŋ nat’íŋskiya po/pe, wáŋci, núnpa, yámni t’át’ákiya po/pe.
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● kiŋ nat’íŋskiya po/pe, wáŋči, núŋpa, yámni, t’atákiya po/pe.

● Tȟaŋčháŋ kiŋ átaya nat’íŋskiya po/pe, wáŋči, núŋpa, yámni, t’atákiya po/pe.

Phiyá ilágyA 

● Aŋpétu iyóhila táku óta phiyá wóilag’uŋyáŋpi waštéke.

● Uŋčí makȟá tȟa-aŋpétu oíyokiphi

● Lená phiyá wóilag’uŋyáŋpi!

● Léčhuŋp-s’e Uŋčí makȟá naúŋkičižíŋpi uŋkókihipi…

● Takú phiyá wóilag’uŋyáŋpi háŋtaŋš, lílaȟčiŋ waúŋyusotapi šni, mní ešá.

● Takú phiyá wóilag’uŋyáŋpi čháŋna, táku tȟaŋígni uŋyútȟečapi, wówapiskana žaŋžáŋ na

maswógnaka na mniȟúha sutá ešáša.

● Wówapbska uŋk’úŋpi háŋtaŋš, heháŋl phiyá wóilag’ uŋyáŋpi uŋkókihipi.

● - Maswógnaa na žaŋžáŋ uŋk’úŋpi háŋtaŋš, heháŋl phiy6a wóilag’uŋyáŋpi uŋkókihipi.

● Mniȟuha sutá wógnaka uŋk’úŋpi háŋtaŋš, heháŋl phiyá wóilag’ uŋyáŋpi uŋlókihipi.

Owáyawa Wóyuha 

● thiyópa kiŋ yuǧáŋ

● thimá oómani

● taŋyáŋ yahí

● thiyópa tȟašpú

● ógle šóka

● iyótkeye

● nape kičhíyuzapi

● iyúšloke

● oákaŋke

● pȟóskil okíčhiyuspapi

● Wíyaskabye

● Thitȟáhepiya

● Wíyukse

● Čhaŋwíyowa

● Wíčazo Spáye

● Mnisápa Wíčazo
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● Wiíyutȟapi

● Wówapiska

● Akáŋwowapi

● Mniógnake

● Itóǧiŋ

Hípi kiŋ 

● otkékiya

● thiópa kiŋ yuȟáŋ yo/ye

● waŋyáŋka yo/ye.

● thimá kičhó wo/we.

● thiyópa tȟašpú kiŋ oyúspa yo/ye.

● thiyópa kiŋ natȟáka/ečhél iyéya

yo/ye.

● napé yúza yo/ye.

● pȟóskil oyúspa yo/ye.

● Iyótkeye él ógle šóka kiŋ otkékiya

yo/ye.

wayátke / uŋwéya 

• waȟpe khalyapi

● wakhalyapi

● mni

● wakšiča

● mnikaphopapi

● haŋpi

● blookpanla

● asaŋpi súta

● aguyapi saka

● Takú latkaŋ yáčhiŋ he?

● Wakhalyapi etan yachin he?

● Han, wakhalyapu etan wachin

(yelo/ksto)

● Hiya, wakhalyapi takuni wachin sni

● hanpi etan yachin he?

● Han, hanpi etan wachin (yelo/ksto)

● hiya, hanpi takuni wachin sni

● Mni etan yachin he?

● Han, mni etan wachin (yelo/ksto)

Iyéčheča naíŋš tȟókeča he? 
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● Lená tukté waŋží oówa tȟókeča he?

● Lená tuktená oówa íakhilečheča he?

● Wamákȟaškaŋ tuktená ákhilečhečapi kiŋ hená ektá éwičhapazo wo/we.

---------------ektá épazo wo/we. 

● Wamákȟaškaŋ tuktená wičhítȟokečapi kiŋ hená ektá éwičhapazo wo/we.

● Čikčík’ala ektá é(wičha)pazo wo/we.

● Tȟaŋktȟáŋka ektá é(wičha)pazo wo/we.

● Oówa ákhilečheča ektá é(wičha)pazo wo/we.

● Oówa íčhitȟokeča ektá é(wičha)pazo wo/we.

● Iyúha ákhilečhelya tȟáŋka(pi) he?

● Iyúha oówa ákhilečheča(pi) he?

● Iyúha ipáȟlal tókhetkiya étuŋwaŋ yaŋká(pi) he?

● Tukté waŋží ipáyeȟ étuŋwaŋ yaŋká he?

Ákhilečheča/ Íčhitȟokeča. 

● Ákhilečheča. *

● Íčhitȟokeča. **

● Oówa kiŋ/ektá/ečhíyataŋhaŋ ákhilečheča.

● Oówa kiŋ/ektá/ečhíyataŋhaŋ íčhitȟokeča.

● Ákhiŋskokeča. (Ákhiŋskokča)

● Otȟáŋka kiŋ/ektá/ečhíyataŋhaŋ íčhitȟokeča.

● Oúŋčhaǧe kiŋ/ektá/ečhíyataŋhaŋ ákhilečheča.

● Oúŋčhaǧe kiŋ/ektá/ečhíyataŋhaŋ íčhitȟokeča.
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● Ákhiyenakeča. (Ákhiyenakča)

● Tóna yukȟé kiŋ/ektá/ečhíyataŋhaŋ íčhitȟokeča.

● Ipáȟlal(ya) yaŋké.

● Íčhič’uya yaŋké.

● *ákhilečheča - ákhiyečheča

● ** íčhitȟokeča - íčhitȟokča

Mázašala 

● kašpapi okhíse

● mázašala

● Šókela

● kašpápi

Ounčhaǧe 

● Miméla-

● Oblótȟuŋ

● Oblótȟuŋ Háŋska

● Oíse Yámni

● Oblótȟuŋ Kaítebya

● Obló Záptaŋ

● Miméhaŋ

● Pȟéstola

● Obló Šákpe

● Wayúpȟaǧapi

● Wayúčonalapi

● Wóiyawa owákse

● Wóiyawa haŋké

● Opáwiŋǧe etáŋhaŋ (tónakeča)

● Wóiyawa wótakuye

● Wíotkuŋza

● Wíyušna

● Wasúta

● Opápuŋ

● Miméla opápuŋ

● Miméla oglákiŋyaŋ

● Miméla oglákiŋyaŋ okhíse

● Otíŋskoya

● Há otíŋskoya
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● Wóokȟaŋ

● Wówaŋkatuya

● Wóiyawa akáŋlkaŋl wayúpȟaǧapi

● Wóiyawa akáŋlkaŋl wayúčonalapi

● Wayúotapi háŋskA

● Khiwáyušpapi háŋskA

● Kičhí yuótapi

● Uŋ khiyúšpapi

● 5 + 5 = 10 – Záptaŋ akáb záptaŋ kiŋ

wikčémna

● 5 – 2 = 3 – Zaptaŋ yámni yuȟéyab ičú

kiŋ yámni

Wikčémna Óphiye 

● Wóiyawa izáptaŋptaŋ uŋyáwapi kte.

● Wóiyawa inumnumpa uŋyáwapi kte.

● Wóiyawa wikčémnamna uŋyáwapi kte.

● Wóiyawa iwíkčemna núŋmnuŋpa uŋyáwapi kte.

● Wóiyawa iópawiŋǧeǧe uŋyáwapi kte.

Wétu Wówahokúŋkhiye 

● Wétu Čháŋna Šna

● Naǧí Wičhákičhopi, Wakíŋyaŋ Aglí / Wakíŋyaŋ Wičhákičhopi

● Ištáwičhayazaŋ Wí aŋpétu iwíkčemna núŋpa: Wičhíŋčala Šakówiŋ (wičháȟpi optáye)

○ Wétu ahí čháŋna léčhel ohólapi: Hiŋháŋ Káǧa Pahá iyáhaŋpi na šna Wakíŋyaŋ kiŋ

wičhákičhopi. Heyókȟa kiŋ é čha léčhuŋpi. Čhaŋnúŋpa okpáǧipi na čhaŋlí

waúŋyaŋpi na šna Wakíŋyaŋ kiŋ oyáte kiŋ úŋšiwičhalapi kta ičhéwičhakiyápi.
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● Wakíŋyaŋ kiŋháŋ wówakȟaŋ na wówaš’ake yuhá škáŋpi čha uŋkáblezapi. Wičhóni

uŋk’úpi na akhé wičhóni uŋkhípi okíhipi, léčhel: Maǧážu ahípi na ečhél makȟá kiŋ

yuspáyapi. Héčhel Uŋčí Makȟá yukínipi na wakpá na wakpála kiŋ ožúyapi, na hená uŋ

uŋnípi. Hó éyaš nakúŋ uŋktépi okíhipi. Wakȟáŋgli uŋ uŋkát’api okíhipi, čhaŋkhé líla

wókȟokpȟekapi. Héčha uŋ wakȟáŋ wičhúŋlapi.

● Heyókȟa kiŋ čhaŋlí wapȟáȟta káǧapi na šna čhaŋnúŋpapi na tópakhiglé šiyótȟaŋka

glažópi. Hená waŋblí hohú uŋ káǧapi, naíŋš pȟeháŋ hohú, ičhíŋ pȟeháŋ hená Wakíŋyaŋ

kiŋ takúwičhayapi škhé.

● Wóuŋšiič’iye – Ikčé wičháša na ikčé wíŋyaŋ heúŋčhapi čha uŋkákiblezapi na Wakíŋyaŋ

kiŋ uŋkísaŋm waš’ákapi.

● Hetáŋhaŋ wikčémna núŋpa sáŋm šaglóǧaŋ-čhaŋ yuŋkȟáŋ Pȟešlá ektá uŋyáŋpi na šna

ziŋtkála kiŋ phiyá wičhúŋkičhopi. Wasná okáǧe tópa uŋkáipi na šna hél čhaŋnúŋpa

uŋkópaǧipi. Leháŋl Wakíŋyaŋ na maǧážu uŋ makȟásitomniyaŋ waíčhaǧe. Pȟešlá ektá

wačhékiye uŋkípi kiŋ hetáŋhaŋ wikčémna núŋpa sáŋm šaglóǧaŋ-čhaŋ háŋl Lakȟóta kiŋ

haŋbléčheyapi na ap’óič’iyapi na akíȟ’aŋič’iyapi. Na hé íyohakab, Wí Wáŋyaŋg Wačhípi

makȟóuŋčhaǧe kiŋ iyáye.

● Wičhóȟ’aŋ kiŋ lé wóiyaksape waŋ aíkȟoyake: leháŋl wówaš’ake wašté yukhíŋ naíŋš

wówaš’ake šíča yukȟé; uŋkíš uŋkíyepi.

● Leháŋl pȟeží kiŋ akhé makȟá él uyé. Pȟeží kiŋ hináphiŋ kta čhaŋ hokšíčala waŋ tȟoká hí

uyá čha hé iyéčheča. Iwášte éyaš Uŋčí Makȟá yuǧó na ophí-šni na yazáŋ. Na akhé pȟéži

kiŋ uyá čhaŋ wówaš’ake aíkȟowake. Čha leháŋl uŋkáblezapi na wówaȟwala yuhá
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maúŋnipi kta waŋ héčha. Na úŋšiunkíčhilapi na taŋyáŋ uŋkíčhičhuwápi kte héčha, ičhíŋ 

iyúha takúuŋkičhiyápi. 

Čhaŋgléška wakȟáŋ kiŋ 

Čhaŋgléška wakȟáŋ kiŋ lé táku he, na táku kȟápi he? 

Čhaŋgléška kiŋ lé táku oúŋčhaǧe yukȟáŋ he? 

Tákuwe wóyuonihaŋkiŋ hé tȟokáheya uŋkíksuyapi he? 

Iglúonihaŋpieyápi kiŋ hé táku kȟápi he? 

Tókheškhe waúŋyuonihaŋpiuŋkókihipi he? 

Wówačhaŋtognákeeyápi kiŋ hé táku kȟápi he? 

Tókheškhe wówačhaŋtognáke uŋglútȟaŋiŋpi uŋkókihipi he? 

Wíȟpeyapieyápi kiŋ hé táku kȟápi he? 

Wóksape eyápi kiŋ hé táku kȟápi he? 

Tókheškhe wóksape yuhá ophíuŋkič’iyápi he? 

Wóohitike eyápi kiŋ hé táku kȟápi he? 

Tókheškhe wóohitike yuhá uŋškáŋpi uŋkókihipi he? 

Čhaŋgléška él, oówa tópa kiŋ tuktéktel šna égnakapi he? 
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Okášpe Siŋtéyapi Aŋ – Pte Saŋ Wíŋ Lakȟótiyapi/Wašícuiyapi 

     First Appendix – The story of White Buffalo Calf Woman 

Eháŋni, wíŋyaŋ wakȟáŋ waŋ “Pté Sáŋ Wíŋ” ečíyapi k’uŋ hé makȟáta hí na Lakȟóta Oyáte kiŋ 

Ptehíŋčala Čhaŋnúŋpa kiŋ hé uŋkáhipi, na íŋyaŋ čík’ala waŋ miméla čha kȟó uŋk’úpi škhé. 

Long ago, a sacred woman named “White Buffalo Woman” came to earth and brought the 

Buffalo Calf Pipe to our Lakota people, and she also gave us a particular round stone, it is said. 

Wičhóȟ’aŋ tȟokáhe – Naǧí Gluhápi kiŋ – uŋspéwičhakhiye, na él čhaŋnúŋpa na íŋyaŋ k’uŋ 

ilágyapi kta kéya škhé. Na nakúŋ wičhóȟ’aŋ šákpe tókša slolyápi kta kéya škhé. 

She taught them the first ceremony – the Keeping of the Soul – and she instructed that the pipe 

and the stone be used in that ceremony, it is said. And she said that the people would know six 

additional ceremonies.  

Yuŋkȟáŋ iyáye eháŋl heyá škhé, 

And as she went, she said: 

“Makȟá oúŋčhaǧe tópa kte ye. Iyéna makȟá oúŋčhaǧe tȟéča waŋ hí čhaŋ, waŋčhíyaŋkapi kte 

ye. Na ičítopa kiŋ henála kiŋháŋ, waglíhuŋni kte ye,” eyá škhé. 

“There will be four ages. Whenever a new age arrives on the earth, I will see you. And when the 

fourth has finished, I will return,” she said. 
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Na oyáte kiŋ Wóopȟe Šakówiŋ eyápi kiŋ lená uŋspéwičhakhiye: Wówačhaŋtognáke, 

Wówauŋšila, Wóyuonihaŋ, Wówačhiŋtȟáŋka, Wówaȟwala, Wóohitike, na Wóksape. Lená uŋ 

Lakȟóta Oyáte kiŋ ophíič’iyapi kta kéya škhé. 

And she taught the people the Seven Values: Generosity, Compassion, Respect, Patience, 

Gentleness, Bravery, and Wisdom. The Lakota People would behave according to these values, 

she said. 

Naháŋ Wičhóȟ’aŋ Šakówiŋ kiŋ iyúha wičhákipazo na uŋspéwičhakhiye: Naǧí Gluhápi, 

Huŋkáyapi, Iníkaǧapi, Haŋbléčheyapi, Wiwáŋyaŋg Wačhípi, Išnáthi Awíčhalowáŋpi, na Tȟápa 

Waŋkál Yeyápi kiŋ hé. Na waúŋspewičhákhiye kiŋ hé iglúštaŋ k’uŋ héhaŋ, iyáyiŋ kta iglúwiŋyeya 

škhé. 

She also showed them and taught them the Seven Sacred Ceremonies: the Keeping of the Soul, 

the Making of Relatives, the Sweatlodge, the Vision Quest, the Sundance, the Womanhood 

Ceremony, and the Throwing of the Ball. And when she had finished those teachings, she 

prepared to depart. 

Yuŋkȟáŋ akȟóketkiya iyáye kiŋ ičhúŋhaŋ, uŋgnáhelaka wíŋyaŋ šni, ée kipté. Pté sápa hiŋgníŋ na 

heháŋl pté waŋ šáǧi čha ič’íčhaǧa škhé. Yuŋkȟáŋ pté zí hiŋgníŋ na ehákela pté sáŋ waŋ 

ȟeyátakiya íŋyaŋka čha waŋyáŋkapi škhé. Yuŋkȟáŋ maȟpíya él átȟaŋiŋšni áya škhé. 

While she was walking away, suddenly she was not a woman anymore, but had become a 

buffalo cow. She turned into a black buffalo and then made herself into a reddish buffalo. Next, 
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she became a yellow buffalo and lastly, she became a white buffalo, running off towards the 

hills as the people watched. And then she disappeared into the sky.  

Čhaŋnúŋpa wakȟáŋ waŋ wičhák’u k’uŋ hé pȟahú kiŋ íŋyaŋša ečhéča, ičhíŋ hé makȟá kiŋ 

iyáčhiŋyaŋ káǧapi škhé. Naháŋ pȟahú kiŋ hél tȟatȟáŋka pȟá waŋ paǧópi, hé wahútopa kiŋ 

iyáčhiŋyaŋ káǧapi škhé. Na nakúŋ siŋté kiŋ pséȟtiŋ čháŋ, hé makȟá él waíčhaǧe kiŋ iyáčhiŋyaŋ 

káǧapi škhé. 

The sacred pipe which she gave the people had a bowl made from red pipestone, made like that 

to represent the earth. Into the bowl was carved a buffalo bull’s head, in representation of the 

four-legged ones. And the stem was made of ash wood, in commemoration of all that grows 

upon the earth.  

Yuŋkȟáŋ tuktél pȟahú kiŋ siŋté kičhí éčhipȟe kiŋ hél, waŋblí wíyaka akénum otké, ičhíŋ he 

ziŋtkála kiŋ iyúha iyáčhiŋyaŋ héčhel káǧapi škhé. Na íŋyaŋ miméla k’uŋ hé íŋš-eyá íŋyaŋša 

ečhéča, na agná miméla šakówiŋ él owá yaŋká škhé. Héna Wičhóȟ’aŋ Wakȟáŋ Šakówiŋ kiŋ 

iyáčhiŋyaŋ owápi škhé. 

Where the pipe bowl and stem joined one another, twelve eagle feathers hung, made that way 

in honor of the various bird nations. The aforementioned round stone was also made of red 

pipestone, and seven circles were drawn on it. Those were said to represent the Seven Sacred 

Ceremonies.  
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Lakȟóta waŋží Čhaŋnúŋpa Wakȟáŋ kiŋ úŋpa čháŋšna, iyé iyúŋkȟala katíŋyeya Wakȟáŋtȟaŋka 

hóyekhiya škhé. Čha wičhóȟ’aŋ wakȟáŋ waŋží ečhúŋk’uŋpi háŋtaŋš, él čhaŋnúŋk’uŋpapi škhé, 

óhiŋniyaŋ. 

Whenever a Lakota person smokes the Sacred Pipe, it is said that he sends his voice directly to 

the Great Mystery. For this reason, whenever a sacred ceremony is performed, the pipe is 

always used.  

Olówaŋ waŋ Pté Sáŋ Wíŋ tȟoká ahíyayiŋ na leháŋhuŋniyaŋ uŋkáhiyayapi kiŋ lé é škhé:  

This is the song which the White Buffalo Woman first sang, and which we sing to this day: 

Niyá tȟaŋíŋyaŋ mawáni ye… 

I walk with visible breath… 

Ičhíŋ oníye tȟaŋíŋ eyé k’uŋ hé čhaŋnúŋpapi čhaŋ šóta izíte kiŋ hé é čha kȟá škhé ló. 

The visible breath that she was speaking of is said to be the smoke that comes out when the 

pipe is smoked.  
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 Okášpe Siŋtéyapi B - LLP Wóawačhiŋ Wóali Okhíse etáŋhaŋ Wóali Akénuŋpa Heháŋyaŋ. 

2nd Appendix Lakota Language Program (LLP) Comprehensive K-12 Curricular Learning Goals 

LLP Comprehensive K-12 Curricular Learning Goals 

Red Cloud Indian School - Maȟpíya Lúta Owáyawa 

Our curriculum is a comprehensive one, meaning that the learning goals in each grade are 

dependent upon what was learned the year prior. This “looping” continues throughout the 

entire curriculum. In order for your students to be prepared for the next grade, they should 

demonstrate at least 80% proficiency with each of these learning goals. Below is a general guide 

of important skills your students will learn at each grade level. Some objectives will be 

emphasized more than others; some skills may be taught which are not listed. 

Lower Elementary Grades k-4 

The focus in kindergarten is speaking and understanding, not reading and writing. Repetition is 

key. 

• Kindergarten students will be able to:

o Ask and answer questions about their names.

o Ask and answer questions about greetings.

o Count using numbers 1-10.

o Recognize basic colors (red, blue, white, etc.).

o Identify basic classroom objects (desk, paper, etc.).

o Name basic kinship terms (nuclear family).

o Identify basic, common food items (milk, fruit, etc.).

o Identify everyday clothing items (shirt, shoes, etc.).
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o Recognize common places in the community (school, church, etc.).

Speech and meaning are still most important, though students should begin writing in First 

Grade. 

• First Grade students will be able to:

o Distinguish between gender specific endings relating to questions.

o Count using numbers 1-20.

o Recite and identify all 40 alphabet letters.

o Expand upon prior knowledge and vocabulary of classroom objects, colors, kinship terms,

food, and clothing. 

o Identify parts of the face (nose, mouth, etc.).

o Express how they are feeling (happy, sad, etc.).

o Identify parts of the body (head, arm, etc.).

o Identify animals (dog, cat, etc.).

o Use question words “what” and “who.”

Students should now be writing and using simple sentences; responding to spoken prompts 

becomes increasingly important for Second Graders. 

• Second Grade students will be able to:

o Expand upon prior knowledge and vocabulary of classroom objects, colors, kinship terms,

food, and clothing. 

o Count using numbers 1-100.
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o Use question word “how much/many.”

o Identify and describe modern school/historic community sports and games

o Use enclitics: ktA šni he/hwo, and ye/yo.

o Identify the days of the week and use common time expressions (morning, night).

o Discuss objects in relation to proximity (this, that).

o Describe what they do, need, and have.

Students should now be able to use a variety of words (colors, numbers, etc.) in spoken and 

written word using complete sentences. Grammatical structures are becoming more complex, 

and special attention should be given to written assignments in Third Grade. Students should 

be able to recognize basic, patterned structures in written and spoken sentences. 

• Third Grade students will be able to:

o Expand upon prior knowledge and vocabulary of classroom objects, colors, kinship terms,

food, clothing, and emotions. 

o Describe and identify objects inside their homes (kitchen, bedroom, etc.).

o Describe positions (sitting, standing, laying, etc.) of living things.

o Discuss the location of items in relation to other items (beside, on, etc.).

o Express ownership of items (mine, yours, his/hers).

o Use verbs of coming and going in relation to movement on the reservation.

o Use question word “where.”
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Fourth Grade students are now prepared to use adjectives and adverbs in their sentences; not 

only should they be comfortable conversing about themselves, but they should also know how 

to question, answer, observe, and discuss things about other people and their environment. 

• Fourth Grade students will be able to:

o Expand upon prior knowledge and vocabulary of classroom objects, colors, kinship terms,

food, clothing, emotions, home, location of things, and movement verbs. 

o Talk about activities in their daily schedule.

o Express what they can and cannot do.

o Talk about a group of people.

o Identify vocabulary relating to major US holidays.

o Use adverbs to express time (earlier, later, etc.).

o Distinguish between general and specific items.

o Use question word “why” and “when.”

o Discuss travel to and from a place.

Upper Elementary/Middle School Grades 5-8 

Middle School Lakota focuses heavily on conversation and creation of sentences, both spoken 

and written. Fifth Grade students will engage in a review of Elementary Lakota, while learning 

to talk about themselves, others, and the environment with more nuanced language. 

• Fifth Grade students will be able to:

o Expand upon knowledge gained in the Lower Elementary Grades: introductions, greetings,

numbers from 1-100, classroom objects, school subjects, colors, days of the week, months, 

seasons, weather terms, and common animals. 
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o Identify and describe people and objects when prompted using appropriate kinship terms

and/or generic/specific terms 

o Identify and use gender specific enclitics (“hwo/he”, etc)

o Discuss types of people and objects (“héčha”)

o Describe feelings, personalities, physical attributes of themselves and others

o Identify and discuss what people have or do not have

o Use the question words “what,” “how many,” “who,” “how”

o Discuss and describe their classes, places in the school, other students, school activities

o Use the post-positional words “él” “ektá”

o Observe, discuss, and analyze time of day, seasons, weather

o Discuss and create hypothetical basic situations in the future

In sixth grade Lakota, students continue to build and expand upon the basic vocabulary and 

grammar constructions learned in the elementary levels. In addition to using common 

expressions that they’ve memorized; students should be able to create basic expressions on 

their own. Not only should students be able to read and write in complete sentences, but they 

should be speaking with complete sentences, as well. More complex sentence structures 

include the use of adverbs, adjectives, and multiple enclitics. 

• Sixth Grade students will be able to:

o Expand upon knowledge of numbers from 1-100, classroom objects, school subjects, colors,

days of the week, months, seasons, weather terms, and common animals. 

o Exchange greetings using proper kinship and gender specific terms
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o Name and describe objects and people

o Name and describe historical and contemporary games/sports

o Discuss coming and going from place-to-place, as well as locate and describe movement

within the local community and location of objects/people in reference to their surroundings 

o Discuss events with relevant time words and phrases

o Use the question word “why” (tákuwe)

o Describe feelings of themselves and others

o Label parts of the body/face and corresponding articles of clothing

o Label and describe parts of their house/environment

Students expand their use of sentence types and structures in seventh grade Lakota, and they 

will be able to construct sentences with multiple verb forms. Students should be able to 

analyze, process, and respond with appropriate kinship and gender-specific terms, and they 

begin gaining insight into more complex cultural situations and linguistic issues, both in a 

historical and contemporary sense. Student should be able to read, write, and speak with 

growing ease and confidence. 

• Seventh Grade students will be able to:

o Expand upon knowledge of numbers from 1-100, classroom objects, school subjects, colors,

days 

of the week, months, seasons, weather terms, common animals, kinship terms and gender 

specific words, characteristics of self and others, and movement to and from places. 

o Discuss what they like and explain why
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o Observe and discuss the activities and routines that people do (“ečhúŋ”)

o Name and identify extended family members using appropriate kinship terms

o Translate, use, and construct sentences with more than one verb

o Identify and discuss objects and activities in different parts of the house

o Connect and discuss foods and the role food plays in Lakota culture (historical and

contemporary), as well as differentiate between verbs for eating. 

o Use the question word how much/many when discussing mass/count nouns

o Use reflexive verbs to discuss what they do for themselves

Complexity of grammar and contextual situations continue to increase; students should be 

comfortable talking about themselves, others, and their surroundings using complex sentences 

with multiple nouns, adjectives, adverbs, verbs, and enclitics when speaking and writing. 

Special attention is paid to cultural context as grammar and vocabulary gradually become more 

advanced in Eighth Grade Lakota. 

• Eighth Grade students will be able to:

o Expand upon knowledge of weather terms, common animals, kinship terms and gender

specific words, characteristics of self and others, the things people do in a daily routine, places 

and activities in the house, foods, location of people, animals, objects, and movement to and 

from places. 

o Observe and discuss places in their local community, general landscape features, and places

in the world--while also using appropriate directional terms 

o Expand upon prior knowledge of numbers to discuss money and purchases
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o Make polite requests and statements using appropriate enclitics

o Name and describe various holidays and celebrations, while also describing activities and

events which take place during specific seasons 

o Recognize, distinguish, and use verbs of coming and going (general), coming and going home,

and coming and going while in possession of something (bring/take) 

o Elicit responses from an audience using passive verbs

o Express and communicate hopes and wishes, as well as hypothetical events in the future.

High School First Year 

This beginning level of high school should lay a strong foundation from which to build more 

rigorous language skills later, and students at this level may exhibit a wide range of language 

proficiency. Basic grammar structures and patterns, as well as common words and phrases, 

should be emphasized. Some topics include: the orthography, basic male and 

female relative terms, greetings, commands, and enclitics, simple sentence construction, 

demonstratives, rules for ablaut, and discussions of people, the local community, and the 

school. 

• Level I students will be able to:

o Recite and identify all  alphabet letters.

o Distinguish between male and female ways of speaking (kinship terms and enclitics) including:

greetings and responses, asking questions, and addressing friends and family. 

o Appropriately use gendered enclitics: yeló/kštó, yo/ye/wo/we, he/hwo.

o Use and conjugate MA-NI, YA-WA, and BL-L verbs (Sg: 1st, 2nd, 3rd; Pl: 3rd)

o Construct basic sentences using nouns, verbs, adjectives, definite/indefinite articles,
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subject/demonstrative pronouns. 

o Observe and discuss places in their local community, school, general landscape features, and

places in the world--while also using appropriate directional terms 

o Describe feelings, personalities, physical attributes of themselves and others

o Identify and discuss what people have or do not have (yuhá and tȟáwa)

o Use the question words “what,” “how many,” “who,” “how”

o Discuss and describe their classes, places in the school, other students, school activities

o Recognize and distinguish ablauting words and their rules for changes in form

o Use the post-positional words “él” “ektá”

o Use the demonstratives: lé/lená, hé/hená, ká/kaná

o Connect terms and expressions to historical uses of the language (seasons, kinship,

storytelling) 

High School Second Year 

The second year Lakota Language Course will begin with an extensive review of the alphabet 

sounds of Lakota language. At this point, grammar and vocabulary are becoming increasingly 

more complex. In addition to using common expressions that they’ve memorized; students 

should be able to create basic expressions on their own. Not only should students be able to 

read and write in complete sentences, but they should be speaking with complete sentences, as 

well. Some topics include expansion of enclitics and question words learned in Language I, 

discussion of age and self, full conjugation of verbs, movement of people and events in relation 

to weather, seasons, and directions. 

• Level II students will be able to:
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o Build upon and expand skills learned previously, including gendered ways of speaking, verb

conjugation, describing self and others, and using “T” words to ask questions and elicit 

responses. 

o Quantify objects using number 1-100 and beyond, especially when responding to questions

asking how much/how many (tóna) 

o Discuss age of self and others, while also making the cultural connection between “years” and

“winters.” 

o Use and employ the enclitic “ktA” to discuss future time, as well as to make suggestions about

actions 

o Use and conjugate MA-NI, YA-WA, and BL-L verbs (Sg: 1st, 2nd, 3rd; dual; Pl: 1st, 2nd, 3rd)

o Connect and discuss foods and the role food plays in Lakota culture (historical and

contemporary), as well as differentiate between verbs for eating. 

o Give positive and negative commands using the enclitic “šni.”

o Discuss what they like and explain why (awáštelakA)

o Observe and discuss the activities and routines that people do (ečhúŋ)

o Discuss movement (yÁ) of people and events that take place in regard to the weather,

seasons, 

and directions, while also connecting to the cultural and historical importance of the movement 

of people within these bounds. 

High School Third Year 

Complexity of grammar and contextual situations drastically increase in the third year of Lakota 

language; students should be able to analyze, process, and respond with appropriate kinship 
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and gender-specific terms when asking questions, making statements, and giving commands. 

Students begin gaining insight into more complex cultural situations and linguistic issues, both 

in a historical and contemporary sense. Students should be able to read, write, and speak with 

growing ease and confidence using a variety of sentence patterns and grammatical structures. 

Some topics include movement verbs to describe travel to and from a place, transitive and 

intransitive verbs, overt and covert objects, 

and letter/sound changes in words. 

• Level III students will be able to:

o Build upon and expand skills learned previously, including gendered ways of speaking, verb

conjugation, describing self and others, and using “T” words to ask questions and elicit 

responses, talk about what they are doing and what others do, give commands and elicit 

responses 

o Discuss movement verbs to describe travel to and from a place, as well as during the trip and

a potential trip (hí, ú, hiyú, íyÁ, iyáyA, + ktÁ) 

o Recognize and distinguish ablauting words and their rules for changes in form

o Use the post-positional words “él” “ektá”

o Use the demonstratives: lé/lená, hé/hená, ká/kaná

o Use and conjugate MA-NI, YA-WA, BL-L, M-N, and WE-YE verbs (Sg: 1st, 2nd, 3rd; dual; Pl:

1st, 2nd, 3rd) 

o Ask and answer questions about the Lakota language using: eyÁ, kȟÁ, slolyÁ, éktuŋžA,

kiksúyA 

o Use pronominal prefixes (I, you, he/she/it) in verb forms
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o Distinguish between transitive and intransitive verbs and their grammatical rules within a

sentence, while also using correct subject and object prefixes 

o Distinguish between overt and covert objects (object stated vs. understood)

o Use the 3rd person Pl. object prefix when discussing animate objects (wičha-), while also

discussing individual vs collective animate objects. 

o Understand and employ sound/letter changes in words (kàč)

o Give positive and negative commands using appropriate enclitics (yo/ye, wo/we, po/pe, šni)

o Discuss what they like and do not like (waštélakA and waȟtéla šni)

High School Fourth Year 

Year four is offered as a semester elective class; students should be comfortable talking about 

themselves, others, and their surroundings using complex sentences with multiple nouns, 

adjectives, adverbs, verbs, and enclitics when speaking and writing. Special attention is paid to 

cultural context as grammar and vocabulary gradually become more advanced, and students 

will participate in more project-based activities. Some topics include formal and fast speech 

patterns, idioms, causative, reflexive, possessive, and benefactive verbs, creating compound 

verbs, and reporting on what another has said. 

• Level IV students will be able to:

o Build upon and expand skills learned previously, including gendered ways of speaking, verb

conjugation, describing self and others, and using “T” words to ask questions and elicit 

responses, talk about what they are doing and what others do, give commands and elicit 

responses, use subject and object pronouns within complex sentence structures 

o Distinguish between and employ formal vs. fast speech patterns.
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o Use impersonal verbs to describe surroundings

o Discuss movement verbs to describe travel to and from a place, as well as during the trip and

a potential trip (hí, ú, hiyú, íyÁ, iyáyA, + ktÁ) while being able to give directions to a place 

o Observe and discuss the activities and routines that people do (ečhúŋ) while also discussing

habitual activities (s’a) 

o Recognize and employ causative, reflexive, possessive, and benefactive verbs

o Create compound words.

o Report upon what another has said (šhkA) and connect this concept with Lakota oral

storytelling patterns 

o Connect conversational and grammatical structures to daily life, special occasions, and sacred

events both contemporary and historical in nature. 

At the end of a student’s high school career, he/she should be well grounded in vocabulary, 

grammatical constructions, and contextual usage of the language; though he/she may not be 

“fluent,” a student who has met all of the above criteria will be able to demonstrate a proficient 

use of the language in his/her community and while eventually gaining fluency with further 

study and practice. 

Oháŋ. Wašté. 
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Okášpe Siŋtéyapi Č – Interview Questions on Red Cloud School Culture – These interviews 

were done in 2019 with Red Cloud Employees relating to their use of Wóopȟe 7 integration at 

Red Cloud School. 

Interview Non Tribal Member Teacher English Medium Grade 3 

1. How Wóopȟe Šakowin influenced the school culture at Red Cloud School?

The students have become more aware of the values that they are more conscious about 

using them respect is a big thing that I've noticed as far as the students be more respectful 

to each other respect for the teachers respectful in church there more they notice things and 

they're quicker to point things out to kids and explaining to him that you know, that was 

either a positive that was loving that was generous or that wasn't very generous because 

there's more aware of it. 

2. Why is it important or not important to know about Wóopȟe Šakówin.

I think it is important because it is their culture. Also. There are just values that are good for 

everyday living by learning these values and following these values. The kids are people. 

3. What changes have you noticed since the implementation of Wóopȟe Šakówiŋ.

In my classroom Behavior just the way my kids treat each other. They're more of a First-Class

family and they're a lot more respectful towards each other are more generous willing to

share and it just more of a loving environment and they're open like with our prayer and

very respectful and listening and carrying with each other.
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4. How should Red Cloud express educational sovereignty?

So, by the Lakota and the Catholic values by sharing those with the kids with the community

and helping kids to understand and develop an understanding of how they correlate 

together and how they can use them in their life. 

Perfect. 

Tribal Member Elementary School Principal 

Woophe Sakowin has had a tremendous influence on our school culture. Primarily, it has 

allowed us to intentionally meet our students where they ‘are’ – Lakota students living in 

Pine Ridge, SD. These 7 sacred laws of the Lakota should be what we base our community 

philosophy on regarding a positive classroom community. We believe that our students are 

smarter, stronger, kinder, more respectful because they are Lakota, and our heritage and 

history will produce students who embody these values.  

It Is critical to know about Wóopȟe Šakówin because these 7 Laws of the Lákȟótá define 

who we are as people. If teachers do not know the Laws, we will be unable to intentionally 

live in congruence with our students. If we are Lákȟótá, we must know ourselves deeply and 

intimately. We must celebrate our strengths and fall back into our foundational heritage. As 

a people we have been colonized and as such, we have lost parts of ourselves that must be 

intentionally restored. Starting with Wóope Šakówin is the critical starting place in relatining 

to our students.  
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I have noticed our K-4 students move more congruently as a group. The ‘outliers’ who have 

challenging behavior ‘outlie’ less often, students respond viscerally and strongly to the 

statement, “As a Lakota boy/girl, we do not treat others this way... we (insert one of the 7 

laws), and the teachers seem to have a more structured and consistent response to building 

of positive behaviors vs. responding to challenging behaviors negatively.  

Honestly, I am unfamiliar with ‘educational sovereignty’ as a concept that I understand 

well!  I had to google it. My understanding of educational sovereignty is the right to educate 

one’s students or community as one sees fit, maybe not following the European or Industrial 

model of education which dominant society in American has embraced. Red Cloud should be 

intentional in crafting the pedagogy of our curriculum and our classrooms. As an institution 

facing the enormous changes and opportunities that we are currently facing, it is imperative 

that we express our inherent right to educational sovereignty so that our education is true to 

who we are as a community – Lakota Catholic. 

Tribal Member Lakota Medium Classroom Kindergarten Teacher 

Maȟpíya Lúta Owáyawa ektá, tókheškhe Wóopȟe Šakówiŋ kiŋ oúŋye kiŋ yutȟókeča he? 

Owáuŋspe iyúha kiŋ waúŋspewičhakiyapi kte héčha. Owáuŋspe wóopȟe kiŋ éčhuŋpi šni kte 

héčha. Wóopȟe šakówiŋ ečela úŋpi kte héčha. Wóopȟe šakówiŋ wówaši káǧa uŋkókihipi 

kte. Bitsboard wóškate iŋš-eya kaǧa uŋkókihipi kte. Waúŋspewičhakhiyapi kiŋ iyúha 

omníčiye waŋží uŋyúhapi na Wóopȟe šakówiŋ iwóuŋglakapi kte héčha. 

1. Tákuwe Wóopȟe Šakówiŋ kiŋ oslólye phičá naíŋš oslólye phičá šni he?
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Wóopȟe šakówiŋ kiŋ líla oslólye phíčá ičhíŋ wayáwa mitȟáwa kiŋ taŋyáŋ okáȟniǧapi na 

iwóglakapi s'a. Wayáwa mitȟáwa kiŋ wóopȟe šakówiŋ kiŋ  

úŋpi čháŋna omákiyake, "Tȟuŋwíŋ, wówaúŋšila yuhá múŋ!" Wayáwa kiŋ ič'itaŋpi ičhíŋ 

wóopȟe šakówiŋ wičhakipazopi. 

2. Wóopȟe Šakówiŋ kiŋ yuéčhetupi kiŋ itȟáhena takúku tȟókča čha ayábleza he?

Waná wóali okhíse kiŋ taŋyáŋ ophiíčiyapi. Thiyáta el úŋpi čháŋna wóopȟe šakówiŋ 

iwóglakapi na huŋkáke okíyakapi. Wayáwa mitȟáwa kiŋ isáŋm anámakiǧoptaŋpi. Waníyetu 

k'uŋ héhaŋ wóali okhíse uŋmá kiŋ líla šiča ophiíčiyapi s'a ičhíŋ wóopȟe tákuni yuháb šni. 

Waúŋspewičhakhiyapi kiŋ tóhaŋni wóopȟe šakówiŋ iwóglakapi šni. Wóali okhíse uŋmá kiŋ 

wóyuonihaŋ uŋspéíč'čiyapi šni čha slolyápi šni. Lé waníyetu kiŋ wóali okhíse Lakȟóta 

wičhíŋčala na hokšíla ophiíčiyapi s'e slolyápi. 

3. Tókheškhe Maȟpíya Lúta Owáyawa wóuŋspe oígloaye kpazó kta iyéčheča he?

Waúŋspewíčhakhiyapi uŋmá kiŋ owáuŋspe mítȟawa na nítȟawa awáŋwičhayaŋkapi kte 

héčha. Na iŋš-eya Lakȟótiya uŋspeič'ičiyapi kte hečha. PLC akhé uŋyúhapi na Tamera 

Miyasato akhé waúŋspewíčhakhiye okíhi kte. Líla iwóuŋglakapi kte héčha na tuwá taŋyáŋ 

okáȟniǧapi šni kiŋ uŋkíyuŋǧapi okíhipi kte.Wóopȟe šakówiŋ tukte waŋží uŋspeúŋkič'ičhiyapi 

kiŋ wwáyawa átaya kiŋ takúku ečhuŋk'upi kte  (ie: wíyuŋpi, project, huŋkáke haŋhépi waŋ, 

etc). 
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     Interview with Tamera Miyasato 

1. How did you start to wóopȟe šakowiŋ in an educational setting?

So me, back in that place now. Are you recording this? Is it helpful for you to record it? Okay, 

so when I went back to teaching at Pine Ridge. I hadn’t been back on the reservation in like 

20 years I had left when I graduated, and I had been home and so it was almost like I was 

calling it like reverse culture shock. It was almost like I had forgotten how to be you know, 

how to be a good relative. And while I was fully aware of the challenges on the road it's been 

so long since I had. Working per semester there was really challenging like behavior. Crazy, 

like kids were just having horrible outbursts, leaving, calling me everything in the book and 

so it was it was to the point like I was just like beyond myself likes ready to quit and 

everything.  So, it is my mom, who was the one who told me, you know, she was teaching 

there for many years. She has gone back she was teaching Juniors, and she would like to 

marry. This is what I use, and she said just bring it back to the text with an opposing class 

and the way I was looking. 

It was like they're obviously not connecting with us. We looked at the books side by side. 

What's the difference between the book and it was engaging for the students. They were 

actually into their learning. They were helping me learn the language so over the course of 

that unit because of the increasing get engagement and student behaviors. I thought to 
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start using it for management. So, I restructured all my classroom rules, everything around 

that we continue to use them for. So, forgive me if I would have stayed.  

Why would you think it was because for me personally, I like to live and work with 

Indigenous students on the rez. It was a reminder for me that at the core of who these 

students were whether they grew up with the culture. They were like hungry, and they 

needed to have that access to it. It needed to be embedded into everything that we did 

regardless of what the curriculum was. We had to always come back to our identity. And so, 

it was it was a learning experience for me to come back to that and then also to provide the 

students with an access to that gas connections.  

That's really coming back into identity and who you are as an Indigenous person, but I you 

know, I think back to their universal laws, so everybody can. Everybody can connect with you 

know the value of respect. But what I think is really important for our kids to learn so it's not 

just the cultural identity, but it's also kind of that cultural proficiency are equities. So, like if 

they have a specific understanding of what respect means an indigenous environment. 

Respect means in dominant Society because our students really need to know the 

differences among those two, I guess those two what would you call them? 

Two ways of being, two ways of interacting, because if they are not coming into awareness 

of a dominant view of that virtue. Are they going to be a successful in navigating society? 

Are they going to continue to be pushed down pushed out and disenfranchised if they're not 

able to have a sense of the differences and be able to code switch between those now, 
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you've seen a wóopȟe šakowin from what you started and we know what someone else has 

started and then add some moved on to other places. So, like if you were to go into a school 

and in you to like, what would you say regardless of what school does native School. 

2. How would you verbalize what you hope for their school to look like in the future with

Wóopȟe šakowiŋ implementation? 

You know when it started back in 2015, it really started just for me. It was a classroom 

management strategy to survive. Like I would literally just try to keep my head above water 

in such a short amount of time to see such a transformation in my classroom, like literally 

the climate and culture of my classroom changed overnight. And so, if I'm going into a 

school and looking at it, you know looking at its implementation, I would look at the 

perspectives and I think I should put that with you that document. So that first one is a lot of 

times if the school is not quite ready for school by transformation. I'm trying to share that so 

like it at Pine Ridge when I was doing that it is started to speak to see if out of my classroom 

kids were starting to operate. 

3. Expectations in the classroom teachers around the classroom could see the difference in

leadership. How is the leadership then implementing or practicing those laws from the top 

down?  

How are they supporting their teachers and staff because the classroom is kind of like, you 

know, this microcosm of like a bigger school district you got your personal power. I put in 
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info is power quote unquote power is a classroom teacher and is that teacher being flexible 

to the needs of the students.  

4. All right, but the leadership respect of the people in Catholic power superintendent,

administrators, how are they working? How are each individual stakeholder would be in the 

school building? 

I guess increase their interaction with the school community just puts a lot of responsibility 

on each person with their teacher administrator or you know cafeteria personnel with a lot 

of work to do their homework to do that inside out work, you know start with ourselves. 

5. What's your role in the school?

In the school Community, what's my role in understanding our students whether it's for 

trauma or racial inequities or any kind of any kind of needed a particular individual teacher 

or administrator? After your worker knows how to support that you can see that you can 

feel it when you walk into a school environment. But a lot of people don't quite understand 

is yes, it's a lot of work list process. It's a ton of work, but I was giving a presentation last 

August. It was gathering at 6 different schools. And so, I had a teacher who raised her hand 

at the end of this at the end of my presentation is play workshop, and she said I've 

implemented a lot of your implemented. Everything that she says in terms of how fast the 

transformation takes place is true, but I don't know what it is. If it's just the kids coming 

back to that that innate sense of the changes in the transformation. That's what's up. Native 

to do. You think it's important its not as important or not important.  
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6. Is it helpful? How is it going on?

They self-police each other now by behavior and Siera said the same thing. I don't know. 

7. How would you define educational sovereignty?

Okay side occasionally sovereignty stars come back to the definition of as a reminder of how 

I envisioned what it would look like an action. So, when I think about educational 

sovereignty I immediately think of the process of decolonization, I've always used to 

colonization and varying levels. For example, if we want to come back to a system of 

Education that is truly cultural truly, I must ask if decolonization is completely possible. She's 

been taken as a result of generations of genocide of practices and forced assimilation. So 

many teachings so many practices all gone but does that mean it's a lost no to the 

educational sovereignty needs to leverage whatever we can to encourage positive cultural 

identity promote healing from generational trauma and offer opportunities and whatever 

way we can so Indigenous students can have Equitable access to education. So, I had put 

some notes on here to what is that look like at Red Cloud and for me that was a tough one 

because Red Cloud does have more opportunities to be innovative without same restrictions 

and mandates of public schools would cause a Catholic institution. We're currently in 

conversations to bridge understanding and create healing between the church and our 

community, what they call themselves the trauma historical drama group to do their terms 

of what we're doing now, I think. Committing to a version of the first step to ask the 

question.  
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8. How are we integrating culture with the with the language? Are we doing that as well as

we could be how do we ensure that? 

 We are we simply loose using the language within the confines of a colonized model of 

education. I recently read a study about the colonizing math education the researcher 

pointed to cultural experts’ frustrations that math researchers ask them for direct 

translations for math terms and concepts, but our original understanding of math concepts 

went above and beyond Western and understandings and comprehension. My question 

would be for Red Cloud to look for ways that we are truly honoring the Lakota culture and 

seek partners with others and outside Lakota community cultural practices ensuring we're 

not simply putting language into a nice bottle of Education if that makes sense. 

Amia what she learned as far above and beyond with someone, and I learned growing up so 

the immersion classes at Red Cloud they're getting more culture and language of the other 

kids. Do we I guess I don't know what you're what you guys do or how you do it like. I just 

have your go to people, or do you open it up to other conversations in the community? I was 

working with the Lakota language teachers in Eagleview. We were discussing this very topic; 

you know language versus culture. The way they wanted to do it up. There was really 

extracting the culture from the language and the language features. Like we can't do that. 

We can't do that the first language. The technical expertise to do that some of the 

conversations that we were having is like what does a truly educational Sovereign classroom 

look like in this context and how I always envisioned it was. Putting that Lakota older in the 

place of honor. That's the main teacher of that classroom, right? Because they're sharing the 
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stories. They're sharing the language of sharing the protocol and having somebody giving 

the support for the lesson development standards. 

I don't know if that's the answer to keeping the culture in the language together, but 

obviously. 
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