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Wowapi lwoglakela

Wéwapi kin 1é él, Mahpiya Lita Owdyawa eyapi kin hé é na olnyanpi wan él yukhan ¢ha
iwowaglake. Hé Sapaun iyéchinka-igliha owdyawa hécha na Wazi Ahanhan Oyanke étu weld.
Ounyanpi k’un hé Pté San Win eciyapi kin hé é na tha-wdunspe kin etanhan hiyd. Ehdnk’ehan,
woksape Un, Pté San Win k’un Lakhéta Oyate kin wéophe na wichéh’an wakhéan wi¢hakahi, na

ec¢hél wélakholya Unpi wan étkiya awichaye.

Mahpiya Lita Owdyawa kin |é takuni khile¢heca $ni, na lila wéali 6ta, yunkhan wéwapi
kin 1é él tha wéwicala é na tha wéechun é na tha wéphii¢iye kin iwéwaglake. Thokéya owdyawa
kin tokheskhe ehanni un kin iwéwaglakin na hehanl téokheskhe lehanl dn kin iwdéwaglake. 2018
k’un héhan, Wéophe Sakéwin wéechun eyapi wan ahiglepi, wayawa kin wi¢hakic¢iyuwastepi kta
¢ha, na nakun Lakhol'iyapi Un wayawa kin 6ta waudnspewichakhiyapi. Owayawa kin ptanyétu 2018

hehantanhan, wétu 2020 hehanyan iwanblakin na iwéwaglake.

Owdyawa-ounyanpi k’'un iydwalwayin na hé¢hel wéokahnige wakhtwa kte, na taku
obluhloke kin yunayewayin kte, 1kéé Oyate tha wounspe na Sapaun wdunspe étkiya, na tokheskhe
ichikhoyake kin hé. Na agna, taku iyéwaye k’un thokatakiya owdyawa woéunspe na wéechun
tuktétu k’éyas inyanke kin ikhdyagwayin kte. Hé¢hes tékheskhe e¢htnk’unpi yunkhan ikéé-
wakhanyeza etdn makhéwandaya owdyawa él wayawapi héci hena éwichunkiyapi na tanyan

théunyanpi gluhd watnspewichdnkhiyapi kte 16.
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Okaspe 1: Okaspe Thokahe

Taku kin wéunspe él Lakhéta wayawa kin iyapi na wichoh’an na taku oyate kin wankal
unyawapi he¢héna woicagi akiphapi. “Culturally Sustaining Pedagogy (CPS)” Lakhdta wi¢hoh’an
owaunspe ki wana owayawa él Gnpi cha lakhétiyapi na Lakhdta wi¢hoh’an dkiye. Ehdnni tuwéni
echunpi Sni. Ehanni ektd unpi owdyawa ¢hanna taku iyaha iyakcéanpi kin hé “Killing the Indian and
Save the Man” (National Institute of Health: National Library of Medicine, 2023). Lakhdta wi¢hasa
kin kte cha wi¢haga kin niyin kin okihi. Wéwapi kin le Mahpiya Lata Owayawa kin, Wézi Ahanhan
él owdyawa wan Sapa Un iyangkhiyapi kin le iwéglakin kte. Owayawa k’un he taku Pté San Win
Lakhota oyate kin wichak’a unpi. Pté San Win wéophe $akdwin na wichéh’an wakhan kin
owithakiyake ¢ha oyate kin wi¢hdni na wi¢hdzani ablézapi kte. Cha Mahpiya Lita Owayawa kin
owayawa wi¢hdun kin wéophe $akéwin kin tnpi. 2018 hetanhan 2020 hehanyan pasi kte.

Wazi Ahanhan Oyanke kin Dakhéta Itékagata kin itokagata na wiydhpeyata el an.
Makhoce kin thunkasilawi¢hunyanpi kin Oglala Oyate wi¢hak’upi. 2.1 makhao$pe hécha na
Bennett na Oglala na Jackson thoyanke el un (Department of the Interior Burieau of Indian Affairs
Pine Ridge Agency, 2023). Ehanni Oglala Oyate kin O¢éthi Sakowin ophapi. O¢héthi Sakowin kin
oyate kin Mnisota na Mni Nablaska na Dakhdta Itékagata na Dakhdta Waziyata él thipi. Oyate kin
Dakhétiyapi na Lakhétiyapi an Nakhotiyapi kin iyapi. Lakhota Oyate kin wakhanyeza kin wétakuye
Un na téskhe ichahwichayapi. Na wakhanyeza kin Unci Makha unspépi. Na Channtnpa Wakhan
kin na Wakhan Thanka unspépi. Lakhéta Oyate kin woophe $akéwin un ¢ha “being a moral human

being” wi¢hasa na winyan wasté akiphapi kte (Brown J. E., 1989; Marshall-Ill, 2001).



Lakhdta Oyate kin wodphe $akéwin kin lend héeha.

e Wdéwachantogndke kin hé lé¢hel khapi: Tuwé kin iytiha Oyate kin wankal
wichagluzapi na un éhinni wak’upi na wawok’upi (Brown, 1989; Marshall-11l, 2001).

e Wodwachinthdnka eyapi kin hé 1é¢hel khapi: takunl othéhikin naing wokhokpheka
wanii hinazin hantans, inihansni, §’agyahan itéheyapi kta wan hécha (Brown, 1989;
Marshall-11l, 2001).

e Wodksape kin hé wakan kin ozulapi, i¢hin théhan ni Gnpi ¢ha taku éta akhiphapi na
unspéi¢’ichiyapi na slolyapi na okahnigapi (Brown, 1989; Marshall-lll, 2001).

e Wéwaunsila kin hé tuwa tokhi takinl akhipha nains $ilyd iyéi¢’iyin nain$ oglusice
hantans, inihansni unsiunlapi (Brown, 1989; Marshall-IIl, 2001).

e Wodyuonihan eyapi kin hé tuwé k’éyas yudnihanpi na nakun igldonihanpi na tuwa
tha wéiyowazapi kin iyiha wankal ydzapi(Brown, 1989; Marshall-Iil, 2001).

e Wodohitike kin hé 1é¢hel khapi: takunl wékhokpheke éyas €hantét’inzapi na
inthansni Skanpi (Brown, 1989; Marshall-IIl, 2001).

e Wdéwahwala kin hé thanmahel na thawachin mahél na ¢hanté mahél wéablakela
hécha. Changléska kin hé héchel unspéunkhiyapi; tokheskhe ataya owdthanla
unk’unpi kta iyécheca kin hé (Brown, 1989; Marshall-11l, 2001).

Channunpi Wakhan kin Pté San Win Lakhdta oyate kin wi¢hak’u ¢ha oyéte kin Lakhol
wochekiye kin akiphapi. Pté San Win wichdoyake k’un hé 1é¢hel oyakapi: Ehanni, lila wi¢haakih’an
$khé. Yunkhdn Lakhéta na&a wan khoskalaka nim wigni yewi¢haya $khé, oyéte kin wéwichakagli
kta ¢ha. Wakhul yapi kin ichunhan, tuwa kaiyuzeya wanyankapi skhé. Khiyéla yapi kin él, winyan

¢ha ablézapi $khé. Khoskalaka kin lenduns unma lila as¢u na ki¢hi hpaya ¢hin, na thakhdlaku kin hé



okiyaka 8khé. Winyan kin étkiya mani na ektd i na phéskiskil oytspa $khé. Héchel yuze kin
i¢htinhan, ungnahelaka mahpiya ska wan wankatanhan awi¢haglihin na athanin$niwi¢haya $khé.
Winyan k’'un wakhan kéi¢’iyin na khogkalaka kin anagoptan na tékhel e¢hun $i kin e¢hdn kinhan,
thdyate kin tanyan Unpi kta kéya $khé. Khogkalaka k’un glesi na oyate-thémniciye kin witaya
wichaki¢ho $i nahan igliwinyeya wi¢hasi i $khé. Hé¢hun ¢ha ekta wichahi na wéophe $akéwin é
na wi¢hoh’an $akéwin kin oyate kin unspéwichakhiya $khé. Yunkhan ophahte wan yuha hi ¢ha
yuztzu na wichakipazo $khé. Lé ¢hannunpa wakhan hé¢ha ¢hankhé tékheskhe wachékiyapi
¢hanna unpi kte kin owichakiyakin na unspéwichakhiya skhé. Na nakun pté na winyan na
wakhanyeza kin téskhe wankatuya wi¢hdyuzapi kte iyécheca kin owi¢hakiyaka skhé. Khiglé $ni
ithékab, toksa ku kta kéya gkhé. Yunkhdn akhéketkiya mani kin él, topakhiglé i¢dptanptan ki¢’un
$khé. Hé¢hun nahan pté san hingla $khé. Pté San Win Oyate kin toskhe lakhdl wochekiye etanhan
woéchantewaste ablézapi kte. Wéophe $akéwin na lakhdl wichdh’an wakhan etanhan
woéchantéwaste ablézapi kte (Brown, 1989; Marshall-1ll, 2001). Eya$ tohan Wasi¢u oyate hihdnnpi
hehan| taku slolyapi ki hé yuthdkecapi.

Wasicu oyéte kin Lakhota oyate kin wankal un $ni iyGkéanpi. Na Wasicu oyate kin Lakhéta
oyate kin awi¢hapiyapi ¢hinpi. Téskhe e¢htnpi kin he Lakhdta wakhanyeza kin thiwahe yuhéyab
iwi¢hacupi. Deculturalization included “attempting to destroy Native American cultures,
languages, and religion” (Voller-Berdan, 2003, p. 1). Owayawa unma kin wakhanyeza ektd thipi
¢ha Lakhétiyapi na Lakhdl wichohan na Lakhdl wochékiye yuhapi $ni. Owdyawa thokahe kin
Pennsylvania él Carlisle Indian Industrial School eyapi na 1879 él yuganpi. Thunkasilawi¢hunyanpi
kin yuganpi na iyangkhiyapi. Ekta anpi owdyawa kin eyapi na owayawa isanm yuganpi. Mnisota na

Mni Nablaska na Dakhéta Itékagata na Dakhéta Waziyata na Aydhwa na Wisconsin na lllinois na



Khanze ekta yuganpi (Voller-Berdan, 2003). Ekta Gnpi owayawa kin thunkasilawi¢hunyanpi kin lila
wastélakapi na ¢hinpi kte iyukcéanpi.

After almost a century of checkered policies (Indian removal, broken trea-

ties, and bloody warfare), in 1871, Congress deemed Native peoples to be wards of the

government, a de facto colonized people. The concept of Indian

education was proposed by reformers in the 1870s and soon gained support

among government officials and the public. The aims of Indian education

were several: one, to provide Indian children with the rudiments of an aca-

demic education, including reading, writing, and speaking English; two, In-

dians needed to be individualized, as reformers felt that tribal life placed

more importance on the tribal community than on the individual; and third,

Indian education was Americanization. It was within this context that, in

1877, Congress began to appropriate funds expressly for Indian education

(Adams, 1995).

Waniyetu opawinge ihakab 1871 él thunkasilawi¢hunyanpi kin Lakhdta oyate kin
awénwichayankapi kte keyapi. Cha Lakhéta wéunspe kin kagapi na dta Wasi¢u wastélakapi.
Lakhéta wéunspe k’un Lakhéta wakhanyeze ki wayawapi na wiyawapi na wéwapi na
Wasicuiyapi. Americanization eydpi na tuwa echunpi ¢hinpi kin he mazaska wichak’upi.
Wichakici¢asla na wasicu hayapi unpi na wéwasi 6ta e¢hinpi. Owdyawa ithanchan kin wayawa kin
thiwahe ob woglaka hé¢hetulapi $ni. Hehanl wayawa kin lila iyéksic¢api na thipi kin éhinniyan

kikstyapi. Wayawa 6ta kin naphapi éyas owi¢hayuspapi na Wasicu kin awi¢haphapi. Wayawa



hanh i¢’iktapi i¢hin lila ¢hantésicapi. Tuwéni owdyawa ithanéhan awanwichanyankapi $ni ¢ha

wayawa kin thehiya slolyapi (Voller-Berdan, 2003; Hoerig, 2002).

1892 él, Captain Richard H. Pratt, Carlisle Owdyawa ithanc¢han owa: “A great general had
said that the only good Indian is a dead one and | agree with the sentiment, but only in this: that
all the Indian there is in the race should be dead. Kill the Indian in him and save the man”
(Hoerig, 2002, p. 642). akichita ithanchan thanka heyé, Lakhéta wichasa waste kin t'e kin hé lila
wasté eyé, Mis eya iblukéan Pratt heye, eyas Lakhdl wichdun kte hehanl wi¢hasa kin niyin kte
okihi. Lakhéta-Dakhéta wichasa Harry Byrd eciyapi kin he heyé, “they would beat us or lock us in
dark rooms in the basement for any infraction but some of us would still sneak out in the middle
of the night so we could talk to each other in Lakota. We knew that if we got caught, we would
get a severe beating, but they could not beat the Lakota out of me” (Bryd, 1999). Othi sapa kin
thikhutkiya él oyutkugapi. Eyas hinh naslal tpi ¢ha lakhétiya wokiciglakapi. Wasi¢u ablézapi
hantans wayawa kin ata aphapi eyas Lakhdtiyapi hé¢hena thehilapi. Floyd Red Crow Westerman
heyé “my first impression, | thought my mother didn’t want me and it hit me hard like that. But
when | got on the bus and | sat down and | looked, and she was just crying. It was hurting her too
and it was hurting me to see that. I'll never forget that all the mothers were crying” (Native
American boarding schools haunt many, 2008, p. 1). Wayawa kin hunkupi kin wi¢hachinpi sni
iyukéanpi. Hehanl owayawa ithéksu hetanhan hunkudnpi kin wanyankapi na ata ¢heyépi. lyaha lila

¢hantésicapi (Native American boarding schools haunt many, 2008).

Ekta Unpi owdyawa kin hena wasté ni éyas hinh owdayawa kin hena nakicizinpi. Owayawa

kin hena wasté i¢hin wauspekhiye kin chante wasté yuhapi keyapi. Wakhanyeza hinh yuhéyab



iwi¢hacupi éyas hunkake hanh ¢hinda kin iyéwichakhiyapi cha toksa tanyéan unpi okihipi. Chinca
kin tohan glipi kin he Lakhétiyapi wéglakapi ¢hinpi $ni. Na wayawa kin ekta unpi owdyawa kin
hunh éwichakiye i¢hin wana owayawa wankatuye él dphapi nain$ oyéte kin owi¢hakiyapi okihipi.

Tha-oyénke él e¢hinpi-phica $ni (Hoerig, 2002).

yanké. He¢hiya tanyan phezuta na waakisniya kin wi¢hayuhapi $ni. Na owdyawa kin hena wézu
wichasa unspékhiypi éyas wayawa k’un henna wastélakapi $ni. Ekta Unpi owayawa hunh Sapa un
nain$ wachékiya wichasa unma kin iyangkhiyapi. Ehdnni Holy Rosary Mission wanna Mahpiya Luta
owdyawa eyapi kin yuganpi. Wic¢hasa kin Mahpiya Lita Lakhél wichéh’an kin wakhanyeza
wichak’u ¢hin na wasict wichdh’an okahnigapi ¢hin. Sdpa un kin oyate kin Wakhanthanka wasicu
kin wi¢chdyahomnipi ¢hinpi. Na thunkasilawi¢hunyanpi ekta tnpi owdyawa ki Wazi Ahanhan él
isanm Unpi ¢hinpi. Cha 1887 él Makhizita wakpala isakhib Mahpiya Luta (Holy Rosary Mission)

owayawa kin kagapi (Galler-Jr., 1998).

Mahpiya Luta (Holy Rosary Mission) owdyawa kin yugan na hehanl wasi¢u na Lakhéta kin
isanm woglakapi. Sapa Un wichasa kin Sapaun wochékiye kin wayawa kin wichak’up na Lakhdl
wi¢hdéh’an na Wasi¢u wi¢hoh’an i¢ahiyapi. Wana Sapa Un Owachekiye kin he¢héna Mahpiya Luta
(Holy Rosary Mission) owayawa kin iyangkhiyapi. Eya$ wana Lakhéta oyate kin isdnm hel wowasi
ec¢hinpi na owayawa ithanchan hechdapi na owayawa owayawa thdmnidiye él yankapi. Na
thokahe Holy Rosary Mission eyapi na hehanl Red Cloud School yuthékecapi na akhe ¢haze kin

yuthokecapi ¢ha wanna Mahpiya Lita Owdyawa eyapi (Galler-Jr., 1998).



Lé anpétu kin Mahpiya Lita Owdyawa ekta lakhdta na wasicu wéglakapi. NUm iyapi un na
unspépi ¢ha NUm iyapi owayawa kin keyapi. Ehanni owdyawa ¢&ik’ala wan na Lakhétiyapi e¢é
woglakapi kin he yuganpi. 2012 el Waniyetu Wi owayawa cik’ala yuganpi. Peter Hill thi ekta
wakhanyeza zaptan el ophépi. Peter ¢hunwintku kin kho él Gn. Owayawa ¢ik’ala kin Wakinyan
Opha iyangkhiyapi na lyapi Glukinipi eyapi. 2020 él Wakinyan Opha na Mahpiya Lita Owayawa
kin ptaya kin owdyawa thanka el yuganpi. Mahpiya Lita owdyawa ekta Wakinyan Opha owaunspe
othi wan yuhapi. Cha hehanl hé¢hena wakhanyeza kin Lakhétiyapi un wayawapi okihipi (Red
Cloud moves to dual-language education learning Lakota to revitalize an endangered language,

2023).

Mahpiya Lita owayawa ki Lakhdtiyapi owéaunspe kin wéali okhise etdnhan wéali
akénunpa ihunni. 2007 él Indiana Owdyawa Wankatuye ekta American Indian Studies Research
Institute kin Mahpiya Lata dkiyapi. Wayawa iyiha Lakhétiyapi owaunspe yuhapi kte na téskhe
owapi kin le¢hala kagapi ¢hinpi. Na lyapi Glukinipi Owayawa Thanka wayawa kin Lakhétiyapi
woglakapi okihipi. Na wéiyuthe owago ki lyapi Glukinipi Owayawa Thanka wayawa kin lila tanyan
e¢hunpi. 2019 hetanhan 2020 hehanyan wayawa ataya lakhdl’iyapi slolyapi (Red Cloud moves to

dual-language education learning Lakota to revitalize an endangered language, 2023).

Oc¢héthi Sakéwin él thiyddpaye sakéwin él Gn. Tuktél thipi kin téskhé woglakapi kin hé
eyapi. lytha Lakhétiyapi kin lila thehilapi na Lakhéta oyate kin lakhétiyapi woglakapi kte hé¢ha.
Lakhétiyapi éktunzapi $ni kin hé wankal Gn. Lakhétiyapi kin lend héktakiya yukinipi. Wand tuwa
Lakhdta oyate opawinge etdnhan zaptanla Lakhotiyapi nahan tuwéni kinil waniyetu wikéémna

tépa sanm zaptan ohlathe Lakhétiyapi $ni. Cha Lakhéta iyapi kin henala kte. Ilyapi wapasika



Joshua Fishman tha 0ali Saglégan Wi¢héunchage Waéiyuthe él Lakhdtiyapi kin wéali icisakowin
yanké. Lakhotiyapi kin “wakan kin e¢éla unspépi.” Oyate Thokahe lyapi Iwényankapi na
Okahnigapi Okholaki¢hiye kin heyapi; “Wakhanyeza kin iyapi kin unspépi $ni nahan théca kin épi
na thankake kin kho unspépi $ni éyas wanzig#i unspé’i¢iya-hanpi.” (Red Cloud moves to dual-

language education learning Lakota to revitalize an endangered language, 2023).

Eyas taku e¢hink’unpi kin hé oyate kin ki¢hizapi. Oyate okaspe kin lakhétiyapi nipi ¢hinpi
na héchena iyapi kin Unpi na unma kin lakhétiyapi kin wéiyukéan yuhapi na wasléyuiyapi kin
isanm wankal unpi. Tuwa Lakhétiyapi wankal unpi kin he 6ta e¢hinpi. Owdyawa ektd Lakhétiyapi
Unpi na thiwahe kin Lakhétiyapi Unpi na wanna waunspekhiye kin lakhdtiyapi unspepi ¢ha yuphiya
lakhétiyapi kin unspewi¢hakhiyapi. Bureau of Indian Education Wazi Ahdnhan Oyanke él
owayawa iyangkhiyapi na makhoépaspe ki owayawa yangkhiyapi nahan owachekiye kin owdyawa

iyangkhiyapi. Wowapi ska kin le owachekiy owayawa kin iwaunyankapi kte.



Okaspe 2: Wépasi Wimakhaheye na Wéwapi Wéslolye Wémnaye

“We begin with the premise that education for Native American students is
unique in that it implicates not only issues of language, “race”/ethnicity, social
class, and other forms of social difference, but also issues of tribal sovereignty:
the right of a people to self-government, self-education, and self-determination,
including the right to linguistic and cultural expression according to local

languages and norms” (Lomawaima & McCarty, 2006, p. 101).

Thokahe Ik&é Withasa owaunspe kin thokeéa i¢hin iyapi, na withéun, na mazaska
yuhapi hantans, khé nahan téskhe Oyate iglihapi na téskhe Oyate unspéic’iciyapi, na
toskhe Oyate ¢hantéki¢’unpi ¢ha iyapi na wichéun ablézapi. Waniyetu 6ta téskhe Lakhéta
kin unspéi¢’i¢hiyapi iwdglakapi nahan téskhe isdnm wasté Lakhdta kin unspéic’ichiyapi
iwéglakapi. Sdpaun Othi, makhdépaspe, na thunkasilayapi, Bureau of Indian Education
nahan Bureau of Indian Affairs owayawa owdaunspe wéophe kagapi. (Lomawaima, 2000,
p.2). Eyas Lakhéta wayawa kin hena owdyawa él ¢6nala ablézapi. Castagno na Brayboy
(2008) heyapi, “schools are clearly not meeting the needs of Indigenous students, and
change is needed if we hope to see greater parity in these (and other) measures of
academic achievement” eyapi (Castagno & Brayboy, 2008, p. 942). Nains owayawa kin
tanyan ec¢hunpi $ni ¢ha taku thokecéa ec¢hink’unpi kte he¢ha ¢ha Lakhéta wayawa isanm
tanyan ec¢hunpi okihipi. 1920 etanhan Merriman Wahosi él Lakhéta Oyanke na wéophe kin
hena wasté $ni éyas ¢énala wéophe aphiyapi nains wéophe le¢hala kagapi $ni (Green &

Waldman, 2019).



Lakhél Wichéun Owaunspe etdnhan, owayawa Unpi kte hé¢ha ¢ha Lakhéta
wakhdanyeza wi¢héun slolydpi. “Sovereignty is the bedrock upon which any and every
discussion of (American) Indian reality today must be built” (Lomawaima, 2000, p. 3).
Lakhéta oigloaya kin iyhila etanhan iwdglakapi kin hé oagle hé¢ha. Whether or not
schools operate on tribal lands state and federal governments must hold themselves
accountable to servicing quality education in Native communities (Lomawaima, Tribal
Sovereigns: Reframing research in American Indian Education, 2000). Cha owayawa kin
hend oyanke él Un nains oyanke él in $ni nahan Makhdépaspe nains Thunkasilayapi
inyangkhiyapi kin hé tokha $ni i¢hin hé¢hena Lakhdta wayawa he¢hapi. Owdyawa kin
wayawa kin hena awdnwichayankdpi kte hécha. Paris (2012) Culturally Sustaining
Pedagogy (CSP) eyapi. CSP wéawachin thanka kin oyate thokeda na iyapi thékeda kin
wakhanyeza kin Lakhéta etanhanpi kin he “perpetuate and foster-to sustain-linguistics,
literate, and cultural pluralism as part of the democratic project of school” (Paris, 2012 p.
2). Cha iyapi, na wéwapi na Lakhdl wi¢hoh’an kin owayawa él wankatuya unyawapi kte, na
ungluonihanpi kte (Paris, Culturally sustaining pedagogy: A needed change in stance,
terminology, and practice, 2012).

Lakhéta na Milahanska Thamdakoghe Okithize (1854-1890) yustanpi ¢ha Thokéahe
Milahanska Thamakhoche ektd tnpi owayawa kin kagapi. Owayawa kin hend wakhéanyeza
kin thiwdhe etanhan yuhéyab i¢api ¢ha wasi¢u wighéh’an él ounyanpi. Nahan owéayawa
kin hena Lakhdl wi¢héh’an kasétapi. Owayawa ekta wayawa kin Lakhétiyapi woglakapi
okihipi $ni, nahan ¢haze unma Un ¢hadwichathunpi ¢ha wasicu ¢hazé wanzi yuhapi. Nahan

phehin hanskaska yukhanpi eyas owayawa ekta phehin wi¢hayuksapi. Owayawa kin hena
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ehas wayawapi nahan wakhanyeza kin thehiya wi¢hakhuwapi na 6ta $iksil wichakih’anpi
(Smith, 2018).

Wakhanyeza kin thiwahe eténhan yuhéyab iwi¢hacupi, hé¢hel kilakhotapi kte 3ni
na Lakhdl wi¢héh’an slolkiyapi kte $ni na ée Milahanska théunyanpi ekta yapi na Wanikiya
Wowicala ekta yapi kte (Magagnini, 2006). GliSni owayawa eyapi kin hena woeye wan "Kill
the Indian, Save the Man"(Hoerig, 2002, p. 642). Lakhéta kinhan kté na echél wichasa kin
nikhiya yo.) othdpheya $kanpi. Akichita ithanchan wan Richard Pratt eciyapi kin hé é ¢ha
woeye un hé kage. lyakéan ekta, Ikéé Oyate kin owdyawa echékéhe walnspewichakhiydpi
hantans, kiwasicu-wichakhiyapi kte. Na hé isanpha, wayawa kin wéwasi thokthdkéa
unspéwichakhiyapi na echél wéwasi wéphika eya wasicu kin wowasi e¢hawichakicunpi kta
wichakagapi. Hé¢hes wowasi khulkhuciyela - wéZupi na Ithidphiyapi esa - lila
wichakipaganpi na wowasi wankalkatuya - waakisniyapi na waunspewichakhiyapi esa -
yuhukhul ydzapi (History of NIEA, 2023). Wichodi¢hage 6ta hehdnyan Iéchel e¢hunpi
¢hankhé Ikéé Oyate tha wéslolye na tha wéunspe na tha wéiyukéan na tha-wi¢hoh’an kin
lila 6ta gnunipi, i¢hin tuwéni thééa kin oyag yunayewichakhiye $ni.

1926 hihdnni un héhan, Ikéé Oyate wakhanyeza 83% glisni owayawa ekta wayawapi.
Yunkhdn 1970s hénl, wakhanyeza 60,000 wahénakéa hécha owéyawa él Gnpi. Glidni owdyawa
thankinkinyan hée kin hena 1980s na 1990s iméhel nathékapi, h6 éyas lehantu kin héchena Ikéé
Oyéte wakhanyeZa 9,500 glidni owayawa ektd wayawapi, éyas lehan| ektd yapi $ni kin tokha $ni.
Wakhényeza lila 6ta gli$ni owdyawa ekta wayawawichakhiyapi kin 1é Un, Ikéé Oyéte thiwahe 6ta
él, wakhanyeza eyd i¢hahwichakiyapi kta waniapi. H6 hé¢hes Lakhéta thiwahe na thiyéspaye kin
lila withapaZzuzupi. Na nahdnh¢i wéthehike eyé 1€ etanhan hiyu ¢ha ikéé wighothi él, tuwé étahéa
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yuha manipi na i¢akizapi. Lehanl’e$ thiwdhe na thiydspaye kin lend wéthehike 6ta akhiphapi na
icakizapi - aki¢hiphapi na $iksil h’anpi na iyapi slolkiyapi $ni na thiwéhe oztzuwahanpi ki hena -
na ehanni wi¢hdun na wi¢héh’an kin khé slolkiyapi $ni ¢ha igluzezepi okihipi $ni (Juneau, 2001).

1926 k’'un héhan, Mila Hanska Makhdé¢he Awanyanke kin tékheskhe Mila Hanska
thunkasilayapi kin 1kéé Oyate kin wichakhuwapi kin hé wépasi wan kage. Omakha nim hehanyan
& ipasipi yunkhan wopasi ithan¢han wan Lewis Meriam e&iyapi ki hé 1928 un héhan, Wdyake
wan yuéthanin: “Ikéé Oyate Awanwichayankapi kin Waicagi Hé¢ha” eyapi. 1850s hetanhan, 1é
lila wakhédnyeza eya él wayawapi kin thehiya wi¢hdkhuwapi na i$i¢chola wéwasi
ec¢hunwichakhiyapi, na nakan Mila Hanska thunkasilayapi kin 1kéé Oyate kin éwichakiyapi éni na
ée kagiwic¢hayapi. Lé¢ha Un, owdyawa wdyawa thééa wan owa, na hé Ikéé Oyate wichdun na
wi¢hdh’an na ehanni wéyake kin aikhoyake (History of NIEA, 2023).

Thunkasilayapi Herbert Hoover |é yawa na takiku yuthdkéa na yuwaste kta i¢’i¢hunze, na
Charles Rhodes eéiyapi wan |é e¢hiyatanhan ithan¢han égnake. Taku ta e¢hinpi kta yustanpi:
gli¥ni owadyawa dta nathdkapi na iyés oyate thowayawa ki mazaska k’Gpi nahén oyate kin igltha-
wichakhiyapi kta kéyapi. Lé Ikéé Oyate Owichakiyapi Wée&hun (Indian Reorganization Act of
1934) eyépi (Holm, 2005). Lé 6thokaheya Ikéé Oyate tha wéunspe kin dkiye, na odye théca wan
lila Lakhéta ki wichayuwasi¢upi kte héin.

Yunkhan 1969 k’un héhan, Thunkasilayapi-Thémniciye kin Ikéé Oyéte tha wdunspe kin tn
thantanhan okéspe wan kagapi. Waniyetu num ipasipi yunkhan wéwapi wan kagapi: Ikéé Oydte:
Wdthehi wan é na Wéaphe wan, na hé ikééya “Kennedy Woyake” eyépi (Yarborough, 1969). Taku
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warn woyake kin 1é lila iwdglake kin hé, BIA owayawa hena ektakta wakhanyeza kin lilahéin
waunspei¢’i¢hiyapi $ni na ténakiya Sunkanyan ihpéwichayapi kéyapi. Owayawa thipi kin é na

Ataya$ wasté $ni kéyapi (Yarborough, 1969, p. 13).

Taku kin lend iwdglakapi kin iyohakab, Kennedy Wdéyake kin tékhel Meriam Wadyake kin
waéchun wichasi kin iyéc¢hel waéye. Yunkhan 1969 él, Princeton Owdyawa Wankatuya kin hé 1kéé
Wichasa eya wéunspe khuwapi ¢ha wichaki¢ho, na iyé oiye ki¢’un-wi¢hakhiyapi na woiyukcan kin
lena akhiye-wi¢hakhiyapi. Lé 6thokaheya Ikéé Wichasa eya léchel mniciyapi na woyuwaste
iwdglakapi okihipi. Lé Un etanhan, Ikéé Oyate Wounspe Okhdlakichiye kin hé kagapi, Lakhéta
wayawa kin woéunspe echétkiya éwichakiyin kta ¢ha (History of NIEA, 2023). Yunkhan 1972 un
héhan, Ikéé Oyate Wounspe Wdechun kin hé iydpteyapi, na lé isdnm wayawa un hend
Owichakiye.

It is the policy of the United States to fulfill the federal government’s unique and

continuing trust relationship with and responsibility to the Indian people for the education

of Indian children, and the federal government will continue to work with the public
school districts, Indian tribes and organizations, post-secondary institutions, and other
entities toward the goal of ensuring that programs that serve Indian children are of the
highest quality and provide for not only the basic elementary and secondary educational
needs, but also the unique educational and culturally related academic needs of these

children (Fact Sheet: No Child Left Behind Act, 2002).
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Mila Hanska Thunkasilayapi kin woaihpeye wan 1kéé Oyate hena wic¢hakiciyuhapi, tha-
wakhanyeza kin waudnspewichakhiyapi kte kin Gn. Lé tohantan kin hé¢heda na thokatakiya
héchena yeyin kte. Hé¢hes thunkasilayapi kin owdyawa na Ikéé Oyate na owdyawa-wankatuya esa
6b wéwasi e¢hunpi na e¢hél Lakhéta wayawa théwayawa na tha wéikigni kin wasté héin kte, na
nakun iyé ehanni théunyanpi na wi¢héh’an thawapi kin iydhlogya waunspewichakhiyapi kte.

Tuwad owayawa etanhan wéwasi wanzi ekta tanyan ya ¢hin hantan, taku num chinpi kte
(thunkasilayapi kin oyakapi ektd): wowasi wanzi wasté na wisi wasté aikhoyaka ¢ha, nahan
thiwahe na thiyognaka etanhan wéigluha. Hé G thantanhan, eyasna Wasicu lyapi na Wasicu tha
wowapi na Wasicu tha-wichoh’an kin e¢éla pathdkaheya yuzapi. Héches, iyapi na wéwapi na
wi¢hdh’an thokthékea yuhdkhul yizapi naing ééuhéin éktunzapi, na e¢hél lena Mila Hanska
owayawa na owowasi ektakta yukhé $ni. Na agna 1é wanun e¢hunpi $ni; e¢hanles e¢hakel
ec¢hunpi. Taku Gn 1ée¢hunpi kin hé Lakhdta kin wichayuwasi¢upi kte héin na théunyanpi na tha-
wi¢hoh’an kin wi¢hakipazuzupi ¢hinpi, Wasi¢u thdunyanpi na tha-wi¢hoh’an kin wastéhéa
kéchinpi ¢ha (Paris, Culturally sustaining pedagogy: A needed change in stance, terminology, and
practice, 2012; Paris & Alim, What are we seekining to sustain through culturally sustaining
pedagogy? A loving critique forward, 2014).

Mila Hanska owdayawa kinhan taka thogthdgye ec¢hunpi, hé éyas akhé takiku akhilechelya
echunpi (Baker & LeTendre, 2005, p. 8; Anderson-Levitt, 2003, p. 3). Owdyawa iyuha él,
wakhanyeza kin wayawapi na wéwapi unspéwic¢hakhiyapi. Na agna lehantu kin wakhanyeza kin

iyuha waali e¢hékéhe éwichagnakapi na isSichola wayawawichakhiyapi nahan enagna
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akhile¢hekéhélya iwichayuthapi. Wéechun kin 1é téna tanyan iglistanpi kin hena wéunspe
ékihunnipi kin ohakab wéwasi echunpi okihipi (Baker & LeTendre, 2005, p.8).

Mila Hanska owayawa echékche woiyukcan eya yuwankal ydzapi: tuwé k’éyas
wanzigzilapi, tuwé k’éyas woali él éwichagnag-phica, tuwé k’éyas akhileChelya
waunspewichakhiyapi kta iyécheca, na tohanyan ikiphipi kin hehanyan wi¢hakhuwapi kta
iyécheda (Purpel, 1989). Owayawa odye kin |é lehanl makhasitomniyan e¢hunpi naing écuhéins
iyathapi i¢hin Mila Hanska théun kin iyéchel waéchunpi ¢hinpi (Baker & LeTendre, 2005, p. 2).
Francisco Ramirez (2003) eciyapi wan |é iwdnyankin na |échel waéye: “the triumph of the West in
the twentieth century has led to the intensification of the Western emphasis on both
universalism and rationalization” (p. 246). Cha Mila Hanska théun kin naéwanéaya iyaye kin e¢hél
théun k’un hé sanm lila ogna waéchunpi. Na makhasitomniyan makhdpaspe éta Mila Hanska kin
iyé¢hehéin waéchunpi kte héin kin e¢hél Mila Hanska kin ténakiya igluzezepi, wapasipi na
wounspe omnaye esa. Héc¢ha n Mila Hanska tha woiyukéan kin ins-eya lila patitanpi (Baker &
LeTendre, 2005; Anderson-Levitt, 2003; Rotberg, 2003).

HS k’éyas woiyukean kin lena 1kéé Oyate kin thawapi $ni, fiyotans Ikéé Oyate eya
théyankepi él thipi na ehanni wi¢héh’an kin kpatanpi ¢hinpi kin hena. Oyate kin lena wi¢héun kin
lena yuwankal ydzapi: akhiptan waéchunpi na oyate ikichigluzézepi na wachinkic¢hiyapi na ptayela
wichdskan. Lena Mila Hanska Oyate kin takukhiyapi Sni. Meriam é na Kennedy Wdyake kin |é
okahnigin na e€hél Ikéé Oyéte tha wéunspe kin yuthéketa wathin. Héghes Ikéé Oyéte

Owichakiyapi Wéechun (Indian Reorganization Act of 1934) kin é na Ikéé Oyate Wéunspe
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Wodechun (Indian Education Act of 1972) kin kagapi, na lend lila 1k¢é Oyate kin dwichakiyin kte
s’elé¢heca. HO éyas, Mila Hanska Oyate kin lend lila patitanpi $ni, ¢ha taku yuthdkedapi kta kéyapi
un hend éta echunpi $ni (History of Indian Education, 2023).
Ehanni Wichoun Wéunspe (CBE eydpi kin hé) Iéchetu kte:
[ground] high quality instructional practices in culturally and linguistically relevant
contexts. CBE is more than teaching language and culture as special projects, it is a
systematic approach fully incorporating and integrating specific cultural ways of thinking,

learning and problem-solving into educational practice (History of NIEA, 2023, p. 1).

Héches oyate thowayawa kin hena oyate théunyepi na tha-wic¢hoh’an kin hena iyéhlogya
inyankapi kte, na 1é lila wakhanyeza ki iwastepi kte.

Jon Reyhner (2019) é ¢ha wowapila wan “Humility vs. Self Esteem: What do Indian
Students Need?” eyapi ¢ha owa na él tékheskhe Lakhéta wakhanyeza kin ai¢’iblezapi na
thei¢ihilapi kin iyakéan na léchel waéye:

| am coming to the conclusion more and more that success in school and in life is related

to people’s identity, how as a group and individually people are viewed by others, and

they see themselves. Identity is not just a positive self-concept. It is learning your place

in the world with both humility and strength. It is accepting the responsibility to be a

contributing member of a society...finding a home in the landscapes and ecologies they

inhabit (Reyhner, 2006, p. 33).
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Héches tohanyan wakhanyeza kin ai¢’iblezapi na thei¢ihilapi kin hehanyan owayawa él tanyan
waéchunpi kte. Ozula slol’i¢’iyapi hantans, tuwépi kin slolkiyapi na tanyan i¢hagapi na makha
akanl Skanpi kte.

Gay (2000) ins-eya héchel wiyukéan na heyé; oyate thdunyepi kin hé - Wasicuiya “culture”
- Lakhéta owdyawa kin aikhoyakin kta iyéeheia, na Ié iyéyustag, Lakhdl wighdh’an, Lakhdl
woiyukéan, Lakhdl wéehekiye, na Lakhdl wétakuye, hend yanké. Na taku wan unkablezapi kte
hécha kin hé waunspewichakhiye kin ins-eya wdéiyukéan yuha manipi, na eyasna waiyukcéan kin
lena ogndyan waunspewichakhiyapi. Na e¢hakel 1kéé Wichasa théunyepi kin iyohlogya
waunspewichakhiyapi $ni hantanas, wanun Wasi¢u théiyukéan kin e¢éla yunayeyapi kte. (Gay,
Culturally responsive teaching: Theory, research, and practice, 2000)
unspéwichakhiyapi kin hena wayawa thénipi kin iyé¢heca kte, hé¢hel oiglahnigapi kte na takuwe
takuku ehdnni na lehanl hé¢heda kin iyé na waunspewichakhiye kin okhikahnigapi kte; (i) wayawa
théunyepi kin etanhan wéglakapi na waunspewichakhiyapi na watnspei¢’i¢hiyapi o¢haze kin i¢dpi
na owodunspe él unpi kte; nahan (iii) owdéunspe wan odnakizin hécha ¢ha kagapi, héchel waydwa
na thitakuyepi kin tékhasniyan él dphapi kte (Gay, 2000). Banks na Banks taku Gay eyé k’un
wastélakapi éyas taku wan akab égnakapi ¢hinpi: Ik¢é wayawa kin hena éwichakiyapi kta cha
thathiwahepi kin é na théyatepi kin é na tha-iyapi kin khé owdunspe él dphawi¢hakhiyapi kte

iyécheca kéyapi (Banks & Banks, 2020).
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Tlingit/Lakhéta wéunspe khuwa wichaga William G. Demmert eéiyapi, téskhe Lakhéta
tanydn unspépi na toskhe waunspekhiyapi ¢ha owdywa el wayawapi kin tanyan echunpi kte. Mila
Hénska thunkasilayapi kin wéophe kagin na hé takiwe Demmert iwanyanke. Demmert iyapi na
wic¢héun ekta iwanyanke. Demmert wowapi wowapi ska, na wahési isanm 100 iwanyanke. Cha
2001 na 2003 Demmert wowapi ska owa, (Demmert W. G., 2001; Demmert & Towner, A review
of the research literature on the influences of culturally based education on the academic
performance of Native American students, 2003), na oyate kin wéwapi k’un wankal unpi Ikée
wichasa iyapi na wichdéun k’un wayawa kin ¢hinpi kte. Demmert héye:

A series of studies in the past 30 years collectively provide strong evidence that native

language and cultural programs — and student identification with such programs —are

associated with improved academic performance, decreased dropout rates, improved

school attendance rates, decreased clinical symptoms, and improved personal behavior.

(Demmert and Towner, 2003, p. 17)

Waniyetu 30 etanhan wounspe khuwapi |é kpazo. Ikée wayawa kin iydpi wounspe na wichdéun
wounspe yuhapi hantans owayawa el tanyan e¢hunpi. Tuwa ophapi kin he owayawa enakiyapi $ni
na isanm owdayawa ophapi, ¢6nala ¢hantési¢api na tanyan ophii¢’iyapi. Cha wéunspe khuwapi
k’un he wéiyunge hunh unythapi. Na etdnhan wépasi wan wakage. Mahpiya Lita Owédyawa
etanhan taku unspéunkhiyapi kta he? Mahpiya Lita Owayawa kin Wazi Ahdnhan Oyanke el na
Sapa Un owachekiya owdyawa hécha. Tuktetanhan owayawa wichdurn iyéyapi he? Ehdnni Lakhéta

Oyate taku wankal unpi na téskhe taku wankal unpi kin he owdywa el khi¢hanyanpi he?
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Wodéwapi kin The Sacred Pipe eyapi na Joseph Epes Brown owa kin he ¢hokata el un na
wowapi k’uny iwéwaglakin kte. Wéwapi kin Wéophe Sakéwin iwdglake. Ehanni, winyan wakhan
warn “Pté San Win” ediyapi k'un hé makhata hi na Lakhéta Oyate kin Ptehinéala Channunpa kin hé
unkahipi, na inyan ¢&ik’ala wan miméla €ha khé unk’tpi $khé. Withéh’an thokdhe — Nagi Gluhapi
kin — unspéwichakhiye, na él ¢hannuinpa na inyan k’'un ildgyapi kta kéya $khé. Na nakdn wichdh’an
$akpe toksa slolyapi kta kéya $khé. Yunkhan iyaye ehanl heya $khé, “Makha ounchage tépa kte ye.
lyéna makha otnchage théca wan hi ¢han, wan¢hiyankapi kte ye. Na i¢itopa ki henala kinhan,
waglihunni kte ye,” eya §khé. Na oyate kin Wéophe Sakdwin eyépi kin lend unspéwichakhiye:
Wéwachantognake, Wowaunsila, Wdyuonihan, Wéwachinthanka, Wéwahwala, Wdohitike, na
Wodksape. Lend un Lakhdta Oyate kin ophii¢’iyapi kta kéya $khé. Nahan Wi¢hdh’an Sakéwin kin
iyiha wichakipazo na unspéwichakhiye: Nagi Gluhapi, Hunkayapi, Inikagapi, Hanblécheyapi,
Wiwanyang Wachipi, I$nathi Awic¢halowénpi, na Thapa Wankal Yeyépi kin hé. Na
waunspewichakhiye kin hé iglistan k’'un héhan, iyayin kta igliwinyeya $khé. - Wana Wéophe 7
kin Mahpiya Luta ektd owayawa wi¢hoéun ihakab yapi (Brown J. E., 1967; Black-Elk & Neihardt,

2014).

Téskhe Wopasi Wakage

Pasikel ophimi¢’iyin cha wiyungin na taku awékipha kin hena wapasi. Mahpiya Luta
Owdyawa ekta waniyétu 2018 hetanhan 2020 hehdnyan, waunspekhiyapi kin wichdun le¢hala
unpi. Pasikil kin iwoglakin kte na iwanyankin kte. 1996 el Mahpiya Luta ekta thokdhe wowasi

echamun. Iblablin na 2002 wagli.
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Waniyetu wikéémna Mahpiya Lita Owayawa wankatuya ekta wéwasi e¢hamun na 2012
owayawa Cik’ala ekta wéwasi e¢hamun. Héchiya wopazo wan wanblake,
“Wéophe Sakowin kin Owayawa el.” Tamera Miyasatao kage. Mahpiya Luta waunspekhiyapi
wastélakapi cha 2018 owdyawa ekta unpi iyukcanpi (Lakota Language Consortium: Indiana
University, 2020).

Owdyawa el waun ¢ha awékipha. 2018 hetanhan 2020 hehanyan waunspekhiya
hemacha. Taku wanblake kin owawa na wayawa owdyawa él Unpi na ithanchan thiléhanyang, na
woiyuthe wéiyawa kin owawa. Ehdnni wiyungapi kin mun na iwénblake.

Wiyunge kin lena oyate kin ayuptapi:

1. Mahpiya Luta Owayawa ektd, tokheskhe Wéophe Sakéwin kin odnye kin yuthdkeéa he?
2. Takuwe Wdophe Sakdwin kin osldlye phi¢a nains osldlye phi¢a $ni he?
3. Wodophe Sakéwin kin yuééhetupi kin ithdhena takuku thékéa ¢ha ayableza he?

4. Tékhedkhe Mahpiya Lita Owdyawa wounspe oigloaye kpazd kta iyécheéa he?
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Okaspe 3: lyapi Téskhe Ehannitanhan Hiyu

Ehanni O¢héthi Sakéwin kin Mniséta él thipi. O¢héthi Sakéwin oyate k’un hehan wanzila
yukhanpi nahan iyapi kin wanzila iyapi. 1700 él Hahawakpa aglagla thipi nahan Wasicu Sihanska
kin na Saglasa kin nuphin wamakhagkan ha kin owékichizapi. Chapa Okichize kin eyapi etanhan
Oc¢héthi Sakéwin k’un na Algonquian oyate ki wéakhini¢e 6ta wi¢hayuhapi. Cha Oyate kin
Makhdblaye Thanka kin ekta naphéwichayapi. Hehanl Oyéte kin unma Oc¢héthi Sakéwin kin
Makhdblaye Thanka etdnhan naphéwic¢hayapi. lhakab O¢héthi Sakdwin kin kakhinunkhan iyéyapi.
O¢héthi Sakéwin kin oyéte $akdwin yukhanpi kte (Lakota Language Consortium: Indiana
University, 2020).

1. Bdewakhanthunwan (Dakhéta)

2. Wahpékhute (Dakhéta)

3. Wahpéthunwan (Dakhéta)

4. Sisithunwan (Dakhéta)

5. lhankthunwan (Dakhéta)

6. lhankthunwanna (Dakhéta)

7. Thithunwan (Lakhéta)

a. Oglala

b. Sichangu

C. Mnkhéwozu
d. Itazipcho
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e. Sihdsapa

f. Odbhenunpa

g. Hunkpapha
Woslolye opazo 1

Hehdnl iydpi kin thokéca Cik’ala ayé. Chazé k’un tdgni odwa yuhd $ni eyds iydpi kin thiyéspaye kin
thékéa wéglakapi.

Wiydhinyanpatahan Dakhéta WiyShpeyatahan Dakhéta Lakhéta
Bdewdkhanthunwan Ihankthunwan Oglala
Wahpékhute lhankthunwanna Sichangu
Sisithunwan Mnikhéwozu
Itazipcho
Sihdsapa
Odhenunpa
Hankpapha

(Lakota Language Consortium: Indiana University, 2020).

Lakhota iyapi kin othéhike. 2010 “Census” etanhan khéktdpagwinge $akpe kin lakhota
iyapi okihipi nahan wana henala dyapi. Lakhdta oyate kin opawinge etanhan akétopa lakhdtiyapi.
lyaha kinil (average) wik¢éma $akpe sanm zaptdn eyds hé woiayawa kin isanm éta waniyetu kin
iyahal kinil t'api (Lakhdta Language Consortium data 2016). Lakhétiyapi ki wanil dye. Wazi
Ahanhan él Pete na Cindy Catches iwanyankapi wan e¢htnpi na lena owichalepi. Lakhétiyapi
Iwdnyankapi kin Tuwa Kaga Kin: (Catches & Catches, 2007). Thipi na thipi iwdnyankapi ANA
womnayapi Lakhétiyapi Okihipi (tona iwanwi¢hanyankpai/téna wéglakapi okihipi/opawinge

etdnhan kin woglakapi okihipi).
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Woslolye opazo 2

Wazi Ahdnhan

Waniyetu 0-6 7-17 18-29 30-49 50+

Wianbli HéF\pi 226/0/0% 253/1/.4% 221/14/5% 223/82/37% 125/97/78%
Wakpamni 116/0/0% 187/0/0% 112/6/6% 133/29/25% 113/55/49%
Wagmiza Wakpa 151/4/3% 215/20/10% 161/29/19% 167/91/55% 92/65/71%
Phezuta Haka 88/4/5% 167/4/2% 104/13/12% 162/70/43% 108/75/69%
Wazi Ahdnhan 262/2/1% 562/2/.4% 277/4/1.5% 381/50/13% 294/103/35%
Phahin Sinté 220/5/1% 362/18/5% 180/16/9% 236/91/39% 117/82/70%
Wakpamni 123/0/0% 234/2/1% 153/13/9% 266/61/24% 165/98/60%
Makﬁésarj 135/3/2% 247/8/3% 142/27/19% 174/72/41% 102/79/78%
Chankpe Opi 244/8/3% 264/4/1.5% 226/15/7% 255/64/25% 160/76/48%
lyGphah 1,566/26/2% 2491/59/3%  1576/137/9% 1977/610/35% 1276/733/58%

Lakhétiyapi lwanyankapi kin Tuwa Kaga Kin: (Lakota Language Consortium: Indiana University,

2020).
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Woéslolye opazo 3
1993 hehdnyan 2013 Lakhdtiyapi Okihipi opdwinge etdnhan kin wéglakapi okihipi. LaKhéta

Wodglakapi Okihipi.

(Lakota Language Consortium: Indian University, 2020 Copyrighted).

lwanyankapi kin lakhdtiyapi okihipi kin ¢6nala dye.. Nahan takuhéa ninpa kin abléze.
Thokahe iydha kinil waniyetu wikéémna zaptéan nipi nahan Milahanska él Wazi Ahanhan i¢inunpa
thec¢ake wi¢hayuhapi. Oyate okhise waniyetu wikéémna ohlathe hendkecapi. Cha téna tuwa
wanliyetu 71-80 nahan hé¢hena Lakhdta wéglakapi okihipi kin téna tuwa waniyetu 20- lila isanm
¢énalapi. Cha tuwa kin 70 + na Lakhotiya woglakapi okihipi ¢onala hiyéyapi (Lakota Language
Consortium: Indiana University, 2020).

Lakhdta oyate opawinge etdnhan zaptan lakhotiya wéglakapi okihipi nahan tuwéni kinil

wikéemna tépa sanm zaptan ohlathe lakhétiya woglakapi okihipi. Cha Lakhéta iyapi kin kaséta
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kte. Joshua Fishman Saglégan 0ali Wi¢héunéhage Wéiyuthe kin Lakhétiyapi kin wéali sakowin
hécha. Lakhdtiya kin “wakén kin e¢éla woglakapi (Fishman, 1991) Oyéte thokahe okhdlakichiye
lyapi iwanyankapi na okahniyapi heyapi. Wakhanyeza kin fyapi unspépi $ni nahan khéskalaka na
wichdsa kho unspépi $ni eyas unspé’iciyapi (Report on the Status of B. C. First Nations Languages,
2010).

2012 él Wakinyan Opha Okholaki¢hiye kin (TVCDC), okhdlakichiye kin oyanke etanhan
iwanyankapi wan e¢hunpi. Na taku kin iyéyapi oyate kin Lakhétiyapi glukinipi. Cha okholakichiyi
unma kin ob wéawachin wan kagapi. Oyate Omniciye Oyanké Woéawachin eydpi na HUD kazdzu.
Oglala omniciye kin wéawachin kin ¢hinpi nahan wéophe wan kage. Waniyetu hanl omniciye 6ta
yuhdpi nahan taku kin oyate ¢hin ablézapi. Lakhétiyapi glukinipi kin wankatuya yawapi ¢ha Oyate
Omniciye Oyanke Wdawachin él owapi (Thunder Valley CDC Lakota Language Initiative, 2012).

Oyanke théhan wéawachin ¢hinpi kin woiyawa yamni heyé: Akhé lakhétiyapi anpétu
iyhila nahan thokatakiya Lakhdtiyapi woglakapi. Lakhétiyapi etdnhan téskhe oyéte nipi kte he¢ha
kapdazopi. The Oglala Oyate iyapi glukinipi kin yuwankal yuzapi nahan woawachin wanzi kagapi kte
hec¢ha ¢ha thékatikiya oyate was’aka unpi kte. Nahan akhé hunkake kin ¢hincapi kin lakhétatiyapi
kin woki¢higlakapi. Cha hehanl théca kin lakhétiyapi yuzapi okihipi na thokatakiya akhé
lakhétiyapi anpétu ataya wokichiglakapi ¢ha oyate omniciye kin oyéte kin wéawachin un dkiyapi.
théca kin awi¢hahinhpaye. Na akhé Lakhdl wichoh’an kin na Lakhdtiyapi kin wastélaka i¢hagapi

(Thunder Valley CDC Lakota Language Initiative, 2012).
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Wdiyawa $akowin Oyate Omniciye Oyanké Woéawachin kin etanhan — “Théca na
Wakhanyeza” — ins-éya owaunspe othi wanzi tuktél lakhétiyapi ecéla dnpi. Nahan “Tuktél kin
okhdphesniyan, wachanktkiya nahan wi¢hayuhapi. Wéawachin kin heyé:

“Wakhanyeza ¢hanna 6ta yuthdkeda, wakhanyeza kin thanehan, nasula, na nagi kho
icagapi. Cha zaniya ichagapi kin wakhanyeza wi¢hdzani wéawanyanke kin, wi¢hézani waste nahan
tanyan waunspekhiye kte hé¢hapi. Tuktél kin okhéphesniyan, wéistinme kin, waudnspeid’i¢hiye
kin, $katapi kin nahan wasasyela ichahwichayapi.”

Wanna owdyawa iyuha kin téskhe wayawapi kin iydtan waste waunspewichakiyapi kin
iyéunyanpi kte hé¢ha. Nahan owydyawa ekta lakhdl wichéh’an kin unk’tnpi kte. Lakhéta
phezuta, thangliskehan kin wachi, $ung’dslolyin, nahan ¢hankabu ophd. Lakhdtiyapi kin nahan
lakhdl wi¢hoh’an wichézanni iyeyapi kte. Cha Lakhétiyapi wéawachin wan unkagapi nahan

ahdkiphe (Red Cloud Indian School - Pine Ridge Indian Reservation, 2019).

Lakhétiyapi Wéawachin Kin

Taku E¢hunpi Kte Wéeye

Waniyetu wikéémna kin Wazi Ahanhan lakhétiyapi nahan lakhél wichéh’an kin lena héktakiya

yukinipi nahan anpétu iydhila e¢hunk’unpi kte.

Taku Chinpi Kte

-Téskhe lakhétiyapi kin wokichiyakapi wankal an.
-Wéwasi ektd tuwa lakhdtiyapi okihipi kdgapi kte.
-Tuktél lakhétiyapi i¢upi okihipi nahan owichikiyapi kin ki¢iyankapi.
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-Anpétu iyohila Lakhétiyapi wokichiyakapi.

-Lakhdl wi¢héh’an na ehanni wéyakapi wéunspe kin wéslolye wichak’upi.

Toskhe E¢hunk’unpi Kte

-Owayawa c¢ik’ala

-lyapi Owdyawa —Tohdanyan éali okhise hehanyan éali akénunpa
-Wodksape Wdunspe Kin

-Owayawa él K-12 Lakhétiyapi wéunspe wéawachin kin
-Lakhotiyapi Wéunspe Thankaka Kin

-Wdophe Kagapi Kin

- Okéihanke LakhétiyapKin

-Waunspekhiya Wdéunspe kin

-Wowapi, Wéunspe Omnaye Azu, Itdwapinaskanskan, Wékigni Kagapi

Owayawa Cik’ala

Owayawa ¢ik’ala kin wéiyowinkhiye wan makhépaspe k’Gpi. Wana wikéémna ninpa sanm wanzi
wayawapi. Anpétu atdya ecéla lakhdliyapi. Wana tuwa lakhotiyapi kin yamni hél wowasi e¢hinpi
Oglala él un. Montessori wéunspe ki lakhél wichoh’an unk’unpi Nahan le waniyetu ki akhé
wanzi yuganpi kte. Wana Wazi Ahanhan Oyanke él lakhétiyapi owayawa &ik’ala kin yamni yukhé

lyaha wéunspe unthawapi unpi.

lyapi Owdyawa

lyapi Glukinipi Owdayawa kin waniyetu yamni yukhanpi. Wand wdali okhise, wéali wanzi nahén

waali ninpa yukhanpi. Mahpiya Lita Owayawa el lyapi Glukinipi iyangkhiyapi. Cha owdayawa kin
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owdyawa unma ki mahél yukhé. Tuwa iyapi glukinipi ¢ik’ala wayawapi kin iyapi glukinipi
owdyawa wayawapi. Waali ydamni wdechun unkagapi nahan thokatakiya woali akénunpa
unyuhapi kte. O¢héti Sakdwin Woéksape Wéunspe woéilag’unyanpi. Nahan e¢hanni akhé wanzi

yuganpi kte. Wana Wazi Ahdnhan Oyéanke él lakhétiyapi owayawa kin ninpa yukhé.

Woksape Wounspe Kin

2007 South Dakota wéithanéan kin wéophe warn kagapi. Oyate Wéunspe Wéophe eyapi kin heyé
South Dakota Lakhdta na Dakhota wéunspe kin kagapi kte hé¢ha eyéapi. Hehanl waniyétu yamni
hehanyan waunspekhiya nahdn wakan kin wdksape wdéunspe kin owdpi. Tdéskhe oyate kin
ounyanpi akhiphapi ki he wichaunkpazopi nahan taku ¢hangléska phezute kin unspéunkhiyapi
unkablezapi kte. lyapi Glukinipi Owayawa Cik’ala, lyapi Glukinipi Owayawa, lyapi Glukinipi
Waunspekhiya Wéunspe Kin, na lyapi Glukinipi Lakhdtiyapi Wéunspe Thankaka Kin kho wéksape

wounspe kin héchel echunpi.

Owayawa él K-12 Lakhétiyapi Wéunspe Wéawachin Kin
Wand Mahpiya Luta ekta Lakhotiyapi wéunspe kin k-12 yukhanpi. Wana téskhe

waunspewichakiye wankal un wichakpazopi nahan wéunspe wan wanzigzi unpi. Hehanl tohanl

ekihunnpi Lakhétiyapi dta woglakapi okihipi.

Lakhétiyapi Wéunspe Thankaka Kin
Lakhotiyapi wéali 101, 102, 201, 202, 301, 302, 401, 402 unydhapi. Nahan Lakhétiyapi Wéophe

na lakhétiypai waunspekhiyapi kin unyuhapi. Wéunspe k’un tohanyan Anpetu Wakhan hehanyan
Anpétu Topa unydhapi nahan odphe wanfzila el Gnpi. Wéunspe 201, 202, 301, 302, 401 nahan

402 kho lakhétiyapi ecela unspewichakiyapi. Tohanl niglustan kin ecéla lakhétiyapi kin wéglakapi.
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Nahdn tohan| niglistan makhdpaspe etanhan Lakhdtiyapi watnspekhiya wéwapi sita wan iyacupi
kte. Wounspe kin wounspe omndye el wichakpazopi ¢ha tuwa k’éyas wanyankapi. Wana waali
101 wikéémna topa sanm zaptan wayawapi nahan kho wéali 201 wikéémna wayapi.

-Nahan Lakhdta withdh’an wéunspe kin unylhapi kte. Lakhdta wichéh’an na Lakhétiyapi
aikhoyake. Cha tuwa kin 202 ekihunnpi kin lakhéta wichdh’an kin ophapi okihipi. Wadnspekhiya
kin oyanke etanhanpi. Wéunspe kin téskhe ehank’ehan wdilagye kagapi, wi¢hahpi wéslolye,
lakhéta ehanni wéyakapi wéunspe, otdkuye wichdh’an, thiikéeya wéslolye, $ung’éslolyapi

echunk’upi kte.

-Wéophe Kagapi Kin

Tuwa ithdkab Gnpi oki¢hize 6ta khizapi. Cha wand taku 6ta unkdakiphapi lakhdl wéchekiye,
lakhéta iglaha kin lakhétiyapi owayawa kin kin he wéophe owékhizapi nahan ohiyapi.
Unkiksuyapi kte hé¢ha. Eyas okichize kin yustan $ni, wéophe le¢hala unkagapi kte ¢ha hehan!
oyate kin wi¢hi¢hagin kte. Owayawa mazaska kin, nahan lakhétiyapi wankal un ablézapi nahén
woophe kin hé pazépi lila yuwankal unytzapi kte hé¢ha. Oyanke kin, makhépagpe kin,

milahanska thamako¢he kin

- Okéihanke Lakhétiyapi Kin

Wané oyate ki lakhétiyapi unspéic’iyapi ¢hinpi. Eyas akhé anpétu ataya lakhétiyapi
woki¢hiyakapi kin nahan iyapi kn unglikinipi kte kin oyate isanm unspéi¢’iyapi kte hécha. Cha
toskhe oyate kin taku e¢hunpihica kin wi¢hdpazopi kte hécha. Nahdn tuwa kin unspéichiyapi kin
isanm unspeichiyapi chinpi tuktél k’'un hena okihipi unkagapi kte he¢ha. Cha Okédihanke

Waunspekhiya kin yukhé. Lakhétiyapi wichdthi, Lakhdtiyapi woakhiye, Lakhétiyapi ikééya
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woglakapi kin unyudhapi kte. Cha oyate kin lila tanyan woglakapi okihipi. Nahan kho tuwa kin

ablézapi $ni kin lakhétiyapi athanin kte.

Walnspekhiya Wéunspe kin

Cha wana Wazi Ahanhan Oyanke él lakhétiyapi un owdyawa ¢ik’ala yamni na owawaya num
yukhe. Eya$ waunspekhiye kin iyéwichayapi kin lila othéhike. Tuwa kin téskhe lakhétiyapi un
waunspewichakhiyapi ki unspépi unpi $ni. Nahan tuwa kin lakhétiyapi wéunspe kin iyapi nin
unspéwichakiyapi kin ¢énala tanyan unspépi nains okahnigapi. Cha Waunspekhiya wéunspe
owayawa kin unythapi. Waniyetu wanzila yukhe eyas lila waste unkablézapi. Wana

waunspekhiye sakpe ophapi.

Woéwapi, Wounspe Omnaye Azq, Itéwapinaskanskan, Wokigni Kagapi

Wakhanyeza, wayawapi, tuwa unspé’ichiyapi kin, hunkake kin, waunspekhiye kin lakhétiyapi
wokigni kin ¢hinpi kte. wowapi, wéunspe omnaye azu, itdwapinaskanskan, wokigni kagapi kin
hanh yukhé eyas isanm hunh un¢hinpi kte.

Oléwan wan heyé:

Makhasitomniyan lakhél wichéh’an kin othéhike lo.

Ind Até malakhota keyépi ¢ha

Blihic’iyelo!

Lakhétiyapi Owapi Ikééye Kin

Tuwa Lakhétiyapi unspéi¢’i¢hiyapi kin hé lila waphikapi i¢hin Lakhéta wéwapi ska 6ta tnpi.

Ikééya lyapi unma kin wéwapi ska ¢énala yuhépi. Lakhdta na Dakhdta iyapi kin 1830 etanhan na

30



wana hehédnyan éta unspéi¢’i¢hiyapi. Wéwapi ehanni Sina Sdpaun kin thokahe mnayanpi. Wéwapi
kin Dakhdta oyate etanhan na Mniséta el. Stephen Riggs na Samuel na Gideon Pond Wéwapi
Wakhan kin yuiyeskapi ¢hinpi. Cha hé un téskhe wéwapi kagépi kin kagapi kte he¢ha na
woahmunye ataya e¢hékée owapi kte hécha. 1852 él Riggs Dakhdéta wéwapi wichdiye na wéwapi
iyapi wéophe wan kdge na tohan kaga kin he wéwapi ské 6ta nagoyin na owa. Chanwape Thé Wi
1871 hetanhan Wani¢hoka Wi 1887 hehanyan Dakhéta wéthanin wéwapi wan méza agliheyapi.
Na hena k’un 6ta Dakhéta akhiphapi (Ulrich, New Lakota dictionary, 2011).

Téksa 1800 na ehanni 1900, Lakhéta wi¢hasa hinh Lakhdl wichéh’an na Lakhéta waunspe
owapi, George Sword, Thomas Tyson, Edgar Fire Thunder, Bushotter na Charging Crow
ewic¢hakiyapi. Ehdnni 1900 Eugene Buechel, SD Lakhéta wichdoyake hunh Lakhéta oyate etanhan
owa na Wasicuyapi na Lakhétiyapi nuphin el owa. Si¢hangu Lakhdta wichégna thi na Lakhéta
oyate 6b wathdé phezuta na wathé wéyute iwdwapi (Beuchel 2002). Na Oyate hunh iwéwa. 1902
hetanhan 1954 hehanyan Buchel 24000 wichdiye owa na wéwapi wichdiye kin el un kte ¢hin na
18,000 wic¢hdiye kin Stephen Riggs Wéwapi etdnhan khé un.1970 méza agliheye. Buechel wéwapi
wakhan na wéwapi iyapi wéophe wan Lakhdta él kage (Ulrich, New Lakota dictionary, 2011).

1930 él oyate wdpasi na iyapi wopasi wichasa kin Frank Bos eciyapi kin he winyan wan
ékiye. Ella Deloria Lakhdta na Dakhéta el i¢dhyapi. Columbia Univeristy el wayawa na oyate
wopasi kin na iyapi wopasi kin unspé. Deloria téskhe (Ulrich & Black Bear Jr., Lakota grammar
handbook, 2016) owapi kin he kagin na he¢héna unpi. Deloria oyate 6ta nagdyin na tdku eyapi kin
he owa ¢ha hé un iydtan thanka okaspe kin kage na okaspe k’un lila othéhike. Deloria lakhétiyapi

na dakhdtiyapi tanyan kagnige ¢ha éta wowapi ska mnayé. Deloria thawdwasi ki ehank’ehan
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wichdoyake na itésniyan wichdoyake, iya wayuphikin na iya ikééya yuhd. Na 6ta Lakhétiyapi kin
Wasicuyapi kin yahdmni $ni ¢ha lila wankal un (Ullrich, 2016).

Wanéa ehanni Lakhéta wanagoyapi kin 6ta yuha Hunh onah’un waste na hinh onah’un $icé
1950 etanhan hé¢ha. Emory College Language Center thok6ahe wanagoyapi kin mnayanpi.Na
Colorado University, na South Dakota University na Sinté Gleska University wangoyapi ota
yuhapi. Na waniyetu wikéémna yamni kin KILI ikhan¢hola wépazo kin Lakhéta Language Wépazao
kin Wazi Ahdnhan etdnhan anagoptan okihipi. Odphe wanzi él wi¢hasa nim Lakhétiyapi e¢éla
woglakapi. 1992 hetanhan 2016 hehanyan Jan Ulrich wanagoyapi ota kage. Opawinge num
wi¢hanagoyin na Oyate kin Lakhéta makhéée etanhanp (Ullrich 2016). Wanagoyapi na wéwapi
k’un lila wankal un i¢hin téskhe Lakhétiyapi kin woglakapi kin he lila wasté na téskhe ehanni
Lakhéta ni Unpi kn he Lakhdta Oyate etanhanpi. Endanni wanagoyapi na wéwapi k’un téskhe
Lakhétiyapi kin thokééa kin he pazo. lyapi kin wichdiye le¢hala na akab na Oyéte kin Wasicuyapi

unspépi (Ulrich & Black Bear Jr., Lakota grammar handbook, 2016).
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Okaspe 4: Wéophe Sakéwin Oiglake Thokdhe na Wéophii¢’iye - Ehdnni na Lehanl na Pté San Win

Wichdoyake kin

Each one of us came into this world through the sacredness of water. When your mother’s
water breaks and that water touches the earth, you have a very deep connection with the Mother
Earth. Othiwote is that place. By Rapid Creek in the sacred Black Hills is Crazy Horse’s othiwote.
Stories of why and how he fought to keep the Black Hills are many. This was his spiritual
connection. This is our connection to the land, we don’t own it, it’s our mother. This place here is
named wizipan, which means a container. You can be out on the prairie, hungry, homeless, sick
and come to this place and everything is here. This container, the Black Hills is a container holding
everything you need. This is your mother, make a relationship with her, keep that relationship
beautiful and strong. She will take care of you all the way to the end, and you must be willing to
give back to her. -Duane Hollow Horn Bear (Hollow-Horn-Bear, 2017).

Mni kinhan wakhan na mni kin 1é ogna tuwé kin iyiha makha kin 161 unhipi. Nihian kin
nithun-hin na thamni ki nahléée un héhan, mni kin hé makha kin ékahtakin na hé Gn Unéi Makha
kin ainikhoyake. Na tuktétu kin hé “othiwote” unkéyapi. Mniluzahan Wakpéla kin hé aglagla
Thasunke Witkd othiwote thawa kin yanké. Hé Sapa kin lila nakitizin na un oki¢hize 6ta él pha
kin hé étakiya oyakapi. Na takuwe héchun kin hé wakhéanyan aikhoyake. Hé¢hes iyiha makhéche
kin unkaikhoydakapi. Makhocéhe kin unkithawapi $ni, ée indunyanpi. Hé Sapa kin 1é “wiziphan”
unkéyapi, ichin taku ota unkiciyuhapi. Oblaye él onuniyan yaun na ungnas loyachin, nikhuze,
thinini¢e séée, na wiziphan kin 1él yahi na taku k’éyas niciyanke. Hé Sapa kin Iél taku yachin kte

k’éyas niCiyanke. Indyaya ¢ha wotakuye kin hé ahdphin nahan wastéya na §’agya glus un we.
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Nihdan k’'un hé oihanke iyagleya awanniyankin na ahdniphin kte, na nis aiyopteya wayéchu kte
hécha (Indigenous Heritage, 2016).

Lakhéta ohutkhan-withéoyake thawapi kin hé hé€hel oyékapi: Ehdnk’ehan, Lakhéta oyéte
kin iyiha makha mahél Gnpi. Yunkhan watéhantu wan, Iktémi hé é ¢ha oyate kin hunh
wichagnayin na makha akanl awi¢hahi. Hé¢hiya tanyan wéwichak’u na taku wastéste hée kin
iyuha wichakipazo. H6 éyas, waniyetu ahi ehanl, woyute kin ¢6nala na lila osni, ¢ha oyate kin
nihinciyapi. H6 ¢ha Wakhanthanka khutakiya ahiwi¢hatunwin na unsiwi¢hala. Yunkhén pté
wichakage. HéChes was’akapi na hinSmapi kin hé un waniopta o¢hdzapi na lol’ignipi okihipi kte.
Waniyetu téna yunkhan oyéte eya nahanhéi makha mahél anpi kin henad wic¢hasa wan Thokahe
eliyapi €ha iyathab ing-eyd makhd akdnl igléhipi. Lend Wakhanthanka tokheskhe makha akénl ni
unpi kte kin unspéwichakhiyin na nakun tokheskhe pté kin §’agya aiwic¢hakhoyakapi kin
abléswichaye (Indigenous Heritage, 2016),

Hetanhan, wi¢héichage yawaphicasni ogna, wéunspe kin lenduns Lakhéta kin ¢hinéapi kin
unspéwichakhiyapi nahan étakiya tékheskhe lila makha kin aikhoyakapi kin owi¢hakiyakapi.
Héchel wakhéanyeza kin lena slolya i¢hagapi na tuktél wichdhunkake kin wi¢hathunpi na ni Gnpi na
oki¢hize e¢hunpi na t'api kin thehilapi. Lakhéta kin [é¢hel makhdche kin thekihilapi kin dn lila
§’agya nakicizinpi s’a. Waniyetu opawinge wahéhanyan Obldye Thanka Makhé¢he waziyata kin hé
atawa thawapi. Hassrick e¢iyapi wan tha wéwapi él heyé:

[The Lakhéta] made no concessions, few alliances, and many enemies. They were hated by

many and feared by most. They were proud of their superiority and were vigilant in

defending it. They conquered relentlessly with a conviction of fortune. They were men

among men and a nation among nations (Hassrick, 1972).
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Lakhéta kinhan téhanni enakiyapi $ni. Kholawichayapi kin ¢énalapi na thokawichayapi kin tapi.
Oyate dta owichayusinkapi na 6ta héin khowi¢hakiphapi. Lé slolkiyapi na lila itanpi. Tuwé
wichithanoksan unpi kin iyiha $unkényan owichakihipi. Takémni wi¢hasa héapi na oyate héape 16
(Hassrick, 1972).

Lakhéta wakhanyeza kinhan wétakuye ogna ichahwihakiyépi. Wétakuye kin 1€ wankatuya
héin yuzapi. Lakhéta kin otakuye iyétanwichakilapi. Na otakuye kin hena iytiha wé ogna
aiwi¢hakhoyakapi $ni; ungnas khola naing maske hécha, naing khiyéla thi wanzi, nain$ kichi
wowasi e¢hiin wanzi. Nain$ ungnas waniyanpi nain$ wamakhaskan hécha, naing Unéi Makha é
nahan taku ai¢hage kin iyGha; hend ins-eya otakuye hécha. Lakhéta kin iyétans anpéwi na hanhépi
wi na wi¢hahpi kin otakuye wi¢hayawapi (Kasey, 2016).

Wéwapi warn Channiinpa Wakhdn Kin eyapi ¢ha Joseph Epes Brown (1967) eciyapi wan
owa kin hé él, Oglala Lakhéta Wichdh’an Sakéwin thawapi kin oyédke: tékhedkhe winyan wan Pté
San Win eéiyapi k'un ¢hanndnpa wakhan wan Lakhdta kin wakhan héa yawapi k’un hé wi¢hdkahi.
Nahan nakan wéophe wakhan $akéwin é na wihoh’an $akéwin unspéwichakhiye. Héhel hend
othapheya Unpi kinhan, tanyan ni dnpi na Wakhanthanka iyokiphiyapi kte (Brown J. E., 1967).

Pté San Win wichdoyake k’un hé 1é¢hel oyakapi: Ehanni, lila wichaakih’an gkhé. Yunkhan
Lakhdta nada wan khogkélaka nim wigni yewichaya $khé, oyate kin wéwichakagli kta ¢ha. Wakhul
yapi kin ichunhan, tuwa kaiyuzeya wanyankapi skhé. Khiyéla yapi kin él, winyan ¢ha ablézapi Skhé.
Thaha-kpanyanpi ¢huwignaka wan lila ska ¢ha un na hinikéeka na phehin sabsapin na iéta sabsapa
yukhan 8khé. Khoskalaka kin lenauns unma lila as¢u na ki¢hi hpaya ¢hin, na thakhélaku kin hé

okiyaka $khé. H6 éyas thakhdlaku k’un hé¢hun $ni §f na héchel wiyuk&an $ni §i, i¢hin winyan kin 1é
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wakhdn s’elé¢heta, €ha wokhokphe séée. H6 tkha khoskédlaka unma kin lila as¢d €ha akta-3ni khé
(Brown J. E., 1989).

Winyan kin étkiya mani na ekta i na phdskiskil oyuspa skhé. Héchel yuze kin i¢htnhan,
ungnahelaka mahpiya sk wan wankatanhan awi¢haglihin na athanin$niwichaya $khé. Kaskiyaya
yunkhan winyan k’un e¢éla okapte, na isakhib, wichahuhu eya pahayela yanka $khé (khoskalaka
wan Silya wiyukéan k’'un wana t'a ¢ha Un). Khogkélaka unma kin lila nihin¢iya ¢ha wahinkpe wan
akathin na winyan kin apaha skhé. H6 éyas winyan k’un usi wikiyuthin na takuni Si¢a echakicun
kte $ni kéya okiyaka $khé. Khoskalaka ki 1é wéiyukéan $ica yuha $ni ¢ha akicibleza kéya skhé.
Winyan kin Lakhol’iya ¢ha khoskalaka kin wi¢akhela na ekta i $khé (Brown J. E., 1967; Brown J. E.,
1989).

Winyan k’un wakhan kéi¢’iyin na khogkalaka kin andgoptan na tékhel e¢hun $i kin e¢hdn
kinhdn, théyate kin tanyan Unpi kta kéya $khé. Khogkalaka k’un glesi na oyate-thémniciye kin
witaya wi¢haki¢ho $i nahan igliwinyeya wichasi §i §khé. Héchun ¢ha ektd wichahi na wéophe
Sakéwin é na wichoh’an akéwin kin oyate kin unspéwihakhiya $khé. Yunkhdn ophahte wan yuha
hi ¢ha yuzUzu na wic¢hakipazo $khé. Lé ¢hannunpa wakhan hé¢ha ¢hankhé tédkheskhe wachékiyapi
¢hanna unpi kte kin owichakiyakin na unspéwichakhiya skhé. Na nakun pté na winyan na
wakhanyeza kin téskhe wankatuya wi¢hdyuzapi kte iyécheca kin owi¢hakiyaka $khé. Khiglé $ni
ithékab, toksa ku kta kéya $khé. Yunkhdn akhéketkiya mani kin él, topakhiglé i¢dptanptan ki¢’un
Skhé. Héchun nahdn pté san hingld skhé (hé un héchel ¢hazéyatapi) (Brown J. E., 1967; Brown J.
E., 1989).1

Wdophe $akéwin Lakhdta oyate kin unspéwichakhiye k’un hend lena é:

' Okéd3pe Sintéyapi C iwanyanka yo
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1. Wodéwachantognake
2. Woéwaunsila
3. Wdyuonihan

4, Wéwachinthanka

5. Woéwahwala
6. Wodohitike
7. Wodksape

Lakhéta kinhan odphii¢’iye kin lend lila wankatuya yawapi na étkiya lila $kanpi. H6 éyas
nakun iyGha héin ognayan dnpi kin hé lila oé¢hun thehika ¢ha slolyapi. Na agna wéophe kin iytha
ichikhoyaka ¢ha tuwa tékhi woéwachantognaka yuha mani ¢hin hantans, nakun wéwaunsila yuha
kte hécha, na unma hend. Tuwé Lakhdta kin iytiha wéophe kin lena slolyapi na okéhnigapi na
ognéa un-wachinpi. Tuwa aktasniyan ophii¢’iye hantans, tayela iydpheyapi kte $ni nachéée, hé
éyas ungnas iwoglakapi na aiyapi Un yadwothanlapi kte séce. Héchel tuwé 6tahéa odphiic’iye
Sakdéwin ogna unpi kta iyoikpastakapi chankhé oyate kin was’akapi na tanyan unpi.

(Miyasato T., 2015).

Wéwachantogndke kin hé [é¢hel khapi: Tuwé kin iytha Oyate kin wankal wi¢hagluzapi na
un éhinni wak’upi na wawok’upi. Na takusnisni e¢éla wichak’upi nains owichak’upi $ni, éeye
wichdehantiyapha khd; wokikéanpte, wéwaunsila...néchekéhe, na téhanni takuni héktakiya
waktdpi $ni. Lakhota kinhan tha wéyuha na tha wéwizica kin oki¢hi¢’upi s’a tkha. Wi¢hoh’an wanzi
yuhapi ¢hanna, lila otih’anpi na wihpeyapi. Hé¢hel watéhan| $na ataya iglasotapi. Nakun wakan
kin épi na wablénica kin épi na wiwazica kin awanwichaglakapi kin hé lila wankatuya yawapi.

Héchunp-s’e oyate kin égna, tuwé k’éyas tanyan nipi na tuwéni lila wahpanice $ni. Wéeye wan
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ehanni Lakhéta kin eyapi s’a kin 1é é: “Taku ottyah’an kin hé yagliha kte, na taku ayaksize kin hé
yagnuni kte” (Miyasato T., 2015).

Wéwachinthdnka eyapi kin hé 1é¢hel khapi: takunl othéhikin naing wokhokpheka wanzi
hindZin hantans, inihansni, $’agyahan itéheyapi kta wan hécha. Na nakun lila wayazanpi nains
kakizapi hantanas, ipazinpi. Nahan lila wé¢hantiyapha e¢hiyatanhan kakizapi hantans - ¢hanté
ihangyapi séce - lilah¢in kpazépi $ni. Na hé isanpha, théhan lo¢hinpi nains lilahéin okhatapi nains
¢huwitapi hantans, itokhapi kte $ni iyécheda. Hécha Un), wdyazan na akih’ani¢’iyapi kin hena
withoéh’an eyd Pté San Win oyéte kin unspéwichakhiye kin aikhoyake. Hé¢hunp-s'e wothehi él
iyéi¢’iyapi hantans, blihéi¢’iyapi na ¢hantét’ins’i¢’iyapi na inihanini wéthehi k’un itéheyapi okihipi.
Héchena khdpheglapi séée éyas inthansni igldayapi kte hécha. Wéophe kin 1é Un, oyéte kin
othéhika 6ta akhiphapi $kha niwachinpi na e¢hél nii¢’iyapi (Miyasato T., 2015) Oglala Lakhéta
wic¢hasa wan Richard Iron Cloud eciyapi ¢ha heyé taku wastéste kin iyaha waic’iunyanpi etdnhan
hiyd weld eyé.

Wdksape kin hé wakan kin ozulapi, i¢hin théhan ni Gnpi ¢ha taku 6ta akhiphapi na
unspéic’ichiyapi na slolyapi na okahnigapi. Tohanyan iyaha unnipi kin hehanyan wéksape kinhan
unkhtwapi. Hé¢hes Unci Makha akan! wégligleyapi kin unkablezapi nahan taku tn unnipi kin
unkoglahnigapi. Na nakdn woéwicala wakhan hend taku khapi kin khé unkékahnigapi na
wookahnige un hé yuhd unnipi. Woksape kin hé oyate kin owic¢hunk’upi unkdékihipi. Woksape
yuhapi hantans nakdn wi¢hdéni wakhan ogna nipi nahan taku makha akénl ni Gnpi kin hena iydha
wichayuonihanpi na ohoéwichalapi. Wéihanble kin hena ins-eya wdksape yundyeunkhiyapi okihi
c¢hankhé hena anaungoptanpi kta iyécheca, iydtans hécha unkdlepi hantans. Tuwa taku kin lend

ogna Un hantan, eyaéna woithanchan k’tpi. Wéksape na woslolye kin 6takiya unkicupi;
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wakanke ¢in thankake kin yunayewi¢hakhiyapi naing Unéi Makha unspéunkhiyapi okihi, nains
Thunkasila kin hena (Miyasato T., 2015).

Wéwaunsila kin hé tuwa tékhi takunl akhipha nains $ilya iyéi¢’iyin naing oglusice hantans,
infhangni tngiunlapi. Lé wéwachantognake kinhan kichi ichikhoyake, na lena tn oyate kin tanyan
unpi. Na iyétans oyate kin wablénica kin épi na éhunkesni kin épi na wakan kin unsiwichalapi s’a.
Nakun zuya wanzi ahiktepi hantans, Lakhéta kin thitakuye kin lila Gnsiwi¢halapi na dwic¢hakiyapi
s’a. Na tuwéni wéechun kin hé wéiksape yawa $ni (Miyasato T., 2015).

Wdyuonihan eyépi kin hé tuwé k’éyas yudnihanpi na nakun igltonihanpi na tuwa tha
woiyowazapi kin iyiha wankal ydzapi. Tuwa lila ohitikin na wachantognakin na ksapin na waunsila
na wachinthanka na wahwala hantans, hé lila yudnihanpi. Na taku wastéste e¢hunpi nains
kiglégapi hantans, hena kiksuyapi na nakun wanbli wiyaka nains itdwapi wichak’upi nains oléwan
wichakicicagapi. Tuwa lila yudnihanpi hantans, ungnas woithanchan k’Gpi. Wéyuonihan kin hé
tuwé kin iyuha Cik¢ik’alapi hetanhan khuwdpi na yuha mani wachinpi (Miyasato T., 2015).

Wdohitike kin hé lé¢hel khapi: takinl wékhokpheke éyas ¢hantét’inzapi na inihangni
$kanpi. Ehdnni Lakhéta kin wakhanyezapi hetanhan 1é¢hel watnspewichakhiyépi; okichize él t'api
kin hé kaniyagleya nipi kin hé isanmya wasté. Wakhanyeza tha-wi¢hooyake na tha wéskate kin
woéechun ohitika 6ta aikhoyake. Wéohitike kin hé tékheskhe waéchunpi na nakin tékheskhe tnpi.
Tuwéni yuhd thunpi $ni éyas ehdnni wichdni kin wdinapheka ¢ha iyiha khuwapi kte hé¢ha
(Miyasato T., 2015).

Ehékela, woéwahwala kin hé thanmahel na thawéehin mahél na ¢hanté mahél wéablakela

hécha. Changléska kin hé héchel unspéunkhiyapi; tokheskhe ataya owdthanla unk’dnpi kta
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iyécheca kin hé. Tuwa waktdglaka ¢hanna $na, tuwé k’éyas okicicahnige, hé wéowothanla k’'uny hé
i¢’ichuwa. Nakun wodksape khuwapi nahan oi¢’ignag wachinpi. Isanathi (Miyasato T., 2015).

Héches woophe $akdwon kin lena Lakhéta kin igluzezepi na yuhd mani wachinpi, hé¢hunp-
s’e tanyan i¢hagapi na wéwakhan e¢hiyatanhan thankakapi kte. O6phii¢’iye kin lena tokheskhe
yundayeyapi. Wéophe $akdwin k’un wic¢hdni ki¢hi i¢hikhowakin na tuwé ki iyiha lila étkiya
$kinciyapi. Na thunkasilawi¢hayapi é na unciwi¢hayapi kin épi ¢ha eyasna unspéwichakhiyépi
(Miyasato T., 2015)

Lakhéta kin gli$ni owayawa ekta yewichakhiyapi yunkhan wéophe kin hena éktuns ayapi.
1880 hehantanhan, Mila Hanska wéithan¢han kin taku Lakhéta kin wi¢alapi kin tahéa anaptapi
na wakhanyeza kin iyiha kinil gli$ni owdyawa ektakta unpi. 1930s yunkhan téna ehanni gliéni
owdyawa él wayawapi k’'un hend wana thankakapi na iyé in-eya ¢hinéa kin owdyawa hécha ekt
yewichakiyapi, hé¢hun-s’e wakhanyeza 6ta hinku-¢hdla na atkiku-¢héla ichagapi. Héches
waniyetu téna kin iydpteya Lakhdta kin taku 6ta gndnipi, hé éyas tuwé hanh inihangni
wakiksuyapi kte hein $kanpi ¢ha oyate kin taku kin iyiha héin gnupi $ni na takiku nahanhdi yeyé.
Na héchena taku lé¢hunp-s’e slol’unyanpi: wakan wanzi yudnihan phica ¢ha Ié¢hetu; odphiic’iye
wastéste ogna Un nahdn tuwé kin iytha iyé ithokab wi¢hakiksuye, na nakdn owdéthanla na

wachantognakin na unsii¢’iyin na wachinthanka.
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Okagpe 5: Wazi Ahanhan Oyanke El Owayawa kin

Wazi Ahanhan Oyanke él, owayawa thokthdékeca hin na hend i¢hithokthogye

inyangkhiyapi. Lehanl owdyawa yankeé kin akésaglogan na lena épi:

e Wasi¢un Thasunke Owayawa (K-8)

e Inyan Séla Owayawa (pre-K-8)

e Thasunke Witkéd Owayawa (K-12)

e Lakhdta Waldorf Owdyawa (K-8)

e Lakhdta Maswikhi¢hanye Owédyawa Wankatuya (9-12)
e Thadpi Cik’ala Owédyawa (K-12)

e 1Snd Wicha Owdyawa (K-8)

e Ogléla Lakhdta Oyanke Thiyata Owayawa (9-12)

e Winyan Wakhan Owayawa (K-8)

e Oydte Woiyowaza Wanikiya Woéwicala Owdyawa (K-12)
e Wazi Ahanhan Oyanke Wikhégkalaka Owayawa (6-12)
e Wazi Ahdnhan Owayawa (K-12)

e Phahin Sinté Owayawa (K-8)

e Ogle Luta Owayawa (K-8)

e Mahpiya Lita Owayawa (k-12)

o Makhdsi¢a Owayawa (K-8)

e Sungmanitu Thanka Wakpéla Owayawa (K-8)
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e Chankpé Opi Owayawa (K-8)

Owayawa ki lena hinh Ikéé Oyate Wéunspe Okhdlakichiye (Pine Ridge Indian
Reservation - Demographics & Population, 2023) (BIE) kin inyangkhiyapi na hunh Oyate kin
inyangkhiyapi na hiinh makhdpaspe kin inyangkhiyapi na hunh in$ oi¢’ihiya inyanke:

BIE inyangkhiyapi

e Wazi Ahanhan Owayawa
Oyate inyangkhiyapi
e Wasitun Thastnke Owayawa (K-8)
e Thasunke Witkéd Owayawa (K-12)
e Thadpi Cik’ala Owédyawa (K-12)
e [Snd Wicha Owdyawa (K-8)
e Phahin Sinté Owayawa (K-8)
e Chankpé Opi Owayawa (K-8)
Makhépaspe inyangkhiyapi
e inyan Sala Owayawa (pre-K-8)
e Lakhdta Maswikhi¢hanye Owédyawa Wankatuya (9-12)
e Ogléla Lakhéta Oyénke Thiydta Owayawa (9-12)
e Ogle Luta Owéyawa (K-8
e Makhdsica Owayawa (K-8)
e Sungmanitu Thanka Wakpéla Owayawa (K-8)

Oi¢’ihiya inpyanke
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e Lakhdta Waldorf Owdyawa (K-8)

e Winyan Wakhan Owayawa (K-8)

e Oydte Woiyowaza Wanikiya Woéwicala Owdyawa (K-12)

e Wazi Ahanhan Oyanke Wikhégkalaka Owayawa (6-12)

e Mahpiya Lita Owayawa (k-12)

Ik¢é Oyate Wounspe Awanyanka (BIE) kin hé ehanni Office of Indian Education Programs
eyapi tkha. Yunkhan hé Wasuthun Wi 29, 2006 k’un héhan, phiya ¢hasthianpi ichin okhdlakichiye
kin thokeca dya ¢ha ehanni ¢hazé kin aiyopteya hé $ni. Lehanl Ikéé Oyate Wéunspe Awanyanka
ithanchan kin é ¢ha wéunspe oinyanke kin iytha inyangkhiye, na hena lena é: wéophe na
wowasukiye kage, wéechun kin iyiha awanyanke, na wéunspe-mazaska kin iyaha tokheskhe
ki¢’unpi kin iyé yasu (Statistics of the Bureau of Indian Education: U.S. Department of the Interior,

2023).

lyaphah BIE owdyawa opawinge sanm wikéémna $aglégan sanm yamni yukhé, na hend
owakpamni-oyanke wikéémna $akpe sanm tdpa él, makhdpaspe wikéémna nim sanm yamni él
hé. Agna, owayawa kin lend wayawa 46,000 él 6phapi. H6 na owdyawa kin lena wikéémna zaptan
sanm yamni BIE kin inyangkhiyin na opawinge sanm wikéémna yamni ins BIE kin wowasi-oigwapi
iydhlogya inyangkhiyin nain$ mazaska-waokiye wichak’u. Nakun BIE kin hé owdyawa na owayawa-
ohpéye téna owdkpamni-oyéanke ithankal na ikhiyela han ¢ha él $kan. Na ténakiya mazaska un
ikéé wayawa 6ta dwichakiye. Khosan heing BIE kin owdyawa wankatuya nim iyatayela

inyangkhiye: Haskell Indian Nations University (Lawrence, Kansas ektd) nahan Southwestern
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Indian Polytechnic Institute (Albuguerque, New Mexico étu) (Statistics of the Bureau of Indian

Education: U.S. Department of the Interior, 2023).

1975 un héhan, Ikéé Oyate Oigluha na Wéunspe Wookiye Wdstanpi (Indian Self-
Determination and Education Assistance Act) kin hé iyépteyapi. Wéstanpi kin 1é iydhlogya, Mila
Hénska Thunkasilayapi tha wéwasi hinh Ikéé Oyate okhdlakichiye kin wana atayela 6b wéwasi-
oigwapi kagapi okihipi na katinyeya mazaska ki¢’anpi okihipi. Na Ik¢é Oyate kin hena tokheshke
mazaska kin lend unpi kte kin wana iyé glustanpi okihipi. Nakun Public Law 100-297 eyapi wan
iydpteyapi na |é ogna, owdyawa eya kahnih-phi¢a ¢ha théyate kin inyangkhiyapi okihipi na
Chanblaska él yankapi kin oyate kin hetanhanpi kte. HéChel owdyawa kin lena iglihapi kte, na
thdyate kin tokheskhe iwastei¢’iyapi kte (na wayawa kin iwastepi kte) kin hdgna inyangkhiyapi
okihipi. Wéiyukéan kin 1é “wéunspe digluha” eyapi, héches 1kéé Oyate kin tokheskhe thdunyepi
ogna wasté kta héci hé iyé tha-wéakhanyeza kin wadnspewi¢hékic¢hiyapi okihipi (Statistics of the

Bureau of Indian Education: U.S. Department of the Interior, 2023).

Mila Hanska makhdche él, “Oyate inyangkhiyapi” owdyawa wanzi Tribally Controlled Schools
Act of 1988 ohlatheya mazaska i€t naing Woéunspe-Waéwapikage kin Tribally Controlled Schools
Act of 1988 aiyopteya han kéye. Owayawa kin |é 1kéé Oyate okhdlakichiye wanzi inyangkhiyin na
wayawa waunspewi¢hdkhiyin na BIE nain$ wéunspe okhdlaki¢hiye thékeda wanzini inyangkhiye
$ni. BIE inyangkhiyapi owdyawa kin hena ithokeca, i¢hin BIE owayawa él, Department of
Education kin é ¢ha mazaska ki¢’un, waydwapi na skal’akichiyapi na wéechun un (Statistics of the

Bureau of Indian Education: U.S. Department of the Interior, 2023).

44



Indian Affairs (1A) eyapi kin hé owayawa opawinge sanm wikéémna Saglégan sanm yamni
kin lena mazaska wi¢hak’u nahan awanwichayankin na nakun aphiye s’a. Hé¢hel makhdpagpe-
owayawa-awanyanka-okhdlaki¢hiye wanzi iyé¢heda. H6 éyas makhdpaspe-owdyawa-awdnyanka-
okhdlaki¢hiye wahpaye-mazaska un wainyangkhiyapi, nahan thunkasilayapi mazaska i¢tpi okihipi
(P.L. 81-815). BIE owayawa kin hena in$ wahpdaye-mazaska i¢upi okihipi $ni, éyas ins-eya
thunkasilayapi mazaska i¢upi okihipi. Nahan nakdn owdyawa k’un hend wéophe 23 ohlathe
inyankapi kte hé¢ha, na wéophe kin hena thunkasilayapi na makhdpaspe na ikéé oyate kin
etanhan hiyi. Owayawa kagapi na awanyankapi kin hé DOI thawdwasi kin wanzi é, na wélakhota
6ta woaihpeye kin 16 iwdglake (Department of the Interior Burieau of Indian Affairs Pine Ridge

Agency, 2023).

Dakota Itékagata makhdépaspe owayawa kin hena (woali okhise - wéali akénunpa)
echékéhe hin na owdyawa ithanchan héa épi na ¢hanblaska ¢ha yus dyapi. Na ¢hanblaska él
yankapi kin hend éna wic¢hakahnigapi. 2021 k’'un héhan, owdayawa kin lena wayawa 139,471
éphapi na henad owdyawa opawinge $akpe sanm wikéémna napdiyunka sanm $akéwin él
waydawapi, owdyawa oyanke opawinge sanm wikéémna Sakowin él. Na lena él,
waunspewichakhiye khoktdpawinge napéiyunka sanm opawinge yamni sanm wikéémna yamni
sanm tépa wéwasi echinpi, na wayawa akétopa Un, wadnspewi¢hakhiye wanzi yukhé. Waniyetu
Wi 29, 2010 uny héhan, Dakota Itékagata Makhdpadpe Woéunspe Okholakichiye ki hé Common
Core standards eyapi kin hena yusutapi na 2014-2015 wahéhanl ozZula kiglégapi (Statistics of the

Bureau of Indian Education: U.S. Department of the Interior, 2023).
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Oglala Lakhéta Makhépagpela Owayawa Oyanke 65-1 kin hé owdyawa oyénke hé¢ha na
ataya Wazi Ahanhan Oyanke kin imahel yanké. Hél wayawa khoktépawinge sanm opawinge
$akéwin wayawapi na hena owdyawa zaptan ekta yapi: Makhoésica Owayawa, Sungmanitu Thanka
Wakpala Owayawa, inyan Sala Owayawa, Lakhdta Maswikhi¢hanye Owdyawa Wankatuya, na
Ogle Luta Owayawa, hena é. Na hend él, waunspewic¢hakhiya opawinge sanm wikéémna tépa
sanm zaptan wowasi echunpi. Waydwa opawinge etanhan wikéémna napciyunka sanm zaptan
wayawa-ithoksu ogna wayawa ektd yapi na thiyatakiya glapi. Na wayawa opawinge etanhan
wikéémna napéiyunka sanm $akéwin Ogléla Lakhdta Oyate él ¢hazé oigwapi (Oglala Lakota

County School District 65-1, 2023).

Owdyawa kin lend isdanmya, Wazi Ahanhan Oyanke él, owdyawa tdpa oi¢’ihiya inyanke.
Wanzi Lakhéta Waldorf Owdyawa kin é. Lé wayawa waali okhise etanhan, wadali Saglégan
hehanyan wic¢hayuha, na owayawa kin |é i$i¢hola na owéachekiye wanzini aikhoyake $ni. Waldorf
owdyawa kinhan wéunspe kin wankatuya yuzapi na wakhanyeza kin lila wiwi¢hayuk&anpi na
wowasi eya wasté na tanyan othéhika ¢ha wichak’upi na iyéchinka napé ki¢’inyan waééhun-
wichakhiyapi. Na itdwapi-kagapi na taku héchekche kin takd wayawa kin e¢hunpi kin iyuha
aikhoyagyépi. Waldorf owdyawa hena wakhanyeza kin tohanyan ni Gnpi hehanyan wéunspe
khuwapi kta ¢hinwichakhiyapi, héchel tanyan igldayapi kte. Lakhéta Waldorf Owayawa kin hé
1993 un héhan yuganpi, na wakhanyeza hinkupi na atkukupi kin é ¢ha yuganpi. Na wéawachin
wan yuha $kanpi kin hé, ¢hincapi kin wéunspe wasté ictpi na nakun Lakhdl wichéun kin khé
slolkiyapi kte. Na Waldorf wéechun kin kahnigapi i¢hin wastélakapi nahan Lakhél wichéun na

Lakhéliyapi kin ki¢hi aikhoyagkichiye phi¢a kéchinpi. Lakhéta Waldorf Owéayawa kin héchena
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owdyawa e&éla hé¢hunp-s’e Waldorf wéunspe na Lakhdl wi¢héun na Lakhéliyapi kin iydyustag

waéchun (Lakota Waldorf School, n.d.).

Oyate Woiyowaza Wanikiya Wéwicala Owdyawa kin hé ins winyan wan Kathy Dyer eéiyapi
¢ha thoka yugan, i¢hin Wazi Ahanghan él, wakhanyeza kin thiyata wadnspewic¢hakhiya ¢hin.
Othokahe ekta, wayawa zaptanla watnspewic¢hakhiya yunkhan wakhdanyeza eya akab wic¢hakicho.
Hehanl wi¢hdthi wan él thi kin hé wanyankapi ektd owdyawa kin wasté na wayawa kin tanyan
Unpi s’elécheda ¢hankhé hunkupi na atkikupi eya ins-eya ¢hinéapi kin él dphapi kta
¢hinwichakhiyapi kéyapi. Chankhé ptayela $kanpi na owdyawa ¢ik’ala wan kagapi, 2009 un héhan.
Hehanhantan, waniyetu iy6hila, wayawa théca él dphawichakhiyapi na e¢hél owdyawa kin thanka
aye. Lehanl wayawa eya thoka wi¢hayuhapi kin henda waali i¢isakowin él wayawapi. Waniyétu
iyohila, wéali wanzigzi owdyawa kin aégnakapi (Oyate Concern, 2023).

Wazi Ahdnhan Oyanke Wikhdskalaka Owdayawa kin hé in$ wayawa waali i¢isakpe etanhan
woali idkenunpa hehdnyan wi¢hdyuha na owayawa kin 1é iSichola na owachekiye wanzini
aikhoyake $ni. Makhdpaspe na thunkasilayapi etanhan mazaska takuni i¢d $ni, ée tuwawaka
iyéchinka mazaska ki¢’unpi na e¢hél owdyawa kin inyankin na yugan-he. Téna hél wayawapi kin
iyiha wikhoskalaka hé¢hapi na owdyawa kin hend winyan wasté na winyan igltha na winyan
wa$’aka hécha i¢hagapi kta ¢hinwithakhiyapi. Hé¢ha un, lila wikhdskalaka kin éwichakiyapi na
nakun yuwankal wichayuzapi. Wikhéskalaka eya hél wayawapi kin hend lila STEM wéunspe
unspéi¢’ichiyapi, ho éyas khoskalaka wani¢api i¢hin hend eyasna STEM wéunspe él
thokdheit’iyapi. Owayawa kin 1é wéunspe tanyan othéhika ¢ha aikhoyakin na Lakhél wi¢héun na

wichoh’an na Lakhdliyapi kin khé aikhoyake. Hé tn e¢hiyatanhan, wikhégkalaka kin lila tanyan
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waéchunpi na winyan ahipi kinhdn, waunspepi na ksapapi na oyate kin tanyan yus awichayapi kte

(Pine Ridge Girls School, 2023).
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Okaspe 6: Mahpiya Lita Owdyawa Ehanni-Wdyakapi na Huhaka kin

Mahpiya Lita Owdyawa kinhan Sapa Un, K-12 owdyawa hécha na Waziahanhan, Dakota
ltékagata él hé. Owdyawa kin tuktétu ninpa hé: Winyan Wakhan Owdéyawa (Phahin Sinte él)
nahan Mahpiya Lita Owayawa (Wazi Ahdnhan él). Wayawa eya hél wayawapi kin hena étahca
Ogléla Lakhdta hé¢hapi, na 6tahéa Wazi Ahdnhan Oyénke etanhanpi. Owayawa kin [é 1888 un

héhan kagapi (Red Cloud History, 2015).

1812 Okichize kin hetanhan, Mila Hanska thunkasilayapi kin iytkéan-hanpi: tékheskhe
e¢hunpi yunkhan Ikéé Oyate kin hend wasicu thoh’an ogna npi kte. Wanikiya Wicalapi kin hena
é Iila ¢hinpi, na Thunkasilayapi Thomas Jefferson k’un hé 1kéé Oyate kin wasicu igluthokéapi
okihipi kéchin kéye. Heyé kin hehantanhan, wasic¢u eya Ik¢é Oyate owdyawa inyangkhiye kin
hend hétkiya Skanpi (Bangert, 1972; Chittenden & Richardson, 1905).

Wanikiya Okhélaki¢hiye eyapi kin hé Sapa Un okhdlaki¢hiye hécha, na wichaga kin hena
1632 hehantan Khéya Wita Makhdche él tnpi. Othokaheya Unciyapi Makhéche ektd Quebec
eyapi kin hél Unpi. Lakhéta kin “Sapa Un” eya ¢hazéwichayatapi, i¢hin dhinni $ina sapa Unpi.
Thoka hiyiwegapi kin hehantanhan, Ikéé Wichasa kin khola wi¢hakagapi nahan Spaydla tunwéya
eya 6b 1697 un héhan California ekta thoka ihtnnipi. Yunkhan 1773 k’un héhan, Sapa Un
Ithan¢hanhéa kin Wanikiya Okhélakichiye kin wichapazuzu wachin na hehdntan waniyetu téna
yukhan wani¢api. Yunkhan 1814 un héhan okhdlaki¢hiye kin kini (Bangert, 1972; Chittenden &
Richardson, 1905).

1823 k’un héhan, Wanikiya Okhdlaki¢hiye kin hunh Florissant, Missouri ekta wic¢hakic¢hopi

na Ikéé Oyate kin wichdyuwasicupi kte héin $kanpi kin él wawdkiye wichasipi. Wanzi Pierre Jean
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De Smet ediyapi na hé iyechana lila o¢hasthaninyan Gn. 1838 ehanl, wiydhpeyatakiya omani

nahan éthokaheya O¢héthi Sakéwin Oyate kin atdwichaye (Bangert, 1972; Chittenden &

Richardson, 1905).

Héhan, Sapa Un na Ska Un kin lila wi¢hasa éta wiydhpeyatakiya iyayewic¢hayapi na hél

Ikéé Oyate kin Wanikiya-Wicala wichakagapi kte héin $kanpi. H6 éyas Wanikiya Okhodlaki¢hiye
k’un Ik&é Oyate kin tanyan wichakhuwapi na wi¢hdyuonihanpi. Na nakun lila Wakhanthanka
wicalapi na tanyan waéchun wachinpi s’a. Hé¢ha Un, 1kéé Oyaye kin étahéa Wanikiya
Okhdlaki¢hiye wichasa kin wastéwichalakdpi (Chittenden & Richardson, 1905). Ihankthunwan
Dakhéta warn Phaldni-Aphapi eciyapi k'un heyé, “...the Black-robe has neither wife nor children. His
heart is undivided. All his care is for God and the happiness of the people that surround his cabin and the
house of prayer” (Chittenden & Richardson, 1905, p. 1285).

Sapa Un kinhan thawi¢u wanitin na ¢hinéa wanice. Chanté kin dwanzila tn
Wakhanthanka étkiya $kan na taku él éwachin kin e€éla oyate eyd ithanoksan thipi kin hena,
hena lila unsiwic¢hala yeld.”

Father De Smet k’un 1kéé Oyate théh’anpi na wéwicala thawapi kin hiigh héchetula éni,
hé éyas ¢hantdwicthagnake. 1860 un héhan, O¢héthi Sakéwin Oyate kin iwéwic¢hawa na heyé,

One cannot help being anxious of the fate of the Indians of the approach of the whites. The
treasures concealed in the heart of the mountains will attract thousands of miners from every;
and with them will come the dregs of civilization, gamblers, drunkards, robbers and
assassins...(Chittenden & Richardson, 1905, p. 118).

Wasi¢u kin makhdche kin €1 khiyéla tpi ¢hankhé 1kéé Oyate kin wakhéwichaweciphé.
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Hé kin imahel takd othéhika yanka ¢ha hend wasicu kin igni pi. Mazaskazi ok’a wichasa kin
wana Upi na hena 6b wayékiye s’a na wayatke s’a na wamanun s’a na thiwi¢hakte s’a kin
takédmni ins-eya upe 16.

Oc¢héthi Sakéwin naca kin Wanikiya Okhélakic¢hiye kin 6b kholaki¢hiyapi ¢hinpi ¢hankhé
hanh wic¢haki¢hopi na égna thipi wakhan kahwichakhiyapi. 1868 wélakhota kin kah ayapi un
héhan, Lakhdta wakhan wi¢hasa wan Thathanka iyotake eéiyapi k’'un heyé,

“The Black-robe has made a long journey to come us; his presence among us makes me very glad
and with all my heart | wish him welcome to my country. | can understand all the words the Black-robe
has just said to us: they are good and filled with truth” (Goll 1940).

Sapa Un kin lila théhantanhan mani hipi na él unhipi kin Gn lila ¢hantémawaste.
Mic¢hénte kin ataya Un tanyan hipi képhe. Taku unkékiyapi kin iyGha owékahnigin na théiye kin
hend wastéste na wéwicakhe.

1869 k’un héhan, Thunkasilayapi Ulysses S. Grant wostan echiyatanhan Ikéé Oyate kin
iyiha owakpamni-oyanke ektakta kaska éwichaglepi kte. Lé “Woélakhota wéstanpi” eyapi.
Takuwe héchun kin hé, 1kéé Oyate kin owakpamni-oyanke imahel tanyan tékhasniyan Unpi kta
kéye. Yunkhan Mila Hanska thunkasilayapi kin owakpamni-oyanke kin iyiha owachekiye-okaspe
wichakikpamnipi, hé¢hel hehantanhan hena “thawapi.” Na e¢hékéhe owdyawa kah-wichasipi.
Owakpamni-oyanke wikéémna Sakéwin sanm nunpa etanhan, wikéémna $akpe sanm tépa Ska
Un okhdlaki¢hiye wic¢hak’unpi (Adams, D.W. 1995).

Oglala Lakhéta kin iyé topakiya khiwi¢hayuksapi. Mahpiya Luta é na Lakhéta ithanchan
unma kin lila thunkasilayapi théawachinpi kin ¢het’tnglapi. Owakpamni-oyanke él kaska tnpi kta

¢hinpi $ni. Mahpiya Luta lila Wanikiya Okhdlaki¢hiye kin wastéwichalaka ¢ha iyé owdyawa wanzi
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ki¢agapi ¢hin. Chankhé wiyéhiyanpatakiya yin na Chanwapegi-Wi 28, 1877 un héhan, Thipi Ska
ekta, omniciye wan él, Sdpa Un walnspewichakhiye etan wi¢héla nahan: “Catholic priests are
good, and | want you to give me one of them also” (Olsen 1965). Sapa Un wachékiya-wic¢hasa kin
wichasa wastépi na hena wanzi khé wachin yeld, eyé. H6 ¢hankhé Wazi Ahdnhan Oyéanke ki Ska
Un kin thawakhiyapi k’éyas Mahpiya Luta lila wéithanéhan na wéwag’ake yuha ¢ha anagoptanpi.
1881 un héhan, wéophe kin yuthdkeéapi na wana Sapa Un ki in$-eya Wazi Ahdnhan owazapi
kéyapi (Olsen, 1965).

1887 k’un héhan, wi¢hasa wan Ptekté e&iyapi €ha makhéehe wan wézuiydthapi-160 ¢ha
ki¢’Gn na hél owayawa kin kigapi kte. “Wanap’in Wakhan Owdyawa” eya ¢hazéyatapi. iomakha
un héhan, owdyawa kin yuganpi, na wayawa opawinge wichayuhapi. Waydwa kin yamnikiya
wichakaspapi: wakhanyeza, khogkélaka, na wikhégkalaka. Wayawa kin anpétu hankéya
owoéunspe thipi thima wéwapi etdnhan waunspewichakhiyapi na anpétu hankéya
wowasiwichayapi; wézupi na ptekhi¢hanyanpi na wézazapi na lol’ih’anpi na wapakhintapi na
héchekche (Sialm-I11l, 1932).

Hé ithkab, 1879 k’'un héhan, Lakhéta hoksila wikéémna $akpe épi na Lakhéta withingala
wikéémna nim sanm téb owdkpamni-oyanke etanhan iyayewichayapi, gliSni owdyawa wan
Carlisle Indian School eyapi ¢ha hél, Pennsylvania étu (Adams, p.48). Owdyawa kin |é Captain
Henry Pratt e¢iyapi wan inyangkhiyin na tha wéeye kin “Ikéé wichasa kin kté na e¢hél wichasa
kin nikhiya yo” é (Pratt, 1892, p.1).

Pratt taku e¢hun kte héin kin hé, 1kéé Wichasa kinhan wichayuwasicu na wakhanyeza kin
wowasi wichakaga ¢hin, héchel wasicu kin wowasiwichakhiyapi kte. Hé Un etanhan, wowasi

unspéwichakhiydpi — wézupi na thidphiyapi esa — na wéunspe wankatuya unspéwichakhiyapi Sni
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(History of NIEA, 2023). Wakhényeza kin iyiha wasic¢u ¢hazé wichak’upi na tha-iyapi kin iyé $ni
wichasipi (owékinahan$ wi¢hakasaksakapi naing osungye iydphewichayapi kte). Nahan nakun
phehin kin wi¢haki¢aslapi na wasi¢u hayapi unwichakhiyapi. Mila Hanska thunkasilayapi kin taku
kin leniyuha héc¢hetulapi (Keochane, 2008).

Thunkasilayapi kin 1870 hehantanhan owakpamni-oyanke e¢hékéhe owdyawa églepi,
wakhanyeza kin waunspewichakhiyapi kta ¢ha. Hé waniyetu k’un héhan, Thunkasilayapi-
Omniciye kin $100,000 owayawa kin lend patan ékiciglepi. Na owayawa kin lena owachekiye
na owachekiye okhélakichiye kin é ¢ha inyangkhiyapi. Wakhanyeza iytiha waniyetu $akpe
hetanhan waniyetu akéSakpe hehanyan owdyawa ekta wayawapi kte hécha kéyapi. HéChun
$ni kinhan, woéophe kin khi¢aksa-hanpi kéyapi.

Commission of Indian Affairs E.A. Hayt eciyapi kin heyé,

| expressed very decidedly that the idea that Indian should be taught in the English
language only...There is not an Indian pupil whose tuition is paid by the United States government
who is permitted to study any other language that our own vernacular — the language of the
greatest, most powerful, and enterprising nationalities under the sun. The English language as

taught in America is good for all her people of all races” (Jaimes, p. 380).

Takémni Lakhéta kin lend iytha Wasicuiyapi Un e¢éla waudnspewi¢hakhiyapi wastéke.
Thunkasilayapi kin é ¢ha owdyawa mazaska kin wi¢hakicic¢azuzupi ¢ha hé Un iyapi thokeca
wanzini unspéi¢’ichiyapi kte $ni hé¢ha. Chin Wasicuiyapi unkithawapi kin iyapi wastéhéa na
thankah¢a na wankatuyahéa kin é, na oyate wastéhca na thankahca na wankatuyahéa kin

unképe 16. HéCha un, Wasicuiyapi kin Ikéé Oyate kin iydha iwastepi kte.
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vvvvv

Lakhéta wakhanyeza kin wi¢héthi e¢hékéhe khipi na $na akhé Lakhéta ognd ophii¢’iyapi na iyapi
ki¢’Gn-hanpi. Wanap’in Wakhan Owdayawa kin hél in$ gli$ni owdyawa hécha ¢hankhé wi
napéiyunka hehanyanyan wayawa kin wi¢hayuha. lydakéanpi ektd, wakhanyeza kin tanyan
waunspe ayapi ¢ha hunkupi na atkukupi kin awichakiciblézapi kte, na eChél hunkupi na atkakupi
kin owayawa kin héchetulapi kta kéchinpi (Jaimes, 1992)

Ehanni, Wanap’in Wakhan Owayawa wayawa kin wahéhanyela watnspewichakhiyapi,
ungnas waali Saglégan hehanyan, éyas owadyawa wankatuya wounspe kin atas él éwachinpi $ni.
Eeye wéwasi é ¢ha lila unspéwichakhiyapi. Lé wdiwanyanke hé&ha; Father Emil Perrig eiyapi
warn 1890 un héhan oaphe iyawapi kin 1é kage:

...the big boys will work as follows: Monday, Tuesday, Wednesday Il and Il reader in the morning | reader
in the afternoon — Thursday, Friday, Saturday | Reader in the morning Il and Ill Reader in the afternoon.
The workers are distributed in this way: 2 in each class in the carpenter shop, 2 in the bakery, 4 or 5in
the woodshop, and the rest in the field or garden (Perrig, p 28).

Hoksila thanka kin 1é¢hunp-s’e wéunspe thipi thima wéwasi e¢hinpi kte: Anpétu
Thokahe, Anpétu Nunpa, Anpétu Yamni ¢hanna — hinhanni e¢hiyatanhan Wéwapi Il na IlI
awowasi eChunpi na wichokan sanm iyaye echiyatanhan Woéwapi | awdéwasi echunpi kte.
Anpétu Topa na Anpétu Zaptan na Owanka Yuzazapi ¢hanna — hinhanni e¢hiyatanhan Wéwapi |
awowasi eChunpi na wichokan sanm iyaye echiyatanhan Woéwapi Il na 11l awdéwasi e¢hunpi kte.
Na lé¢hel wéunspe thipi ithankal wéwasi e¢hunpi kte: wayawa okaspe ki iytha etdnhan ndm

Chankazipapi othi él wowasi eChunpi na num aguyapi okage él wowasi eChunpi na tdépa nains
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zaptan ¢han khichanyanpi othi él wowasi echlnpi na unma kin iydha owdzu kin él wéwasi
echunpi kte

Owayawa ekta, Wanikiya Okhdlakichiye wi¢hasa kin é na Franciscan winyan wakhan kin
hena Wanikiya Wicalapi kin hé wankatuya héin yuzapi. Wiyawapi wéunspe na wéwapi na
kakheskhe waunspewichakhiyapi (héchiyatanhan takdmni owayawa mazaska ikikéupi) hé éyas
taku wakhanyeza kin unspéwichakhiyapi kte héin kin hé Wanikiya Wéwicala kin é. lydha
mniawichakastanpi na Wanikiya Wicala wi¢hakagapi lila ¢hinpi. Anpétu iydhila owachekiye-ta
yewithayapi na wasi¢u-Wakhanthanka étkiya iglthomnipi kte kin lila wi¢hapatitanpi. Father Perrig
k’'un hé Wanap’in Wakhan Owéyawa thokd wanyang i un héhan heyé, “considerably less disciplined
and obedient than [their counterparts] in St. Francis and there was an immorality of certain children”
(Thompson, 1932, p. 32). Wayawa kin lena tanyan ophii¢’iyapi $ni na hunh oh’an sicapi. lyés
Sichangu wakhanyeza eya hé Sapa Un Owayawa ekta wayawapi kin hena épi s’e ophii¢’iyapi $ni.
Hé un Sapa Un wounspe edé iwastepi kta ké¢hin (Sialm-111, 1932).

Thokahe téskhe tuwé lakhétiyapi i¢agapi kin wichéiye le¢hala yuiyeskapi.
Waniyetu 6ta Lakhdta wichdiye le¢héla kagapi. lyapi hinh wichdiye le¢héla tanyan oldta
okihi eyas lakhétiyapi e¢hétu $ni. Cha wana waniyetu wanzigZi kanpi kin mniciyapi. Hél
wichoiye le¢hala iwokichiglakapi. Hehanl wi¢hachaze iyohpeyapi. Eyas hé lila h’anhi ¢ha
tuwé lakhotiyapi i¢agapi kin wasicuyapi Gnpi. Nahan wana theda kin taku le¢hala
e¢hunpi nahan tuwéni lakhdtiyapi i¢aga e¢hunpi $ni ¢ha lakhdtiyapi wichdiye na woeye

unyuhapi $ni.
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Wanikiya Okhélaki¢hiye wi¢hasa kin hena tuktél wowasi e¢hunpi k’éyas otinye wan él yuhapi kin
hé unspéi¢’i¢hiyapi na $na takuku etanhan i€Upi na $na Unpi. Héhan, Wanap’in Wakhan
Owayawa ekta wowasi e¢hunpi kin hinh Lakhdtiyapi unspéi¢’i¢hiyapi na ildgyapi. Hunh iyétans
owachekiye él akanwoglakapi etanhan Lakhotiya $na woglakapi. Hé¢heda k’éyas héchena
Lakhétiyapi kin owdyawa ekta andptapi ¢ha Unpi $ni.

1868 un héhan, Thunkasilayapi Ulysses Grant heyé:

in the different of language today lies two-thirds of our trouble .... schools should be established,
which children should be required to attend; their barbarous dialect should be blotted out and the
English language substituted (Annual Report of the commissioner of Indian Affairs, p)

Ikéé Oyate kin iyapi thokthdkeda woglakapi kin hé $ice....Owayawa ektd unkagapi na
unpazuzupi na e¢hanles Wasicuiyapi kin ecéla slolyapi kin wasté kte (33 Annual Report of the
Commissioner of Indian Affairs, 1887-1904).

Agnd, Wanikiya Okholakichiye kin wachinthang’i¢’iyapi kin hé lila wankal yizapi. Hé¢ha
un, wakhanyeza kin anpétu iyéhila taku iyaza e¢hunpi kte ki iyGha owi¢hakiyakapi na
ec¢hinwichakhiyapi. Wéophe kin lila awasuwi¢hayapi na tuwa wéophe wanzi khicakse
hantans, i¢at’a iydpheyapi. Wayawa wanzi owdyawa etdnhan naphé wachin na oyuspapi
hantanas, kasaksakapi na Sna istélyapi. Nain$ owdunspe thipi thima tanyan ophii¢’iyapi Sna
hantan, o$ungye iydpheyapi. Lakhdta wakhéanyeza kin iyé thitakuye kin lé¢hel wichakhuwapi
$ni ¢ha 4taya thansagt’api.

1920 wahéhan|, Wanap’in Wakhan Owayawa él wayadwa opawinge nim wayawapi, na

1930 wahéhan, 400 él wayawapi. Na waunspewichakhiya wikéémna téb sanm wanzi él
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wowasi e¢huinpi na iyiha Wanikiya Okhdlaki¢hiye wi¢hasa naing winyan wakhan héchapi.
Wakhanyeza lila 6ta hél wayawapi ¢hinpi éyas owayawa kin nahanh¢i hehanyan thanka $ni
¢ha hunh wi¢hékisicapi (Sisters of St. Francis, Chronicle 1888-1930, 1888-1930).

H6 éya$ wahéhan| nakiin owdyawa thipi thekthéZa eya kéga-hanpi, okate thipi thé¢a
war e$a (héhan 6thokaheya wayawa kin lila thabskatapi él éwachinpi na wastélakapi, na
wayawa tkha wan Bob Clifford eéiyapi ¢ha hé é ¢ha thabskatapi unspéwichakhiye). Hankéya
wayawa kin thékeda dyapi. Wana hanh hdnkupi na atktkupi kin Wanap’in Wakhan él ehanni
kikstyapi €hankhé hé an iyé Sapa Un wéwicala na Wasi¢uiyapi kin ¢hinéapi kin
unspéwichakichiyapi, héchel iyépi s’e kakizapi kte $ni.

Héhan, Wanap’in Wakhan Owéyawa kin aki¢hita okhélakichiye s’e inyangkhiyapi.
Waydawa kin tdkhiya awic¢hayapi k’éyas akichita s’e déwechinhan nazinwichayapi na Sna pasi
awi¢hayapi. Wayawa kin iyéchinka tékhiyani yapi okihipi $ni. Na thankaka wanzi wokiyake $ni
hantan$, wayawa wanzi woéglaka okihi $ni. Wayawa wanzila wéophe kin khi¢akse hantan,
wayawa kin iyihakaska wal’iyophewi¢hayapi. Na wéophe kin lila 6ta. Wayawa kin hayapi
akhile¢heda unwichakhiyapi na éna phehin kin ptelyéla wichakicaslapi. Wayawa athankalake
kin ithanc¢han wi¢hakagapi na $na tanyan awichayapi $ni hantans, wayawa thokeda
éewichakhiyapi (Anonymous-2, 1994; Student's Chapter, 1919).
awi¢haphapi nain$ wi¢hakasaksakapi. Wayawa wanzi wéophe thanka wanzi kaksé hantanas,

¢hankpéskamakhagle inazinkhiyapi na $na kapsintapi. Na iyétans Lakhotiyapi iyaslalyapi

57



hantans, lila iydphewi¢hdyapi; i kin haipaZaza un owi¢hayuzazapi nains napé kin iydathapi dn
awi¢haphapi nains zigzi¢ala wanzi i é| inasagwichayapi (Anonymous-2,).

Wayawa kin anpétu thawapi kin iyiha odphe iwi¢hakiciyawapi: wéunspe thipi él
waunspewichakhiyapi na wéwasi unspéwichakhiyapi na wéwapi abléswi¢hayapi na Sna
tohdnhanyela kaska awi¢hayustanpi. Na tokhel waunspewichakhiyapi kin hé, taku kin iyuha
phiphiya yawawichakhiyapi nains phiphiya eyéwichakhiyapi, tohanyan unspépi $ni kin
hehanyan. Na wéoglake kahwi¢hayapi ¢ha hankéya wayawa kin lila wéphikapi. 1935
hehantanhan wdoglake aki¢hiyapi wan yuhdpi na waydwa kin lila tanyan e¢hunpi (Galler,
1931-49, p. 22-23).

Wanikiya Okhélaki¢hiye wighasa kin hena wéunspe wéethun kin 1é Lakhéta
wakhanyeza kin iwastepi kta kéchinpi. Nakun Lakhdta wakhanyeza kin wasi¢u wakhanyeza
kin iyéhanyan waunspei¢’i¢hiyapi okihipi ¢ha yuwi¢akhapi ¢hinpi. Hé Gn, waniyetu iyohila
iwi¢hayuthapi na wasi¢u wayawa eya b i¢chiwanwithayankapi. Wanap’in Wakhan wayawa
kin tanyan waéchunpi ¢ha Father Edwards eciyapi wan Oxford University iyachin (Galler,
1931-49, p.59).

Wayawa kin tanyan waunspepi éya$ hé¢hena anpétu iydhila wéwasi thokthdkeda
unspéwichakhiyapi na $na e¢hunwichakhiyapi. Wézupi na ¢hankazipapi na waic¢hahyapi na
woksapi na lol'ih’anpi na waytzazapi na wapakhintapi na wakagegepi, heniyuha
ec¢hunwichakhiyapi. 1937 un héhan, watnspewichakhiye ki thoka woali kagapi na iyechana
owdyawa wankatuya wan kagapi. 1943 un héhan, wayawa thokahe kin woali akénunpa
etanhan wounspe ékihunnipi.

“The Indians of today are faced with the problem of making their living in new ways. To
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achieve this way they need the white man’s guidance and experience, and this is what we are trying
to give the younger generation now preparing for the life in our mission school” (Getting The Right

Start: The Indian Sentinel, 1940, p 92.).

.....

théca ogna igldayapi kte. Tanyan ec¢hinpi kte hantans, wasicu kin awichayapi na éwichakiyapi
kta warn yanké. Hé¢ha Un, owdyawa ki lend wi¢hunki¢agapi na ektakta wakhanyeza thawapi
kin lehanl wic¢héni kin él dphapi kte kin wi¢htinyuwinyeyapi.

Héhan, nahanhdi Sapa Un Owachekiye kin é ¢ha owayawa kin inyangkhiye. Wayawa kin
wachékiyewichdakhiyapi s’a, na anpétu iydhila tonakhigle owachekiye-ta awichayapi. Na oké
iyohila wayawa kin wakhan-oiglake ekta yewéchakhiyapi. Unma echiyatanhan, Lakhéta kin
tonakiya owachekiye kin yuthokeapi. Owaehekiye woethun na wothekiye kin Lakhétiya $na
ec¢hunpi na 1935 un héhan, wayawa tkha wan Lakhéta ogligleyapi un owachekiye thipi kin
iyunkhiyapi (Chronicle, 1888-1940, p. 104). Hé éyas, hé¢hena Lakhéta kin takiku odkahnih $ica
yawapi. Takuwe phehin pteptécela yukhé wi¢hasipi éyas Wanikiya wan thehilapi un hé iyés
phehin hanskaska yukhan he? Hé okahnigapi éni.

1888 hetanhan, 1960s hehanyan, Wanap'’in Wakhan Owayawa lilah¢in igluthokeca

$ni. H6 éyas 1960s wahéhan|l, Wanikiya Okhdlakic¢hiye ithanéhan kin hdnh takuku
iwanyankapi kin phiya iyikéanpi. Wachékiya-wichasa na winyan wakhan kin ¢énala ayapi.
Na 1964 un héhan, 6thokaheya wayawa eya anpétu iyohila owdyawa etanharn thiyatakiya
khiglapi ¢ha hél wayawawichakhiyapi. Na héhan nakun, Sapa Un théiyukéan na Wanikiya
Okholaki¢hiye théiyukéan kin thokeda dye. Theadore F. Zuem S.J. ediyapi wan heyé:

| agree that education is necessary, but | fear that our approach to education does not meet
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the needs for the establishment of the Church. | think this is because as Jesuits we have
operated on the theory that if we educate the young, the effects of the education will filter
through the Sioux community even to those who have not had an opportunity for "white
man's " or "Catholic " education. | think we have brought the wrong form of education to
the Sioux, an education which did not sufficiently consider their background, and which
was never even close to being fully appreciated by the majority of the Sioux (Zuem 1963).

Takémni wéunspe kinhan wankal un, éyas tokheskhe wakhéanyeza kin lena
waunspewichunkhiyapi kin hé iwastepi $ni kée¢hanmi. Lehanhunniyan Wanikiya Okhdlaki¢hiye
théiyukéan ogna e¢hunk’unpi na wéunspe na wéwicala unkithawapi kin unpatitanpi. H6 éyas,
owadkpamni-oyanke kin 1él, wichothi echékéhe wéunspe na wowicala kin lena nadwancaya yé
$ni. Téna owdyawa unkithawapi él wayawa $ni hend yukhapapi $ni. H6 ¢ha ipayeh e¢hunk’unpi
képhe. Lakhéta kin lend tanyan iwichunyuk&anpi $ni ¢ha héthe.

1965 un héhan, wichasa eya Wanap’in Wakhan Owayawa inyangkhiyapi kin hena
woyuthokéa thanka wan kagapi: wayawa kin owachekiye-ta yapi $ni kin tokha $ni kéyapi. Na
héhan, wi¢hasa wan John Bryde S.J. e¢iyapi ¢ha ithanchan yanké. Na taku wan abléze kin hé,
wayawa 6ta thécapi ehanl owayawa él tanyan waéchunpi, éyas owdyawa wankatuya ekta
ihtnnipi yunkhan takuni él éwachinpi $ni s’elécheca. Slol’i¢’iyapi $ni ¢ha hé Un héchedapi
ké¢hin €hankhé takiku yuthékega. Othokaheya, Lakhéta wéunspe wan owdyawa él égle

(Galler, 1998, p. 100).

Bryde ithanc¢han iyotake $ni ithdkab, owdyawa kin wakhanyeza kin wichdyuwasicu kte
héin. HO éyas wana tuwé kin iyiha — waunspewichakhiye kin khé — Lakhél wichéun kin
unspéi¢’ichiyapi na 1é G Lakhéta wayawa na watnspewichakhiye kin (6tahcin Lakhdtapi $ni)
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tanyan okichi¢ahnih dyapi. Nakun Bryde takiku yuthdkeda: khoskalaka na wikhéskalaka kin
nuphinéaska wayawawichakhiyin na owdyawa hukhuciyela wayawa kin anpétu iyéhila
khigléwichakhiyapi. Hehanl owayawa wankatuya waydwa kin okdihanke ¢hanna

khigléwichayapi na hehanl 1980 un héhan, ohpaye thipi kin nathakapi (Galler-Jr., 1998)

1969 k’un héhan, Wanap’in Wakhan Owayawa kin phiya ¢hasthdnpi na wana Mahpiya
Luta Owdyawa eyapi. Mahpiya Luta wi¢hasa ithanc¢han k’un i¢hazeyatapi. Takuwe hé¢hunpi
kin hé hehanyela owdyawa kin wakhanyeza kin wi¢hayuwasi¢u ¢hin $ni kin kpazépi ¢hinpi.
Wana Wanikiya Okholaki¢hiye na Sapa Un kin Lakhdl wi¢hdun kin yudnihanpi na hehényan
pazuzupi ¢hinpi $ni, ée Lakhdta Oyate kin tanyan waéchawichakici¢unpi ¢hinpi ¢ha
gluthaninpi ¢hinpi (Red Cloud History, 2015).

Na hetanhan owayawa ki héchena d¢ibcib Lakhdta kin e¢hiyatanhan yé. Lakhéta
wi¢hasa na winyan eya wéwasiwichayapi. Othokaheya watnspewichdkhiya ékiya hé¢hapi na
hehanl waunspewichdakhiya héchapi na hehanl wainyangkhiye héchapi. Hankéya owayawa
ithan¢han yamni kin iyGha Lakhétapi: Calvin Jumping Bull é na Deb Claymore é na Charles
Cuny. Wahéhanl wayawa kin owayawa wankawapha étkiya wic¢hapatitanpi na wéunspe kin
yuwastepi. Nahan Lakhdl wichéun wéunspe éta yuhapi na Lakhéta ¢ha
waunspewichakhiyapi (Galler-Jr., 1998).

1999 k’un héhan, éthokaheya Mahpiya Lita wayawa wan Gates Millenium
Scholarship eyapi kin ohii¢’iye. Hetanhan, 2016 hehdnyan, waydawa wikéémna Sakoéwin sanm
ndn woohiye kin 1é i¢upi. Owayawa thékeda wanzini él wayawa hendkéa isanm ohii¢’iyapi

$ni. Yunkhdn 2007 un héhan, Mahpiya Luta “Lakhél’iyapi Wéawachin” eyapi wan kagapi,
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héchel Lakhdta iyapi kin yukinipi kte. Hé iyohlogya, wayawa opawinge $akpe kin iyuha
anpétu iyohila Lakhétiyapi unspéi¢’ichiyapi.
2016 él nakuin Wakinyan Ophd Okhélaki¢hiye kin ki¢hi Mahpiya Lata

lydpi Glukinipi Owdyawa Thdnka eyapi kin kagapi. Lé okahtan-owdyawa hécha, na iydhlogya
wayawa lila 6ta okahtanyan Lakhdtiyapi kin unspéi¢’ichiyapi. Wéechun kin 1€ lila wasté, na
2019-20 un héhan, Mahpiya Luta iyé¢hinkala iyapi-nim wéechun war iydpteyapi. Hé ogna,
waali okhise wayawa kin iyuha iyapi nim (Lakhétiyapi na Wasicuiyapi) un
waunspewi¢hakhiyapi na émakha iyohila wéali wankatakiya yin kta kéyapi. 2020-21 un héhan,

Winyan Wakhan Owayawa ekta ins-eya léchunpi.
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Okaspe 7: Wéophe Sakdwin kin Téskhe Owayawa El Huagleyapi

Wighasa nim Ik&é Oyéate Woophe Okhdlakichiye kin kégapi — Birgil Owdéthanla Kté é na
Steven Newcomb — na henduns Wipazukha-Wasté-Wi, 2004 un héhan, Oglala Lakhéta Wéophe-
Wdéwapi-Thanka Wéeye wan kagapi. Takuwe héchunpi kin hé, Wélakhota yuchdkanyan églepi
¢hinpi. Wélakhota eyapi kin hé Lakhdl wichdun kin ¢hokata wakhanyan yanké, nahan Wéophe
Sakéwin Pté San Win Lakhéta Oyate kin unspéwichakhiye k’un hend etanhan hiyd. Henauns
leyapi:

The purpose of an Oglala Lakota Constitution is Wélakhéta , a spiritual way of life, based

on the Seven Laws that were handed to our People by the Sacred White Buffalo Calf

Pipe Woman. Wdlakhéta is a life of peace, friendship, brotherhood and sisterhood,

treaties, and right relationship between and among the members of the Nation, within

each family circle (Thiwahe), within each extended family (ThiyoSpaye), within the

Oglala Lakota Nation, and within the O¢héti Sakéwin as a whole. Wélakhéta is also right

relationship and respect between human beings and all forms of life, as well as between

and among allies (Kills-Straight & Newcomb, 2004).

Takuwe Oglala Lakhdta Oyate kin Wéophe-Woéwapi-Thanka warn yuhapi kin hé
Woélakhéta hé é. Wélakhota kin 1é Lakhél otingyanpi kin ¢hokanyan wakhanyan yankin na
Wdophe Sakéwin Pté San Win Lakhdta Oyate kin yunayewichakhiye k’'un hena etanhan hiyu
$khé. Wdlakhota eyapi kin hé wéwahwala na okhélakichiye na otdkuye na ¢hékichiyapi, hend
khape 16. Taku kin lena Oglala Lakhdta Oyate kiny égna, thiwadhe na thiyé$paye iydhila él yankin
na O¢héthi Sakéwin kin ataya nakun. Nahan nakin Wélakhota kin 1é tuwé kin iydha tanyan
takukichiyapi na ki¢hiyuonihanpi na kholaki¢hiyapi, na taku ni Unpi kin iyGha él khé hécheda.
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Birgil and her mom were colleagues back in the day, she used to work for him. She was
aware of this work. She had been implementing cultural integration for many years.
However, when | came back i was not aware of how to do this, she kept telling me to
implement the Wéophe into my classroom. She told me Birgil has these translations and
so you can try it and see how it goes, once | tried and everything improved. When | left
the classroom and went to TIE, | had time to think about validation and so | did that, but
| want to center the person’s voice who was instrumental for me doing this. | called
Birgil and | went to visit him offered him some food, we sat and visited | had laid out the
framework then he realized who i was and he looked it over and this is good, this needs
to be put into the schools. He recorded himself saying each of the words. We never got
to meet up again this one-time meeting was instrumental (Okaspe Sintéyapi N).

Hunku kin Birgil kichi wowasi e¢hun tkha. Héhan, ohlathe wéwasi e¢hin. Tha wéwasi kin

oslélye. Waniyetu téna hehanyan Lakhdl wichdun kin owdyawa ekta égle-he. H6 éyas, wagli un

héhan, tékhegkhe miyé e¢hamun kta thanin $ni ¢hankhé phiphiya Wéophe Sakéwin kin

owaunspe él égle masi. Birgil wéyuiyeska kin yuha kéya omakiyakin na iyathe masi. Wasté kte

séca kéye. Cha ibluthin na taku k’éyas sanm tanyan ahi. Yunkhdan éhanketa owayawa etanhan

iblamnin na TIE ektd wéwasi e¢hamun. Hél téku 6ta lila iblukéan na tuwé ¢ha Wéophe Sakéwin

k’un yudthanin kin bluénihan wachin. H6 ¢ha Birgil mas’awakiphin na thi ekta wai na wéwak'u.

Hehanl wéglag unyankapi nahan ¢hankhahu kin iwdéwaglake. Yunkhan mattwe kin amablezin na

¢hankhahu kin iwanyanke. Lila wasté kéyin na owdyawa ec¢hékéhe églepi kta iyécheda kéye.

Yunkhan wi¢hdiye kin iyaza héthaninyan eyin na nagéi¢’ive. Hé ithahena i¢inunpani

atdunkichiyapi $ni (Kills-Straight & Newcomb, 2004).
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Tamera Miyasato Wazi Ahanhan Oyanke etanhan éyas waniyetu wikéémna ninpa
hehanyan ithékhanl thi. Yunkhan gli na Wazi Ahdanhan Owayawa ektd wéwasi e¢hun.
Wasicuiyapi ¢ha unspéwichakhiyin kta wéwasiyapi éyas lila woicagi 6ta akhipha. Wayawa kin
atas él éwachinpi $ni na pheagle wachinpi s’a na hunh liglila napsékapi. Miyasato endkiyin kte
héin yunkhan hanku kin ki¢hi woglake. Hanku ki waniyetu éta wadnspewi¢hékhiya ¢ha
woéwahokunkhiye éta kic¢iyuha. Nuphin iyikéanpi ektd Lakholiyapi na Lakhdl wichéun kin
Miyasato tha-dwounspe él égle phi¢a ¢ha iwdglakapi. Hé iyohakab, Miyasato Oglala Lakhéta
Wdophe-Wdwapi-Thanka kin yawa na lila Wélakhota eyapi kin hé iyukéan. Miyasato
woiyukcan na wéunspe na wowahokunkhiye kin owdyawa ekta ai, hé¢hel wayawa eya iydkphipi
$ni na wanah’unpi $ni ¢ha hend éwichakiyin na wi¢hdyuowothan na nagi kin aphiwichayin kta
cha.

H6 ¢ha Miyasato Lakhol'iyapi na Lakhol wihéun kin hend Wazi Ahanhan Owéyawa él
ahigle. Hé iye¢hana, Miyasato tha-6waunspe él, wayawa kin lila igliwastepi kéye. Wana taku
Ota él éwachinpi na igldonihanpi na tanyan kichichuwapi.

Then you realized that T was misinterpreting the behaviors looking through a deficit

mindset she thought her behavior was tough- but after doing some inside out work this

is me labeling then but they were communicating to me, you don’t know me you | don’t
trust you, when | stopped labeling them, then their behaviors started to change.

Clarifying our roles as relatives (Okape Sintéyapi C).

Yunkhdn T tékhel ophii¢’iyapi kin ipdyeh okéhnige i¢hin adkpanipi ké¢hin €ha ayableze. H6 éyas
hehanl ami¢’iblezin kte héin wagkan yunkhan phiya owi¢hakahnih wa¢hanmi nahan wana taku

slolwichawecichiya ¢hinpi ¢ha awableze: “Slolmayaye 3ni; cChet’unchigla,” emakiye wachin-hanpi
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¢ha awichawedibléze. Hehanl hehanyan ipayeh iwi¢hablukéan $ni na e¢hél thophiit’iyapi kin
thokeda dye. Na takdunkichiyapi ¢ha ablés unkéyapi.

Integrating more of our culture and Language into our education don’t just put them on

the wall, live them. One of her fears is that it would - can non-indigenous people instruct

indigenous learners. Must do inside-out work. This is a process that takes years and
years. Then we look at something and ask what the ways are, how do we focus that
framework for non-indigenous people, so they don’t take this and warp it, as a usage of
colonization. Getting into understanding how we support indigenous and nonindigenous
teachers, to walk side by or side or embeds into framework and how does that path

look? (Ok&spe Sintéyapi C).

Lakhol wi¢héun kin é nahan Lakhétiyapi kin wéunspe él aikhoyag’unyanpi kte kin hé
wankal un. Takdku thithahepiya él otkéunyanpi na hé¢hegla; he¢éla kte $ni iyé¢heda. Na taku
wan khokiphe kin hé — wasi¢u kinhan ikéé wayawa tanyan waunspewichakhiyapi okihipi sél?
Héc¢ha Un ai¢’ibles wachinpi kta wan hécha. Na Ié op&ébyela $ni; éeye lila théhan wéechun —
waniyetu lila éta. Yunkhén taku wanzi iwanunyankapi nahan tékheskhe naing tuktégna kin hé
unkii¢’iyungapi kta iyécheda. Na tégkhe e¢hink’unpi yunkhan ¢hankhahu kin hé wasicu kin
okahnihwi¢hdnyanpi, héchel ipdyeh yuthdkéapi na un akhé yuhtkhul ungyuzapi kte $ni he? Na
tokheskhe Lakhéta waunspewichakhiye kin épi na wasicu watnspewichakhiye kin
wichunpatitanpi kta he, héchel sakhib manipi kte, na ¢hankd wan amanipi kin hé tékhetu he?

Miyasato abléza yunkhan tha wéechun kin Wazi Ahdnhan Owayawa Wankawapha ekta

Unpi hantans, O¢héthi Sakéwin wayawa kin héna iwastepi kta nachéce. Othokaheya tha
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woéechun kin wayawa eya owdunspe él wanah’unpi $ni kin hena wi¢hdyuowothan wachin kta an
kage k’éyas otakiya iwastepi okihi ¢ha wana akibleze.
| used the word decolonization a lot but changed the word to indigenize. Non-

Indigenous people must decolonize but indigenous people have to reclaim, bring it from

inside. Powerful guide for both indigenous and nonindigenous people. This was my

process to re-indigenize. | wasn’t being a good relative, labeling native kids was not the
way the people should be. That is the power that is within the framework. It takes a lot

of work, still back and forth” (Okaspe Sintéyapi C).

Wichoiye warn “igliLakhota” eyapi kin hé mun s’a. Wasicu kin dunkiyapi na ehanni
tokhegkhe thehiya unkhtwapi na pahukhul unydzapi s’a kha kin hena gluétkuns wachinpi
okihipi, éya$ unkiye ¢ha unkiyechinka unkigluLakhétapi kte hé¢ha. Na wéechun kin hé lila
wa$’ake. Wayawa mithawa kin ipayeh iwi¢hablukéan ¢ha hé Un otakuye wasté s’e ophimi¢’iya-
he $ni ¢ha hé Un migluLakhota kta wan yanké. Wéechun mithawa kin lila wag’dke éyas nakun
woéwasi 6ta aikhowake.

Miyasato tha wéechun kin owdyawa ektakta tuwé éta wichakipazo ¢hin ¢ha wéwapi
warn “Wéophe Sakéwin Owdyawa Ekta” eyapi ¢ha kage. Wéwapi ki 1é Wasicuiya WSES eyépi na
hé Lakhdl wéunspe ¢hankhahu kin hé¢ha. Wéaye kin 1é heyé: mahétuya unkéi¢’itinwanpi
nahan takiku slolyé hée $ni wi¢dkheunlapi kin unkékiblezapi na iyéunkiyapi na unkii¢’iyangapi
kta wan hécha, na nakun tékheskhe wéwicala unkithawapi kin owayawa él tékhel unskanpi kin
yuthokea kin unkablezapi kte hé¢ha. Owayawa ekta, WSES e¢hiyatanhan, tuwé kin iyiha
ptayela, akhiptan wéwasi e¢htnpi nahan wéophe na wéechun na wégligleyapi na owayawa

oyate kin woichage kin iwastepi nains khuséya nazinpi kta héci iwanyankapi kta wan yankeé.
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Wéechun kin 1é Wéophe Sakéwin Chankhahu kin yuha inyanke, na hé i¢azopi s’e hé $ni éeye
miméla.

Wdéwapi thawa wan “Wéophe Sakéwin Owayawa Ektd Unpi — Wéophe Sakéwin kin tn
Wéunspe Thanka kinhan YuLakhotapi kte,” Miyasato taku tépa owdyawa wastéste yuhapi ¢ha
iyékiyin na iwowa. Hena lena é:

1. Oyate - Oyate eya owdayawa kin él dphapi kin iydha khowi¢haya yo/ye,
i¢hin iydha taku thokthokea akhiphapi na slolyapi. Na wadwachanni ¢hanna,
iyiha oiye ki¢’Unwichakhiya yo/ye, hé¢hel théiyukéanpi na théunspepi na
théksapapi kin owdyawa ekta ildgyayin kte. Hé¢hunp-s’e waunspewichakhiye kin
tuwé kin iyuha wichayuonihanpi kte.

2. Wéophe — Owayawa kin wéophe eya Gn inyanke kin iyékiyin na
tokheskhe wdophe un henad owdyawa kin inyangkhiyin nain$ yuthdkeca kin hena
ablés wachin yo/ye. Wéophe kin iyiha owayawa kin tha wékhuwa ki iyéwalya
hin kta iyécheca ¢ha hé yusuta yo/ye.

3. Wéechun — Wéechun eyé tn owadyawa él thangya wayuthokéapi na
wayuwastepi okihipi ¢ha in wo/we. Wdéechun takuni lena i¢agi sni kin wasté kte.
Wayawa na thiwahe na watnspewichakhiye na owdyawa ithanchan kin iyuha
woéechunpi kin lena él Skanpi okihipi (Northouse, 2015)

4, Woégligleyapi — Owayawa ektd, oyate tha wogligleyapi kin hena
wayuthokéa wachinpi kin hé ikhugeya hin kta iyécheca $ni. Wéechun eya n

wayawa kin tanyan waunspei¢’i¢hiyapi na taku 6ta kiglégapi kta ¢ha kah-wachin
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yo/ye. Héchel thawachin ekta na thanchan ekta zanipi na 6i¢’iyapi na okic¢hiyapi
na wowachinyepi na oic’ihipi kte.
Wdophe] Sakéwin kin lena owdyawa wanzi él tuktétu kin iydha ilagye phica. Léchunp-
s’e: Waunspewichakhiye wanzi Wéwahwala Gn owaunspe wéophe ki phiya okiwa okihi; nains
wasi¢u waunspewichakhiye hunh Waoksape ablés wachinpi, yulakholyakel waunspewichakhiyapi
kta ¢ha; naing owdyawa ithanchan kin Woohitike Gry owdyawa wékhuwa wéeye kin phiya owapi
okihipi, hé¢hel owdyawa ki dtaya gluwastepi kta ¢ha. Wéophe Sakéwin kin e¢hiyatanhan,
waunspewichékhiye kin iigluthapi na wii¢/iyungapi na e¢hél ai¢’iblezapi kte hécha, héchel
waunspewichakhiya wéwasi kin echiyatanhan igliwastepi kte.
1. Wéwahwala — Iglihukhtgiyela yo/ye. Awiit’iglikéan yo/ye. Igliwankhala
yo/ye.
lic'iyunga yo/ye:
Matuwe he? Tuktématanhan he?
Taku imakakizin naing un yuhikhul mayuzapi nain$ Gn owdthanla $ni
makhuawapi he?
Taku ¢hantiyaphamaya he?
Taku ipaweh wiyukéanmayahe?
Taku wachin he?
Taku wayawa kin épi na thitakuyepi kin wankal yawapi he?

Taku wowas’ake yuhdpi he (Miyasato T., 2015)?
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2. Woéohitike — Chantét’ins ki¢’in wo/we. Wachinthang'i¢’iya yo/ye.
Wahokunic’ichiya yo/ye. Lehanl tékhetu kin é na wéechun kin mahétuya iyikéan
yo/ye. Ohitiya oiye ki¢’an wo/we.
Owaunspe él, wéophe na wéechun kin ablézin na owa égnaka yo/ye.
Tuwawa nains takuku owdyawa kin iwaste sni kin hena abléza yo/ye.
Owayawa kin tha wékhuwa kin mahétuya iyikéan yo/ye.
Taki owdayawa kin iwaste kin hena okahnih wachin yo/ye, na tuwé
¢ha iwastepi kin nakun.
Lakhol Wi¢hdun Slolkiyapi Wéunspe Odaye kin ablés wachin yo/ye
(Miyasato T., 2015).
“Tuktél waun he?”
“Owdayawa unkithawapi kin tuktél han he?”
“Wichéthi unkithawapi kin tuktél han he?”
3. Woéksape — Wadkahnih wachin yo/ye. Waunspei¢’i¢hiya yo/ye.
Waatunwan yo/ye. Wawiyunga yo/ye.
Wadkahnihi¢’iyapi na ksab’i¢’iyapi wéechun:
Wécehatka ihéyab e€hun 3niyo/ye.
Owdyawa na wichéthi kin taku Un hanpi kin unspéic¢’ichiya yo/ye.
Wéthehike ki adhomni waéhin $ni yo/ye.
Wayawapi e¢é echun sni yo/ye; skinciya yo/ye.
Wadechun eya okihi phic¢a ¢ha atunwan yo/ye.

Ohinni ai¢’ibles wachin yo/ye.
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Tuwd wiyukéan na waawachin oniciyin kta ¢ha iyéic’iya yo/ye
(Miyasato T., 2015) .
4, Wdéwaunsila — Wachantognaka yo/ye. Wéawachin wanzi kaga yo/ye.
Waunsila Wéyuthokeéa Wéihanble Wéechun:

Wdophe Sakéwin kin yu¢hdkanyan égle yo/ye.

Taku luha kin un wakaga yo/ye.

Taku un etanhan aphini¢’iyin kte héc¢ha hend iglukéan yo/ye
(wdkakize esd).

Wéyukpi eya wéwaunsila aikhoyaka ¢ha kaga yo/ye. — Tdku okihi
phicd he? — Owaunspe étu na owdyawa étu na owdyawa-okaspe étu na
wichothi echékche 1é¢hun wo/we.

Wéyuthokéa thanka ihanmnin na ec¢hél woéikhuwa kaga yo/ye.

Wadawachin wanzi yuha mani phica ¢ha iyukéanyan kaga yo/ye
(Miyasato T., 2015) .

5. Wéwachinthanka — Wachantiyoksice $ni yo/ye.
Woéwachinthanka na Wachantiyoksicapi Sni Wéechun:

Wdophe Sakéwin kin yu¢hdkanyan égle yo/ye.

Wéwahwala igluzeze na Ai¢’ibles Wachin nahén Igliwankhala
yo/ye.

Oydte kin tohanhanyan ichimanipi kin awichakicibleza yo/ye.

Yuthékéa phica Un na echél oyate kin inigluzezepi kte.
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Wayuthokéapi kta wiyukéanpi étkiya ¢hanlwasteya wichapatitan
yo/ye.
Wéechun na wdophe na wagligleyapi eya $iksica héci hena
yuthdkéa na thékeda hena iyatha yo/ye.
Wadechun kin wachinyeya yo/ye (Miyasato T., 2015).
6. Wéyuonihan — Waahopha yo/ye. Wadhola yo/ye. Wéslolye mnayin na
Oyate tha Woakhipha na Wi¢hédho kin Wi¢hayuonihan yo/ye.
Ithékab-wdiyuthe (owdwaya withéun wéiyunge na kékheskhe)
Wowasi
Wayawa
Thiwahe
Wichothi
Ohékab-wéiyuthe (wdslolye thokthékéa)
Phiya yawd na yuthdkeda na phiya e¢hin wo/we (Miyasato T. ,
2015).
7. Wdéwachantognake — Wawdkiya yo/ye. Wadwichak’u wo/we. Wakic¢’un
wo/we. Wachéantognaka yo/ye. Wéophe Sakéwin ki owdyawa él yuthanka na
taku k’éyas aikhoyagya yo/ye.
Ozula Wayuthoke&api Kagapi na Wéunspe Oki¢hi¢’ upi Wéechun
WSES hanké kin hena phiya iwanyanka yo/ye.
Woigloaye Woawachin kin phiya iwanyankin na yuthdkeéa yo/ye.

Thokata wéichage kta wéunspe wdiyekicihantu ¢ha iyékiya yo/ye.
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Téna okinipi kin iyiha 6phawichakhiya yo/ye.

WSES kin hé owayawa na wounspe kin ozula él égla yo/ye (DE,
CIA, owayawa wi¢héun , na kakheskhe).

Wodichage na waigloaye kin un iyuskinyan un wo/we.

Phiya echdn wo/we (Miyasato T., 2015).

Owayawa wanzi nain$ tuwé wanzi Wéophe Sakéwin kin Un ¢hin hantans, wéophe tukté
wanzi k’éyas thokaheyin na etanhan e¢hun okihi. Tuktél etanhan iyaye k’éyas, e¢hun na phiya
e¢hin yunkhan iigluthin na e¢hél khoyagyin na hehénl iyokhihe ektd ya okihi, h6 éyas thokahe
k’un hé éktunzin kte $ni hé¢ha. Wéophe kin iyuha ni Unpi wi¢aunlapi, na hena hankéya i¢hah
ayapi na ungnas igluthokéa ayapi, ¢ha hé tuwé k’éyas kiksuyin kta wan yanké. Cha tuwa phiya
igluLakhota kte h¢in hantan3, Wéophe Sakéwin kinhdn ilagyin kta iyéheda, ¢hin héehes
woophe na wéechun na wogligleyapi wastéste kdgapi na oyate hépi kin tanyan nawi¢hah’un

kte, héchel oyate kin nipi kte 16 (Miyasato T., 2015).
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Okaspe 8: Wéophe Sakdwin kin Téskhe Mahpiya Luta Owayawa El lydpteyapi, 2018-2020

Lakhétiyapi glukinipi wi¢héh’an kin tanyén thokatakiya yeyé, éyas iyapi kin héchena
oh’ankhoya atakuni-§ni dye. 2006 k’un héhan, tuwé 6,000 wahénakéa Lakhétiyapi, hé éyas
lehan! 2,000 1adkpaniyan okdptapi. Na COVID wi¢hdkhuze thanka kin hé wakanka 6ta
Lakhétiyapi ¢ha wichakte ¢ha ungnas lehanl 1,000-la wahénakéa yukhanpi séce. Lé lila
oiyoksicin na othéhike éyas Lakhétiyapi unspéi¢’ichiya 6ta iblihei¢’iyapi na tokhel okihipika
igkintiyapi. Mahpiya Lita Owéyawa ektd lé¢hetu, na 6ta hél Lakhél'iyapi kin glukini kte héin
$kanpi (Our Story, Our Success, Wi¢héoyake Na Wéokihi Unkithawapi Kin, 2023).

Mahpiya Lita Owdyawa k’un hé Sapaun iyéchinka-igliha owdyawa na Wazi Ahanhan,
Dakhéta Itokagata étu. Owdyawa kin tuktél nunpa hé: Winyan Wakhan Owayawa (Phahin Sinté
Wichéthi ekta) nahan Mahpiya Lita Owdyawa (Wazi Ahdnhan Wichéthi ektd). Na wayawa eya
hél wayawapi ki iyGha kinil Oglala Lakhdta hé¢hapi na Wazi Ahdnhan etanhanpi. Ehanni,
owayawa kin 1é gli$ni-owdyawa hécha, na héhan, wachékiya-wic¢hasa na winyan-wakhanwinla
¢ha watnspewichakhiyapi. 2007 k'un héhan, Mahpiya Luta Lakhéta lyapi Wéechun (LLP) kin
kagapi, Lakhdliyapi kin yukinipi kta ¢ha. Wéechun kin 16 él taku téna e¢hinpi; owdyawa wéwapi
Citkagapi na wichéthi e¢hékéhe waéchunpi na Lakhdl wichdun ogna watnspewichakhiyapi.
Lehanl, Mahpiya Lita wayawa kin iytha - 600 iyayuphah - LLP iydhlatheya wayawapi (Our Story,
Our Success, Wi¢hdoyake Na Wéokihi Unkithawapi Kin).

Mahpiya Luta Lakhéta lyapi Wéechun kin 1é K-12 Lakhétiyapi owdyawa wéechun
wowapi kdgapi, na hé ithdkab, tuwéni héehun $ni. Yunkhan wéechurn iyokhihe kin hé, owdyawa
waali kin iydha héin thoka Lakhétiyapi unspéwichakhiyapi. Hé¢hunpi $ni hanni, owayawa
wankawaphaya kin hél, 6makha wanzila Lakhétiyapi unspéwichakhiyapi (na ehdke wanzi i¢upi
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hehanyan Lakhétiyapi unspéwichakhiyapi. Wazi Ahdnhan Oyéanke é], na Lakhéta oyanke
thokthdkca ekta nakun, owdyawa wanzini hehanyan iyapi kin yuhapi $ni. H6 éyas lehanl Lakhéta
owdyawa 6ta Lakhétiyapi wéunspe wi¢héh’an kin gluthanka $kanpi (Our Story, Our Success,
Wichéoyake Na Wéokihi Unkithawapi Kin, 2023).2

H6 ¢hankhé wana Mahpiya Luta Owayawa ektd, wayawa kin iydha anpétu iyohila
Lakhétiyapi kin unspéwi¢hakhiya-hanpi. Hé wasté, tkha hecéla un, iyapi kin kini kte $ni. Hé¢ha
un, Mahpiya Luta LLP kin yuthankapi. Waniyetu téna hehanyan, thabskata khogkalaka na
wikhogkalaka kin $katapi ¢hanna iyapi kin ilagyapi. Na thabskata unspéwichakhiye kin ins-eya
Unpi, na wayaothanin kin hena nakun. Nahan owayawa kin él, wéunspe othi iyéhila é, wayawa
kin woeye hunh Lakhol’iya eyé wichasipi s’a (othankaye ekt yapi kte héin ¢hanna, na
héchekehe). Héchel iyapi kin yudwandayapi. Nakun Lakhdl wochekiye kin anpétu iydhila
owdyawa ektd Unpi, na oinikage kin izéhan tnp. Yunkhan wana 2010s nahan wéechun kin sanm
yuthankapi kte héin $kanpi (Our Story, Our Success, Wi¢héoyake Na Wéokihi Unkithawapi Kin,
2023).

2016 ptanyétu wahéhanyan, Mahpiya Luta Owayawa Hukhudiyela ekta, lyapi Glukinipi
Owayawa Thanka eyépi wan yuganpi. Owéyawa kin 1é Wakinyan Opha Okhélakichiye ki¢hi
ehanni thokhan! kdgapi na wana Mahpiya Luta ekta ahiglepi. Othokahe ektd, wéali okhise
waydwa zaptan épi na waunspewichakhiya wan é na wakanka wan é na iyapi wéphika wan
yukhanpi. Owdayawala kin é Gn thantanhan, owdyawa wéunspe wéwapi eya Wasicuiyapi un

kagapi ¢ha yuiyeskapi na nakun iyéchinkala wéunspe eya Lakhél wichéun na Lakhél wichdh’an

2 Okaspe Sintéyapi B iwanyanka yo
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aikhoyaka ¢ha kagapi. Thokd ektd othéhike éya$ wi téna yunkhan waytphika dyapi na wéunspe
woechun kin gluwaste dyapi. Nawahiokalani‘Opu‘u owayawa Hilo etanhan toskhe unspépi.
Wichdiye hanké wayawapi kin eyapi. Waniyetu okaspe thokahe kin wayawa kin woali okhise
etanhan 6ta wayawapi okihipi. (Galla & Wilson, 2019). 2017 un héhan, wowapi yawapi
woéunspe woechun wan kagapi na owdyawa ekta églepi (Our Story, Our Success, Wi¢hdoyake
Na Wéokihi Unkithawapi Kin, 2023).

2017 ptanyétu un héhan, wdali okhise wayawa ehake zaptan éphawi¢hakhiyépi
¢hankhé wana iyaphah wakhanyeza wikéémna hél wayawapi. Akhé wéechun kin lila othéhike
éyas taku wastéste unspéi¢’ichiyapi na taku k’éyas tanyan aye. Wéali thokdhe wéunspe wowdpi
kagapi na yustanpi na wana woéunspe othi ektd ki¢’anpi kte hééha. Waniyetu téna owayawa kin
héchunp-s’e inyanke: Ptanyétu ¢hanna wayawa zaptanptan éphawichakhiyapi na heniyuha
lyapi Glukinipi etanhanpi, ¢ha hoksi¢alapi hehantanhan Lakhol’iya waunspewic¢hakhiya-hanpi.

Wayawa kin lena waniyetu i¢hithokéapi éyas wéunspe othi wanzila él ptaptayela
waunspewichakhiyapi. H6 ¢hankhé émakha i¢iyamni hanl, wayawa kin akézaptanpi. Na 6makha
i¢itopa hanl, wikéémna nim yukhanpi. Yunkhan 2018 wétu wahéhanl, Mahpiya Lita Owayawa
wostanpi ekta, wayadwa eya owayawa él dphawichakhiyépi kte kin iydha héin lyapi Glukinipi
Owayawa Thanka ekta tokhel e¢hinpi kin hé¢hunp-s’e Lakhdl’iya watnspewichakhiyapi kte,
lyapi Glukinipi él ichagapi $ni kin tékha $ni (Our Story, Our Success, Wi¢héoyake Na Wéokihi
Unkithawapi Kin, 2023).

2007 un héhan, Thunkasilayapi Ikéé Oyate Wéunspe Waostanpi eyapi wan heyé: Dakhéta

ltokagata imahel, owdyawa kin iytha él, Lakhéta ehanni-wdéyakapi na Lakhél wichéun kin
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unspéwichakhiyapi kte hé¢ha. Hetanhan, Dakhéta Itdkagata Ikéé Oyate Wéunspe Omnihuha-
Owa kin mazaska ignipi, wéunspe wowapi kagapi kta ¢ha.

Nakun Omnihuha-Owa kin 1é Lakhéta na Dakhéta watnspewichakhiye na wakénka na
wasldlye hée eya wichdyuwitayapi. Lena Lakhdta ehdnni-wdyakapi na Lakhdl wichéun na Lakhél
ohunkakan na Lakhdl'iyapi kin oslélyapi hee. H6 ¢ha tékheskhe e¢hdnpi yunkhan taku un hend
théca kin tanyan unspéwichakhiyapi kte kin iyakéanpi na wéiyukéan ¢hokata eya iyékiyapi na
owa égnakapi. Hehanl o$pdye acik’alaka wan woéiyukéan ¢hokata un hend etanhan wéokahnige
na wokiglege kagapi. Wookahnige na wokiglege kin lena 1stawichdyazan-Wi 19, 2018 un héhan
Dakhéta Itokagata Wounspe Khamite kin yustanpi (Statistics About Pine Ridge Reservation,
2019).

Wdokahnige un hena $akéwinkiya owa égnakapi (Oceti Sakowin: Essential understanding &
standards, 2018; Oceti Sakowin Project, 2023)3:
1. Makha na Makhééhe - Ehanni, O¢héthi Sakéwin oyéte kin makhéehe na
woyuha-ikééka kin ahdkiphapi na gludnihanpi, na iyihakaska awénglakapi,
Wasicu kin ahihinni $ni hanni. Lakhéta kin Unéi Makha otakuye glawapi na
woéokahnige kin 1é lila wankal an.
2. Wéslol'i¢’iye na Wéwakis’ake - O¢héthi Sakéwin oyate kin ichithokecapi
éyas iyuha wakis’akapi. Ichagapi kin él, ai¢’iblezapi na slol’i¢’iya dyapi.
Lakhota kin hinh ehanni s’e ophii¢’iyapi na hunh in$ kiwasicupi, ho éyas

iyuha Lakhotapi, i¢hin Lakhéta kin akhilec¢hecapi $ni.

3 Okaspe Sintéyapi B iwanyanka yo.
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3. Lakhéliyapi na Lakhél Wighéh’an - O¢héthi Sakéwin oyate kin ohdtkhan
na théiyukéan na théksape kin hé¢hena yeyé. Lakhol wichéh’an na Lakhél
wi¢hdun na Lakhétiyapi kin Lakhéta 6ta slolkiyapi, oyanke él thipi nains
ithankal thipi kin tékha $ni.

4. Wétakuye na Wélakholkichiyapi - O¢héthi Sakéwin wétakuye kin oyéte
¢hankhahu kin é, na tuwé Lakhéta kin iyGha ogna ophii¢’iyapi kta wan yanké.
Woétakuye wéophe kin owa yanké $ni tkha wélakholkichiyapi na
woéowothanla na wéakhiptan aikhoyake.

5. Ehanni Wichéoyake na Ohunkakan - Khéya Wita ehanni-wdyakapi kinhan
Oc¢héthi Sakéwin oyate kin épi na Wasicu kin i¢hithogye oyakapi na $na
ichithogye owayawa ekta unspéwichakhiyapi. H6 ¢ha lend iwanyankapi na
ichiwanyankapi na taku wéwicakhe kin iyéye wachinpi kta wan hécha.

6. Woigluha na Wélakhota - Mild Hanska oyate kin wélakhota kagapi (na
iyuha khigluksapi) na wéophe eya O¢héthi Sakéwin oyate kin
awasuwichayapi. Ikéé oyate kin waigluha yuhapi ¢ha Mila Hanska
thunkasilayapi kin fakhilehanyan wéithanchan-wéwas’ake yuhapi. Nahan ikéé
oyate kin makhdpaspe kin wéithanéhan-wéwag’ake echiyatanhan iwankab
unpi.

7. Wighéun na Wéigloaye - O¢héthi Sakéwin wichdun kin un etanhan
Lakhota kin lila waki§’akapi. Na oyate kin wéunspe e¢hiyatanhan na mazaska
echiyatanhan lila igléaye wachinpi. Héc¢ha un, owdyawa wankatuya kagapi na

wi¢hdzani othi kdgapi na Lakhél wichéun na wi¢héh’an na Lakhétiyapi kin
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glukini $kdnpi. Na nakun taku e¢hunpi k’éyas él, Wéophe Sakéwin eyapi kin

hena ¢hokata égnakapi na ogna waéchunpi.

Lakhéta winthéala wan Lydia Whirlwind Solder eéiyapi ¢ha heyé:

Essential Understandings will address cultural diversity, provide many new insights and
concerns of local Tribal communities, and address challenges faced by educators and
families of students. Education will be much better as a result of the commitment of
schools, administrators and educators for meaningful engagement to raise
consciousness to appreciate and respect cultural differences that will empower Native

American students (Oceti Sakowin: Essential understanding & standards, 2018).

Wdokahnige kin lena owdyawa ec¢hékéhe ildgyapi hantans, Lakhéta wayawa kin épi na
thitakuyepi kin épi na watnspewichakhiye thawapi kin iwastepi kte, na wéokahnige kin wéicagi
eya yuhapi kin wichakiciyucik’ala kte, na wichdthi eCchékche wdableze wi¢hak’u kte. Na iyétans,
wounspe kinhan yuwaste kte, i¢hin watnspewichakhiye na owdyawa ithanchan kin waablezapi

na un e¢hiyatanhan, Lakhéta wayawa kin sanm owi¢hakahnigapi na wi¢hayuonihanpi kte.

Mahpiya Lita Owdyawa lehan! Lakhdtiya na Wasicuiya nuphinéaska
waunspewichakhiyapi nahan O¢héthi Sakéwin Wéokahnige Wankatuya kin Gnpi, héchel
Lakhéta iyapi kin € na Lakhél wi¢héun kin owdyawa ekté ¢hokata églepi. Wookahnige
Wankatuya i¢isakowin kin hé Wéophe Sakéwin kin iwdglakin na “Ogléla théophe” eyé.

Owayawa ekta, owdaunspe thipi kin iyohila él, taku kin iyGha yuldkhotapi kta Gn, Tamera

Miyasato, TIE wasldlye wéwasi e¢hdn nahan Mahpiya Lata él wayawa tkha ¢ha owdyawa kin
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iwanyankin na tékhedkhe wayawa kin wi¢hdyuowothan wachinpi kin hé iytkéan na nakun

toskhe yuldkholyakel e¢hunpi kta héci iytkéan. Hécha an, Wéokahnige Wankatuya wéechun

warn iyé kage k’'un hé owdyawa ektd gloi na wichakipazo. Hé¢hes Wéophe Sakéwin ki hend

owaunspe thipi wan él unpi kta yustanpi. Hetanhan, wayawa kin yuphiya ophii¢’iyapi ¢ha

ablézapi yunkhan owdayawa ithan¢han wan Ann-Marie Amiotte eciyapi kin hé yaéthanin ekta

owaunspe thipi kin iyaha héin Wéophe Sakéwin kin waéilagyapi kte, 2018 ptanyétu

hehantanhan. Ms. Miyasato tokheskhe echunpi kte kin unspéwichakhiyin na omniciye eya

yuhdpi na wakénka eya épi na owayawa ithanc¢han eya él 6phapi. Hé¢hel Mahpiya Luta

Owayawa tékhel Wéophe Sakéwin kin tnpi kte kin owa égnakapi. Na lé¢hel wostanpi:

Pté San Win k’un Lakhdta Oyate ekta wichahi k’'un héhan, Thatlye Tdpa
kin owichakiyakin na tokheskhe echétkitkiya wachékiyapi kta iyécheca kin
unspéwichakhiye. Nakun Pté San Win kin é oléwan wan khé
unspéwichakhiyin na takinl wakhan e¢hanpi kta ¢hanna, thoéyas
ahiyayapi kta iyécheca kéya owichakiyake. Ho ¢ha oléwan kin 1€ hinhanni
¢hanna wayawa kin iyuha ahiyaye- wic¢hakhiyapi kta kéya yustanpi.
Wazilyapi eyapi kin hé, phezihota opagmula wanzi tuwd iléyin na oyate él
unpi kin yuchangleskaya nazinpi na tuwé kin hé iyaza ayin na unma kin
iyiha naphéye. Hé¢hel taku wastéste kin ecéla él Un kte. Chankhé
hinhanni ¢hanna, owaunspe thipi kin iydha thima wayawa kin azil’i¢’iye-

wichakhiyapi kta kéya yustanpi.
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Owayawa ithan¢han kin wi iyéhila wéophe wakhan kin wanzi kahnigapi
kta kéya yustanpi. Na thokéya owdyawa wéwasi kin iyiha owichakiyakapi
kte, hé¢hel iytha tanyan osldlyapi kte. Yunkhan wi iyokhihe kin, anpétu
thokahe kin, wayawa kin iyaha unspéwi¢hakhiyapi kte, na wéiwanyanke
6ta wichak’upi kte, héchel ozula okahnigapi kte. Yunkhan wi kin hé él,
wayawa eya wéophe kin hé tanyan yuha manipi héci hena éthaninyan
yaonihanpi kte.

Owayawa kin él, thima-odmani kin ogna, thithdhepiya él itéwapi eya
Wdophe Sakéwin kin él owd yanka ¢ha otkéyapi kte. Na hé¢hetkiya,
waunspewichakhiye kin iyuha itdwapi hé¢ha wi¢hakikpamnipi. Na
owdyawa thiydpa thokata kin ikhiyela, itéwapi wan él wi kin hé tha-
woophe kin owa yanka ¢ha otkin kta kéyapi. Na waydwa wanzi wéophe
un hé ogna ophiic’iya ¢hanna Sna, waunspewichakhiye kin ¢hazé kin owa
égnakin na théphii¢’iye kin khé owa égnakin na 1é itéwapi kin él
iyaskabyin kte, hé¢hel 6thanin kte.

Wi kin ihanni kta ¢hanna, owdyawa kin ataya mniciyapi na
waunspewichakhiye kin iyiha wanzigZi inazinpi na tha-wayawapi eya
woophe kin ogna skanpi ¢ha hena iwéwichaglakapi kte. Hé¢he§ wayawa
kin lena éthaninyan wi¢hayaonihanpi na wéiwanyanke wastéste
wichakagapi (Okaspe Sintéyapi K iwanyanka yo).

Waéiyopheye wéechun warn owaunspe thipi kin iyaha él ilagyapi kte, na hé

Wdophe Sakéwin kin ¢hankhahuyapi kta yustanpi. Class Dojo eyépi kin hé
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owaunspe thipi kin iyéhila él Gnpi na wayawa kin wéophe ogna
ophii¢’iyapi channa woohiye-owago wichak’upi kte. Na tuwa héchun
¢hanna $na, waunspewichakhiye kin wéancagna kiciyaothanin kte.

Lakhdta wéwapi eya owaunspe thipi kin él unpi kta kéya yustanpi. Wi-oké
iyohila, ehanni wichdoyake nains ohunkakan wanzi wayawa kin
owic¢hakiyakapi kte. Ella Deloria e¢iyapi wan ehanni Lakhétiya wowapi 6ta
kagin na yudthanin, na wéyuiyeska khdye, hé¢hel owdyawa ekta unphica
kta ¢ha. Dakota Texts eyapi kin lena ehanni wichéoyake na ohunkakan
hécha nahan Lakhéta na Dakhéta wi¢hasa na winyan ¢ha oyakapi.
Wdéwapi ki 1é héehena yukhé kin tn, owayawa ekta Wéophe I¢isakowin
kin hé iyéhlogya wayawa kin unspéwichakhiyapi okihipi. Hé¢hes
hunkakewi¢hayapi kin ehanni tékhel Lakhdl wéophiiciye kin
unspéic’ichiyapi kin héchunp-s’e lehanl wayawa kin ins-eya e¢hinpi
okihipi.

Wi iyéhila, anpétu okhise wan patanpi nahan waunspewichakhiye kin
mni¢iyapi na Wéophe Sakéwin na Wéokahnige Wankatuya kin
echiyatanhan okichiyapi na woiyunge yuhapi héci hena ikichiyungapi
okihipi. Wautnspewi¢hakhiye yamni wi¢hakahnigapi na hena Wéophe na
Wdokahnige kin mahétuya unspéwichakhiyapi, héchel osldlyapi héin na
wawokiya héc¢hapi kte. Yunkhan oké iyéhila, watnspewichdkhiye kin

mniciyapi na tokheskhe Wdéophe Sakéwin kin owaunspe thipi thawapi kin

.....
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Owaunspe thipi kin iydha él, wéchekiye yuha 8kanpi kte. Thokéye héin,
hinhanni ¢hanna, wayawa kin éb wachékiyapi na e¢hél tanyan hipi kéyapi
na wéunspe e¢hétkiya wookiye wichakicilapi kte. Yunkhan, wi¢hokan
wowapi kin glatapi $ni ithdkab, wachékiyapi na téna woyute kin
khi¢hanwichakic¢i¢hiyapi kin hena wéphila ewi¢hakiyapi na wamakhagkan
oyate eya ikpaganpi kin hena khé. Yunkhan owdyawa anpétu kin henala
¢hansna, akhé wachékiyapi na wana Wakhanthanka wéphila ekiyapi i¢hin

wounspe wasté icupi nahan ptayela chantéwasteya otdkuye s’e unpi.
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Okaspe 9: Wéophe Sakdwin Téskhe lydpteyapi kin lwanyankapi

It was a reminder for me that this was at the core of who these students were whether
they grew up with the culture. They were hungry and they needed to have that access
to it. It needed to be embedded into everything that we did regardless of what the
curriculum was. We had to always come back to our identity, and that was a learning
experience for me to come back to that and then also to provide the students with an
access to these connections (Tamera Miyasota- Creator of Wéophe Sakowin).

Wayawa kin lena Lakhdl wichéun ogna ichagapi nains i¢hagapi $ni héci hé tuwépi kin
¢hoginyanpi kin hé wokiksuye hé¢ha. Chin Lakhdl wichéun k'un hé ilékichinpi na gluhapi kte
héin. Chankhé taku owdyawa él e¢hink’unpi k’éyas aikhoyakin kta wan yanké. Latnkhotapi ¢ha
untawepi kin éhinni él unglipi kte héc¢ha, na hé wéunspe hécha. Hé Un wayawa kin wéaikhoyake

kin hena yuhawic¢hawakhiyin kte héin.

Wéables’i¢’iye. Lakhdta kinhan wéiyawa wakhan un ¢hangléska wakhén kin okahnigapi.
Changléska wakhan kin |é taku ni Gnpi k’éyas — oyate na wamakhaskan, makha na mahpiya, na
makhdsitomni kin — ohutkhan hécha, na Wakhanthanka oyate kin ¢hangléska k’'un wi¢hak'u,
makhasitomniyan taku kin iyiha owi¢hakahnigapi kta ¢ha. Tépa kin hé Lakhéta kin wankatuya
yawapi ¢hankhé ¢hangléska kin 1é okaspe topa yukhé. Nahan ¢hangléska wakhan kinhan
thatuye tépa kin é na makhéunchage kin é na wamékhaskan kin épi na makha wi¢héni kin

Lakhéta kin unspéwichakhiye. Wiydhpeyata na waziyata na wiydhiyanpata na itdkagata kin
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hena an Lakhdta kinhan wichéni wéunspe na oyate wichéun wéunspe kin isldlkiyapi, na ¢hokata

kin hé makha na mahpiya kin wal’iyachin.

. Thatuye tépa kin (wiydhpeyata, waziyata, wiyohiyanpata, itdkagata),

. Odbwa eya thatuye tépa k’un aikhoyake kin (sépa, $3, zi, ska),

. Wichéni wéichage kin (wakhanyeza, thééa, thankaka, wakan),

. Taku dn ni unk’unpi kin (oniya, makha, mni, phéta),

. PheZuta wakhan tépa kin (¢hanli, hanté, phezihota, wachanga),

. Wamakhagkan wakhan kin (wanbli, wahinheya, mathd, pté), nahén

. Taku an unk’unpi k'un hena (wi¢hathanc¢han, wichéthawachin, wichéehantiyapha,
wichanagi)

Wéslolye kin lena ¢hangléska wakhan wéunspe kin ogna ablés wachinpi] yunkhan taku
topa ablézapi. Walnspewichakhiye kin épi na wayawa ithanchan kin tékheskhe wayawa kin
owdyawa él ophii¢’iyapi kin iwéglakapi nahan Wéophe Sakéwin kin ahiglepi kin iyohakab
tokheskhe wayawa kin iglithokéapi na igliwastepi kin khé iwdglakapi na takiku akhilechelya
ablézapi.

Iglihapi. “Iglthapi” eyapi kin hé Oxford [wehoiye wowapi kin [é¢hel khapi kéye: “oyate
kin igléayapi na wi¢hdni gluhapi.” Mahpiya Luta Owayawa k’un lehanl owdyawa-wdunspe-
wowapi-thanka warn kah dyapi na Lakhétiyapi na Lakhdl wic¢héun na Lakhdl wéunspe
aikhoyagyapi na nakin owayawa wéunspe ekta oé¢hun Silyapi, hé¢hel wasdkala kte $ni. Hé¢ha
un ¢hanku thééa wan wayawa na wéwasi na oyate kin éwic¢hakicidnpapi, O¢héthi Sakdwin

Wodkahnige Chokata kin ognayan.
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As a people we have been colonized and as such, we have lost parts of ourselves that

must be intentionally restored. Starting with Wéophe Sakéwin this is the critical starting

place in relating to our students (Ammann, Rama, Maka'imoku, & Keamo, 2020).
Wasicu kin pahukhul unyuzapi na nap’unkiyuzapi kin él, takiku unglthapi tkha ¢ha ungnunipi na
hena unkikik&upi kte hé€ha. Wéophe Sakéwin kin hend é €ha thokéye héin unkikikEupi kte,
héchel wayawa kin owic¢hunglahnigapi kte.

Wichéun Thékeca Aye. Mahpiya Lita Owdayawa kin 1889 k’un héhan thokéya yugéanpi,
na hetanhan taku éta hél wayawa kin iwastepi $ni. Othokaheya owédyawa kin Wanap’in Wakhan
Owayawa eyépi na hél wayawa kin wéwasi eya unspéwichakhiyapi na Wanikiya Wéwicala khé
unspéwichakhiyapi. Waniyetu téna hehanyan héchehéin inyanke; tdku Gn henduns ¢hokata
ylzapi na hankéya taki wéwapi-wéunspe unspéwichakhiyapi. Yunkhan, 1960s kin i¢hunhan,
takuku phiya iyukéanpi na yuthdkecapi. Héhan, 6thokaheya Lakhol wi¢héun kin
unspéwichakhiyapi na nakin owachekiye ekta ipi $ni kin tékha ni kéyapi.

Wahéhan|, Mahpiya Luta ekta Lakhéta watnspewichakhiye épi na owdyawa-ithanchan
eya wowasiwichayapi nahan owdunspe ektakta Lakhdl wichéun na Lakhétiyapi kin
unspéwichakhiyapi. 2007 un héhan, owdyawa ekt Lakhdta lyapi Wéawachin eyapi wan kagapi,
héchel wayawa opawinge $akpe eya K-12 wayawapi kin hena iyiha anpétu iyéhila Lakhél’iyapi
kin unspéwichakhiyapi. Héches, owayawa kin héchena tanyan iglithokeéa-hin na lehan|
wayawa kin otakiya iwastepi.

We believe that our students are smarter, stronger, kinder and more respectful knowing

there is a belief system that was handed to them from their ancestors on how to be a

strong Lakhota individual (Ammann, Rama, Maka'imoku, & Keamo, 2020).
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Wayawa unkithawapi kin hunkakepi tha wéwicala kin yunayewi¢hunkhiyapi¢hankhé
sanm waunspe dyapi na sanm was$’ag dyapi na sanm waunsila dyapi na nakun sanm wayuonihan
ayapi i¢hin wané slol’i¢’iyapi na Lakhéta wag’éka héchapi.

Wichothi S’e Waunspewichakhiyapi. Owayawa ekta wichdéun kin tuktétu k’éyas akhilecheca kta
iyé¢heca — owdunspe ektd na thima oémani étu na owéte thima nahan omnihuha-owa él, na
tokheskhe thiyata wayawa kin otunyanpi kin hé¢hehéin owayawa ekta héchetu kta iyécheca.
Mahpiya Lita Owdyawa él, owdyawa kin thiyé$paye s’e hin kta unchinpi, na tuwé kin iydha
ichigluzezepi. Lehanl, Mahpiya Luta ektd, iyéchinka-wéwasi 6ta Gnpi na wadnspewichdkhiya
6tahda hend épi. lyéchinka-woéwasi kin lena thécapi na dta Wasicupi na wikakize$niyan i¢hagapi,
na 6tah¢a Sdpaun owdyawa-wankatuya etdnhan wayawapi na wéunspe ékihunnipi. Hehénl $na
émakha wanzi nain$ ninpa owakpamni-oyanke él waunspewichakhiye hipi na $na tuktétanhan
hipi hé¢i henana ekta khigldpi. Owakpamni-oyanke ekta hipi $ni hanni, 6tahéa téhanni hécha
wanyankapi $ni na atas Ikéé Oyate kin slolwi¢hayapi $ni na okahnigapi $ni. Cha Mahpiya Luta
ekta waunspewichakhiya 6ta kin héchapi na 6ta inS Wasicu eya owakpamni-oyanke ikhiyela
ichagapi na etanhanpi.

Mahpiya Luta ektd lydpi-nim wéechun kin kdgapi $ni ithékab watnspewichakhiye kin
lila ¢6nala Lakhétapi. H6 tkha hé iyépteyapi na nakin O¢héthi Sakéwin Wéokahnige Thanka na
Wdophe Sakéwin kin ahiglepi kin iyohakab, oh’ankhoya thékeca dye. Lehanl wéali okhise
waunspekhiye kin é na waéali thokdhe waunspekhiye kin é na wéali i¢inunpa watnspekhiye kin é
na wdali i¢hizena waunspekhiye kin é na oskate waunspekhiye kin iyiha Oglala Lakhéta
héchapi. Na hé isanm, owdyawa ektd wéwasi nim akab kagapi: wakanla wan é na Lakhéta

wakagapi na lowénpi watnspekhiye (ntphin Lakhétapi). Nakun lehanl, owayawa-ithanéhan kin
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é na owayawa-ithanchan-iyokhihe kin é na owayawa-hukhugéiyela wawdkiye ki iyiha ins-eya
Oglala Lakhétapi. H6 ¢hankhé lehanl, owayawa kin lila wi¢héthi kin iyécheda. Tékhel ehanni lila
ithokeca tkha k’un wana héeca $ni.

We need to talk about it and have the kids ask questions they understand. In this way

the children teach other, and they can take part in Wéophe Sakéwin (Ammann, Rama,

Maka‘imoku, Keamo, 2020).

Lila iwéunglakapi kte hé¢ha na tuwa tanyan okahnigapi $ni ki unkiyungapi okihipi kte.
Wdophe Sakéwin tukté wanzi unspéunkic'i¢hiyapi kin wayawa kin iyiha takaku e¢hdnk'unpi kte
Wdunspe Ekta Oigluhapi. Oigluhapi eyapi kin hé ntnpakiya khapi. Oyate wanzi iglihapi hantans,
iyéchinka waglustanpi okihipi na okablaya unpi kta iyé¢heca. Na héchunpi kin hé tuwéni
wichakhi okihi $ni, hé¢hel wdophe kin yanké. “lyé ithanchani¢’iyapi na walnspeit’i¢hiyapi na
igléayapi, nahan tokhel ¢hinpika iyé iyapi ki¢’unpi na théunyepi kin ogna unpi okihipi,”
(Lomawaima & McCarty, 2006; Wilkins & Lomawaima, 2001 quoted in McCarty & Lee, 2014).
Mahpiya Lita Owdyawa k’un thokéya yuganpi un hetanhan wéunspe ektd igltiha wachin dnpi,
owayawa kin wakhanyeza kin wi¢chdyuwasi¢u wachinpi na wanikiya wi¢ala wi¢hakah wachinpi
éyas.

1960s un héhan, Mahpiya Luta ektd wéunspe iglihapi k’un glué¢hetu wachinpi ¢hankhé
Ikéé Oyate Wounspe eyapi kin hé owayawa-woéwapi él khdyapi. Hé Gn etanhan, iyohakab
owdunspe wanzigzi él, Lakhétiyapi kin é na Lakhdl wichdun kin unspéwichakhiyapi. Na nakun
waali okhise hehantanhan wéali akénunpa hehanyan Lakhétiyapi kin wichakipaganpi kta

kéyapi. Na hetanhan iyapi-num-waunspewichakhiyapi kin hé lila e¢hunpi kta kéyapi.
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Mahpiya Luta iyéchinka-igliha owdyawa hécha. Dakhéta Itékagata makhdpaspe kin iyékiye, hé
éyas takuku makhdpaspe-owayawa na BIE-owdyawa kin e¢hinpi okihipi $ni ¢ha e¢hdn okihi.

My understanding of educational sovereignty is the right to educate one's students or

community as one sees fit, not following the European or Industrial model of education,

which dominant society in American has embraced (Ammann, Rama, Maka‘imoku,

Keamo, 2020).

Wdunspe ekta iglihapi eyapi kin hé 1é¢hel khapi ké¢hanmi: 1kéé Oyate owdyawa wanzi
ekta, oyate kin wayawa kin tokhel ¢hinpika waunspewichakic¢hiyapi okihipi. Na wasi¢u ogna
nain$ Mila Hanska thounyepi ektd ec¢hdnpi $ni kin tékha $ni, na tuwéni hé héchetu $ni kéya okihi
sni.

Owdyawa woechun kin 16 lila thokeda i¢hin owdyawa wanzigzila ekta héchunp-s'e
Lakhél wichéun ogna wadnspewi¢hakhiyapi na Lakhdl’'iya watnspewichakhiyapi nakun. Lé
wankal an i¢hin wayawa kin Lakhétapi kin slolkiyapi kte hé¢ha. Lehanl wéslolkiye kin 1é thiyata
yunayewichakhiyapi $ni ¢hankhé takdmni owadyawa ekta e¢hunk’unpi kta wan hécha. Anpétu
iyhila wakhéanyeza kin i¢hagapi — thanchanpi kin é na thawachinpi kin é na nagipi kin —na
héchel wanwichunyankapi, na taku 6ta kiglégapi wanwichunyankapi, na hé lila wasté.

Na hé isanm, wdiyuthe e¢hiyatanhan, wayawa kin lila tanyan waéchunpi.

Mahpiya Luta ekta, wayawa kin iytha MAP (Measure of Academic Progress) woiyuthe
kin e¢hinwichakhiyapi. Wana waniyetu zaptan héc¢hun-hanpi. E¥’e$ wayawa téna Lakhétiya
okéhtanyan watnspewichakhiyapi hena tanyan ec¢hunpi. Téna wéali i¢iyamni él wayawapi kin
hena wayawapi-wéunspe él Wasicuiyapi-wayawa kin wi¢hihakab owago 6 éwichakihanpi tkha

wiyawapi-wéunspe él iyé owago 2 wichithokab igltstanpi. Téna wéali i¢inunpa él wayawapi kin
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hena wayawapi-wéunspe él Wasicuiyapi-wayawa kin wi¢hihakab owago 7 éwichakihanpi tkha
wiyawapi-wéunspe él iyé owago 5 wichithokab iglustanpi. Téna wdali thokahe él wayawapi kin
hena wayawapi-wéunspe él Wasicuiyapi-wayawa kin wichithokab owago 2 iglistanpi na nakin
wiyawapi-wéunspe él owago 2 wichithokab iglustanpi. Wéali okhise wayawa kin ing wayawapi-
woéunspe él iyliphah 50% ¢hokata igltstanpi na hé hékta waniyetu hehdntanhan akab 38% ¢ha
lila wasté. Nahan waali okhise wayawa k’un wiyawapi-wéunspe él iyiphah 42% iglistanpi na hé
hékta waniyetu hehantanhan akab 23% ¢ha hé khé wasté.

Wayawa eya lehanl wéali i¢iyamni na i¢inunpa él wayawapi kin hena thoka Lakhol’iyapi-
okéhtan owdyawa él wayawapi k’un héhan, éthokaheya wéechun kin iyGthapi na takiku
nahanhcin yuéchetupi $ni nain$ yuwastepi $ni. Yunkhan waali thokéhe él wayawapi ki hend
hihunnipi $ni hanni, owdyawa kin taku 6ta yustanpi na yuéchetupi ¢ha wasté. Hé un
echiyatanhan, lehan! wayawa kin lila oh’dnkhoya waunspei¢’i¢hiyapi. Owdyawa-émakha-okhise
wanzi imahel wakhanyeza kin wayawapi unspéwichakhiyapi na lila iye¢hana iyé¢hinka
wayawapi okihipi. H6 ¢hankhé Wasi¢uiya waunspewic¢hakhiyapi $ni tkha Wasicuiya
iwi¢hayuthapi na lila tanyan e¢hunpi okihipi, tohdnyan Wasicuiya-wayawa kin e¢hinpi kin
waiyehanyan. H6 ¢ha Lakhdl’iya waunspewichakhkiyapi wichoh’an kin lila wasté ¢ha
slol’inyanpi. Yunkhan wéslolye e¢hiyatanhan, wakhanyeza etan hééhel wadnspewichakhiyapi
hantanas, 6thokaheya Wasi¢uiya waunspewi¢hakhiyapi kin hetanhan lila iye¢hana (waniyetu
wanzi adkpaniyan) Wasi¢uiya-wayawa kin khawi¢haphapi na téhanni iyGgnayanpi $ni.

2019-2020 k’un héhan, Mahpiya Luta Hukhugiyela Owayawa ekta, wayawa lila ¢énala
owayawa-ithanc¢han ekta yewichayapi (iyophewichayapi kta ¢ha). lyétans tohanyan wayawa

téna hél yewichayapi kin owa égnaka-hanpi kin hehanyan, héhan wayawa ¢énala héa

90



yewichayapi kéyapi. Na agna, wéiyuthe kin él, waydwa owago thawapi kin 15% wankatakiya ya
$khé. Nakun wana waunspewi¢hakhiye kin 80% Lakhétapi nahan hukhuciyela owayawa
ithanc¢han kin hena iyiha Lakhétapi. Hehantanhan héchetuwanzica hécheca, ¢ha owdyawa
yuldkholyapi wi¢héh’an k’'un hé lila wa3té na dtakiya owdyawa kin iwaste .

Changléska wakhan kin hé iydhlogya 1é unkdkahnigapi: waunspei¢’ichiyapi kin hé
woableze na wéokahnige na wéslolye na wéksape aikhoyake, hend iyuha. Na wakhanyeza kin
waunspeic’ichiyapi ¢hanna Sna taku topa kin hena iydha ogna yapi. Wanlwancala iyaza yapi Sni
tkha miméya, ¢hangléska s’e omanipi. Mahpiya Luta ekta, wayawa kin okablaya ¢hanglégka kin
ogna woksape i¢’ichuwapi okihipi, na hél ihunnipi ¢hanna Sna, sanm iyayapi okihipi.

Nahanh¢in wéwasi 6ta yanké. Thokéya, walnspewichdkhiye kin iyiha Lakhétiyapi kin
unspéi¢’ichiyapi okihiwichunyanpi kta warn yanké. Glahéya iyapi $ni hantans, tanyan théca kin

unspéwichakhiyapi okihipi kte Sni. Wazi Ahanhan Oyanke kin l1él, waniyetu-wikéémna lila 6ta

vvvvv

vvvvv

hena unyuthokeéapi na unytwastepi na kitanhéin wéiwahoye kin ungliotkunzapi.
Wéyuthokeca kin |é takémni thokatakiya wasté kte, na wayawa kin taku 6ta kiglégapi kte.
Thiyo3paye iyéchel i¢hikhoyakapi ¢ha akiblezapi kte, nahan wéwag’ake ikikéupi kte.
Wakhanyeza kin lend ¢ikéik’alapi hehdntanhan, owdyawa ekta Lakhéta iyapi tn

waunspewichunkhiyapi kin hé un hécheca yeld.
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Okaspe 10: Okaspe Ehake

Oihanke-Yuhanskapi kin Othokahe kin:

Ikéé Oyate wdunspe kinhan, iydtans Lakhdta Oyate kin égna, lila wéicagi 6ta hé. Woicagi kin
lend iyapi na wi¢héh’an na wi¢héun na woigluha kin iyiha aikhoyake. Taku un hena lehanl khul
wichoh’an na wi¢hdun na iyapi kin wichakipazuzupi kta ¢ha wasicu kin ahiglepi, na wakhanyeza
na oyate kin atas iwdastepi Sni, cha hena unkiksuyapi. Lehanl owayawa kin él,
wowaunspewichakhiye wan “Culturally Sustainable Pedagogy (CPS)” eyapi ¢ha Un waéchun
waunchinpi, héchel Lakhéta wayawa kin tanyan tha-iyapi na théunyanpi kin unspéi¢’i¢hiyapi

okihipi kte.

Lakhota lyapi kin Wichdéun Chanté kin E:

Lakhota Oyate kin O¢héthi Sakéwin etanhanpi, na wichdéun na wi¢héh’an thawapi kin
Lakhol’iyapi kin kadpéphicasniyan aikhoyake. lyapi kinhan ¢hokata lahéin yanké, na oyate
théunyanpi kin iydha iyapi kin ki¢hi i¢hikhoyake. Tékheskhe hoksi-ichdhkiyapi kin hé é nahan
tékheskhe ¢hannunpa yuha wakhanyan $kanpi kin hé é nahan tokhegkhe Wéophe Sakéwin
ogna ophiit’iyapi kin hé iyapi kin gluha $kanpi e¢é. H6 tkha, lehanl Lakhdtiyapi kin lila khal dye,
i¢hin téna yaglap-s’e iyapi kin kan dyapi na agna wi¢hagnuni unkayapi. Chankhé téskhe

e¢hunk’unpi yunkhan 1é andunptapi kta wan yanké. Sni hantans, taku éta ungnunipi kte.

Lakhétiyapi Glukini Kte F¢in Skanpi na Wéikhuwa:
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Héchetu ¢hankhé Wazi Ahdnhan oyate eya wéyukpi wanzi olépi yunkhan 2012 un héhan
ptaic’iyapi na akhiptan Skanpi kta oi¢’iglakapi. Woikhuwa eya iyékiyapi kin hena lena é: wowasi
etan Lakhdtiyapi ¢ha wichakagapi kte, watnspewichakhiye etan Lakhétiyapi kin
unspéwichakhiyapi kte, na wichdthi e¢hékéhe téna Lakhol'iyapi na Lakhdl wéslolye yuhapi kin
wichdyuotapi kte. Héc¢hel $kanpi yunkhan iyapi kin iyatakuni kte $ni $ni nahan e¢hanl’es

¢hankhahu suta wan kagapi na ec¢hél thokatakiya Lakhdta-iyapi kin §’agya yeyin kte.

Wdéwas’ake kin Thokéa Aye:

Ehanni, 1900s un héhan, Sapaun Owachekiye kin é nahan thunkasilayapi kin lila Lakhdta Oyate
kin napiwi¢hdyuzapi éya$ hankéya wéwas’ake thawapi kin khul dyin na Lakhéta kin é ¢ha sanm
igléayapi. 1970s un héhan, Wanap’in Wakhan Owéyawa eyapi k’un hé phiya ¢hasthinpi na
lehéinhunniyan Mahpiya Lita Owayawa eya ¢hazéyatapi, ¢ha hé wéiwanyanke hécha. Hécha an,
Lakhéta Oyéte kin iyéchinka iglthapi kte kin pathékaheya ydzapi, nahanh¢i Wanikiya-wi¢la

téna owayawa kin él unpi éyas.

Mahpiya Lita Owdyawa lyapi Glukinipi Wi¢héh’an él Chokaya Skanpi:

Mahpiya Lita Owdyawa kin hé wi¢héh’an kin 1é él ¢hokata yanké i¢hin tuwé eya hél wéwasi
e¢hunpi kin é ¢ha éthokaheya wakhanyeza othi wan ekta Lakhdl’iya okahtanwi¢hdyapi ¢ha
kagapi, 2012 k’un héhan. Lé wi¢hdh’an thanka hécha yeld. Yunkhan okhdlakichiye wan
Wakinyan Opha eyapi kin hé ins-eya él $kanpi tkha Mahpiya Lata Lakhétiyapi Wéechun (LLP) kin

é ¢ha thokéye héin yé. 2019-2020 owdyawa-émakha un héhan, lyapi Glukinipi Owayawa Thanka
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eyapi kin hé thoka hél kagapi na wdikhuwa dta kiglégapi ¢hankhé okihiphica kin tuwé k’éyas

wanyanka okihi.

lyapi-Num Wounspe-Othi Kagapi:

Mahpiya Lita Owdyawa ektd lehanl iyapi-nim wéunspe-othi Ginpi, na owayawa lila ¢énala
héc¢hel inyankapi. lyé¢hinka-igluha-owdyawa hé¢ha ¢ha makhépasipe owdyawa na BIE owdyawa
hena ithokeca. Hé¢ha Un), Mahpiya Luta Owayawa lila wasté i¢hin owdyawa unma kin takdku
okihipi $ni éyas Mahpiya Luta ektd okihiphi¢a. Hé¢he$ wéigluha eyapi kin hé lila owayawa kin
hél yanké, na Lakhdta kin tokheskhe iyé ¢hinéa kin wadnspewichakichiyapi ¢hinpi kin ogna

waéchunpi okihipi (Ammann, Rama, Maka‘imoku, Keamo, 2020).

Owayawa Ekta Wokiglege na Wowaunspewichakhiye Aydwastepi:

Mahpiya Lita Owdyawa ekta Lakhdtiyapi kin glukinipi ki hé e¢éla $ni; agna wéunspe 6ta él
wayawa kin tanyan ayapi. Omakha iyohila, Lakhél’iya-okahtan-wayawa kin wéiyuthe él tanyan
waéchunpi, 2020 un héhan, MAP wéiyuthe kin wi¢hak’upi yunkhdan okahtan-wayawa eya wéali
iCiyamni él wayawapi kin henda wiyawa-woéunspe él wayawa -ik¢éka kin wic¢hakiglegapi, owago
ndm Gn), wayawa-wounspe él owago 6 dwichakihanpi éyas. Téna wéali thokahe na icinunpa él
wayawapi kin ins-eya héchel tanyan waéchunpi. Na wdali okhise wayawa kin wayawa-wdunspe

él 38% igluwastepi na wiyawa-wounspe él 23% igluwastépi, waniyetu wanzila él.

Oh’ankhoya Walnspeid’i¢hiyapi na lyapi Yukhapapi:
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Chankhé owdyawa kin gluwastepi na wakhanyeza kin igliwastepi na agna wayawa ki lehan|
sanm oh’ankhoya waunspei¢’i¢hiyapi. Lé wdiwanyanke: wayawa eya wayawapi unspépi $ni ¢ha
owdyawa-6makha wanzila imahel wayawapi unspéi¢’ichiyapi. Na hé isanm, Wasicuiya
iwi¢hayuthapi yunkhan wayawa-ikééka kin tékhel wéiyuthe él waéchunpi kin isanmya tanyén
wachunpi. Okdhtan-owayawa ekta Wasicuiya watnspewi¢hakhiyapi $ni éyas wayawa-ikééka kin
wichakiglegapi! H6 €ha takémni Mahpiya Luta ekta wakhanyeza kin yuphiya

waunspewichakhiya-hanpi.

Lakhéta Woéwasi Wichapatanpi na Taku Wastéste Hiyu:

Mahpiya Lita Owdyawa ekta lehanl wéwasi kin 80% Lakhétapi, na owdyawa inyangkhiye kin
hend iyuha Lakhétapi. Endnni hé¢heda $ni; waunspewichakhiye kin iytha wasicupi tkha. Cha
lehan| lila wasté. 2019-2020 owdyawa-6makha kin hé i¢hinhan, wayawa ¢énala héin owdyawa-
ithan&han othi ektd $i¢dya yewi¢hayapi, nahan woiyathe él, tohdnhanyan wayawa (wéali

okhise-waali i¢izaptan) kin eChunpi kin 15% wankatakiya yé. Lé khili yeld.

Wéehake na Thokatakiya Tékheskhe Kte:

H6 ¢hankhé owdyawa e¢hékehe Lakhdta-iyapi kin kpatanpi na glukinipi wichdh’an kin hé,
iyétan$ Mahpiya Luta Owayawa ektd, tuwé 6ta akhiptanptan $kanpi. Wichéthi ektakta
waéchunpi na owdunspe ektakta nakun oh’anpi, na iyapi-nim wéunspe-othi kdgapi na hena
iyohlogya Lakhdtiyapi Un wakhanyeza kin watnspewichakhiyapi. Owayawa hécha ekta, wayawa
kin yuphiya waé¢hunpi, i¢hin Lakhéta Oyate kin lila §’agya niwachinpi na tékhetu k’éyas iyapi na

ounye kin thokatakiya gluhd manipi kte héin. H6 ¢ha thokatakiya, takdmni owdyawa wi¢héh’an
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kin lena wi¢hunkicipatitanpi kta wan hécha. Na wéunspe echiyatanhan, thiyéspaye na wichothi
kin ¢hokata lah¢in unglizapi kte hécha, na ékowanzila éunki¢hiyapi kte hécha. Héches Lakhéta-
iyapi kin e¢éla unkpatanpi kte $ni, éeye wankatuye lah¢in unglizapi na e¢hél unglukinipi kte.
Lakhétiyapi kin untiwepi, ¢ha thokatakiya, wichdi¢hage oihankewanilya, gluhd madnnipi kta

wan yanké 16.
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Summary in English- Harmony in Education: Integrating Lakhéta Value Systems through the
Wisdom of White Buffalo Calf Woman in a Catholic Parochial Elementary School (2018-2020)
Abstract

This research paper is an inquiry into the school culture at Red Cloud Indian School, a
private Catholic institution within the Pine Ridge Reservation. Central to this culture are the
teachings of the White Buffalo Calf Woman. With roots in ancient wisdom, White Buffalo Calf
Woman bestowed upon the Lakota people laws and ceremonies, guiding them towards a
harmonious and purposeful existence.

This research delves deeply into the multifaceted layers of this unique educational
environment, employing qualitative methodologies to demonstrate the beliefs, practices, and
values of Red Cloud Indian School. After a review of the history of Red Cloud Indian School, the
research focuses on the school culture since the implementation of Wéophe Sakowin, a
culture-based plan for behavior enhancement in the fall of 2018, and the implementation of
Lakota medium education. The period covered in the research begins in the Fall of 2018 and
ends in the completion of the 2020 school year.

By shedding light on the school culture, this research contributes to a nuanced
understanding of Indigenous education and its intersection with Catholic teachings within the
context of the Pine Ridge Reservation. Additionally, the findings hold potential implications for
educational policy and practice, offering insights into fostering culturally responsive pedagogies

and nurturing inclusive learning environments in similar settings.
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Chapter 1: Nurturing Lakota Identity:

The Story of Red Cloud Indian School

The education of Lakota students is a delicate balance between preserving the culture
and healing from historical trauma. Red Cloud Indian School, situated in the expansive Pine
Ridge Indian Reservation of South Dakota, offers a beacon of hope amidst a tumultuous past.
Rooted in the teachings of the White Buffalo Calf Woman, this private Catholic institution aims

to empower Lakota youth through culture-based education.

The Lakota people have a rich history of resilience in adversity. Their spiritual beliefs and
connection to the Great Plains have withstood the test of time. Prayer, holistic wellness, and a
commitment to a higher power are central to their way of life. However, the arrival of foreign
settlers brought about significant change as the United States government sought to assimilate

Native American tribes into mainstream society through boarding schools.

These institutions, epitomized by Captain Richard H. Pratt's infamous slogan of "Kill the
Indian in him and save the man," inflicted deep wounds upon generations of Native children.
Stripped of their cultural identity, language, and autonomy, students faced unimaginable
hardships. Yet, amidst the darkness, educators and administrators emerged with a mission to
provide education and opportunity, offering glimmers of hope for the future. Red Cloud Indian
School, formerly known as Holy Rosary Mission, embodies this complex legacy of assimilation

and cultural resilience. Established in collaboration between the Catholic Church and the
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federal government, the school initially aimed to foster Indian-white relationships. Over time, it

evolved into a bastion of Lakota cultural revitalization.

Red Cloud Indian School is at the forefront of efforts to preserve and promote the
Lakota language and culture. The school recognizes the significance of language in preserving
cultural heritage and has implemented a comprehensive K-12 Lakota language curriculum. By
introducing a new orthography and second-language learning curriculum across all classes, the
school ensures that Lakota language learning and ultimately revitalization are fundamental
aspects of its educational framework.

Red Cloud Indian School is devoted to preserving language and culture and collaborates
with neighboring institutions to foster a community-wide movement toward language
revitalization. This is especially important since the average age of Lakota language speakers in
the region is around seventy. The average life span on Pine Ridge Reservation is sixty eight.

The school's mission focuses on the overall well-being of its students. By embracing a
educational system prioritizing language and cultural sustainability, the school provides
students with academic knowledge and nurtures their sense of identity and belonging.
Initiatives like the Lakota language curriculum empower Lakota youth to reclaim their heritage
and build a brighter future.

Red Cloud Indian School is an outstanding example of the ongoing struggle for cultural
preservation and educational empowerment within Lakota communities. By honoring the
teachings of the White Buffalo Calf Woman and embracing the richness of the Lakota language
and culture, the school stands as a testament to the resilience of the human spirit. As Lakota
youth continue to walk the halls of Red Cloud Indian School, they carry with
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them the legacy of their ancestors, infused with hope, resilience, and the promise of a brighter

tomorrow.
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Chapter 2: Fostering Cultural Resilience:

Exploring Lakota Education and Cultural Revitalization

A complex web of social, cultural, and political factors shapes the education of Native
American students. These include language, race, social class, and tribal sovereignty, which
intertwine to create a unique educational landscape for Indigenous communities. Despite
federal oversight, Native students face significant challenges in achieving academic success,
leading to ongoing discussions about the need for transformative approaches to education. This
paper delves into the historical context, challenges, and promising practices surrounding Native
American education, emphasizing culturally based education (CBE) and culturally sustaining

pedagogy (CSP) in fostering educational sovereignty.

The history of Native American education is fraught with difficulties, stemming from the
legacy of assimilationist policies that culminated in the establishment of Native American
boarding schools in the late 1800s. These schools aimed to eradicate Indigenous cultures and
identities by forcibly removing children from their families and suppressing their languages and
cultural practices. The philosophy behind these schools sought to assimilate Native American
children into Euro-American culture. Despite subsequent reform efforts, such as the Meriam
and Kennedy Reports, assimilationist education persisted, perpetuating intergenerational

trauma and cultural loss within Indigenous communities.
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Amid many challenges facing Native American communities, culturally based education
(CBE) has emerged as a transformative framework deeply rooted in sovereignty and cultural
sustainability principles. CBE integrates Indigenous artistic practices, languages, and knowledge
systems into educational curricula, focusing on recognizing and respecting the unique cultural
heritage and values of Native communities. Scholars, such as William G. Demmert, have
conducted research that highlights the positive impact of CBE on academic achievement,
dropout rates, and overall well-being among Native students. CBE aims to empower students
and nurture their cultural identities by grounding instructional practices in culturally relevant

contexts, fostering a sense of pride and belonging within educational settings.

At the heart of the discourse on Native American education is culturally sustaining
pedagogy (CSP), which goes beyond cultural responsiveness to foster linguistic, literate, and
cultural pluralism within schools. Unlike assimilationist approaches, CSP embraces students'
diverse linguistic and cultural backgrounds, creating a learning environment that honors and
celebrates cultural diversity. By integrating Indigenous perspectives, languages, and knowledge
into educational practices, CSP promotes educational equity and ensures that Native students

thrive academically and culturally.

To gain a deeper understanding of the implementation of culturally grounded
education, qualitative methodologies have been employed to offer valuable insights into the
experiences of educators and students within Indigenous communities. The research focused
on institutions like Red Cloud School, a Catholic parochial elementary school located on the

Pine Ridge Reservation, examing the influence of Indigenous cultural values on school culture

102



and academic outcomes. Through participant observation, interviews, and school data analysis,
the research sought to understand the transformative potential of culturally based education in

nurturing educational sovereignty at Red Cloud Indian School.

The research done at Red Cloud School has demonstrated that the journey towards
educational sovereignty for Native American students demands a holistic approach that centers
their cultural identities and values within educational frameworks. Culturally based education,
sovereignty, and cultural sustainability principles offer a promising educational equity and
empowerment pathway. By embracing culturally sustaining pedagogy and fostering
partnerships with Indigenous communities, schools can pave the way for transformative

change, ensuring that Native students thrive academically, culturally, and holistically.
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Chapter 3: Preserving Lakota Language and Culture:
A Journey of Revitalization
The Lakota language is an essential aspect of Lakota culture, serving as a vital link to
ancestral wisdom and a means of transmitting cultural heritage. Despite language revitalization
challenges, including a decline in fluent speakers and the influence of English, dedicated efforts
are underway to preserve and revitalize the Lakota language. These efforts are grounded in a

deep commitment to cultural sovereignty.

Historically, the Lakota people were organized into seven subgroups within the Seven
Council Fires, each distinguished by a distinctive dialect and a traditional territory. The Lakota
language was a sacred bond connecting individuals to their ancestors and cultural identity. The
average age of fluent Lakota speakers has surpassed 70, and the number of speakers has
dwindled, particularly among younger generations. This poses a pressing threat to the survival

of the language and Lakota identity.

Table 1, page 29 depicts the significant decline of the Lakota language over the past few
decades, accompanied by demographic changes on the Pine Ridge Reservation. Despite the
initiation of revitalization efforts, Lakota language loss remains a critical issue, requiring
comprehensive strategies to reverse the trend and cultivate a new generation of fluent
speakers. Initiatives such as the Oglala Lakota Plan, a community plan that was initiated by
Thunder Valley, prioritize language revitalization as a top priority, emphasizing the importance
of promoting fluency among young Lakota speakers and creating supportive language

acquisition and usage environments. Goals of Lakota language revitalization efforts include
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advancing language expectations, fostering a Lakota-speaking workforce, and increasing access
to immersive language learning experiences. Institutions like Thunder Valley CDC have
spearheaded initiatives to establish Lakota immersion daycares and schools, providing
immersive language environments for young learners. Additionally, partnerships with
educational institutions and community organizations have facilitated adult language learning

programs, empowering individuals of all ages to reclaim their linguistic heritage.

The recognition of Lakota, Dakota, and Nakota as the state indigenous languages of
South Dakota in 2019, serve to highlight the significance of preserving and promoting native
languages in the state. Linguists and anthropologists of the past, such as Eugene Buechel and
Ella Deloria, have contributed to documenting and conserving the Lakota language through
written texts and phonemic orthographies. Additionally, audio recordings and linguistic corpora

have aided ongoing research into language change and preservation strategies.

To revitalize native languages successfully, standardized language norms and writing
systems must be developed, providing educators with consistent frameworks for language
instruction. While the Lakota language has undergone significant changes, it remains crucial to
maintain linguistic integrity and accuracy in immersive language education settings. Adapting to
evolving linguistic norms and contextual needs is imperative for ensuring the Lakota language's

vitality and relevance in contemporary settings.

The journey of Lakota language revitalization embodies a profound commitment to
cultural sovereignty, intergenerational resilience, and linguistic diversity. Lakota communities

are reclaiming their linguistic heritage and revitalizing the language for future generations by
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fostering collaborative partnerships, embracing innovative pedagogies, and honoring ancestral
knowledge. Emphasizing the interconnectedness of language, culture, and community in the
ongoing journey of revitalization is the Lakota proverb "Mitakuye Oyas'in" —"We are all

related".
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Chapter 4 - Embracing Tradition:
The Story of White Buffalo Calf Woman and the Seven Sacred Laws of the Lakota
The Lakota community, with a profound respect for the natural world and the
abundance of cultural teachings, has always cherished the Seven Sacred Laws as sacred
principles. At the center of Lakota customs lies the White Buffalo Calf Woman's tale, whose
teachings gave her people spiritual guidance and wisdom. By exploring the Seven Laws' timeless
values and modern-day importance, we discover a remarkable heritage of empathy, sagacity,

and reverence, which remains a cornerstone of Lakota identity and perseverance.

Story of White Buffalo Calf Woman:

Long ago, during a time of famine, the Lakota people faced starvation. In a desperate bid to
save his tribe from hunger, a wise chief dispatched two young scouts to hunt for food in the
vast wilderness. As they ventured forth, their eyes scanning the horizon for signs of game, they
beheld a remarkable sight. In the distance, amidst the rolling plains, the silhouette of a human
emerged. Drawn by curiosity and hope, the scouts hastened towards the mysterious apparition.
As they drew nearer, the figure transformed into a vision of beauty—a young woman draped in
the purest white buckskin, her dark hair cascading like a midnight waterfall, and her eyes
gleaming with an otherworldly luminescence. Yet, one of the scouts, his heart consumed by
desire, whispered to his companion his intention to claim the woman as his own. Ignoring the
cautionary words of his friend, who sensed the sacredness of the woman's presence, he
approached her with less than honorable intentions. As the man embraced the woman, a
swirling cloud of white enveloped them, cloaking their forms from sight. When the mist

dissipated, only the woman stood amidst a heap of bones—the remains of the ill-fated scout
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who dared to defy the sacred. The remaining scout, gripped by fear and uncertainty,
instinctively reached for his bow, ready to defend himself against the perceived threat. Yet, to
his astonishment, the holy woman beckoned him forward, her voice resonating with an
otherworldly calmness. Assured by her words and the purity of her gaze, the scout approached
the woman, his apprehension gradually giving way to awe and reverence. He sensed a profound
connection to something greater than himself in her presence—a force transcending the
physical world's boundaries. With gentle yet resolute grace, the woman revealed herself as
wakhan—imbued with spiritual and supernatural powers. She imparted to the scout a sacred
mission: to heed her instructions, gather his people, and prepare for her imminent arrival. In
the ensuing days, the scout dutifully relayed the woman's message to his tribe, summoning the
Council to convene and orchestrating a grand feast in anticipation of her coming. True to her
word, the holy woman appeared before the assembled tribe, bestowing on them seven sacred
ceremonies and the timeless wisdom of the seven holy laws. In a gesture of profound
significance, she presented the Lakota people with a wrapped bundle, unveiling within it a
sacred pipe—the embodiment of their spiritual connection to the divine. With reverence and
gratitude, the tribe embraced the teachings of the holy woman, vowing to honor the sanctity of
life and the interconnectedness of all beings. Before departing, the wakhan woman offered a
final promise: to return to her people in their time of need. As she vanished into the horizon,
her form morphed into that of a majestic white buffalo calf—a symbol of hope, renewal, and
the enduring legacy of White Buffalo Woman, whose presence continues to guide and inspire

the Lakota people today.
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According to Lakota oral tradition, the arrival of the White Buffalo Calf Woman marked a
transformative moment in the history of the Lakota people. White Buffalo Calf Woman brought
the sacred pipe to the Lakota, as she imparted the Seven Rites and Seven Sacred Laws to guide
future generations. The seven sacred laws (wéophe $akéwin) are at the core of the educational

program at Red Cloud School that is the topic of this research.

The Seven Sacred Laws are:

1. Woéwachantogndke (Generosity/Love): Central to Lakota culture is the principle of
generosity, exemplified by sharing freely with others. This law emphasizes the
importance of contributing to the community's well-being through acts of kindness and
compassion.

2. Wodksape (Wisdom): Wisdom gained through a lifetime of learning and experience lies at
the heart of Lakota teachings. Understanding the natural world, spiritual values, and the
sacred way of life is paramount to embodying this principle.

3. Wodwaunsila (Compassion/Kindness): Compassion towards those in need or distress
underscores the interconnectedness of the Lakota community. Emphasizing empathy
and assistance for the vulnerable ensures the tribe's continuity and well-being.

4. Wodyuonihan (Respect/Honor): Respect for oneself and others, rooted in honoring
individual rights and achievements, forms the cornerstone of Lakota values. Leadership
is earned through respect, not subservience, fostering a culture of mutual reverence

and dignity.
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5. Woohitike (Bravery/Courage): Personal bravery in the face of fear is celebrated as an
essential virtue in Lakota culture. Through stories and teachings, courage is instilled
from childhood, reflecting a commitment to facing life's challenges with strength and
resilience.

6. Wowahwala (Gentleness/Peace): Inner peace and balance, achieved through harmony
in physical, spiritual, emotional, and mental realms, are highly valued in Lakota culture.
Demonstrating humility and spiritual humility fosters a culture of tranquility and
respect.

7. Woéwachantognake (Generosity/Love): Contribution to the well-being of others through
acts of kindness and sharing lies at the heart of Lakota values. By nurturing a spirit of

generosity, the Lakota ensure their community's continued existence and prosperity.

For generations, the Lakota people have looked to the teachings of the White Buffalo Calf
Woman and the Seven Sacred Laws for guidance and wisdom. In contemporary times,
preserving these traditions has become increasingly difficult. Historical trauma such as the
forced assimilation of Lakota children in boarding schools have caused traditional values and
practices to fade away. Nevertheless, there are ongoing efforts to revitalize and reclaim Lakota
culture. Cultural preservation initiatives and culturally rich language immersion education
programs have been instrumental in keeping the legacy of White Buffalo Calf Woman and the

Seven Sacred Laws alive, inspiring resilience and renewal among the Lakota community.

Contemporary survival and use of the story of White Buffalo Calf Woman and the Seven

Sacred Laws is a testament to the Lakota people's enduring resilience and cultural richness. By
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embracing these timeless teachings and upholding the principles of generosity, wisdom, and
compassion, the Lakota continue to forge a path of spiritual growth and community well-being.
As we honor the legacy of White Buffalo Calf Woman, may we draw inspiration from her
wisdom and guidance, and may the Seven Sacred Laws illuminate our journey towards greater

understanding, harmony, and respect for all living beings.
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Chapter 5 Education Landscape on Pine Ridge Reservation:
A Comprehensive Overview

Education is a cornerstone of community development and cultural preservation on the
Pine Ridge Reservation, where various K-12 schools cater to the needs of the Lakota. From
Bureau of Indian Education (BIE) operated schools to tribally controlled institutions and private
academies, the education system on Pine Ridge reflects a complex interplay of historical,
governmental, and cultural factors. In this chapter, we will explore the diverse educational
landscape of Pine Ridge Reservation, examining the roles and responsibilities of various
stakeholders and the unique challenges and opportunities faced by educators and students

alike.

Pine Ridge Reservation boasts 17 K-12 schools, each with a governance structure and

educational philosophy. These schools can be categorized into several types:

1. The Bureau of Indian Education directly manages BIE-operated schools and is
responsible for implementing federal education policies and procedures.

2. Tribally Controlled Schools: These institutions operate under the sovereignty of tribal
governments and receive funding from the BIE or other government agencies. They
have greater autonomy in shaping their educational programs and priorities.

3. State Public Schools: These schools are funded and operated by state authorities and
serve Native American and non-Native American students within the reservation

boundaries.
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4. Private Schools: These independent institutions offer alternative educational
approaches and cater to specific cultural or religious communities within the

reservation.

The Bureau of Indian Education is central to administering and funding education on the
Pine Ridge Reservation. As federal law mandates, the BIE oversees all education functions
within the Office of the Assistant Secretary-Indian Affairs, including managing BIE-operated
schools and allocating resources to tribally controlled schools. While the BIE provides essential

financial support, it faces criticism for bureaucratic inefficiencies and inadequate funding.

The Indian Self-Determination and Education Assistance Act of 1975 marked a significant
shift towards tribal sovereignty in education. This legislation empowered federally recognized
Indian tribes to assume greater control over their educational systems, establishing tribally
controlled schools and formulating culturally relevant curricula. By exercising their inherent
sovereignty, tribes on Pine Ridge Reservation have sought to reclaim their educational

autonomy and promote cultural revitalization and self-determination.

Despite the diversity of educational options available on Pine Ridge Reservation, significant
challenges persist. Limited funding, inadequate infrastructure, and high rates of poverty pose
barriers to academic achievement and student success. Additionally, the legacy of historical
trauma and cultural assimilation continues to impact educational outcomes and perpetuate
disparities within the reservation community. However, amidst these challenges, there are also

opportunities for innovation and collaboration. Initiatives such as the Lakota Waldorf School
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and Pine Ridge Girls' School demonstrate the potential for alternative educational models to

empower students and promote cultural resilience.

The education system on Pine Ridge Reservation is complex and shaped by historical,
governmental, and cultural factors. While challenges abound, there is also tremendous
potential for positive change and transformative impact. By fostering collaboration, honoring
tribal sovereignty, and centering cultural revitalization, educators and community leaders can
work together to create a more equitable, inclusive, and culturally responsive educational

system for future generations on Pine Ridge Reservation.
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Chapter 6 - Red Cloud Indian School:
Nurturing Lakota Identity and Academic Excellence
In the Pine Ridge region of South Dakota, Red Cloud Indian School stands as a symbol of
cultural resilience and educational empowerment. Since its establishment in 1887 by the
Society of Jesus, this private Catholic institution has played a pivotal role in shaping the lives
and futures of countless Lakota students. Originally known as Holy Rosary Mission, the school
has evolved into Red Cloud Indian School, embracing the rich cultural heritage of its students
alongside a rigorous academic curriculum. Here we will explore the history, structure, and
transformative journey of Red Cloud Indian School, highlighting its unwavering dedication to

preserving Lakota identity and fostering academic excellence.

Chief Red Cloud's leadership laid the foundation for what would become Red Cloud
Indian School. As he was facing the challenges of reservation life, Chief Red Cloud recognized
the importance of education and invited Catholic missionaries, including Jesuit Father Pierre
Jean De Smet, to establish schools that honor Lakota traditions while providing academic
training. In 1887, Holy Rosary Mission opened its doors as a boarding school, marking a new era

in Lakota education.

In its early years, Holy Rosary Mission followed a model of on-reservation boarding,
emphasizing vocational training and religious instruction. While the Jesuits and Franciscan
Sisters worked to educate Lakota children, challenges arose due to the imposition of English

language instruction and the prohibition of Lakota language and cultural practices within the
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school walls. Despite these obstacles, Holy Rosary Mission earned a reputation for academic

excellence and disciplined rigor, earning the moniker of the "Oxford of the Plains."

Beginning in the mid-20th century, the Holy Rosary Mission underwent significant changes in
response to shifting societal attitudes and educational philosophies. School authorities
recognized the need for a more culturally responsive approach and began incorporating Native
American studies into the curriculum. In 1969, the school was officially renamed Red Cloud
Indian School, signifying a renewed commitment to honoring Lakota heritage and identity.

Since the name change Red Cloud Indian School has embarked on a transformative
journey toward cultural revitalization and language preservation. The school established a
comprehensive Lakota language plan and launched a groundbreaking Lakota immersion
program, recognizing the importance of preserving the Lakota language. These initiatives, have
resulted in success in language acquisition and cultural resurgence, ensuring that future
generations of Lakota students will continue to embrace and celebrate their heritage.

Red Cloud Indian School stands in the heart of Pine Ridge Reservation, embodying the
spirit of cultural pride, academic excellence, and community empowerment. From its
beginnings as Holy Rosary Mission to its current role as a leader in Indigenous education, Red
Cloud Indian School remains steadfast in its commitment to nurturing the minds, hearts, and
spirits of Lakota youth. As it continues to evolve and adapt to the changing needs of its
community, Red Cloud Indian School will remain a source of inspiration and empowerment for
generations to come. The school's success in promoting cultural pride, academic excellence,

and community empowerment is significant in Lakota education.
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Chapter 7 - Wéophe Sakéwin:
Cultivating School Culture for Transformative Change

In 2004, Birgil Kills Straight, an Oglala Lakota elder, and Steven Newcomb, Shawnee-
Lenape scholar and author, proposed an Oglala Lakota Constitution, which emphasized
Woélakhéta - a spiritual way of life-based on the Seven Laws (Wéophe Sakéwin) gifted to the
people by White Buffalo Calf Woman. This framework was a guiding light for Tamera Miyasato,
a Mdewakantan Dakota, who returned to Pine Ridge School after being away for two decades.
Her exposure to the teachings of Wéophe Sakéwin sparked a profound shift in her approach to
classroom management and school culture. Through this chapter, we will explore how
Miyasato's adaptation of the Wéophe Sakdwin principles transformed the educational

landscape at Pine Ridge High School and Red Cloud School.

Upon her return to Pine Ridge School, Miyasato encountered unexpected challenges in
classroom management. However, after a conversation with her mother and exposure to Birgil
Kills Straight's teachings, she was inspired to integrate the principles of Wéophe Sakéwin into
her classroom practices. Recognizing the need for a holistic approach, Miyasato developed the
Wdophe Sakéwin in the Education Setting (WSES) framework, which offers a roadmap for

transformative change within educational institutions.

Central to Miyasato's framework are the Four Ps: People, Policies, Practices, and
Patterns. By prioritizing the voices and experiences of educators, students, families, and
stakeholders, Miyasato emphasizes inclusivity and diversity within the school community.

Aligning policies with core values and instructional practices ensures a supportive and nurturing
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environment for all learners. Implementing practices prioritizing social-emotional well-being
and academic achievement fosters a culture of inclusivity and success. Finally, fostering positive
patterns of interaction over time cultivates habits that promote transformational change and

collective responsibility.

The Seven Components of Wéophe Sakéwin provide a robust framework for
transforming education. Educators can navigate challenges and foster an inclusive learning
environment by prioritizing traits such as patience, tolerance, and flexibility. Miyasato's
implementation actions focus on testing alternatives and prioritizing warm demands to address
problematic practices and policies. By trusting the change process, educators can create a

transformative learning environment.

Wdophe Sakéwin offers a way to decolonize education and center Indigenous voices
while dismantling oppressive systems. The WSES framework challenges traditional notions of
education by prioritizing sustainability, equity, and inclusion. By decolonizing policies, practices,
and patterns, educators can create learning environments that value all students' diverse

identities and experiences.

The integration of Wéophe Sakéwin principles represents a shift in the way we
approach transformative change in education. By embracing the Four Ps and applying the Seven
Components, educators can create inclusive, empowering learning environments that honor
Indigenous wisdom and promote academic success. As Red Cloud School has navigated the
complexities of education, it has let us look to the teachings of Wéophe Sakéwin for inspiration

and work towards a future.
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Chapter 8 - Cultivating Wéophe Sakéwin:
A Journey of Implementation at Red Cloud School
Red Cloud School's dedication to revitalizing the Lakota language and preserving its
culture is deeply rooted in the principles of Wéophe Sakdwin. White Buffalo Calf Woman gifted
these Seven Laws to the Lakota people The school has been promoting the Lakota language and
culture through initiatives like the Lakota Language Project which began in 2007 and the Lakota
immersion program which began in 2017. The school's implementation of Wéophe Sakdwin

from 2018 to 2020 marked a significant milestone in its journey towards holistic education.

In 2016, Red Cloud’s Elementary School started the Iyapi Glukinipi Owayawa Thanka
(the Revitalizing-Their-Language School), a Lakhéta language immersion program created with
Thunder Valley Community Development Corporation. It began with five kindergarten students,
one fluent elder, a linguistic expert, and a classroom instructor. English-language curricula were
translated, and new lessons focusing on Lakota culture and history were developed. As the year
progressed, pedagogical methodologies were refined, and a syllabic reading method was
adopted. This approach to teaching reading was inspired by the syllabic reading method used in
Nawahiokalani‘Opu‘u School in Hilo, Hawai'i. As a result, a large percentage of students were
able to read by the end of the first semester of their kindergarten year, leading to immediate
success in reading for learners. In 2017, five more students joined, bringing the total enroliment

to 10.

By 2018, Red Cloud's decision was to enroll all incoming students in Lakhéta-medium

education, not just a select group of previous immersion daycare attendees. An immersion
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model was implemented with a 90-10 structure, where 90% of instruction was in the Lakota

language and the remaining 10% of English was used only in Religion class.

To achieve this transition from a conventional educational model to one rooted in
Lakota values, the school took a holistic approach to curriculum development. The Lakota
Language Project (LLP) laid the foundation for a comprehensive K-12 Lakota language
curriculum, instilling cultural pride and identity in students. However, the school also
recognized the need to extend the reach of Wéophe Sakéwin beyond the classroom and

incorporate it into every aspect of school life.

From 2018-202 through practical implementation strategies, Red Cloud School
embraced Wéophe Sakéwin and infused Lakota values into its culture. Daily rituals like morning
prayers, smudging ceremonies, and singing the sacred song of White Buffalo Calf Woman
became integral parts of the school day, fostering a sense of spiritual connection and reverence

for tradition.

The Seven Laws of Wéophe Sakéwin were woven into the fabric of school life, guiding
students and educators alike in their daily interactions. Each month, a different law was chosen
as the focal point, with all-school meetings held to introduce the law and celebrate students
who exemplified its principles. Bulletin boards adorned with posters displaying the Seven Laws

served as constant reminders of the values upheld by the school community.

Red Cloud School adopted a positive-based discipline approach grounded in Wéophe

Sakéwin teachers used a program called Class Dojo to acknowledge students who
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demonstrated adherence to the monthly law. The curriculum was enriched with stories from

Lakota folklore, providing cultural context and reinforcing the teachings of Wéophe Sakéwin.

To ensure successful implementation, staff members participated in monthly training
sessions and received mentorship from experienced educators. Weekly staff meetings fostered
reflection and collaboration, developing a shared understanding of creating a Lakota-centered
classroom culture. From 2018 to 2020, implementation of Wéophe Sakéwin at Red Cloud
School represented a transformative journey towards holistic education rooted in Lakota values
and traditions. Through practical strategies, daily rituals, and ongoing professional
development, Red Cloud School created a nurturing environment where students could thrive
academically, culturally, and spiritually. As the journey continues, Red Cloud School has
remained committed to upholding the teachings of Wéophe Sakéwin and empowering future

generations of Lakota leaders until the present time of this writing.
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Chapter 9 Nurturing Educational Sovereignty:
Red Cloud School's Implementation Analysis
At Red Cloud School, integrating traditional culture, language, and academic rigor into
the curriculum and culture represents a profound commitment to educational sovereignty and
holistic student development. Through a comprehensive analysis of the implementation
process, this chapter explores the school's approach to cultural infusion and pedagogical

alignment.

Central to Red Cloud School's educational philosophy is a deep reverence for Lakota
culture and traditions. Those features are embodied by the medicine wheel's four quadrants
representing spiritual knowledge and a connection to everything in the universe. The quadrants
guide curriculum development and instructional practices, encompassing the seasons, life
stages, elements, and animals. By infusing traditional cultural elements into every aspect of the
curriculum, the school fosters a sense of cultural pride and identity in its students while

maintaining academic rigor.

Red Cloud School maintains a cohesive school culture through shared expectations and
norms across classrooms, hallways, and shared spaces. This ensures a supportive and nurturing
environment for all students, fostering a sense of belonging and community among students
and staff. The school's unified approach to school culture creates a safe and welcoming space

for all.

Educational sovereignty lies at the heart of Red Cloud School's current mission,

empowering the community to govern and educate its students according to its values and
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beliefs. Red Cloud School has been exercising educational sovereignty, challenging
assimilationist practices and advocating for the right to self-determination in education. Red
Cloud School is committed to preserving and promoting indigenous knowledge and traditions

by embracing the Lakota language and culture.

The Red Cloud Elementary School's approach of infusing culture and aligning pedagogy
has remarkably impacted student achievement and success. Standardized testing data reveals
that students in the Lakota immersion program are testing above grade level in Math and are at
grade level or higher In 2020, Red Cloud school conducted the MAP (Measure of Academic
Progress) test, including all students. Immersion 3rd graders scored 6 points below their peers
in reading but 2 points ahead in math. Second graders were 7 points behind in reading and 5
points ahead in math. First graders were 2 points ahead in both reading and math.
Kindergarteners met the grade level median in reading with a 38% increase from the previous
year and showed a 23% increase in math proficiency. The new pedagogical approach enhanced
students' learning speed, enabling them to outperform or match their peers in English-medium
classrooms, demonstrating the effectiveness of the immersion education. Additionally, there
were fewer principal visits in the 2019-2020 academic year, and there was a significant
improvement in test scores.

Red Cloud School is an example of educational sovereignty and cultural revitalization for
Lakota communities. By incorporating traditional culture, language, and pedagogy into its
curriculum and culture, the school empowers students to excel academically, socially, and
culturally. As Red Cloud School remains committed to promoting educational sovereignty and

holistic student development, it paves the way for a brighter future for Lakota education.
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Chapter 10 - Revitalizing Lakota Education:

A Journey of Cultural Resilience

Lakota education has long been characterized by a complex web of challenges, including
the preservation of language and the protection of tribal sovereignty. At the core of these
obstacles is the urgent need to safeguard and promote Lakota culture, with its language as a
cornerstone. The Lakota language is infused with vital cultural practices, spiritual traditions, and

moral codes that inform every aspect of Lakota life.

To address these challenges, a collaborative effort emerged on the Pine Ridge Indian
Reservation in 2012 to revitalize the Lakota language. This effort centered around a core group
of language advocates aimed to reclaim and celebrate the Lakota people's linguistic heritage,

recognizing its profound value in safeguarding cultural identity and sovereignty.

One of the critical institutions spearheading this revitalization effort has been the Red
Cloud Indian School. Formerly known as the Holy Rosary Mission, the school underwent a
transformation in the mid 20" century, reflecting a shift towards local input and cultural
autonomy. By embracing a Lakota Language immersion educational system as its primary
method for instruction in the elementary school, Red Cloud School has moved away from
conventional mainstream English medium educational models of Lakota education, aligning

with the principle of educational sovereignty.

At the core of Red Cloud School's pedagogical approach is a unique curriculum that

integrates Lakota culture and science through the medium of the Lakota language. This holistic
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approach to education nurtures students spiritually and mentally, fostering a deep connection

to their cultural heritage while equipping them with essential academic skills.

The Red Cloud School's culturally and linguistically rich immersive educational approach
has led to remarkable academic successes. From 2018-2020, total Lakota immersion was
implemented, expanding one grade level each year, starting with kindergarten. Before this, a
Lakota medium track had been introduced in 2015 alongside English medium classrooms.

In 2018, Lakota immersion students took their first standardized tests, and their
performance in math and reading was compared to two groups: (1) their peers in previous
years who were in the English medium classrooms, and (2) the remaining English medium
students who were being phased out as Lakota immersion expanded. In both comparisons, the
Lakota immersion students demonstrated excellent results.

As of the 2024-25 school year, the school provides Lakota immersion for all students
from kindergarten through grade 5. Starting in grade 5, English is introduced as a subject
taught through English and in grade 6, there is one Lakota immersion classroom and one
English medium classroom. Even at this stage, immersion students outperform their peers on
English medium assessments when compared to other schools on the reservation.

The syllabic reading method, observed at Nawahiokalani‘opu‘u in Hilo, Hawai‘i, has
been highly effective in Red Cloud School's Lakota immersion program. By breaking words into
syllables, kindergarteners achieve independent reading in Lakota after one semester, mirroring
successes seen in Hawaiian immersion. This approach strengthens Lakota literacy, creating a
solid bridge to English literacy, with immersion students excelling in both Lakota and English
assessments.
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e Hau/Han, tanyan wanchiyanke! e Wanyanka yo/ye.
e Hinhanni wasté! e Thima ki¢cho wo/we.
e Tanyan yahi e Thiydpa thadpu kin oyuspa yo/ye.
e Tanyan wanchiyanke! e Thiydpa kin nathdka / e¢hél iyéya
e Toéskhe yaun he? / Toniktuka he? yo/ye.
o Ogle $6ka glu$ldka yo/ye. o Napé oyuspa yo/ye.
e Wdgnake el otkékiya yo/ye. e Phdskil oyuspa yo/ye.
e Wodiuha (nithdwa) kin mak’a wo/we. e |yotkeye él 6gle Sdka kin otkékiya
e Thiydpa kin yugan yo/ye. yo/ye.
Thattye Tépa
e Waziyata - Thathanka Oyate/Pté Oyate
e Wiydhinyapata - Hehaka Oyate
e Itokagata - Wamakhagkan Oyate/Hinhan Oyate
e Wiydhpeyata - Wakinyan Oyate-Stinkawakhan Oyate
o Wankatakiya - Wanbli Gléska Oyate
e Makhatakiya - Phezita Oyate/Wahinheya Oyéte

Okaspe Sintéyapi A — Owayawa Waunspekhiyapi Kin Wéali K-2

Wayawa hihunnipi
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Owayawa Wéophe

Owechinhan nazinpi ithanchan (kin)
Owechinhan (i)nazin pe.

Wdyuonihan glithanin po/ pe.

Napé kin owanizila gluza po/pe./Ekichipathanpi $ni yo/ye/ Aki¢hiyustan po/pe.

Owantzila yanka po/pe.

Odkanke kin kahunhunzapi $ni ye. / Woslal e¢é yanka pe.

Ahitunwan pe.
Oakanke kin pasléhan mahél iyékiya pe.

Waéaphapi $ni yo/ye. / Tuwéni waaphe ¥ni.

Wanéhtakapi ni yo/ye. / Tuwéni wanatake $ni.

Waéyapi $ni yo/ye. / Tuwéni waéye 3ni.

Oh’an napiwi¢hayuzapi

Tanyan echanun/ Yuphiya e¢hanun
Tuwd gluthanin he?
yagluthanin ¢ha
philamayaye!
Anpétu iyohila wéophe $akéwin
yagluthaninpi kta hecha.
Kichiwastecake po/pe:
lyépheniyanpi kte

Si¢dya iyénc’ye
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Wdophe

Tuwéni waaphe $ni

Tuwéni thima inyanke 3ni
Tuwéni wak6ah’ol iyéye $ni
Tuwéni pacég iyéwichaye $ni
Tuwéni wayahtale $ni
Tuwéni wadstegla Sni

wokakize kin taku he?



e Thiydpa ektd dwechinhan (i)ndZin

pe.

Oaphe-iyawa Woéeyela

e Chazéyal Wéwa yo/ye

e Wayawapi Ehanl

e Owayawa Anpétu
Wéophe Sakéwin

e Wdyuonihan

e Woéwachinthanka

e Wachantognake

e Woohitike

Taku zaptan un waaunblezapi kin

e Nunge un Sna waanaungotanpi.
e |Std un Sna wawanunyankapi.

e Napé kin owanZzila Sna ungluzapi.

Zaptan mak’u wo/we!

® wawanyang ista

® andagoptan nunge

sevy .

Chantéyuza - 1

e Lé Anpetu kin téskhe yaun hé?
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John thokéya mani/yin kte.

Thankal Ungkatapi kte
E¢hékche Wowasi EChunk’unpi kte

Tékehinyan Skatapi lyéhantu

Wodksape
Woéwaunsila

Woéwahwala

[6gmus Sna unyankapi.
Zaptan mak’u wo/we. / Napé

makaskapa yo/ye.

abldkela napé

inila iha



e cChantébluze

e Lé anpétu kin Chantemasice

e lowachin/imapuze/masni/makhéte

e Ibligkin/¢hantémasice/machanze/wamatukha
e Lé anpétu kin winyan wan waste.

e Lé winyan kin Lo¢hin/ipuza/sni/khata

e Lé wicasa kin lyuskin/¢hantesica/¢hanzéka

Chantéyuza - 2

e wawanyang ista e ablakela napé

® andgoptan nunge e inilaiha

sevy .

Woéwasi (Wéwapiska) Wéechun

e od6waptaye tokhah’an kin e¢hékéhe égnaka yo/ye.

e Wodeye kin aphiya yo/ye. Wi¢hdiye tokhah’an kin e¢hékéhe égnaka yo/ye.
e Wodiyawa tékhah’an kin e¢hékehe égnaka yo/ye.

e Wodeye kin yustan yo/ye.

e Wodiyawa woeye kin yustan yo/ye.

e Wodayupte aiyopteya kin owa yo/ye.

e Wichoiye kin lend okaspe aiyopteya kin echékéhe ognaka yo/ye.

e [tdwapi kin lend okaspe aiyopteya kin echékche ognéka yo/ye.

e \Wodayupte aiyopteya kin 6homni i¢azo égle yo/ye.
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e Wodeye kin aphiya yo/ye.

e Woiyunge kin tanyan ayupta yo/ye.

e [téwapi kin oZzugzula wiyun wo/we.

° kin lend dwechinhan égnaka/owa yo/ye.

e [tdwapi kin lend yuksa nahan okaspe aiyopteya kin e¢hékche égnaka yo/ye.

e \Wodgligleya kin aiyopeya yustan yo/ye.

Hinhanni Miméla Yankapi

Tuwa hi he?>>>>> Lél wahi “Lél wahi.”

Waunspekhiye: (Chazé) tuktél inhe? _(Chazé) Tuktél un he?

Waydwa: “Lél wahi, Lél wahi,”
Waunspekhiye: TéSkhe yaun he?

Wayawa: Lila tanyan waun.
Walnspekhiye: fyotaka yo/ye, [yotaka yo/ye.

Tanyan wanchiyanke!

“Lé anpétu kin Mia ins hehanl”

Wdéwasi / wiyawapi wowapi wawdkiye

e wakaska yuze e wiyawapi wowapi wawokiye
e iytile wawdkiye e thaté ayata
e thiyopa yuza e haipazaza pasli
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oyunke wawadkiye

Anpetu kin lé tokheca he?

owinza wawokiye

e Anpétu kin 1é tokheca he? Thaté
e Thankal magazu he? W3 hinhé
e Hiya magazu $ni. Osni
e Okhate Masté
e Mahpiya tho Hanhépi
e Kitanla mahpiya Hinhanni
e Magazu Anpéchokaya
e PO
Hayapi
e (Chazé)_taku un he? e Ogle nain$ dgle $6ka (Un he?)
e [Skdahuhanska nains hanpa (un he)? ® Lé anpétu kin égle S6ka ayahi he?

e Unzoge nains unzoge ptécela (Un

he)?

Wiyawap Waéwapi

e Lehanl wiyawapi kin taku he?

e Wiyawapi kin é él anpétu téna yukhan he?

e Wiyawapi anpetu idkewanzi kin taku anpétu (kta) he?
e Wiyawapi kin |é él anpétu wakhan téna yukhan he?

e (Wophila anpetu) kin tdku anpetu (kta) he?

e Wiyawapi kin lé anpétu ehakela kin taku anpétu kta he?
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e Lé anpétu kin wiyawapi anpétu kin owa yo/ye.

Wiyawap Wéwapi Wéiyawa

e Wiyawapi kin lé é. e Wana thankal (Ié¢heda): .
® Lé anpétu kin . e Hinhanni kin kte.
e Htélehan . e Makhéunchage kin lehén| é.

Oaphe-iyawa

e Hinhanni Miméya Yankapi e Ptayela Wayawapi

e Echékcéhe Wayawapi e Wiyawa Wdunspe

e Thankal $katapi e E¢hunpi, Wéunspela
e Woéwapi e Thokhanl Waéchunpi
e Wodophe Sakéwin e Wapasi Wéunspe

e Wichokan Wétapi e QOyate Wounspe

Thathanka kin téskhe ki¢’un he?

® Anpétu kin |é tékheca he?

e Thathanka téskhe haunkicathinpi kta he?

e Waphdstan na dgle $oka na napinkpa kichin kta he?

® Magazu hanpa nains mastéhanpa ki¢’un kta iyécheca he?
® Lé anpétu kin Gnaskala iyohanzi kichin kta he?

e Lé anpétu kin Thathanka nunwin okihi he?

Waydawapi Wichoiye

® oOwaptaye e Hosnala
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wichdiye e Woadiyunge ikazo

obéwa e sabyus’e

Sabuse e Wikhdiye i¢hi¢’uya
oyublaye e Wanii

wichdiye hanke e Tobna

Wothaze (tuwa, tuktél, taku) e Woéwikakhe
Wéskan e Waiyukcan
Wodeye e Wawiyungapi
Ki¢hiyawapi e Woyakapi

wowapi azu

Woéwapi Kaga ligluthapi

Letanhan e Hetanhan

Lehanyan e Hehanyan

Wichdéoyake Wowiyunge

Wighdoyake él tuwa éphapi he?
Wichodoyake él tdku e¢hétu he?
Wichooyake kin tuktél echétu he?
Wichooyake kin tohan echéca he?
Takuwe héchetu he?

Tokheskhe héchetu he?

Taku iyokhiheya echétu kta ilukéan he?
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e Takuwe léchetu he?
e Nis-eya hé¢hhehin waéchanun kta nachéca kha he?
o Wichodoyake kin Ié téskhe ¢hantéluza he?

e Oihanke kin wastéyalaka he?

Itéwa oyaka wichoiye

e (Cik'ala °
e gmigméla °
e sutd °
e phansphanzela °
e -StakA °
® zizipela

Wichdoyake wanii owa yo/ye.

e QOyate wi¢habluha. °
e Wichoiye bluha. °
e Oko bluha. °

Wapahi Oléwan
Wapahi po/pe, Wapahi po/pe, lyiha wapahi po/pe.

Skal unkiglustanpi ¢hanna walnhpahipi s’a yeld. Heyyyyy

Wapahi po/pe, wapahi po/pe, lyiha wapahi po/pe
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blobldya

Owa ye/pe
Phan3phanzela s’elé¢heda
Cik’ala s’elé¢heca

Tké s’elécheca

Tuktétu wan bluha.
Woéwapi azu bluhd

Odwa wastéste bluha



Wodechun/Wdunspe unkiglustanb ¢han waunpahipi s’a yelo.Heyyyyy

Napé Gluzazapi

Napé gluzaza yo (ye), napé gluzaza yo (ye).

HaipaZaza khé e¢has Gn wo (we).

Wana gluzaza yo (ye). Tanyan gluzaza yo (ye). Heyyyyy
Wana glicd wo (we). Napé glaskapa yo (ye).

Wané kpakhinta yo (ye), Napitakaha kho.

Wana niglustan yelo (ye). Tanyan e¢hdnun weld (we). Heyyyyy.
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Waéchekiye

Hinhanni Waéchekiye

Thunkasila, Wakhanthanka, hinhanni kin [é anpétu wasté wanzi iwachin-unniyanpi. Hé¢hel taku

wastéste ecéla unkakhiphapi kte. Ungiunlapi na dunkiya po/pe. Mitak’ oyas’in.

Wichokan Waéchekiye

Thunkasila, Wakhanthanka, wéyute wastéste unki¢agapi na wana iyata iyéunyanpi kta ¢ha

wophila unkéniciyapi.

Mitak oyas’in.

Owadyawa Ehakela Wochekiye

Thunkasila, Wakhanthanka, owayawa anpétu wasté warn unkigludtanpi ¢ha wéphila unkéyapi.

Na wana tanydn unkagla po/pe. Mitak oyas’in.

Phezihota

Lé phei héta héeha.

Phezi hota kinhan owé 6ta kto.

PheZi héta un $na ¢hanlasniunki¢iyapi.

PheZi héta un $na aphiunki¢’iyapi

PheZi héta un $na wachéunkiyapi. Wachéunkiypai ¢hansna otdkuye eya ihéya unkiyayapi
henda wi¢hunkiksuyapi. Wana wanagiyata unpi, éyas héchena wéwichunkiyakapi.
Thokéya phezi héta kin unkicupi na apé kin unyuslapi.

Hehanl Sna l1é¢hunp-s’e unpagmigmapi.

Ohén wané phe?i héta kin aglagla yeyapi na émna pe.
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e Wastémna lawapi he?

e Wana phezi héta kin 1é phankéska él éungnakapi kte.

e Na wana zil’dnyanpi

e Ho wana iyékichiya pe.

e Tak tékhunk’unpi he?

e Tak tékhunk’unpi kin tuwéhcin slolydyapi he?

e - PheZi héta wanzi zitin naing zite $ni hantans, oémna echiyatanhan thokéa hé ayablezapi

he?

Hinhanni Waétapi

e Wana watapi iyéhantu. e wiyatke

e Loyachin he? / Inipuza he? e Chingka kin wana kpamni ye/yo.
e c¢hinska e WanZigZzi wichak’u we/wo.

e wichaphe e _ (etan)yachinhe?

e waksiskokpa e  wasteyalaka he?

e waksica e _ chidu.

e Wastéyalaka he? e Akhé hunh yachin he?

e lyltha ye/yo. Wastéyalakin kte séce! e Niglustan he?

Thankal (TPR)

Natd, hinyéte, ¢hankpé, si

Simon Heyé

Woskan:
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e inyankA e Hohotela

® psicA e Oslohe

® psipsil mani e (Odpsipsicapi
e iglthomni e Thapa

® naiin e \Wata

e vyankA e Waglula

e nunwAnp e Owdskate

e yunkA e Hundhomni
e istipmA

Wayawa khiglapi:

e Ogle $6ka ki¢’uin we/wo.

Hanpa ikikéu we/we.

Toksa hinhanni kin

Hanhépi wasté yuha ye/yo.

Hénpa kin tuktél yaglusloka he? / Hanpa kin tékhayed’un he?

Woiyopastake

e Tanyan echanun! e Wichincala niwaste.
e Tanyan ehé! e Hoksila niwaste.
e Wasté kstd/yeld!

. wanyanka po/pe; Lila tanyan waéchun!

I PB4

[ ]
°
Q.
<
D
3¢
(@11
>
Q
D~
<
Q
@
D
>
[N
S
—+
Q
S
-+
O~
=~
3¢
Q
wn<
3.
S
[
]
2,
z.
S
D
(@]
>
o
=
=
(@]
<
o
B
®

145



Thihépiya

® Anpétu Tokca Thihépiya e Wa4chanteyuza Thihépiya
e Wadiyawa Thihépiya o Wichitowapi Thihépiya
e Odwaptaya Thihépiya

Wéophe Sakéwin

WOWAUNSILA

“Wahpdnice kin Unsiwic¢hala po. &chin iyiha waunhpani¢api k’'un, na héhan, hena tnsiunlapi na

6éunkiyapi.” - Naca Isnala, Scili

Tékheskhe Wéwaungila ungluthaninpi

Tuwa tékhehcin ¢hantésice hantans, awécibleze.

Na tak tékhamun kin wégnakin na tuwé kin hé thokdhewaye.
Tékéa kin imungin na wachinthangya anawagoptan.

Tuwa oglusice hantans, awéciktunze amigluha.

Tuwa tékhehdin wachinmaye hantans - wamakhaskan e$a - 6wakiye.

WOYUONIHAN

“Tuwé kin iyiha ohéwichala po, éyas tuwéni ithdkab iglihukhudiyélapi $ni yo. “- Wahpé S3,

Isanathi Dakhota

Tékheskhe Wéohola ungluthaninpi

Tékhel makhuwapi kta wachin kin iyééhehéin tuwé k’éyas wichawakhuwa.

Tuwé k’éyas tanyéla wowichawakiyake s’a.
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Wakanke ¢in na tha wéiyaksape kin tanyan anawi¢hawagdptan s’a.
Mithitakuye na mithdyate kin ohéwic¢hawakila
Tuwé kin iydha ohdmalapi

Wodohola bluha ¢ha tuwé k’éyas yuphiya owakhuwa.

WOUNSIIC'IYE
“Ikeéé wichaska kinhan wowitan yuha éyas nakun wéunsii¢’ive yuhd mani. Wakhanthanka
ithokab wah’ani¢’ila $ni, nain$ oyate kin wi¢hiwankab i¢ila $ni. “ - ohiye $'a, Isanathi Dakhéta
Wéunsii¢’iye eyapi kin hé tuwén iwankab i¢’ilapi $ni. E¢hanles ¢hanlwasteya wawdkiyapi na
tuwé k’éyas wankal un na yudnihan phica kéchinpi. Wéunsii¢’iye yuha mayani hantans, tuwéni
lagice $ni, nain$ él ini¢’igle $ni. Na nakun niglatan $ni kin toka $ni taku wakhanthanka ni¢’u kin
hend un wéphila luha, na henbanyan initan.
Tokheskhe Wounsii¢’iye unglathaninpi

® Tuweé k’éyas ohdwala na bludnihan

e Owadglusice hantanas, migluwaste.

e Waokiye wachin kta ¢hanna iStéce Sni wala.

e Taku k’ éyas él tanyan echun wachanmi, éyas tuwéni imakimna wachin na un hé¢hamun
sni.
® Waphils bluha éyas takuni un miglatan 3Sni.

e Wounsii¢'iye kin hé taku 6ta unspémakhiye.

WOOHITIKE

“Wichunt’e ikhéphesniyan un po.” - Wahpé $3, Isanathi Dakhéta
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- Wéohitike eyapi kin hé taku wokhokpheke éyas §’agya khiazinpi na ¢hantet’insya itéheyapi,

tokhehdin woinapheke éyas. Naing taku othéhika ka&’un endyakiyin nains khigléyakiyin kte héin

éyas blihéni¢’iyin na ithuseka yakihelake. Nahan takunl téhanni ilithe ni éyas iniha6n$ni ilithe

hantans, hé woohitike hécha. Nains tékhel oyaglusicin na un wachinyeyaye sSni éyas akhé echun

wabchanni kte hécha. Na Wakhanthanka wachinyaye hantans, wéwicala kin hée igluzeze

waéchanun oyakihi.

Tokheskhe Wéohitike unglathanipi

Khophewagla nain3 waghinyewaye 3ni khés blihémi¢’iye.

Chantéwakihi $ni s’elé¢heda hantans, migla¢hantet’inZin na akhé waskan
Ikhéphesni wawibluthe.

Taku wagludna hantan, itéhewayin na woakiktunze wala.

Wakhanthanka wachinwayin na e¢hél wag’agmic’iye.

Wanblake wéskate

...... wanblake.

Wadyatunwanpi kin ichunhan, i¢azopi e¢é akanl nazin po/pe.
wanyankapo/pe.

Lila tanyan waéchun!

Ipayeh ¢haéyagle

— siyéte, sipha, siyéte, sipha

I¢azopi kin 1€l ahi-6pha yo/ye/po/pe;

oiyokiphi yelé/ksté!
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° wanyanka
e po/pe; Lila tanyan waéchun!
e Ipayeh ¢haéyagle
e siyéte, sipha, siyéte, sipha
e I&azopi kin Iél ahi-6pha yo/ye/po/pe;
e oiyokiphi yelo/kstd!
thaw¢hin glusnipi
waléga thawachin glusnipi
e waléga iydtanyala iyukéan ye/yo.
e waléga wanzi odwa hécheca ¢ha iyukcan po/pe.
e Lila niyapi na waléga s’e nat’ins’i¢’iy po/pe.
e Héchai¢ilapi na IéChunps’e istd yuakagal nazin, yanka/yunka po/pe; tinskoya
naya6zinpi/nunkapi s’elécheca he?
e Oniya nahél gluza po/pe. Wénci, nanpi, yamni
e Naniphopapi! Pégan po/pe.
Khal yunka thawachin glusnipi
e lyuha khul iydnka po/pe.
e [Stogmuza po/pe.
e Sipha kin nat’inskiya po/pe, wéan¢i, ninpa, yamni, t’at’akiya po/pe.
e Hu kin nat’inskiya po/pe, wanci, nanpa, yamni, t’atakiya po/pe.

e Napé kin nat’inskiya po/pe, wanci, ninpa, ydmni t’at’akiya po/pe.
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e kin nat’inskiya po/pe, wandi, nunpa, yamni, t’atakiya po/pe.
e Than¢han kin ataya nat’inskiya po/pe, wéangi, ninpa, yamni, t’atakiya po/pe.
Phiya ilagyA
® Anpétu iyohila taku ota phiya waéilag’unyanpi wastéke.
e Un&i makha tha-anpétu oiyokiphi
® Lend phiya wailag’unyanpi!
e Léchunp-s’e Unéi makha nadnkicizinpi unkdkihipi...
e Taku phiya wéilag’unyanpi hantans, lilah¢in waunyusotapi $ni, mni e$a.
e Taku phiya wéilag’unyanpi ¢hanna, taku thanigni unydthecapi, wéwapiskana 7anzan na
maswognaka na mnihiha suta esasa.
e Wodwapbska unk’unpi hantans, hehanl phiya woilag’ unyanpi unkdkihipi.
e - Maswdgnaa na Zanzan unk’unpi hantans, hehanl phiy6a wéilag’unyanpi unkdkihipi.
e Mnihuha sutad wégnaka unk’tnpi hantans, hehanl phiya wéilag’ unyanpi unldkihipi.

Owayawa Woéyuha

thiydpa kin yugan e oadkanke

thimda oémani e phoskil oki¢hiyuspapi
tanyan yahi e Wiyaskabye

thiyépa thaspu e Thithahepiya

ogle S6ka e Wiyukse

iyotkeye e Chanwiyowa

nape ki¢hiyuzapi e Wicazo Spaye
iyusloke ® Mnisapa Wicazo
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Wiiyuthapi
Wdwapiska

Akanwowapi

Hipi kin

otkékiya
thidpa kin yuhan yo/ye
wanyanka yo/ye.

thimd kiché wo/we.

thiyépa thaspu kin oyuspa yo/ye.

wayatke / unwéya

wahpe khalyapi
wakhalyapi

mni

waksica
mnikaphopapi
hanpi
blookpanla
asanpi suta

aguyapi saka

e Taku latkan yachin he?

lyécheda nains thokeca he?
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Mnidgnake

[tégin

thiyopa kin nathaka/echél iyéya
yo/ye.

napé yuza yo/ye.

phoskil oyuspa yo/ye.

lyotkeye él dgle Sdka kin otkékiya

yo/ye.

Wakhalyapi etan yachin he?
Han, wakhalyapu etan wachin
(yelo/ksto)

Hiya, wakhalyapi takuni wachin sni
hanpi etan yachin he?
Han, hanpi etan wachin (yelo/ksto)
hiya, hanpi takuni wachin sni
Mni etan yachin he?

Han, mni etan wachin (yelo/ksto)



Lena tukté wanzi odwa thokeca he?
Lena tuktena oowa iakhilecheca he?

Wamakhagkan tuktena akhile¢hedapi kin hena ekta éwichapazo wo/we.

------ ekta épazo wo/we.

Wamakhagkan tuktena wi¢hithokec&api kin hena ekta éwicthapazo wo/we.
Cikéik’ala ektd é(wicha)pazo wo/we.

Thankthanka ekta é(wi¢ha)pazo wo/we.

Odwa akhilecheca ekta é(wi¢ha)pazo wo/we.

Odwa i¢hithokeca ektd é(wi¢ha)pazo wo/we.

lydha akhile¢helya thanka(pi) he?

lyaha odwa dkhile¢heca(pi) he?

lydha ipahlal tékhetkiya étunwan yanka(pi) he?

Tukté wanzi ipayeh étunwan yanka he?

Akhile¢heéa/ i¢hithokeéa.

Akhile¢heca. *

[€hithokeca. **

Odwa kin/ekta/echiyatanhan akhilecheca.
Od6wa kin/ekta/echiyatanhan i¢hithokeca.
Akhinskokeéa. (Akhinskokéa)

Othénka kin/ekté/e¢hiyatanhan i¢hithoketa.
Ounchage kin/ekta/echiyatanhan akhilecheca.

Ounchage kin/ekta/echiyatanhan i¢hithokeda.
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e Akhiyenakeca. (Akhiyenakéa)
e Toéna yukhé kin/ekta/echiyatanhan i¢hithokeca.
e Ipahlal(ya) yanké.
e (¢hi¢’uya yanké.
e *3khile¢heca - dkhiyecheca
e ** {thithoketa - i¢hithokéa
Mazasala
e kaspapi okhise e Sokela
® mazasala e kaspapi
Ounchage
e Miméla- e Wadiyawa hanké
e Obldthun e Opawinge etdnhan (ténakeca)
e Obléthun Hanska e Wdiyawa wotakuye
e Qise Yamni e Wiotkunza
e Obléthun Kaitebya e Wiyusna
e Obld Zaptan e Waslta
e Miméhan e Opapun
e Phéstola e Miméla opépun
e Oblé Sakpe e Miméla oglakinyan
e Waylphagapi e Miméla oglakinyan okhise
e Wayuconalapi e Otinskoya
e \Wodiyawa owakse e Ha otinskoya
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e Wodokhan
e Wodwankatuya
e Wodiyawa akanlkanl waylUphagapi
e Wadiyawa akanlkanl wayuconalapi
e Wayuotapi hanskA
e KhiwayusSpapi hanskA
Wikéémna Ophiye
e Wadiyawa izaptanptan unyawapi kte.
e Wadiyawa inumnumpa unyawapi kte.

e Wadiyawa wikéémnamna unyawapi kte.

e Wadiyawa iwikéemna ninmnunpa unyawapi kte.

e Wadiyawa idpawingege unyawapi kte.

Wétu Wowahokunkhiye

e Wétu Channa Sna

Kic¢hi yudtapi

Un khiydaspapi

5+ 5 =10 - Zaptan akab zaptan kin
wikéémna

5 —2 =3 —Zaptan yamni yuhéyab i¢

kin yamni

e Nagi Wichakichopi, Wakinyan Agli / Wakinyan Wichaki¢hopi

e I$tawichayazan Wi anpétu iwikéemna ninpa: Wichincala Sakéwin (wichahpi optaye)

o Weétu ahi ¢hanna Iéchel ohdlapi: Hinhan Kaga Paha iyahanpi na Sna Wakinyan kin

wichaki¢hopi. Heydkha kin é ¢ha lé¢hunpi. Channinpa okpagipi na ¢hanli

waunyanpi na Sna Wakinyan kin oyate kin unsiwi¢halapi kta ichéwichakiyapi.
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Wakinyan kinhan wéwakhan na wéwa$’ake yuha $kanpi ¢ha unkablezapi. Wic¢héni
unk’dpi na akhé wichdni unkhipi okihipi, Ié¢hel: Magazu ahipi na e¢hél makha kin
yuspdyapi. Hé¢hel Un¢i Makha yukinipi na wakpa na wakpéla kin oZdyapi, na hena un
unnipi. H6 éyas nakun unktépi okihipi. Wakhangli un unkat’api okihipi, ¢hankhé lila
wokhokphekapi. Hé¢ha un wakhan wic¢hunlapi.

Heydkha kin ¢hanli waphahta kagapi na éna ¢hannunpapi na tépakhiglé Siyéthanka
glazdpi. Hena wanbli hoht un kagapi, nainé phehan hohu, i¢hin phehan hena Wakinyan
kin takawichayapi Skhé.

Woéunsii¢’iye — Ik¢é wichasa na ik¢é winyan heunchapi ¢ha unkakiblezapi na Wakinyan
kin unkisanm was’akapi.

Hetanhan wikéémna ninpa sanm $aglégan-¢han yunkhan Phesla ekta unyanpi na $na
zintkdla kin phiya wichunki¢hopi. Wasna okage tépa unkaipi na sSna hél ¢hannunpa
unkdpagipi. Lehanl Wakinyan na magazu un makhasitomniyan wai¢hage. Phedla ektd
wachékiye unkipi kin hetdnhan wikéémna ninpa sanm $aglégan-¢han hanl Lakhéta kin
hanblé¢heyapi na ap’6i¢’iyapi na akih’ani¢’iyapi. Na hé iyohakab, Wi Wanyang Wachipi
makhounghage kin iyaye.

Wichoéh’an kin 1é wéiyaksape wan aikhoyake: lehanl wéwag’ake wasté yukhin naing
wowas’ake $i¢a yukhé; unkis unkiyepi.

Lehan! pheti kin akhé makhd él uyé. PheZi kin hinaphin kta €han hoksi¢ala wan thokd hi
uya ¢ha hé iyéeheta. lwaste éyas Un&i Makha yugé na ophi-3ni na yazan. Na akhé phézi

kin uya ¢han wéwas’ake aikhowake. Cha lehanl unkéablezapi na wéwahwala yuha
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maunnipi kta wan hécha. Na unsiunkichilapi na tanyan unkichi¢huwapi kte hécha, i¢hin
iyuha takdaunkichiyapi.
€hangléska wakhan kin
Changléska wakhan kin Ié taku he, na taku khapi he?
Changléska kin 1é taku ounchage yukhan he?
Takuwe wéyuonihankin hé thokaheya unkiksuyapi he?
Iglionihanpieyapi kin hé taku khapi he?
Toékheskhe waunyuonihanpiunkdkihipi he?
Wéwathantognakeeyépi kin hé taku khapi he?
Tékheskhe wéwachantognake ungluthaninpi unkdkihipi he?
Wihpeyapieyapi kin hé taku khapi he?
Wéksape eyépi kin hé taku khapi he?
Tokheskhe woksape yuha ophiunkic’iyapi he?
Woéohitike eyapi kin hé taku khéapi he?
ToékhesSkhe woohitike yuha unskanpi unkdkihipi he?

Changlégka él, o6wa tdpa kin tuktéktel $na égnakapi he?
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Okaspe Sintéyapi An — Pte San Win Lakhétiyapi/Wasicuiyapi

First Appendix — The story of White Buffalo Calf Woman
Ehanni, winyan wakhan wan “Pté San Win” eéiyapi k’un hé makhata hi na Lakhéta Oyate kin

Ptehincala Channutnpa kin hé unkahipi, na inyan ¢ik’ala wan miméla ¢ha khé unk’upi $khé.

Long ago, a sacred woman named “White Buffalo Woman” came to earth and brought the

Buffalo Calf Pipe to our Lakota people, and she also gave us a particular round stone, it is said.

Wichoéh’an thokdhe — Nagi Gluhapi kin — unspéwichakhiye, na él ¢hanninpa na inyan k’un
ilagyapi kta kéya $khé. Na nakun wi¢héh’an $akpe toksa slolyapi kta kéya $khé.

She taught them the first ceremony — the Keeping of the Soul — and she instructed that the pipe
and the stone be used in that ceremony, it is said. And she said that the people would know six

additional ceremonies.

Yunkhan iyaye ehanl heya $khé,

And as she went, she said:

“Makhd otn¢hage tépa kte ye. lyéna makha otnchage théca wan hi ¢han, wanéhiyankapi kte

ye. Na i¢itopa kin henala kinhan, waglihunni kte ye,” eya skhé.

“There will be four ages. Whenever a new age arrives on the earth, | will see you. And when the

fourth has finished, | will return,” she said.
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Na oyate kin Wéophe Sakéwin eyapi kin lena unspéwichakhiye: Wéwachantognake,
Wéwaunsila, Wéyuonihan, Wéwachinthanka, Wéwahwala, Wéohitike, na Wéksape. Lena un
Lakhdta Oyate kin ophii¢’iyapi kta kéya $khé.

And she taught the people the Seven Values: Generosity, Compassion, Respect, Patience,
Gentleness, Bravery, and Wisdom. The Lakota People would behave according to these values,

she said.

Nahdan Wi¢hoéh’an Sakéwin kin iyaha wi¢hakipazo na unspéwichakhiye: Nagi Gluhépi,
Hunkayapi, Inikagapi, Hanblé¢heyapi, Wiwanyang Wachipi, 18nathi Awi¢halowanpi, na Thapa
Wankal Yeyapi kin hé. Na waunspewichakhiye kin hé iglustan k’'un héhan, iyayin kta igluwinyeya
Skhé.

She also showed them and taught them the Seven Sacred Ceremonies: the Keeping of the Soul,
the Making of Relatives, the Sweatlodge, the Vision Quest, the Sundance, the Womanhood
Ceremony, and the Throwing of the Ball. And when she had finished those teachings, she

prepared to depart.

Yunkhan akhoketkiya iyaye kin ichinhan, ungnahelaka winyan éni, ée kipté. Pté sapa hingnin na
hehan! pté wan $agi ¢ha i¢’ichaga $khé. Yunkhan pté zi hingnin na ehédkela pté san wan
heyatakiya inyanka ¢ha wanyéankapi khé. Yunkhan mahpiya él dthaninsni dya $khé.

While she was walking away, suddenly she was not a woman anymore, but had become a

buffalo cow. She turned into a black buffalo and then made herself into a reddish buffalo. Next,
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she became a yellow buffalo and lastly, she became a white buffalo, running off towards the

hills as the people watched. And then she disappeared into the sky.

Channunpa wakhan wan wi¢hak’u k’un hé phah kin inyansa e¢héda, i¢hin hé makha kin
iyachinyan kagapi $khé. Nahan phahu kin hél thathanka pha wan pagdpi, hé wahutopa kin
iyachinyan kagapi $khé. Na nakun sinté kin pséhtin ¢han, hé makha él wai¢hage kin iyachinyan
kagapi Skhé.

The sacred pipe which she gave the people had a bowl made from red pipestone, made like that
to represent the earth. Into the bowl was carved a buffalo bull’s head, in representation of the
four-legged ones. And the stem was made of ash wood, in commemoration of all that grows

upon the earth.

Yunkhdn tuktél phahu kin sinté ki¢hi é¢hiphe kin hél, wanbli wiyaka akénum otké, i¢hin he
zintkdla kin iyuha iyachinyan héchel kagapi skhé. Na inyan miméla k’un hé ins-eya inyansa
echéda, na agnd miméla $akéwin él owd yanka gkhé. Héna Wichéh’an Wakhan Sakéwin kin
iyaChinyan owapi skhé.

Where the pipe bowl and stem joined one another, twelve eagle feathers hung, made that way
in honor of the various bird nations. The aforementioned round stone was also made of red
pipestone, and seven circles were drawn on it. Those were said to represent the Seven Sacred

Ceremonies.
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Lakhéta wanzi Channinpa Wakhén kin Gnpa ¢hansna, iyé iyankhala katinyeya Wakhanthanka

hdyekhiya $khé. Cha wichoh’an wakhan wanzi e¢hdnk’unpi hantans, él ¢hannunk’unpapi $khé,
Ohinniyan.

Whenever a Lakota person smokes the Sacred Pipe, it is said that he sends his voice directly to

the Great Mystery. For this reason, whenever a sacred ceremony is performed, the pipe is

always used.

Oléwan wan Pté San Win thoka ahiyayin na lehdnhunniyan unkahiyayapi kin 1é é $khé:

This is the song which the White Buffalo Woman first sang, and which we sing to this day:

Niya thaninyan mawani ye...

| walk with visible breath...

I¢hin oniye thanin eyé k’un hé ¢hannunpapi ¢han $6ta izite kin hé é ¢ha kha gkhé 16.

The visible breath that she was speaking of is said to be the smoke that comes out when the

pipe is smoked.
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Okaspe Sintéyapi B - LLP Woéawachin Waali Okhise etanhan Waéali Akénunpa Hehanyan.
2" Appendix Lakota Language Program (LLP) Comprehensive K-12 Curricular Learning Goals

LLP Comprehensive K-12 Curricular Learning Goals

Red Cloud Indian School - Mahpiya Lita Owayawa

Our curriculum is a comprehensive one, meaning that the learning goals in each grade are
dependent upon what was learned the year prior. This “looping” continues throughout the
entire curriculum. In order for your students to be prepared for the next grade, they should
demonstrate at least 80% proficiency with each of these learning goals. Below is a general guide
of important skills your students will learn at each grade level. Some objectives will be

emphasized more than others; some skills may be taught which are not listed.

Lower Elementary Grades k-4

The focus in kindergarten is speaking and understanding, not reading and writing. Repetition is
key.

e Kindergarten students will be able to:

o Ask and answer questions about their names.

o Ask and answer questions about greetings.

o Count using numbers 1-10.

o Recognize basic colors (red, blue, white, etc.).

o Identify basic classroom objects (desk, paper, etc.).

o Name basic kinship terms (nuclear family).

o Identify basic, common food items (milk, fruit, etc.).

o Identify everyday clothing items (shirt, shoes, etc.).
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o Recognize common places in the community (school, church, etc.).

Speech and meaning are still most important, though students should begin writing in First
Grade.

e First Grade students will be able to:

o Distinguish between gender specific endings relating to questions.

o Count using numbers 1-20.

o Recite and identify all 40 alphabet letters.

o Expand upon prior knowledge and vocabulary of classroom objects, colors, kinship terms,
food, and clothing.

o Identify parts of the face (nose, mouth, etc.).

o Express how they are feeling (happy, sad, etc.).

o Identify parts of the body (head, arm, etc.).

o Identify animals (dog, cat, etc.).

o Use question words “what” and “who.”

Students should now be writing and using simple sentences; responding to spoken prompts
becomes increasingly important for Second Graders.

* Second Grade students will be able to:

o Expand upon prior knowledge and vocabulary of classroom objects, colors, kinship terms,
food, and clothing.

o Count using numbers 1-100.
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o Use question word “how much/many.”

o Identify and describe modern school/historic community sports and games

o Use enclitics: ktA $ni he/hwo, and ye/yo.

o Identify the days of the week and use common time expressions (morning, night).
o Discuss objects in relation to proximity (this, that).

o Describe what they do, need, and have.

Students should now be able to use a variety of words (colors, numbers, etc.) in spoken and
written word using complete sentences. Grammatical structures are becoming more complex,
and special attention should be given to written assignments in Third Grade. Students should
be able to recognize basic, patterned structures in written and spoken sentences.

e Third Grade students will be able to:

o Expand upon prior knowledge and vocabulary of classroom objects, colors, kinship terms,
food, clothing, and emotions.

o Describe and identify objects inside their homes (kitchen, bedroom, etc.).

o Describe positions (sitting, standing, laying, etc.) of living things.

o Discuss the location of items in relation to other items (beside, on, etc.).

o Express ownership of items (mine, yours, his/hers).

o Use verbs of coming and going in relation to movement on the reservation.

o Use question word “where.”
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Fourth Grade students are now prepared to use adjectives and adverbs in their sentences; not
only should they be comfortable conversing about themselves, but they should also know how
to question, answer, observe, and discuss things about other people and their environment.

* Fourth Grade students will be able to:

o Expand upon prior knowledge and vocabulary of classroom objects, colors, kinship terms,
food, clothing, emotions, home, location of things, and movement verbs.

o Talk about activities in their daily schedule.

o Express what they can and cannot do.

o Talk about a group of people.

o Identify vocabulary relating to major US holidays.

o Use adverbs to express time (earlier, later, etc.).

o Distinguish between general and specific items.

o Use question word “why” and “when.”

o Discuss travel to and from a place.

Upper Elementary/Middle School Grades 5-8

Middle School Lakota focuses heavily on conversation and creation of sentences, both spoken
and written. Fifth Grade students will engage in a review of Elementary Lakota, while learning
to talk about themselves, others, and the environment with more nuanced language.

* Fifth Grade students will be able to:

o Expand upon knowledge gained in the Lower Elementary Grades: introductions, greetings,
numbers from 1-100, classroom objects, school subjects, colors, days of the week, months,

seasons, weather terms, and common animals.
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o Identify and describe people and objects when prompted using appropriate kinship terms
and/or generic/specific terms

o Identify and use gender specific enclitics (“hwo/he”, etc)

o Discuss types of people and objects (“hécha”)

o Describe feelings, personalities, physical attributes of themselves and others

o Identify and discuss what people have or do not have

”n u

o Use the question words “what,” “how many,” “who,” “how”
o Discuss and describe their classes, places in the school, other students, school activities
o Use the post-positional words “él” “ekta”

o Observe, discuss, and analyze time of day, seasons, weather

o Discuss and create hypothetical basic situations in the future

In sixth grade Lakota, students continue to build and expand upon the basic vocabulary and
grammar constructions learned in the elementary levels. In addition to using common
expressions that they’ve memorized; students should be able to create basic expressions on
their own. Not only should students be able to read and write in complete sentences, but they
should be speaking with complete sentences, as well. More complex sentence structures
include the use of adverbs, adjectives, and multiple enclitics.

e Sixth Grade students will be able to:

o Expand upon knowledge of numbers from 1-100, classroom objects, school subjects, colors,
days of the week, months, seasons, weather terms, and common animals.

o Exchange greetings using proper kinship and gender specific terms
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o Name and describe objects and people

o Name and describe historical and contemporary games/sports

o Discuss coming and going from place-to-place, as well as locate and describe movement
within the local community and location of objects/people in reference to their surroundings
o Discuss events with relevant time words and phrases

o Use the question word “why” (takuwe)

o Describe feelings of themselves and others

o Label parts of the body/face and corresponding articles of clothing

o Label and describe parts of their house/environment

Students expand their use of sentence types and structures in seventh grade Lakota, and they
will be able to construct sentences with multiple verb forms. Students should be able to
analyze, process, and respond with appropriate kinship and gender-specific terms, and they
begin gaining insight into more complex cultural situations and linguistic issues, both in a
historical and contemporary sense. Student should be able to read, write, and speak with
growing ease and confidence.

* Seventh Grade students will be able to:

o Expand upon knowledge of numbers from 1-100, classroom objects, school subjects, colors,
days

of the week, months, seasons, weather terms, common animals, kinship terms and gender
specific words, characteristics of self and others, and movement to and from places.

o Discuss what they like and explain why
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o Observe and discuss the activities and routines that people do (“ec¢hun”)

o Name and identify extended family members using appropriate kinship terms

o Translate, use, and construct sentences with more than one verb

o Identify and discuss objects and activities in different parts of the house

o Connect and discuss foods and the role food plays in Lakota culture (historical and
contemporary), as well as differentiate between verbs for eating.

o Use the question word how much/many when discussing mass/count nouns

o Use reflexive verbs to discuss what they do for themselves

Complexity of grammar and contextual situations continue to increase; students should be
comfortable talking about themselves, others, and their surroundings using complex sentences
with multiple nouns, adjectives, adverbs, verbs, and enclitics when speaking and writing.
Special attention is paid to cultural context as grammar and vocabulary gradually become more
advanced in Eighth Grade Lakota.

e Eighth Grade students will be able to:

o Expand upon knowledge of weather terms, common animals, kinship terms and gender
specific words, characteristics of self and others, the things people do in a daily routine, places
and activities in the house, foods, location of people, animals, objects, and movement to and
from places.

o Observe and discuss places in their local community, general landscape features, and places
in the world--while also using appropriate directional terms

o Expand upon prior knowledge of numbers to discuss money and purchases
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o Make polite requests and statements using appropriate enclitics

o Name and describe various holidays and celebrations, while also describing activities and
events which take place during specific seasons

o Recognize, distinguish, and use verbs of coming and going (general), coming and going home,
and coming and going while in possession of something (bring/take)

o Elicit responses from an audience using passive verbs

o Express and communicate hopes and wishes, as well as hypothetical events in the future.

High School First Year

This beginning level of high school should lay a strong foundation from which to build more
rigorous language skills later, and students at this level may exhibit a wide range of language
proficiency. Basic grammar structures and patterns, as well as common words and phrases,
should be emphasized. Some topics include: the orthography, basic male and

female relative terms, greetings, commands, and enclitics, simple sentence construction,
demonstratives, rules for ablaut, and discussions of people, the local community, and the
school.

e Level | students will be able to:

o Recite and identify all alphabet letters.

o Distinguish between male and female ways of speaking (kinship terms and enclitics) including:
greetings and responses, asking questions, and addressing friends and family.

o Appropriately use gendered enclitics: yel6/kstd, yo/ye/wo/we, he/hwo.

o Use and conjugate MA-NI, YA-WA, and BL-L verbs (Sg: 1st, 2nd, 3rd; PI: 3rd)

o Construct basic sentences using nouns, verbs, adjectives, definite/indefinite articles,
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subject/demonstrative pronouns.

o Observe and discuss places in their local community, school, general landscape features, and
places in the world--while also using appropriate directional terms

o Describe feelings, personalities, physical attributes of themselves and others

o Identify and discuss what people have or do not have (yuha and thawa)

”n u

o Use the question words “what,” “how many,” “who,” “how”

o Discuss and describe their classes, places in the school, other students, school activities
o Recognize and distinguish ablauting words and their rules for changes in form

o Use the post-positional words “él” “ekta”

o Use the demonstratives: 1é/lend, hé/hena, kd/kana

o Connect terms and expressions to historical uses of the language (seasons, kinship,

storytelling)

High School Second Year

The second year Lakota Language Course will begin with an extensive review of the alphabet
sounds of Lakota language. At this point, grammar and vocabulary are becoming increasingly
more complex. In addition to using common expressions that they’ve memorized; students
should be able to create basic expressions on their own. Not only should students be able to
read and write in complete sentences, but they should be speaking with complete sentences, as
well. Some topics include expansion of enclitics and question words learned in Language |,
discussion of age and self, full conjugation of verbs, movement of people and events in relation
to weather, seasons, and directions.

¢ Level Il students will be able to:
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o Build upon and expand skills learned previously, including gendered ways of speaking, verb
conjugation, describing self and others, and using “T” words to ask questions and elicit
responses.

o Quantify objects using number 1-100 and beyond, especially when responding to questions
asking how much/how many (téna)

o Discuss age of self and others, while also making the cultural connection between “years” and
“winters.”

o Use and employ the enclitic “ktA” to discuss future time, as well as to make suggestions about
actions

o Use and conjugate MA-NI, YA-WA, and BL-L verbs (Sg: 1st, 2nd, 3rd; dual; PI: 1st, 2nd, 3rd)

o Connect and discuss foods and the role food plays in Lakota culture (historical and
contemporary), as well as differentiate between verbs for eating.

o Give positive and negative commands using the enclitic “Sni.”

o Discuss what they like and explain why (awastelakA)

o Observe and discuss the activities and routines that people do (e¢hun)

o Discuss movement (yA) of people and events that take place in regard to the weather,
seasons,

and directions, while also connecting to the cultural and historical importance of the movement

of people within these bounds.

High School Third Year

Complexity of grammar and contextual situations drastically increase in the third year of Lakota

language; students should be able to analyze, process, and respond with appropriate kinship
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and gender-specific terms when asking questions, making statements, and giving commands.
Students begin gaining insight into more complex cultural situations and linguistic issues, both
in a historical and contemporary sense. Students should be able to read, write, and speak with
growing ease and confidence using a variety of sentence patterns and grammatical structures.
Some topics include movement verbs to describe travel to and from a place, transitive and
intransitive verbs, overt and covert objects,

and letter/sound changes in words.

e Level Ill students will be able to:

o Build upon and expand skills learned previously, including gendered ways of speaking, verb
conjugation, describing self and others, and using “T” words to ask questions and elicit
responses, talk about what they are doing and what others do, give commands and elicit
responses

o Discuss movement verbs to describe travel to and from a place, as well as during the trip and
a potential trip (hi, 4, hiyd, iyA, iyayA, + ktA)

o Recognize and distinguish ablauting words and their rules for changes in form

o Use the post-positional words “él” “ekta”

o Use the demonstratives: 1é/lend, hé/hena, kd/kana

o Use and conjugate MA-NI, YA-WA, BL-L, M-N, and WE-YE verbs (Sg: 1st, 2nd, 3rd; dual; PI:
1st, 2nd, 3rd)

o Ask and answer questions about the Lakota language using: eyA, khA, slolyA, éktunzA,
kiksuyA

o Use pronominal prefixes (I, you, he/she/it) in verb forms
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o Distinguish between transitive and intransitive verbs and their grammatical rules within a
sentence, while also using correct subject and object prefixes

o Distinguish between overt and covert objects (object stated vs. understood)

o Use the 3rd person PI. object prefix when discussing animate objects (wi¢ha-), while also
discussing individual vs collective animate objects.

o Understand and employ sound/letter changes in words (kac)

o Give positive and negative commands using appropriate enclitics (yo/ye, wo/we, po/pe, $ni)

o Discuss what they like and do not like (wastélakA and wahtéla $ni)

High School Fourth Year

Year four is offered as a semester elective class; students should be comfortable talking about
themselves, others, and their surroundings using complex sentences with multiple nouns,
adjectives, adverbs, verbs, and enclitics when speaking and writing. Special attention is paid to
cultural context as grammar and vocabulary gradually become more advanced, and students
will participate in more project-based activities. Some topics include formal and fast speech
patterns, idioms, causative, reflexive, possessive, and benefactive verbs, creating compound
verbs, and reporting on what another has said.

e Level IV students will be able to:

o Build upon and expand skills learned previously, including gendered ways of speaking, verb
conjugation, describing self and others, and using “T” words to ask questions and elicit
responses, talk about what they are doing and what others do, give commands and elicit
responses, use subject and object pronouns within complex sentence structures

o Distinguish between and employ formal vs. fast speech patterns.
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o Use impersonal verbs to describe surroundings

o Discuss movement verbs to describe travel to and from a place, as well as during the trip and
a potential trip (hi, U, hiyu, iyA, iyayA, + ktA) while being able to give directions to a place

o Observe and discuss the activities and routines that people do (e¢hun) while also discussing
habitual activities (s’a)

o Recognize and employ causative, reflexive, possessive, and benefactive verbs

o Create compound words.

o Report upon what another has said (ShkA) and connect this concept with Lakota oral
storytelling patterns

o Connect conversational and grammatical structures to daily life, special occasions, and sacred
events both contemporary and historical in nature.

At the end of a student’s high school career, he/she should be well grounded in vocabulary,
grammatical constructions, and contextual usage of the language; though he/she may not be
“fluent,” a student who has met all of the above criteria will be able to demonstrate a proficient
use of the language in his/her community and while eventually gaining fluency with further
study and practice.

Ohan. Wasté.
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Okaspe Sintéyapi C — Interview Questions on Red Cloud School Culture — These interviews
were done in 2019 with Red Cloud Employees relating to their use of Wéophe 7 integration at

Red Cloud School.

Interview Non Tribal Member Teacher English Medium Grade 3

1. How Wéophe Sakowin influenced the school culture at Red Cloud School?
The students have become more aware of the values that they are more conscious about
using them respect is a big thing that I've noticed as far as the students be more respectful
to each other respect for the teachers respectful in church there more they notice things and
they're quicker to point things out to kids and explaining to him that you know, that was
either a positive that was loving that was generous or that wasn't very generous because

there's more aware of it.

2. Why is it important or not important to know about Wéophe Sakéwin.
I think it is important because it is their culture. Also. There are just values that are good for

everyday living by learning these values and following these values. The kids are people.

3. What changes have you noticed since the implementation of Wéophe Sakéwin.
In my classroom Behavior just the way my kids treat each other. They're more of a First-Class
family and they're a lot more respectful towards each other are more generous willing to
share and it just more of a loving environment and they're open like with our prayer and

very respectful and listening and carrying with each other.
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4. How should Red Cloud express educational sovereignty?
So, by the Lakota and the Catholic values by sharing those with the kids with the community
and helping kids to understand and develop an understanding of how they correlate
together and how they can use them in their life.

Perfect.

Tribal Member Elementary School Principal

Woophe Sakowin has had a tremendous influence on our school culture. Primarily, it has
allowed us to intentionally meet our students where they ‘are’ — Lakota students living in
Pine Ridge, SD. These 7 sacred laws of the Lakota should be what we base our community
philosophy on regarding a positive classroom community. We believe that our students are
smarter, stronger, kinder, more respectful because they are Lakota, and our heritage and

history will produce students who embody these values.

It Is critical to know about Wéophe Sakéwin because these 7 Laws of the Ldkhotd define
who we are as people. If teachers do not know the Laws, we will be unable to intentionally
live in congruence with our students. If we are Likhotd, we must know ourselves deeply and
intimately. We must celebrate our strengths and fall back into our foundational heritage. As
a people we have been colonized and as such, we have lost parts of ourselves that must be
intentionally restored. Starting with Wéope Sakéwin is the critical starting place in relatining

to our students.
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I have noticed our K-4 students move more congruently as a group. The ‘outliers’ who have
challenging behavior ‘outlie’ less often, students respond viscerally and strongly to the
statement, “As a Lakota boy/girl, we do not treat others this way... we (insert one of the 7
laws), and the teachers seem to have a more structured and consistent response to building

of positive behaviors vs. responding to challenging behaviors negatively.

Honestly, | am unfamiliar with ‘educational sovereignty’ as a concept that | understand

well! | had to google it. My understanding of educational sovereignty is the right to educate
one’s students or community as one sees fit, maybe not following the European or Industrial
model of education which dominant society in American has embraced. Red Cloud should be
intentional in crafting the pedagogy of our curriculum and our classrooms. As an institution
facing the enormous changes and opportunities that we are currently facing, it is imperative
that we express our inherent right to educational sovereignty so that our education is true to

who we are as a community — Lakota Catholic.

Tribal Member Lakota Medium Classroom Kindergarten Teacher

Mahpiya Lita Owdyawa ektd, tokheskhe Wéophe Sakéwin kin otnye kin yuthékeda he?
Owdunspe iytha kin wadnspewichakiyapi kte hécha. Owdunspe wéophe kin échunpi $ni kte
hécha. Wéophe sakowin ecela tnpi kte hécha. Wéophe sakowin wowasi kdga unkdkihipi
kte. Bitsboard wdskate ins-eya kaga unkokihipi kte. Waunspewichakhiyapi kin iyuha

omniciye wanZi unyuhapi na Wéophe sakéwin iwéunglakapi kte hécha.

1. Takuwe Wdophe Sakéwin kin oslélye phi¢a naing oslélye phica $ni he?
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Wéophe sakéwin kin lila osldlye phicd ichin waydwa mithdwa kin tanydn okdhnigapi na
iwdglakapi s'a. Waydwa mithdwa kin wéophe Sakéwin kin
Uunpi ¢hdnna omdkiyake, "Thunwin, wowaunsila yuhd mun!" Waydwa kin i¢'itanpi ichin

wdophe sakéwin wichakipazopi.

2. Wéophe Sakéwin kin yuéchetupi kin ithdhena takiku thokéa ¢ha ayableza he?

Wand wéali okhise kin tanydn ophiiciyapi. Thiydta el unpi ¢hdnna wéophe sakdwin
iwdglakapi na hunkdke okiyakapi. Wayéwa mithdwa kin isénm andmakigoptanpi. Waniyetu
k'un héhan wéali okhise unmd kin lila Sica ophiiciyapi s'a ichin wéophe tdkuni yuhdb $ni.
Wadnspewichakhiyapi kin téhanni wéophe sakowin iwdglakapi $ni. Wéali okhise unmd kin
wdyuonihan unspéic'iyapi $ni ¢ha slolydpi $ni. Lé waniyetu kin wéali okhise Lakhdta

wichincala na hoksila ophiiciyapi s'e slolydpi.

3. Tékheskhe Mahpiya Luta Owayawa wéunspe oigloaye kpazé kta iyécheca he?
Wadnspewichakhiyapi unmd kin owdunspe mithawa na nithawa awdnwichayankapi kte
hécha. Na ins-eya Lakhdtiya unspeic'iciyapi kte hec¢ha. PLC akhé unythapi na Tamera
Miyasato akhé waunspewichakhiye okihi kte. Lila iwdunglakapi kte hécha na tuwd tanydn
okdhnigapi $ni kin unkiyundgapi okihipi kte. Wéophe sakoéwin tukte wanZi unspetnkic'ichiyapi
kin wwdyawa dtaya kin takuku echunk'upi kte (ie: wiyunpi, project, hunkdke hanhépi wan,

etc).
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Interview with Tamera Miyasato

1. How did you start to wéophe $akowin in an educational setting?

So me, back in that place now. Are you recording this? Is it helpful for you to record it? Okay,
so when | went back to teaching at Pine Ridge. | hadn’t been back on the reservation in like
20 years | had left when | graduated, and | had been home and so it was almost like | was
calling it like reverse culture shock. It was almost like | had forgotten how to be you know,
how to be a good relative. And while | was fully aware of the challenges on the road it's been
so long since | had. Working per semester there was really challenging like behavior. Crazy,
like kids were just having horrible outbursts, leaving, calling me everything in the book and
so it was it was to the point like | was just like beyond myself likes ready to quit and
everything. So, it is my mom, who was the one who told me, you know, she was teaching
there for many years. She has gone back she was teaching Juniors, and she would like to
marry. This is what | use, and she said just bring it back to the text with an opposing class

and the way | was looking.

It was like they're obviously not connecting with us. We looked at the books side by side.
What's the difference between the book and it was engaging for the students. They were
actually into their learning. They were helping me learn the language so over the course of

that unit because of the increasing get engagement and student behaviors. | thought to
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start using it for management. So, | restructured all my classroom rules, everything around

that we continue to use them for. So, forgive me if | would have stayed.

Why would you think it was because for me personally, I like to live and work with
Indigenous students on the rez. It was a reminder for me that at the core of who these
students were whether they grew up with the culture. They were like hungry, and they
needed to have that access to it. It needed to be embedded into everything that we did
regardless of what the curriculum was. We had to always come back to our identity. And so,
it was it was a learning experience for me to come back to that and then also to provide the
students with an access to that gas connections.

That's really coming back into identity and who you are as an Indigenous person, but | you
know, I think back to their universal laws, so everybody can. Everybody can connect with you
know the value of respect. But what I think is really important for our kids to learn so it's not
just the cultural identity, but it's also kind of that cultural proficiency are equities. So, like if

they have a specific understanding of what respect means an indigenous environment.

Respect means in dominant Society because our students really need to know the
differences among those two, | guess those two what would you call them?

Two ways of being, two ways of interacting, because if they are not coming into awareness
of a dominant view of that virtue. Are they going to be a successful in navigating society?
Are they going to continue to be pushed down pushed out and disenfranchised if they're not

able to have a sense of the differences and be able to code switch between those now,

179



you've seen a wéophe Sakowin from what you started and we know what someone else has
started and then add some moved on to other places. So, like if you were to go into a school

and in you to like, what would you say regardless of what school does native School.

2. How would you verbalize what you hope for their school to look like in the future with
Wdophe $akowin implementation?

You know when it started back in 2015, it really started just for me. It was a classroom
management strategy to survive. Like | would literally just try to keep my head above water
in such a short amount of time to see such a transformation in my classroom, like literally
the climate and culture of my classroom changed overnight. And so, if I'm going into a
school and looking at it, you know looking at its implementation, | would look at the
perspectives and | think | should put that with you that document. So that first one is a lot of
times if the school is not quite ready for school by transformation. I'm trying to share that so
like it at Pine Ridge when | was doing that it is started to speak to see if out of my classroom

kids were starting to operate.

3. Expectations in the classroom teachers around the classroom could see the difference in
leadership. How is the leadership then implementing or practicing those laws from the top
down?

How are they supporting their teachers and staff because the classroom is kind of like, you

know, this microcosm of like a bigger school district you got your personal power. | put in
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info is power quote unquote power is a classroom teacher and is that teacher being flexible

to the needs of the students.

4. All right, but the leadership respect of the people in Catholic power superintendent,
administrators, how are they working? How are each individual stakeholder would be in the
school building?

I guess increase their interaction with the school community just puts a lot of responsibility
on each person with their teacher administrator or you know cafeteria personnel with a lot

of work to do their homework to do that inside out work, you know start with ourselves.

5. What's your role in the school?

In the school Community, what's my role in understanding our students whether it's for
trauma or racial inequities or any kind of any kind of needed a particular individual teacher
or administrator? After your worker knows how to support that you can see that you can
feel it when you walk into a school environment. But a lot of people don't quite understand
is yes, it's a lot of work list process. It's a ton of work, but | was giving a presentation last
August. It was gathering at 6 different schools. And so, | had a teacher who raised her hand
at the end of this at the end of my presentation is play workshop, and she said I've
implemented a lot of your implemented. Everything that she says in terms of how fast the
transformation takes place is true, but | don't know what it is. If it's just the kids coming
back to that that innate sense of the changes in the transformation. That's what's up. Native

to do. You think it's important its not as important or not important.
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6. Is it helpful? How is it going on?

They self-police each other now by behavior and Siera said the same thing. | don't know.

7. How would you define educational sovereignty?

Okay side occasionally sovereignty stars come back to the definition of as a reminder of how
| envisioned what it would look like an action. So, when | think about educational
sovereignty | immediately think of the process of decolonization, I've always used to
colonization and varying levels. For example, if we want to come back to a system of
Education that is truly cultural truly, | must ask if decolonization is completely possible. She's
been taken as a result of generations of genocide of practices and forced assimilation. So
many teachings so many practices all gone but does that mean it's a lost no to the
educational sovereignty needs to leverage whatever we can to encourage positive cultural
identity promote healing from generational trauma and offer opportunities and whatever
way we can so Indigenous students can have Equitable access to education. So, | had put
some notes on here to what is that look like at Red Cloud and for me that was a tough one
because Red Cloud does have more opportunities to be innovative without same restrictions
and mandates of public schools would cause a Catholic institution. We're currently in
conversations to bridge understanding and create healing between the church and our
community, what they call themselves the trauma historical drama group to do their terms
of what we're doing now, | think. Committing to a version of the first step to ask the

question.

182



8. How are we integrating culture with the with the language? Are we doing that as well as
we could be how do we ensure that?

We are we simply loose using the language within the confines of a colonized model of
education. | recently read a study about the colonizing math education the researcher
pointed to cultural experts’ frustrations that math researchers ask them for direct
translations for math terms and concepts, but our original understanding of math concepts
went above and beyond Western and understandings and comprehension. My question
would be for Red Cloud to look for ways that we are truly honoring the Lakota culture and
seek partners with others and outside Lakota community cultural practices ensuring we're
not simply putting language into a nice bottle of Education if that makes sense.

Amia what she learned as far above and beyond with someone, and | learned growing up so
the immersion classes at Red Cloud they're getting more culture and language of the other
kids. Do we | guess | don't know what you're what you guys do or how you do it like. | just
have your go to people, or do you open it up to other conversations in the community? | was
working with the Lakota language teachers in Eagleview. We were discussing this very topic;
you know language versus culture. The way they wanted to do it up. There was really
extracting the culture from the language and the language features. Like we can't do that.

We can't do that the first language. The technical expertise to do that some of the
conversations that we were having is like what does a truly educational Sovereign classroom
look like in this context and how | always envisioned it was. Putting that Lakota older in the

place of honor. That's the main teacher of that classroom, right? Because they're sharing the
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stories. They're sharing the language of sharing the protocol and having somebody giving
the support for the lesson development standards.
I don't know if that's the answer to keeping the culture in the language together, but

obviously.
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